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FOREWORD

this document is the project termination report for the Dayton
City School District Desegregation Project, Grant No. OEG-0-9-
005015-4638(036), Project No. E-5015. The project has been
under the supervision of The Office of Equal Educational Oppor-
tunity from July 1, 1969 to December 31, 1970. The document
indicates the activities, projects, and services supplied to
the staff and students of the Dayton Public School District.

The afice of Equal Educati.onal Opportunity has experienced
successes. Conversely, there have been areas in which efforts
have been proven futile. The inability to present and have
accepted a plan for the desegregation of students reflects one
area of lisappointment.

In spite of successes, such as the voluntary transfer plan for
teachers, there is still much to he done. 'in-service training

must be provided for those teachers who will be transferred
voluntarily in September to racially different schools. Receiv-
ing teachers must also be considered for in-service, for their
attitudes of acceptance toward new staff members may be a vital
factor in the ease of transition.

Different organizational structures must he implemented to
realize the needs of the schools. The school system still faces
the major problem of a high degree of racial isolation of stu-
dents. This problem must be addressed if Dayton is to provide
quality integrated education for all pupils.

Ale, 04044-- 14) 124.;/ E. ALIA./
Superintendent of Schools Director, Equal Educational

Opportunity

The work presented or reported herein was performed pursuant to
a grant from the U.S. office of Flucation, Dcpartment of Health,
Education, and WQ]f;iro.
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I. SUM NARY

Over the year and a half of the funding of the Equal Educational

Opnortunities Project, or the "Dayton City School District Desegregation

Project", as the proposal was entitld, a wide variety of activities have

either been initiated and sponsco-cd by the project, or have been enriched

by the cooperation of the EFO staff. These activities have made an impact

on the thinking and feelings of many ceachors and administrators in the city.

As the Superintendent of Schools stateu in the forward to a report to

the Board of Education:

Racial integration is both the nnm'oer one social and number one
educational problem confronting our country. If schools fully
overcome the effects of racial isolation, there is considerable
reason to believe that they can also unravel the related issues
of humanization, motivation. accountability, financial support,
and learning problems confronting public education in general.
. . . Knowledgeable persons rannnt ignore the urgency of making
the Ameri:.an dream relevant. and vianle in urban schools.

Such a pJrpose motivated Lh-2 work of the EEO Project.

Objectives

Through Cle use of OW objeets stated in the Project Proposal which

sets forth in detail the proccdnral goals to be followed for each objec:ive

and suggested activities for implementation, the following tzble has been

drawn showing the relationship in time of the activities of the EEO Project,

according to the tc,ad objective served. Often a particular activity related

to more thin one objective; pla«mcnt was detelminod if the 7ctivity was

listed for a particular objective in the Project Proposal. Activities which

were continuous across two or three of the 6-month phases are so indicated.
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Outcomes

Dayton is a microcosm of the country in which we live. Its citizens

reflect, patterns, values, principles, and life styles of the area from

which they have come, or their youth in this city. Racial isolation in

Dayton is comparable to that in many large urban areas and is even more

heavily concentrated than the situation in others. These two factors, the

carry-over of life styles and racial isolation, have creacd a climate in

the city in which problems inherent to school desegregation/integration

are magnified.

The Office of Equal Educational Opportunity has made an effort to

assess these problems and find means to deal with them. The goals as

stated in the Project Proposal indicate the areas of concentrated effort

for the year and a half of federal surveillance.

The Freedom of En-ollment policy, instituted in this period, has in-

volved the exchange of 471 young people--421 black students and 50 white

students--to improve racial balance in 9 high schools and 3: elementary

schools (See Table 2).

Varying degrees of success have been the result of the endeavors to

carry out procedures and innovative techniques to meet the project goals.

Table 3 on the following pages is a candid appraisal by the project adminis-

trators of the extent of success of the procedures outlined in the Project

Proposal.

Various workshops, institutes, and cooperative services with other

departments have been effective. Services have been provided to teachers

working within integrated staffs who were experiencing problems arising

from the assignment of students who are racially different.

6
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TABLE 2

STUDENT AND SCHOOL INVOLVEMENT IN FREEDOM OF ENF.,LLMENT POLICY FCR SCHOOL YEARS
1969-70 and 1970-71

Interest in Applying
and Action Taken by
Pupil Personnel Dept.

Applications

Approvals

DisapprovPls

Reasons for Disa rova

1. Racial balance not
improved

2. Lack of classroom
space

3. Lack of Lrans-
portation

4. Not in good stand-
ing

3. Course attainable
at home school

Elementary Schools High Schools All Schools

Wiite Black Total White Black Total White Black Total

48 212 260 85 483 568 133 695 828

13 146 159 37 275 312 50 421 471

35 66 101 48 208 256 83 274 357

31 13 44 27 60 8".' 58 73 132

4 44 48 12 120 13? 16 164 180

0 8 8 0 15 15 0 23 23

1 1 0 11 31 0 12 12

0 0 0 9 2 31 9 2 11

Number of Approvals by School

High Schools Elementary Schools Elementary

Belmont 28 Jane Addams 1 Jefferson El. 2

Dunbar 3 Belle Haven 3 Leuton
Fairview 91 Brown 5 Longfellow 10

Kiser 18 Cleveland 4 McNary 4

Meadowdale 46 Cornell Heights 2 Meadowda/e 5

Roth 2 Edison 3 Miami Chapel
Stivers 47 Emerson 1 RuAin 2

Colonel White 43 Fairport 7 Sh:loh
Wilbur Wright 34 Fairview 29 Shoup Mill

TOTAL 312 Fort McKinley 1 Vateric 22

Gardendale 8 Van Cleve 9

Gettysburg 11 Washington 4

Grant 2 Wester 3

Greene 1 Westwood 2

hickorydale 7 Orville Wright 6

Jefferson Primary 1 TOTAL 159

---
Adapted from Report of Herbert L. Carroll, Associate Director for Student Relations
Approved by William H. Goff, Assistant Superintendent for Pupil Personnel
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Evaluation of succe:,s in the a`fective domain is, at best, difficult

to achieve. However, if changes in behavior and attitudes of individuals

are recognized as effective results, then it can be said that the in-service

training programs have becn successful. Teachers a d administrative per-

sonnel who have participated in this type of in-service have been extremely

supportive. Examples of their evaluations can be found in the text of the

complete document.

The involvement of the community in the research and planning for pupil

desegregation has been productive in terms of the interest generated in this

very difficult problem. It must be recognized, however, that no overall

plan to desegregate the student enrollment of the Dayton City Schools has

been developed or adopted by the Boai.d of Education.

FulfiAment of the commitment of the Dayton Board of Education to the

Title VI Office of Civil Rights regarding staff assignments is one of the

most gratifying results of the EEO Project. The overwhelming support re-

ceived fron the teaching staff of the city in terms of voluntary transfer

makes it possible for the administration to make assignments to fulfill this

objective. Of 2,490 professional staff members, a tutal of 1,189 have ex-

pressed interest in a transfer under this program.

That there is much more to be done cannot be denied. In-service train-

ing must to provided for those teachers ,D will be transferred voluntarily

in Septemter to racially different schools. Receiving teachers must also

be considered for in-service, for their attitudes of acceptance toward new

staff members may be a vital foctor in the ease of transition. Different

organizational structures must be implemented to realize the needs of the

schools. the school system still faces the maAor problem of a high degree

of racial isolation of students. This problem must be addressed if Dayton

is to provide quality integrated education for all pupils

14
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II. BACKGROUND

In rlanning for a project under Title IV of the Civil Rights Act of

1964 (Public Law 88-352), the human, social, economic, and political factors

which characterize the Dayton Schools and community were considered.

Over the past 20 years, Dayton has had a growth pattern similar to

many northern cities. The 10-year census figures record the following in-

creasing population trend, until the past decade:

TABLE 4
Year Population of Dayton Per Cent of Chance

1920 152,559
1930 200,982 31.7% Increase
1940 210,718 4.8% Increase
1950 243,E62 15.7% Increase
1960 262,132 7.6% Increase
1970 (Est.) 244,000 7.0% Decrease

An Economic Magnet

However, these figures do not begin to reflect the increase of popu-

lation in the Dayton Metropolitan Area where villages have reached the

magnitude of cities and where an entirely new city of Kettering has been

settled and incorporated. Besides the Wright-Patterson Air Force Base and

the Defense Electronics Supply Center in the area, Dayton has had the econo-

mic stimulus of four General Motors plants and the home factory of the

national Cash Register Company, as well as a large number of smaller manufac-

turing and mercantile industries.

Providing a magnetic promise of possible work, these facilities have

caused a substantial in-migration into the Dayton area of persons primarily

from the South--both blacks and whites. The Negro community was, at first,

chiefly in a relatively small area of the West Side, a part of the city

bounded by the Great Miami Flyer on the east and its tributary, Wolf Creek,

oa the north. Over the years, with succeeding waves of migration, blacks

11
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Itulud thtouhout the West Side and, in the past decade, have moved

farther west into Jefferson Township and north in all parts of Dayton View

where schools now have varying degrees of integration. Southern whites

moved into older residential areas on the East Side and in Riverdale, while

displaced white Dayton residents often chose suburban homes, and with new

white residents to the area, founded the communities of Kettering and Huber

Heights. Despite the tearing down of houses for urban renewal and a super-

highway that divided the East Side, that area remained rather stable, with

one elementary school and one high school having some degree of integration

due to housing.

Dayton City Schools

Trends the Dayton Public Schools over the last 10 years are shown

in the table below.

TABLE 5

COMPARISON OF MINORITY PUPIL ENROLLMENT WITH TOTAL ENROLLMENT IN DAYTON CITY
SCHOOLS

Year Enrollment

59,061
....

Black Pupils Other Minorities
Number Per CeLt

14,363 24.31

Number Per Cent

1963

....

1966 60,191 (No official count taken)
1967 59,933

1968 58,705 22,074 37.6) 155 0.31
1969 58,287 22,932 39.39,

1970 56,609 22,013 40.7),

As Dayton's official census figures increased from 12.7% black in 1940

to approximately 197. in 1954, these Lercentages would be a rough indication

of the proportionate share of black pup)ls in public school enrollment in the

city, although black pupjl enrollment generally exceeds the total black census

percentage. The census of blo-ks in 1960 was 21.6% and in 1970 was 30.5%.
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In 1930, there were ten black teachers employed by the City of Dayton.

In 1933, this number was increased by 39, all of whom were assigned to pre-

dominantly Negro schools.

As neighborhood housing patterns changed, there was an increasing number

of Negro teachers employed and some Negro principals assigned to schools.

These assignments were all in schools with predominantly Negro enrollments.

In 1951, by policy of the Board of Education, a Negro teacher taught

an integrated group of students. Since that time, Negro teachers have been

assigned to integrated classrooms, the greatest movement occurring within

the Last five years.

The table below indicates the percentages of black teachers being

employed each year since 1964.

TABLE 6
PROFESSIONAL EMPLOYMENT OF NEGROES IN DAYTON SCHOOLS

School Year % of Teaching Staff. % of Administrators

1964-65 22.0% 12.2%

1967-68 27.8% 18.7%

1968-69 28.8% 24.3%
1969-70 29.4% 29.9%

1970-71 32.2% 31.5%

In 1968-69, Dayton ranYed first in the state of Ohio in the ratio of the

percentages of black teachers and administrators to the percentages of black

students enrolled in the public schools, as indicated in the "employment

indexes" in the table on page 4. only Cleveland Schools employed a higher per-

cen,age of black professional staff :embers, but in Cleveland the pupil percen-

tage of blacks to total school enrollment was higher than in Dayton, as it was

also in Cincinnati and Youngstown.

In all of the 8 major Ohio cities, the school systems had a higher percen-

tage of black enrollment of pupils than of professional staff employed. Dayton

ranked fourth among the group in the percentage of pupil enrollm,,nt. The employ-

ment indexes show the relatonshin between the parcenta,jes of black staff assign-

ments to the percen'_age of black pupil enrollment.
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TABLE 7

RECORD OF MAJOR OHIO CITIES IN PROFESSIONAL EMPLOYMENT OF NEGROES, 1969-69

City
City

A
% Negro
Enrollment

B C

% Negro % Negro
Teachers Admin-strators

D E

Nero Employment Index
Teachers Administrations
(B t A) (C t A)

Dayton 38.3% 28.8% 24.3% 75.2 56.4
Cleveland 55.9% 37.9% 23.5% 67.8 42.0
Toledo 26.7% 17.0% 12.7% 63.7 47.6
Cincinnati 42.9% 22.9% 14.3% 53.4 33.3
Columbus 26.0% 12.6% 11.3% 48.5 43.5
Canton 19.6% 6.0% 1.3% 30.6 6.6
Akron 25.8% 7.6% 13.2% 29.5 51.2
Youngstown 40.9% 7.5% 12.0% 18.3 29.3

(Adapted from Schoolday, April 21, 1969)

The employment indexes in the above table can be interpreted to mean that

not only was it easier for Negro teachers to gain employment in the Dayton

Schools, but advancement to administrative positions was more readily secured

than in any other major Ohio city. Dayton Schools were thus in the fore-

front of providing "models" of similar racial origin to the black school

population.

At the same tine when more opportunity to teach End to advance in admin-

istrative positions was possible for Negro professionals in Dayton, the effect

of cumulative assignments by the school year 1968-69 vas evidently influenced

by racial considerations, as indicated the following table.

TABLE 8
ASSIGNMENT OF NEGRO PROFESSIONAL STAFF, 1968-69

Negro
Principals

Negro
Assistant
Principals

Negro
H.S.
Teachers

Negro
Elementary
Teachers

Predominantly
Blar'. Schools

Predominantly
White Schools

TOTAL

13

NONE

13

(100%) 11

3

14

(79%)

(21%)

180

22

212

(85%)

(15%)

454

80

534

(85%)

(15%)

14
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In the school year 1968-69, the majority of Negro pupils (85%) attended

3 of Dayton's 11 high schools, where the concentration of black students

was very high (92% to 100%). Similarly, approximately 85% of black elemen-

tary students attended 20 of Dayton's 58 elementary schools; in 17 of these,

black pupils constituted 90% to 100% of the enrollment. This evidence of

de facto segregation was, of course, directly related to the housing patterns

which had developed in the Dayton comminity over the past five decades, as

these, in turn, were accentuated by the influx of thousands of families into

the Dayton area due to economic factors.

The table below shows the relative degree of racial isolation of pupils

in Dayton schools. White students may be said to be isolated especially in

schools with less than 10% black enrollment and black students in schools

with 90% or more black enrollment.

TABLE 9

RACIAL ISOLATION OF BLACK STUDENTS IN DAYTON CITY SCHOOLS, 1970-71

Elementary Schools (58) High Schools (11)

Per Cent of
Black Student
Enrollment

Number
of

Schools

0 6

1% to 9% 21

10% to 19% 7

20% to 29% 1

30% to 39% 0

40% to 49% 0

50% to 59% 1

60% to 69% 1

70% to 79% 2

80% to 89% 2

90% to 99% 16

100% 1

--------------

Per Cent of
Black Student
Enrollment

Number
of

Schools

0 0

1% to 9% 4

10% to 19% .

20% to 29% 1

30% to 39% 0

40% to 49% 1

50% to 59% 0

60% to 69% 0

10% to 797 0
80% to 89% 0

90% to 99% 2

1007 1

From: School Integration, 1970
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III. PREPARING FOR EQUAL EDUCATIONAL OPPORTUNITIES PROJECT

Planning for Quality_ Inte2rated Ejucation

At the time of the Dayton project application for a grant under Title IV

of the Civil Rights Act of 1964, the Dayton Board of Education was "looking

toward the future for every possible means of having an integrated adminis-

tration, faculty, and student body." Short range planning envisioned the

implementation of these two steps:

1) The provision for better racially balanced teaching and
administrative staffs.

2) The provision for open enrollment for all pupils and the
encouragement of such moves will be initiated whenever
possible.

When the project was undertaken, 722 pupils were being transported from

two overcrowded schools, one of them a building that had suffered major fire

damage. During the 1968-69 school year, students--predominantly black--from

the two public schools were bused into ten (10) predominantly white schools,

and plans were being made for the following year ior additional pupils to be

taken to an expanded list of 15 predominantly white schools that had space

available.

At a conference held on Aprl 22, 1969, with representatives of tne

Division of Equal Educational Opportunities, the school system submitted then2

possibilities for imnediate :ommitments:

1) Freedom of enrollmelt with priorities

2) Balance of administrative staffs

3) Balance of teaching staffs

4) August workshops fcr teachers newly assigned to racially
different schools

5) Suggestions for lorg-range commitments
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In the project application, these commitments were further refinA as

follows:

1) Freedom of enrollment for all students in kindergarten through
Grade 12, to begin as of September, 1969, with a commitment
that students will be encouraged to change schools if they will
not upset the racial balance which now exists for tha
i.e., a person cannot change schools if he is a Negro desiring
to attend a school that has a more than mean number of Negroes
of the city district.

2) Balance of administrative staffs, with at least one mincwity
principal, assistant principal, counselor, or secretary ;Negro
or Caucasian) in every school by 1971. No reduction :fro.:1 present

level of minority administrators (Caucasian or Negro).

3) Balance of teaching staffs by means of filling vacancie:, through
hiring and induced incentive-motivated transferences of teachers
to obtain balnce by 1970. If proper balance is not obtained
by 1970, other methods will be employed to obtain such valance.

4) The exploration of all feasible alternatives which miglt offer
all children quality integrated education in the inner and
outer city areas.

Because it was felt. that the plan for total integrated education would

be enhanced by a Title IV grant over a period of three years, suci an ap-

plication was prepared, dated June 9, 1969, and sent to the OHIO of Equal

Educational Opportunity with a request for funding as of June 16, 1969. The

proposal title was: "Dayton City School District Desegregation project."

The project was approved for funding of $70,000 from June 1969,

to June 30, 1970, the grant number being 0EG-0-9-005015-4638 (030, project

number E-5015. SLato DisAdvant.iy,ed Pupil Funds of $19,434 were u!ed in 69-70.

In June, 1971, the project was extended 6 months to Decen! be 31, ]97C,

without additional federal funding. State Disadvantaged Pupil Ernids of

$20,790 were allocated to the EEO Project f( r the school year 1910 -71.
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Problems Identified in June 1969

From the experience of the Dayton school system in its past efforts

toward integration, the following problems were recognized and so stated

in the project proposal:

1. There is present among a number of administrators anxiety
toward the intended changes. This feeli,Ig is attributable

in good part to uncertainty regarding local implications of
the decision upon both the curriculum ,nd staff morale.
Personal concern has also been expressed by administrators
regarding their own and their Leaching stiff's ability to
relate effectively with all children, parents, and community
forces regardless of background.

2. There is present among a number of teachers a hick of under-
s',anding of the meaning of quality educat:.on. of the need for
integrated schools, and of the implications of the term
"quality."

3. The integnItion of pupils creates curricular problems, such
as coping with increased achievement spana, which cannot he
attacked effectively unless:

(1) There is present in eech school a ceheren' pai7osophy
of teacher functioning;

(2) Mere is a co:71.mitment to behavioldl goals coaiistent
with that philosophy; and

(3) ;, spirit or coJperaticd characteriLing the
total eYfort of ind.:v:dual school stfds.

4. Thera js present certifl ;-;eF!,runt:; .)f the Dnyten community
a lack of awdrenL;Li values of idtk:..1,ratcd educ_ation.

Without ill di,xressive ,attach: tbas prnhle7, the success of
internal (oucation efforts, i,gdrclless of c,odlity, he

l;mitcd.

5. Ther, is present codli-odnity d lac): of oncb:,rstavding

(If values of AP effective opct, enrollme1,t pol icy.

h. Scb,, A In trd2.,,r I( .11h in t 7.), :ton f, 11,o1 bisLrict .arc I inked

tl n( ,c1 ti pt W111 ] I rt S in the ,,cgre--

).At Lt a'c j,rd;alcatt t,i.rin Luc .:t
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7. The movement of the white population of the city to the
neighboring suburbs is not likely to abate. As yell as
providing numerous sound attractions for movement from
the city, the suburban areas presently provide a haven for
those whc desire to avoid involvement with integration
efforts. The quality of the city school educaticnal program
must be cited as one scurce responsible for such movement.
A continvation of movement will eventually result in total
concentration within the center city rf a Negro population.

8. There is no force of a cohesive nature to bind together the
suburban private, and city public schools Witt present
ties, thir, overall effects of shared workshops, discussions,
etc., ar.i most likely to be limited.

9. Over the past ton years, while efforte, to desegregate teach-
ing stafTh have been made, their effectiveness has been
countera:ted by forces within certaii. communities to reject
the presence of any teachers who are of racially different
backgrounds.

The foregoing statements represented the perceptions of administrative

staff members as Liey viewed the situation in the Dayton schools in June

1969. The problem identification statement opens with a recognition of

anxiety felt by kome administrators regarding the effects r: integration

on moralm and curficulum. Housing patterns surrounding the neighborhood

schools were viewed as the basic concomitant of segregation within the

schools. The c7,ntinucd expansion of white suburbia suggested a po.,_sible

trend toward "a total concentration within the renter city of a Negro popu-

lati,In", with a separation of l.pils in different school systems between

which few inter - racial contacts occur. Attitudes within the profession

and within the community were acknowledged in the statement and must be

dealt with constrictively, if change toward integration is to occur, at

the mme time uphilding the values of quality education. All of these

inteipersonal and socio- economic factors were seen as having an impact on

the problems of building integr..!ion in the schools.
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Objectives and Procedural Goals

A detailed plan of broad objectives and procedural gn-1s was set up in the

project proposal with a specific purpose for each objective. These are presented

in their inter-relationship in the following table.

OBJECTIVE

TABLE 10
RELATIONSHIP OF OBJECTIVES TO PROCEDURAL GOALS

PROCEDURAL GOAL

1. To desegregate
faculties and adminis-
trative staffs in
accord with provisions
stipulated by the
Dayton Board of
Education to Title VI
representatives.

PURPOSE

Recognition, understanding, and
acceptance by administrators of
the responsibility for locally
initiating the ste?s essential to
achievement of the stated goal of
the Dayton City Scnool District,
i.e., the provision, wherever and
whenever possible, of the oppor-
tunity for quality integrated
education for all children.

2. To develop ?lags
for the desegre4ation
of pupils througlioit
the city school dis-
trict and for the
effective implemen-
tation of the "open
enrollment" policy
adopted on May 29,

1969.

3. To prepare staff
members to work
effectively within
an integrated staff.

To conduct an in-
service project with
principals who will
eventually function
in a leadersnip capac-
ity with individual
faculties in workshop
sessions.
a) Understanding of goals
b) Offer materials.
c) Aid of trained teacher

task force member.

Recognition, understanding, and
acceptance of the total Dayton
community of educational bene-
fits to he derived from having
multiple experiences with chil-
dren and adults of different
racial and cultural backgrounds.

Implementation of an effective
open enrollment policy.

Development of a city schcol
relationship with cul)rban and
-ivate schools as an thitial

step toward metrorolican co-
operation on educational problems

Training of a task force to set

up an organizatioral mechanism
to monitor the counteraction
of forces toward eesegregation
and resegregation which have
been in pro:ess over the past
decade.

20

To provide personnel
who will be able to
create, formulate, and
implement plans and
procedures with the
personnel of the Dayton
City School District,
leading to the realiza-
tion of the stated goals
and objectives of the
project.

To develop a task force
of up to 60 teachers
and administrators to be
trained in a 3-week in-
service program in under-
standing of self, cultural
differences, the Negro
movement, vaiue system and
attitudes, and role of the
school.

1



OBJECTIVE

4. To prepare
ladividual staffs
,:or the provision
of effective Instruc-
tion within their
inegrated classes.

PROCEDURAL GOAL

Recognition, uoderstanding, and
acceptance on the part of faculties
that personnel movement among the
teaching staffs to remove the
racial indentification of schools
Lnroughout the system is essential
if all children are to have the
opportunity to associate with
adults of a variety of racial and
cultural backgrounds.

Development on the part of each
faculty of a cohesive statement
of behavioral goals to guide the
learning activities of children
attending the school.

PURPOSE

To assemble an in-service
project for all teachers,
to recognize the need
for teacher transfers, to
affect integration and
for all faculties to
work as a cohesive force
toward meeting behavi-
oral go-ds in each
school.

To further enhance
racial balance through
acceptance of open
enrollment as the
policy of the Board of
Education.

Staff positions to facilitate the achievemont of the broad objectives and

the procedural goals wera tc, include the following,:

Position Reuonsibility

1) Director for Community Schools,
direccly responsible to the
Assistant Superintendent ,:or

Urban Education.

2) Associate Director for
Community Schools, directly
responsible to the Director
for Community Schools.

To provide feasible plans for
complete integration of staff and
student body.

In-service training.
Utilizing the task force of 60 members
to facilitate smooth transition into
racially ba'ancec". teaching staffs,
administrative staffs, and student
bodies.

Staff Appointees

Phyllis Greer was appointed director of t!2 EEO Project for 1969-70, Marshall

Rosen5weet being named assistant director; an office scc.r,.tary was also employed.

Durirg 1970-71, Mrs. Gtecr continued as director. For both years, the EVO

Projrct was under the jurisdiction of Dr. William Watson, assistant sui,erintcadent

in charge of the Urban Educatioo Department.
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TV. ACTIVITIES OF THE PROJECT

Each week, each montt, of the Equal Educational Opportunity. Project

offered new challenge to the LEO staff and to the EEO Task Force members

as they tried co make thei.r activities relevant to the problems of the

school system that were related to project objectivPs.

The listi6g of activities in Table 1 gives an overview of the services

provided and the activities that occurred during the period of 18 months of

the E30 Pro!,ect. In the .ollowing section, some of the major representa-

tive activities of EEO are briefly reviewed, in order to reflect the direc-

tion and perpo3e of the project.

As recommended in th2 early weeks of the project, much attention was.

giveo to in service activities for teachers and administrators. Many of

these activities were somewhat innovative as far as the members of the

Daytcn staff were concerned. Both cognitive ar.-1 affective types of learn-

ing were stimulated during thn course of the in-szrvice events, as it was

early recognized that the direction of change is often determined by the

attitudes and valueo of thost_

Some of the projects described had a direct influence on the students

themselves such as the Voices,_Inc, prAuctions and the Black Awareness

works!-.op involving teachers of the eighth grade s'.udents who attended the

performances.

A contribution was rade by the ITO staff in the personnel problem of

deterrining incentiv2s for volantnrn transfer of icachers to racially dif-

ferent schools. The culmination of this effort occurred in January 1971,

after the EEO Project und-r guidance of the Office for Civil Rights had

officially cried.
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WorkshojL on quality Integrated Education

This workshop, held in midsummer 1969, dealt with the problems inherent

to the initial efforts toward the integration of the Dayton school system.

Its purpose was to identify problems which needed and domanded immediate

attention and to plan a strategy to deal with these problems.

The participants developed a task force and, during this period, addressed

themselves to recommendations and set forth a plan to implement them. The

identification of behavioral. goals was considered to be the most important

task for each school.

A plan for an administrators' workshop to aid administrators in prepar-

ing their staffs was also developed.

The EEO Task Force recommendations included the following:

Balancing of staff.

Freedom of errollment for students.

neetL. of children in integrated classes.

Sixty teachers from the professional staff of he Dayton City Schools

became the catalyst aroun which a larger task force was developed to il:;-

plement these recommendat:.ons. The larger group had a member. of 120

teachers, at least one frimi each school.

During the s.xceedin, months, the EEO Task Force served in crisis

situations which occurred in various schools when racially different chil-

dren and youth were invol,,ed. Members of the EEO Task Force also served

on various committees later developed to provide effective instruction with-

in integrated classes.

Task Force members comprised oae of fotr groups surveyed in the April

1970 EEO Survey, being askA to indicate the extent to which they became in-

volved in various roles during the year and to suggest programs of priority

for the EEO Project.

l3e,



Administrators' Workshop (August 19-20, 196!;')

The Administrators' Workshcp was the result of the workshop on Quality

Inte;raced Education held earlier in the summer. As a part of the evaluation

and sense of direction established, the participants of the workshop on

Quality Int grated Education outtined procedures to involve both administra-

tors and teachers during the year. The administrators workshop was first and

set the tone for later developments.

Principals, assistant principals, and participant: i from the Quality

Integrated Education Workshop met in late August to explore, examine, add

plar for the implementation of the EEC Task rorce recommendations. The

idertificati)n of behavioral goals for each school and meart to achieve these

goals was decided as the major area of concentration for each individual

school.

Planning Behavioral Goals

At the opening of th? 1969-70 school year, all faculty groups met

together the first two days of school (Sept. 2-3) to address themselves to

the problem of stating specific behavioral goals for their school during the

coming year.

In a number of schools, some of the stated goals dealt with commitment

to cesegregatiorL and integration. Following are examples of this type of be-

havioral goal.

To get the bused-in students to feel that they are a part of Fort
McKinley (School) and to improve black-white relationships.

To lessen the polarization of the races and to prcmote a genuine
appreciation and acceptance of each race or class.

Each teacher should be able to work into the curriculum a way to
expose students to knowlecge about Negro contributions to America.

To identify the various roles in society that ref..ect man's inter-
dependence.

To promote racial harmony rnd cooperation.
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EEO Advisory Committee

The EEO Advisory Committee was foamed In the fall of 1969, with a member-

ship of citizens fro;., all parts of the city who felt that desegregation of

pupils was a positive and necessary step for the. school system to take.

These citizens were brought together in an effort, first, to assess the

feelings of their communities with reference o this extremely serious social

problem, then to review clans which had been implemented in other cities of

the country; and, Einall), to determine from these plans which factors c.):

which programs or ideas might be effectively implemented in Dayton.

The EEO Advisory cc.mittee worked long and hard at this task, bringing

from their communities true readings of community ..pinion, which did not

necessarily repre5ent their own personal feelings. The committee engaged in

a thorough discussion of all proposed courses of action. Committee members

recognized that many proposals for overcoming racial and cultural solation

in the city would also result in numerous social prolems. At the strong

recommendation of the committee, these ideas were dropped from further con-

sideration at present because of possible community reaction.

It was obvious to tae EEO Advisory Committee that the housing patterns

of the city of Dayton male cultural and racial nix within the Dayton school

system extremely difficult to achieve. However, the charge to the committee

was to consider ways to overcome cultural ard barriers in order to

provide equality of educational opportunity in the multi-ethnic society in

which we live.

Five proposals were considered of special merit by the committee:

1) Open enrollment.

2) Magnet schools, with special course-; offered in a high schcol in

addition tc the regular or academic courses.

3) Specialized scho(ls built for a particular 1./(...7ational or ai'a('emie purpose.

6) Attrition of factlty appointments to result in better staF 1- lance.

5) Community ccut.:r for atterne-n and evening involvement of the total
community.

'5
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Voices, Inc.

Voices, Inc., a black repertory group from New York City, is a nation-

ally known company devoted to relating the treasures of Negro culture through

the media of song, dance, and drama. Arrangements were made by the EEO office

to bring this talented group to Dayton, the first presentation being made on

Cctober 24, 1969, to one-half of the eighth year students of the public schools.

The acceptance by the students was phenomena: -. They felt a total involve-

ment it the production, at the same time exhibiting a commitment of positive

self-direction. These young people, 1,200 strong, moved into and out of the

NCR Auditorium in such a manner that complimentary letters were received, as

well as complimentary phone calls in community suaport of the project. The

fine response of the students to the Voices, Inc. production occurred at a

time of tension in some area schools as a result of an incident which had

neativo implications.

In April, the remaining eighth graders saw another production of Voices, Inc.

31ack Awareness Workshop

Follow-up from the Voices, Inc. experience was a Black Awareness Workshop

for social studics teachers of eighth year students, to allow teachers the

opportunity to work with the VO.cesi__Inc. performers, may of whom were also

teachers. The perform,:r.i provided the Dayton teachers with units on slavery,

an exploration of Block awareness through music, and an historical overview of

the Black experience. Resource materials were distributed with reasons for

teaching Black Awareness.

Forty teachers Look part in the first workshop. Dr. Madeline Stendt of

the Dept. of Urban Education of New York Universil,y ws a consultant aiding the

teachers in preparing their losson plans for a two-week instructional unit for

their owns school;:. Inc sire formal was used for ihe second workshop in the

spring, following the scoonJ prodmlion nt Voices, inc.
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Needs of Transferring Teachers

On January 29, 1970, a sub committer: of Task Force members met. with

the director of the Equal Educational Opportunity Project to discuss ways

of helping new teachers to adjust to their new assignments, especially

where they were assignee to schools to e8tablish racial balance. As plans

are made for the following year, the committee felt that the following sug-

gestions should be considered:

1) Establish an informal framework within each building so as to
give support to the new teacher (support could come from several
plans, i.e.: an older teacher as a buddy, a hospitality group
of teachers, or a Task Force member). The purpose of this frame-
work would be to offer suggestions, answer questions, give advice,
and, in any way, make the initial experience a pleasant one.

2) Request that principals make Or?. new teacher's initial aJOgnment
a pleasant one.

3) Suggest that the PTA plan an informal social p'an for new teacher.
prior to the opening of school.

4) PIA might plan "teas" at different homes during Au;ust, so that
parents can meet new teachers.

5) Principals might p,an a "get-acquainted" time for newcomers to
meet other members of the faculty.

6) Faculty might participate in "role-play" to sensitize them to
accepting newcomers graciously and without prejudice. Other
situations in "role-play" and simulation exercises should be
pupil problems that are indigenous to the neighborhood in which
the school is Located (problems determined by a committee prior
to "role-play" experience.

The committee was certain that, unl2ss very positive steps were taken

to support those teachers who had transferred to racially different schools

in September 1969, all the work that had ocen done in September 1969, to bal-

ance staff might be undone by transfer t me in 1970. The committee felt the

additional need to find out how these teachers were getting aIcAg in their

situations. Suggestions for contacting these teachers to determine their

operational levels incladed the fellowiw-::
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I) Personal visits by:

Dr. Watson, as!vistant superintendent, Urban Education
Department, and/or

A Task Force member of another school and race, and/or

A supervising principal.

2) Group meeting of all persons who have been teaching and
working in racially different schools.

3) A formal request' by the Task Force of the Daytoa Classrocm
Teachers Association to inform the Task Force of the activi-
ties they have carried out in support of these teachers.

4) Questionnaire to all teachers to get their feelings about
their school situation.

The committee's sugestions were transmitted to other members of the

administrative staff for appropriate implementation.

In carrying out Ite7q 4 above, the coordinator of educational research

was asked to draw up a survey form which would serve to bring out feelings

of different groups, Lowa:c1 their teaching situations. This resulted in

the EEO Survey dis.,:ribut2d in April.
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Staff Surve, Initiated hy_ EEO Project

In April, 1970, plans for a staff survey were initiated by the director

and the associate director of the EEO Project, with an 11-page survey being

devised by the Research Division of the Dayton Public Schools.

Four groups of profe3sional staff members were surveyed:

1) Equal Educational Opportunity Task Force Members.

2) Volunteer teachers for change to schools of different ra2ial
composition.

3) New teachers a3signed to schools of different racial cotr,position.

4) Randomly selected control teachers.

From a total of 193 survey forms sent out from the office of HO, 55

were returned, or 28%. E50 Task Force Members had the highest rate of return:

31Z, while the control teachers' group had the lowest: 24Z.

Ore of the 11 pages of the survey was addressed to the EEO Task Force

Members to assess their tigree of involvement ii the 5 functions assigned to

the task force in the EFO Project Application. Those responding tc. the survey

indicated that they had mist often served in the following roles:

1) Aide to principal in helping him and the staff in the developnent
of behavioral goals.

2) Resource person in biilding in aiding positive interaction among staff.

3) Resource person in helping to determine needs within school relating
to pupil interaction.

An open-ended question on the process of iproving staff in:ugation

found "voluntary transfers" to be the most frequently recommended rwth)d.

followed ' "assignment of nev trackers to fill vacancies in raciAly differ-

cot schools." Another opcn-ended question on the "most haFie edicatiomil nc( I

in the Dayton s'-hools" :HA first the development of rending skills, followed

by a recognition of the 1D.cd fLr individualiz,.d instruction.

The EEO '4urvey resalts wLre t,ihnlated and repoited by the Divbion of

Research in a 60-page booklet, Dynamics ofEdocatkonal Opportulitief in

June, 1970.
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Introduction to Bi-Cultural Education

From June 22 to June 24, 1970, in cooperation with the Universi?:y of

Dayton, a BI-Cultural Workshop was held for 21 teachers, with 3 graduate

credit hours offered. The course content was as follows:

1) Black Culture:

Historical backgrounds
Literature
Art and Music.

Folklore
Social and economic structures of black Americans
Problems and Viewpoints

2) Industrial Culture:

The process of transition from inherited agrarian culture to
industrial culture.

The gap between cultures and between generations.

Comparison of the mental processes utilized by an industrial
culture versus the agrarian culture.

3) Methodology:

Methods employed in teaching children about their cultural
background.

Ways of developing acceptance and appreciation for the values
of black culture.

4) GroupProcess2s:

Use of group dynamics to reinforce and internalize acceptance
of each other.

Increasing sensitivity in pupil-teacher interaction.

Interaction analysis.

Micro teaching.

Open-ended questions were asked the conference pflrticipants in evalua-

tion of the workshop. Representative comments appear on the follpwine, pages.

With few exceptions, the responses were favorable to the content and format

of the worksh.)p And indicated a notivation to L-Tiement the use of eo.,,,nitive

.ta ter la I vitn their c 1 assc . as well as a feeling et benot t t tug froi, the

affective experiences of the workshop.
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Questicn; Hos the worksho p experience helped in your_present situation?

f_x lain.

Responses: Yes. I am involved with EMR students. They have strong feelings
because their peers have them. I have made an effort periodically
to prepare them for the future.

I an not yet certain that the workshop has helped me specifically
at my job this year. I do feel that I have gain'A insights that
I did not have before the workshop this summer. I think I have
understandings about the feelings of those of another race that
I did not have before.

The workshop helped me to know that people (teachers and adminis-
trators) do not fully understand many of the problems created
when children from one area of town with different educational
and social backgrounds are placed in other schools (problems for
the children as well as the schools).

Yes, it has helped me to understand better the problems facing
some of my students. I have been able to communicate more while
talking with them after knowing their home situations.

Yes. The workshop gave me a greater awareness of and insight into
Black attitudes. I believe that this helps me in understanding,
working with, and benefitting the Black students in my classes,
especially in times of difficulty and stress.

Yes, it made me become aware of the feeling some of the new teach-
ers in my building might be experiencing. I feel more ready to
help them in making adjustments and feeling comfortable in the
school situation.

It's difficult to say. I think I am more secure in myself as I
work with other members of the faculty. We set a gcal of "Honest
Dialogue" and I am sure that experience helped me to talk openly
and not he afraid to voice my convictions.

question: Do_you_icel that it will he of benefit to you?

Responses! Yes, because these are changi_ng time.; and the workshop has made
me aware of this fact.

Of course I feel that it will be of benefit :.,71 me.

The more ycu listen and talk the morc you learn.

Yes, I do. in this changing society, I think every bit of
knowledge that we gain can he a great asset to our tea'hing.

Ye:-4. 1 lcul certain that ii will continue to henefit re as it
alic.1dy

Ye,.. it w i 11 he of 1,cnt:1 i i t
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Candid appral of the following question caused the workshop parti-

cipants to recommend that others of the professional staff have similar

experiences. The needs for appropriate materials to be made available to

Leachers and for small group discussions were alCo recognized by some

participants.

Question: What sogRestions_dorpuhave for EEO as we seek to implement the
2hilosubies of the worksho_p_group?

Responses: Short term teacher exchange program might help destroy many fears
that arc magnified by many of us. Bring other teachers in on a
workshop similar to the experience we had this summer.

It seems clear to me what the intent is of your group. I feel

certain that it is not clear to all teachers and groups. Believe

me, I don't know what the answer is, but I feel that you (we)
must communicate with the staffs your intentions to avoid in-
security and unrest that might develop from incorrect reports.

To impress upon the administration the need for proper facilities
and equipment (books, individualized materials, tapes, visual aids,
lunchroom assistance, etc.), if these children are to Lenefit
from their schooling. ,,.rage also makes a burden for the
teacher when site uoes not all of the materials needed.

To have more srn 1 group discus ions on ways and means of bringing
about changes in the teacher parent -pupil relationships, each
plays own major role in the development of the student. Also,

to .)rk on objectives, criticisms and values as they relate to the
individual student.

I think all members should participate in any public or staff
functions dealing with this probhm to the best of their ability
and availability. 1 ank the theories rind philosophies developed
at the workshop 5 ).1,. De made a matter of public knowledge as
much as possible by means of public media and Board of Education
publicatims.

Start groups in each building to discuss some of the :same experi-
cm-es, but on a voluntry basis. Tie workshop 11.)nld give prefer-

ence to teachers Irom all black, all white, situati2ns, as well
as the teacher in the minority. The workshop can be of value to

each one.

Provide some way that teachers can exchange ideas. We need to
talk with other tca.hers, across town, in neighboriF-.g schools, and

teem in our ewn building,

i I pr incip.al.s and t see e t

tla, werk,A.op. plus the f,,,atd . :11.)ula invirkl.
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The final question elicited varied responses, with a concern expressed

for reaching all children and youth in the educative process. One response

noted the mutuality and group cohesiveness developed during the workshop.

question: Do you have current needs or concern3 for which we can offer
aupport or assistance?

Reo_ponses: I am concerned with the student who, in ignorance, causes much
frustration to the educator, who in turn passes this on to
students who, under other circumstances, could make education
a worthwhile experience.

.his was the second summer that I had attended a workshop
offered by your office. I still feel that there is a certain
lack of direction as to what we are to do specifically with
what we have gained. It seems to me that we should be working
together with other similar groups striving for the same end.

We have children in some of our classes who should be in special
education classes, but we have no such class at our building.
As a result, these children get little or nothing from their
classes, and because they arc unable to do any of the work, they
have become bored and are disruptive to classes. We are told
there is no place for them in other schools where they have a
special ed. class.

Not at present.

I think the group should have meetings to nourish the cohesive-
ness, the mutual respect, and the interest in one another that
we felt and enjoyed during the workshop. I would be happy to
offer my home for sti'M an occasion.
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Cultural-Racial Differences Workshop

As a part of the Professional Staff Development program for Dayton City

Schoole. in 1970-71, a Cultural-Racial Differences Workshop was offered on

the weekends of October 17, 24, 31 and November 7 and 14 at Bergamo Center.

The Oflice of EEO sponsored the workshop in cooperation with the Dayton

Classroom Teachers Association to provide an in-depth study of cultural and

racial differences and their effects in the classroom. Various techniqbes

and pLocedures were used to facilitate greater cultural and racial under-

standing.

Miss Lillian Anthony of the Afro-American Studies Department, University

of Mirmesote., and Mr. Frederick Boeder of the Sociology Department, Lake

Forest College, serv'cd as consultants for this workshop. Approximately 20

participants attended each session, with about 60 at the final session on

November 14, each receiving a stipend.

Teachers' general evaluation for each experience was excellent. Parti-

cipants felt a strong desire to involve every teacher and administrator in

a similar experience of awareness. Following are excerpts from typical

evaluation statements received from teachers and administrators:

I

"This workshop was a warm, wonderful, interesting, reenforcing kind of
experience. The moderators were bright, sincere, delightful people who
did an excellent job. I hope that we can all come together again soon
to continue to stimulate and support one another in our efforts.

"I have been thinking how marvelous it would be if more teachers would
avail themselves of these workshops. Perhaps sometime it would be possi-
ble for every teacher to participate. The Bergamo accommodations were
very good."

II

"The overwhelming satisfying feeling I now have as a result of my partici-
pation in the workshop is most gratifying and has permitted me to deal
with myself and others with greater confidence.

"I wish to commend yru for your selection of the consultants for the work-
shop. I have never experienced such competence, such sincerity, such
preci-e insight, such ability to sift through the dynamics and get t.N

the facts as they :1 in our group encounter. ."
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III

"As a member of Worshop Croup IV, I had a meaningful experience of both
confrontationfacing up to what we as individuals were doing as members
of the group, and support--receivin; help from each other as we worked
through our problems.

"We began to develop an awareness of the effect and importance of our
contribution as individuals to the group process. We began to see how
what we do can either facilitate or block progress. We became even
more aware of the inportance of listening and were helped to face up
to what poor listeners we tend to be. We were helped to recognize how
society bombards us with misinformation and misconceptions about all
groups, the majority as well as the minority, which leads to a process
of dehumanization for all. We heard how others fee. We worked through
misunderstandings and, as we shared collages, realized the basic needs
and aspirations of us all. We felt a unity, a oPeness, a warmth.

"I sincerely wish that every faculty in the city could experience a time
away from school, a time to be together for the long haul of a retreat
experience, to be enabled to develop more effective working relation-
ships. The need is now with present faculties, bat a shake up in staff
necessitates such an experience. Attitudes need some careful examination.
At the heart of the success or failure of our schools and community is
the basic problem of human relationships-most especially teacher atti-
tudes toward students, parents, and fellow teachers. Such a project
may be costly, but I sincerely believe it would be money and time well
spent Somehow, teachers need to be helped to face up to the
importance of taking some honest looks at themselves and their attitudes,
if they are to be effective teachers and models.

"Although 1 have not deterW.ned the why, I did not find the last session
with the total group as satisfying or productive as the small group
encounter."

IV

"The workshop helped me realize that we have to understand ourselves
before we eau understand the other fellow. It made me conscious of
the fact that WV often dehumanize another and that we must stop. I

came away from first session with a sense of calmness and peace.
The leaders were greatespecially Lillian. . .

"Suggestion: A workshop at each school prior to the fall opening for one
or two weeks. The qual_ity of the leader is very important, can make
it a wortLwhile experience or a woL;te of time."

Emerging problems on the school scene indicate increasing need for edj-

cators who are competent (i.e., sensitive, productive, and decisive),

educators who demonstrate their belief in the real worth of each child, who

respect the values and customs: of these baekgronnWi. hopefully, by providine

continued inservikc mid workshops, teachcis can ho sust;iined in ri.lintnining
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Staff Morale Mtni-Course

On May 26, 1970, a mini-course on racial harmony as related to staff

morale. W2S conducted by the Equal Educational Opportunity director and the

Iniervice Department of the Dayton City Schools.

The film, Black-White: Up-Tight, was shown and discussed for its

social implications. Other concerns which had been identified by a pre-

meeting survey were also considered:

1) The unwillingness on the part of some faculty members to accept
integration anc work toward making the transition smoc'her
and more effective.

2) How to tell when people are really honest concerning race.

3) Working with and understanding the individual.

4) What can be done about the teacher, either black or white, who
believes in separatism?

5) Teachers' lounges and work areas are established in the building
to assist teachers in working t-ogether. Sometimes minority
groups tend to separate themselves from others and this doesn't
lead to total integration.

6) Role of pidministration and staff to welcome and assist new
minority staff members.

7) How do you go about changing the attitudes of older people?

The evaluation of Ow experience by the 35 participants was positive.

The consensus of the group was that there :'as a need for a broadened similar

experience for many staff members.

This film is recommended for use with faculty and community groups and

for grade levels, junior and senior high chool and college. A study guide

of the film is available which gives a synopsis of the film, general guide-

lines for its us, suggested questions for discussion, and resource materials

of books, pamphlets, and filmstrips <,ug};(stcd for a unit on yrejudice.
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Special sWr llcsclrcgntion

Un October 4th, 1970, a Task Force on Staff Desegreqatien was organized

cooperatively by the Dayton Classroom Teachers Association and administration

of the Dayton Public Schools to advise on procedures to achieve desegregation

of faculties and administrative staff in accord with provisions stipulated

by the Dayton Board of Education to Title VI representatives of the Department

of Health, Education, and Welfare.

The original objectives of the Task Force were:

1. To promote voluntary transfer of teachers and administrators
through:

Jridividual counseling
Exchanges
112velopment_ of incentives

2. To establish parameters for bringing nall schocl to compliance

3. To advise on pr,,edures for:
Assignm,alt of new teachers
Transfers with seniority as a factor

4. To consider futui means of assuring equally qualified staffs
in each building, such as a rotation plan

Several meetit,s were held in an effort to crystalize the exact respon-

sibilities which the group seemed -illing to assume. it was finally deter-

mined that the Task Force would expend all energies in an effort to encourage

voluntary transfer by faculties and administrative s aft o establish racial

balance. It was also determined that should involuntary transfer be necessary,

the Task Force would then address itself to this prollem.

A list of inducements was developed. Inducement forms were sent to all

teachers in the system. In a subsequent development, the Board of Education

accepted the concept of reorganizing a number of schools for next fall.

School re-organizzl:ior then became a prime factor for consideration in volun-

tary transfer. In the survey, 1,189 teachers (47.87,) agreed to, or indicate.! An

interest in, transfer. The tot 1owiri table and letter to the Task For o from

the assistant superintendent in charge of Teacher Personnel in(Tic(c detailed

resalt of (11(. lnduccr,cnt 'Irms sent to teaching staff.
d.
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TilE DAYTON PUBLIC SCHOOLS
ADmINISTRATrON BUILDING

TELEPHONE 461-3850

348 WEST FIRST Sr. DAYTON, 01-1:3 45402

THOMAS D. GRAHAM
Assistant Superintendent

Personnel

February 8, 1971

MEMBERS OF THL TASK FORCF:

The Personnel Department has reviewed ouch Voluntary Transfer Application f ,rm

which was returned. The attache° summary is easel upon The first choices of the
affirmative returns.

The procedure u,cd in org,nizing the roturned Voluntary Transfer Application
forms was to separate the affirmative realies from the negative resporses on en
Individual school basis. Proceeding on a "double entry" system, each individual
was recorded for his school as willing to transfer out on the upper portion of

that form. His present assignment was n)tea by grade end/or by teaching field.
His race was noted and hiF first choice was recorded. In addition, a series of

10 footnotes were created fo: use in lafer reference.

Each individual was also entered either on the bottom portion of another school
list of his first choice, or un a separate list, indicating interest in a

reorganized K-5 elementary school, a maghat school or a middle school, along
with any individual conditions which he '.,et tcrth in the application.

,Then these entries were concluded, the data was quantified on the form attached.
The totals are reported on the attachment.

The "Volunteers" columns rafIcL1 the number of volunteers for transfer, for
whatever reason, and with ,riateyer conditions, by race and sex. These craft-7ns

Include regular and fravelina teacher:,, reading facilittors, learning center
teachers, counselors, administrative trainees, and certain special assistance
program personnel who are contificated. The fifth of -these columns indicates
the number of persons who are on split schedules between two or more buildinas
who responded positively. this last group, however, is also counted within the

four previous columns as apflropriate.

The "Conditions Stated" column; give a 2ictura of The port,c,n of favorabfn
respondents who dH; cr did not attach conditions to their transfers. Of the

414 elementary ina,.:hers Any-, attached no particular conditicns to their movement,
"None" column, masq M,I pa' cr`, who _,r-ro teaching in school where Their

presence enhances the r.1 i,il b.ilar o of that staft, ftc some is true of the

142 se:ondary tn,r,hors so rasoohdinc;. .rle." are Also three ..,ho indicated a

particular school or sOY-Jolr, and/ur H,.J,IU or surje0 are.) preierence.
Inasmuch as these elsi, t", represent a rorr-al resporge, they wore treated on rot

being unusual cm too riarr whir
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W.) Till 1 r, ,r;

February 11, r)71

Page

Those who would transfer Tnreugh a reorgani ration of rtchools in-luoed those

exprosslnrl choices f or e I ementary schoolschoolr., marret r.,r.hr:e It. a- ,:/or middle

;chool s . lhe third col emn, "(_?ther", war, reser r:.3d for tho',: who of -ached unique

condition; to a trans.er, e.g., change hp an administrative r,r counseling
position, transfer to a situation havint certain kinds of materials or equip-
ment, to a classrooir with opaque blinds, aOng able to take ar.cumulated
m.:;eriaki with such a move, and the like.

Columns headed " rats of t;chol" reveal tnat:

I) 19 elet:nnta-y sjnoois had suftHitint vo!anteerr. o;,-1- to provide enough
opening:, to ba,arLe staffs witho-it rou,r,j-inization os an inducement.
Howevel , 21 ,,t,cond of thi-d chcaces of inLcming teacners would need to
be utilized to refiti 9 of the staffs.

i2 other elementary scnocls had sufficient vciunleers c,r- to Drovide
enough openings to balance staff!, with reorganization an inducement.

However, l'"): seLoni r,r- third choir_es of incoming tear:hr.r,-; would need

to be to refI I I of those .taff.

3/ 5 elementary ,,rhor7,1:, wo,ild need add ttonal transfer', ',of to brevide
par:es for the r,ece,,,,ary nr ng ack teachers. 1 i ken i se, 2 e I ert.c-i-

tary school s would need to rcv i de I a-r.es 'or 1 ,h i te teachers.

of No secondary sc.t-Ipcd had shifirieot volunteers oit 1,-, provide enough

oDening5 to balanrte staffs xitho...it reorganization or an inducement.

1 p-,r2endary schools had t...)tficient volunfcers out Ir., Dr :vide

perines to Lahti e _,toff; with -eorganizalion as an inducement.
However, 5;:.5 (-_,rtc,nd or t.,ird c-ioirers of incominr] tea'Atert, would need
to be utilized fo refill those ,:tafft.

(O 5 secor,Jary 5nhoolr:. apparently reqJ're involuntary trar6ler3 out of
4hite Ar J two ot b l a k leaners, in order to i)rovide
positions fr)r- teachers.

Some additional 111a fry 1 r.ludy of th e

I ) in eler.tenti)-( r.;chools chi tea,thers nr)rro 4. of the

staffs, `t,51 of the .volunteers for transfor were white.

2) 4%K, of ti) %ol t rarst erees reorganization a., the number
ono n du .etien' 1 ho el etent af 11!.0 I .

!')) ereas in r=e,_ratd,r,.; r.hauls chito teachers cor-DoE.J' 12..? of the
tot , thr]. 1;:r !rorS foi,r whi

,;) of r t r g 3ni ',50 rfj-42(.11
r, no in I..L! -f.,,id Jr, I ,!/,-

5) - , I ..Lr i r`c ,tor trr it s1

r 01 .',1); 1:1r: ',LI

7-1 r. .! " 1::r :,_)77,1C



MEMBIR:t OF nfl lAtiK FOROL

inbruary ft, 1971

Page ')

)

In dolotminIng whether rtdfficienl volunfeorr, were avail able f4, transfer

and in Identifying the numbers of iran,,fer in in each f_fir-,11 ,ituation, only

full-tire, non-traveling teaching scoff and learning center ,Hchers were
considered.

Recalling the initial statement in this roper r, the guanHfied data is based
upon first choices only. Recognizing thin, many schools had, numerically ',peaking,
sufficient volunieers for transfer in of the proper race, but then matchub with

positions held by those transferring cst was not immediatcly t,ossible.

Additional tabulation based on second ond third choicr:ti, at this point might be

non-productive for two reant.L,nf:,:

11 It cannot be known which se,ond and third choftet:, ma/ be depended upon
unti 1 the first and second choices-. are Implementeu.

2) A substantial proportion, of the volunteer transfer offers are
contingent upon reorganization.

This hrit2,1 overview of the data analyzed may give rise many additional
questions and these are welcomed, Further analysis will be uHdertaken in
order to promote the most desirable iran,,fers which can be plannad. Your

comments are solicited.

Sinvrety,

Thomas D. Grdhon
Asst. toot Hibr,rintendent
Personnel
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Besides being circulated to every professioral member of the instruc-

tional staff, the inducements were also printed in the January 11, 1971,

issue of SCHOOL DAY, the official staff publication of the Dayton City

Schools. The inducements covered such items as the following:

1) Statement of preferences regarding new school location, grade
level, and subject (within certificate limitations).

2) Released time for visits to another schocl before expressing
commitment.

3) In-service training sessions.

4) Summer training sessions.

5) Two or more professionals may transfer as a team.

6) Additional helps as classroom aides, cirticulum development
assistance, supplementary instructional materials, and
assistance in working with disruptive students. . .

7) Priority in assignment to tutorial program during the hour
following the school day.

'3) No decrease in number and quality of equipment and supplies.

9) First priority of choice of available teaching positions in the
systen (after a full school year in new assignment)

10) Implementation of additional, educationally defensible terms
particularly suited to needs of l7ransferees.

Eecause of the request of the teachers' association, another induce-

ment was dropped from the list: the notation of voluntary transfer request

being placed in each applicant's vrsonnel folder to be "considered if and

when the transferee applies for any position of broadened professional

responsibility."

The Task Force on Staf Desegregation was composed of 20 te.whers and

10 administrators who collcct.cd and An,llyzeki information from imvkgrouuri

documents, :.esource persons. And visits to other school districts.

tion was made available by tho FLO Office to the Task Farce in thrce

Background pcuments, Volumes 1, 2, and 3.

12
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Special Report to the Board of Education on School Integration

Phyllis Greer, Director of the EEO Project, was a member of a committee

of 18 members who prepared an 88-page booklet, School Integration, for the

Dayton Board of Education Study Conference on School Integraticn held in

December, 1970.

In the first section of the booklet, a review of board commitments and

resolutions related to the subject of school integration was given, including:

1) Resolution: Quality Integrated Education, August. 1967.

2) Resolution: Freedom of Enrollment, May 29, 1969.

3) Proposal for a Grant Program on Pr,blems of School Desegregation (later
termed the Equal Education Opportunity Project), June 9, 1969.

4) Statement of Intent for Staff Desegregation, August 1969. Amended in
December 1969, at request of Office of Civil Rights, to Include date
of September 1971, for goal achievement.

5) Agreement with Model Cities Planning Council.

6) Resolution to National School Boards Association urging federal
incentives to overcome problems of inequality and the disproportion-
ate distribution of human and fiscal resources, November 12, 1970.

The situation of the Daitnn school being under compliance review with

the Office of Civil Rights (HEW) had stated, along with recommendations of

the superintendent and his executive committee.

One section gave a synopsis of desegregation of the teaching staff,

followed by a summary of the activities of the Task Force on Staff Desegrega-

tion, which was initially composed of 10 administrators and 10 teachers.

Another part presented in detail was plans from a number of cities fot

pupil desegregation: Charlotte-Mecklenburg, N.C.; Seattle, Wash.; White Plains,

N.Y.; Berkeley, Calif.; San Francisco, Calif.; and Harrisburg, Penn. This

was followed by a description of the efforts currently being made in Dayton

toward integration of both pupils and staff. The booklet ended with a long

section entitled "Parameters and the Future", written by Charles Glatt of

Ohio State University, who has served as a consultant to the Daytol. Schools.
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Black and White Encounter Sessions

"Black and White. Encounter" sessions, as developed and .:onducted by

Charles King of Wittenberg University, are designed to xplore the ideas
1

or racism and interpersonal relationships.

On duly 1-2, 1970, Mr. King offered a sample Encounter to members of

th central office staff of the Dayton Public Schools. The superintendent

and 14 others who/were involved in this session gave whole-)earted approval

and support for the Encounter, indicating that this experience had provided

new insights and new senses of direction in achieving the task ahead--that

of desegregating both faculties and administrative staff, of providing insight

into the problem of racism, o: structurinL social circumstance which would

allow people of different racial and ethnic backgrounds to work together for

the common cause of educatir3 children.

Because this Encounter was so effectively received by all participants,

it was decided to make an effort to provide this opportunity for all members

of the central office staff, for principals, and for assistant principals.

The first two included both teachers and administrators, approximately 20 each

for a two-day overnight weekend at Bergamo Center. The following schedule

shows plans for more than 300 staff members, mostly administrative personnel

to be involved in subsequent

Date Time

sessions.

No. of Persons_ ?ositions

July 1-2 2-day 15 Central office staff Bergamo Center
Feb. 5-6 Weekend 20 Teachers and

ip

Feb. 12-13 20 Administrators
Feb. 17 Wednesday 25 Administrators United Theological
Feb. 20 Saturday 25 Seminary
Feb. 24 Wednesday 25

Feb. 27 Saturday 25
IP

March 3 Wednesday 25
i.

March 6 Saturday 25
,

March 10 Wednesday 25

Mar,-h 13 Saturday 25

Minh 17 Wedaesday 25

`Lerch Wednesday 25

M.Lch 11 Saturday 25
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PUBLICATIONS

Bulletins and Other Materials Produced in Connection with
the EEO Proiect

Department of Planning and Development: Project Proposal,
Dayton City School District Desegrogation Project. Dayton,

Ohio 45402: Dayton City Schools. 1969.

Division of Research: Dynamics of Educational Opportunity,
A report of the EEO Survey. Dayton, Ohio: Dayton City Schools.
June 1970.

Equal Educational Opportunity Project: Background Documents for
Task Force on Staff Desegregation, Volumes 1-3. Dayton, Ohio:
Dayton City Schools. 1970.

Equal Educational Opportunity Project: Quality Interated
Education, Report of Task Force. Dayton, Ohio: Dayton City
Schools. July 1969.

Strahlci , Violet (cd'tor): Si hopl Integration, A Report to the
Board of Education Study rjonference on School Integration. Dayton,
Ohio: Dayton City Schools. December 1970.
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EQUAL EDUCATIONAL OPEOI,AUNITIFS
Y.L. 88-352 Title IV Sec. 405

FINAL EXPENDITURE:; REPORT

Period: 6-30-69 th,'ongi 10-31-70

1. Direct Cost Items:

a. Compensation, personal services

b. Substitute teache-s salaries

c. Employee benefits

6. Supplies a mate-ials

e Travel

f. Communications

g. Printing

Miscellaneous

i. Stipends

Transportation

Tuition

1. Fees to Universitie.2

m. Equipment.

n. Space

a. Services

p. Other

q. TOTAL DIRECT CO3W.

Indirect Costs

3. Total Costs

Funds Received

Total Yxpenditurt,

BALe,NCE

nt. No: oE1-0---)D-0i _pfl

Pro. ect

?ecil,7(!nt: Pflyton ;:ity Dirt, sjc.,

fcii sa

17;vton, G!)13

Eudget

$50,2.50.);J

) r

fr.tur-.1

$5ri)

6

3P6. 31'.

.76

C P

pift.ce.L.,
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PURPOSES OF TASK FORCE

The Task Force on Staff Desegregation is organized cooperatively
by the Dayton Classroom Teachers Association and administration
of the Dayton Public Schools to advise on procedures to achieve
desegregation of faculties and administrative staff in accord with
provisions stipulated by the Dayton Board of Education to Title VI
representatives of the Department of Health, Education, and Welfare.

The objectives of the Task Force are:

1. To promote voluntary transfer of teachers and ad-
ministrators through:

a. Individual counseling
b. Exchanges
c. Development of incentives

2. To establish parameters for bringing each school
to compliance.

3. To advise on procedures for:

a. Assignment of nci teachers
h. Transf2rs with seniority as a factor

4. To consider future means of assuring equally
qualified staffs in each building, such as a
rotation plan.



FICe OF THE SECRETARY

DEPARTMENT OF HEALTH. EDUCATION, AND WELFARE

WASHINGTON, D.C. 20201

MAR, V1

Dear Dr. Carle:

Representatives of the Office for Civil Rights conducted a Title VI
Compliance Review of the Dayton Public Schools during the period
November 12-22, 1968. We have completed our analysis of the infor-
mation gathered during the review and have made the determination that
your district is not complying with Title VI of the Civil Rights Act
of 1964.

An analysis of the data obtained during the review establishes that
your district pursues a policy of racially motivated assignment of
teachers and other professional staff. Thus, all Negro principals are
assigned to predominantly Negro schools, as are 11 of the 14 Negro
assistant principals; 156 out of 181 Negro high school teachers are
assigned to schools where Negroes constitute 92 percent of the total
enrollment. Over 85 percent of the Negro elementary teachers instruct
in schools having a preponderance of Negro pupils, and only 14 percent
of teachers of the white race are in schools where Negroes are in the
majority. The assignment of counsellors and coaches follows a similar
pattern.

The existence in your district of a substantial duality in terms of
race or color with respect to distribution of pupils in the various
schools, is a matter of concern to us. The fact appears to be that
of a total of 5,627 Negro high school pupils, approximately 85 percent
are concentrated in 3 high schools in which the percentage of Negro
attendance ranges from 92.3 percent to 100 percent. Similarly, 15,479
(approximately 85 percent) Negro elementary pupils attend 20 out of
the 53 elementary schools in your district. It is noteworthy that in
17 of these 20 schools, Negroes constitute 90-100 percent of the
total enrollment.

Our review also indicates that students at Roosevelt High School are
not afforded the same educational opportunity as other students in
your system.
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As you know, Title VI and the Regulations thereunder forbid discrimi-
nation on the grounds of race, color, or national origin in federally

aupported programs. Your district has agreed to comply with applica-
ble standards by the execution of the Assurance of Compliance (HEW

Form 441). You are, accordingly, under an affirmative legal duty to
take prompt and effective action to eliminate discriminatory practices
in the operation of your school system.

We would appreciate hearing from you within 30 days with regard to
steps which you believe are feasible and will be effective in achieving
compliance with the Act.

Our staff is ready to extend any assistance to your school system which
would aid in your efforts to comply with the requirements of Title VI.
In addition, under Title IV of the Civil Rights Act of 1964, the
Division of Equal Educational Opportunities at the U. S. Office of
Education offers technical assistance to local school officials in the
preparation and implementation of desegregation plans, and in coping
with special educational problems occasioned by desegregation. If you
wish to have Title IV assistance or if the Office for Civil Rights
staff can be of any assistance, please call upon us.

)incerely yours,

Lloyd . Henderbon
Acting Director
Office for Civil Rights

Dr. Wayne M. Carle
Superintendent of Schools
Dayton Public Schools
348 West First Street
Dayton, Ohio 45402

cc: Chief State Scaool Officer
Regional Civil Rights Director
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DFnARTI!NT Or HOOfzTo AND Ul?!!;\:: MlirLo"-'
Washinoton, D. C. 20410

Tune 11, 196',.!

honorahle David hall
'layor of Dayton
Dayton, nhio 45401

Dear avor

1c*., are pleased to incorm you that the Davtor ool.orohonsive Clt
derlenstration nronram has been otanrovrl an,'. that a grant aor,,n-
rent in the amount of `'.2,949,000 has been mithorizo:' for carry-
ino out the first yar action oronram. 'P attache(' instruction
sheet lists the r:onuilentn enclosed and sets forth 1 nrocouro
For forr.al contract execution. '11r_r Denartmont Gr row-Anil anC
Urhan Devolonmont trill ca;:ecnto the grant ourcemont after the
City has o,rteuterf, it anrl retut-ned it to our "'or-ioral

offiro in accordanco with that 1:rocelurc.

The "coional Cffiric is ser(=irn ooveral ifloortnnt ,:n.o-ont; oo
the corryiti not or the cony nc te ':o-nrehonnive
citNr rtoonflstration nreoram in also heinn stint unCor .70nar,,tn
cover. VUP annroval of your nrograo roflects (a) that TAT; 1'15
apnrevp.i the stateent of k:oJln and :tratoot, the 7-ivc ysr-
rnr,(7.1St. '1;,l the rr.t N,(`12- 1111 'cr n.Tr" i i" ht
gronl t 1 In "rant .1-res: ) ;

the renainCor of venr sW,minnio!, h.-ns not 'F-1 tonnowts
tho "evoloomont nr comnrol;io elanuirrr nrocor:'7.

inellrreq: '..0?" I lie .111y,rn10 r(-; ,,!; in a ic,
hn.!oet from th, firtt tho r'ato or inv

costs whioh are coverer: hv o,oviousl )otior 10,7,_

(.!en:! W11. he rlieihl for roiHioir!-,enent .i,
(:0/1,11 t thr v-rer'1 cnt y'rt arc' the ,)st

foil n',..(7(1.

your nr,,,Tra. no uni rJ 13,,-
tinn of tho Davtop h.hlic `7chools to th oiolltion- or
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Titlo VI r)e the Civil. Piqhtr; of 19(4 der;r:ril,cd in tilc
letfor, dated 'v!arch 17, 19) 9, rren L1oy(1 r. VonOoron, A.ctinri
Director, office for Civil ,/i(Jhts, Depnr-Ii(t Or lea]Hi,
flducation and Welfare to Dr. 1!Ivne n. Carlo, '11-)i'rintrnder't
of !3ehnelJ1, nayton nublic Schools. railuro io (7orree:t these
violations rrom,t1!, con]fl result Sr the torTlinalior (- ail
'ederal ssislance from r!!' to t1,0 navLnr
!";cheols, whether su,:h Jisistnnce is relter' to th45
Cities annlicotion or rot, arc; could jeopardize r7e.;orld veer
funclinu for the entire Dayton "ode] Cities annlicat.inn. HTY
antinientes th7,t the starr nr Division of Prat t? reuca-
tional neortuniti.os in thr U. n. nf1e0 (Jr T','Llc.0..on -ill

rlaYton "107lic 5.zcheol oiricials to doyo/or an( (7arr
out a el au Cor corrrcting the nonco-^rliance w!!joh is Tilenu:lt,,
to meet !he requirements of Title VT. !laYton officinlc
should t)--roam tilat this nlan, and the education en''onent
(5-F116 foestablish
6r seoarato Neoro sellools or senarate r7eqrn starrn
that arc violative of VT.

We have ,..ory hope that your "'ode] Cities nroora,-, tri 31 not

move aloisl exneditiously and we nledqr the f..1J1 !;upoort of
the redell rovorneont in asf-,istina you to attain the
ultimate objective of the lecislation "imnrovinn the
nuality urban life.'

Attachnents
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Ployei N. Hyde
Assistant Secretary



THE DAYTON PUBLIC SCHOOLS
ADMINISTRATION BUILDING

DAYTON 2, OHIO

348 WEST FIRST ST.

WAYNE M. CARLE
Shihrrintesdint of Schools

Mr. Fred Chioffi
Office for Civil Rights
Department of Health, Education and Welfare
Washington, D.C. 20201

near Mr. Chioffi:

TELEPHONE 461.3850

August 22, 1969

The attached resolution was adopted unanimously by the Board
of Education in its meeting of August 21.

As you w'11 note, racial data by building will be compiled as
soon after the beginning of school as possible, to be forwarded
to you by Sepiembe- 12.

WMC:mlw
Enclosure

Sincerely,

Superintendent of Schools

r:11



Statement to Office of Civil Rights
Department of Health, Education and Welfare

Board Objective I of the Dayton City School District Equal Educational

Opporturity Project under the Provisions of Title IV, Section 405, of

Public Law 88-352 of the Civil Ri-9-its Act of 1964 is stated as follows:

To desegregate faculties and administrative staffs in accord
with provisions stipulated by the Dayton Board of Education
to Title VI representatives.

This statement 15 to report the plan by which this objective is to be

attained.

I. It is the intention of this Board that each school staff
Throughout the District will have a racial composition
that reflects the total staff of the district as a whole.
This goal will be approached in 1969 and 1970 through the
Process of voluntary transfer and new teacher assignments.

2. The Board will submit the following statistical data to
the Title VI Office of Civil Rights by September 12, 1969:

The number and percentage of minority and non-minority
professional ,,Taff members by building and the total
figures for the district as a whole.

3. The data presented in Step 2 will be up-dated and submitted
to the Title VI Office by September II, 1970, with the in-
tent of showing that the Dayton City School District will
have successfully achieved its goal through voluntary trans-
fer of its staff.

4. If, however, the cooperative efforts of the Dayton Board of
Education and the total staff were not enough to achieve
the goal stated in Step I, other methods will be developed
to achieve that goal.

Adopted this 21 day of August 1969.
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l'AltIMI NI LEI fIlAi 1H, 1:01)(..A I()N, AND WELFARE.

Dear Dr. Carle:

INAS1111\11 .1f1N, ,,0 ,01

OCT 3 1969

We are in receipt of your letter dated August 22, 1969, to which
you attached the Board of Education resolution of August 21, con-
cerning faculty r_icsegregation. In addition, we are also ia receipt
of Dayton's Professional Staff Minority Report 1969-70, sent to us
by Mrs. Greer.

Since the faculty desegregation resolution can only be judged against
your current performance, it would be best to first analyze the
Professional Staff Minority Report. A comparison of the current figures
with those of past years reveals that you have had some dramatic results
in assigning teachers of a minority race to predominantly white schools.
You and your staff are to be commended for your efforts. However, the
current statistics also reveal that your efforts to assign white teachers
to predominately Negro schools has resulted in only minimal changes in
the percentage of white teachers at those schools. The results were
not totally unexpected this first year.

In order to provide your Board of Education with an opportunity to come
into compliance with regard to the teacher assignment problem, this
Office has recognized the diffiLulty of achieving the goal set forth
in Item one (1) of the Board's resolution before September 1970.
Therefore, representatives of this Office informed you that steps
equivalent, to items 2 and 3 of the resolution would provide a reason0,1e
time to achieve the goal by voluntary transfers. However, item four (4)
of the resolution only provides for the vague development of other
methods to achieve Step 1, if you are not successful by September 1970.
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We believe that if the goal is not achieved by September 1970,
the Board is legally obliged to meet the goal set in item one
of the resolution by the opening of school in September 1971
through other means. In order to furnish adequate assurance
that the goal will be met, the Board should specify that faculty
desegregation will be completed by September 1971 through reassign-
ment if necessary.

If such expectation can not be met by the Dayton Board of Education,
please inform me as soon as possible.

Sincerely yours,

\.

Lod R. Henderson
Education Branch Chief
Office for Civil Rights

Dr. Wayne M. Carle
Superintendent of Schools
Dayton Public Schools
348 West First Street
Dayton, Ohio 45402

cc: Regional Civil Rights Director
Chief State School Officer
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T i) A Y TON 1'11131.1C SC II 00 LS
A DMINISlit ATION BUILDING

TELEPHONE 461.3850

348 WPST FIRST ST.

WAYNY M. ( API 1,,
uptf.raetkir nt nI S.. ho,,i

DAYTON, OHIO 45402

October 8, 1969

Mr. Lloyd P. li:nderson
Education Branch Chief
Office for Civil Rights
Department of Health, Education and Welfare
Washington, D.C. 20201

Pear Mr. Henderson:

This is to acknowledge your letter concerning the
resolution of the Board of Education and the preliminary
report on professional staff desegregation to date.

Because the figures that you have were assembled
shortly after the opening of school, 1 should like t)
follow them up with a more official report when the annual
count is taken for the second week of this month. I note,

for example, that one school is listed as still having a
black faculty. This was an error. The movement in all

schools has been substantial and in very few has the disprop-
portion become greater despite very severe pressures.

You may he aware that we have been in a crisis situation
threatening the integration of a number of schools. For this

reason, I hope von will bear with us on the request you are
making for a further statement from the Board of Education.

The Board's resolution reflects the following commitm:nt
made in the current contract with the Dayton Classroom Teachers
Association.

"The D.C.T.A. and the Board will mutually endeavor to obtain
a quality, integrated education for each child. Balancing of the
teaching staff as to age, experience, training, race and sex is
recognized as desirable in assuring equal educational opportunity.
Voluntary transfer of staff is the method agreed upcn for the
1969-70 school year to achieve a major realignment of staff. If
this method should prove unsatisfactory, then other methods to
insure a quality integrated education will be developed mutually
by the D.C.T.A. and the Administration."
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Mr. Henderson Vage 2 October 8, 1969

The extent to which we have successfully involved the
teacher;' organization in committing itself to balancing of
staffs is unusual on the urban scene. For the Board to act
unilaterally at this time, with respect to 1971, would almost
certainly be interpreted as unwillingness to have the teachers'
organization share in the decisions that may be necessary in
voluntary efforts that are not fully successful.

I hope you will review this with Mr. Chioffi, who, I believe

is closely acquaintea with the procedures that have been used to
get this tar. If both of you cow.ir, I should appreciate delaying
further Board action until we have completed the next stage of
voluntary transfer.

In any case, I would welcome any suggestions or help you can
of fer.

INC/jm
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Statement to Office for Civil Rights
Department of Health, Education and Welfare

Broad Objective 1 of the Dayton City School District Equal Educational

Opportunities Project under the Provisions of Title IV, Section 405 of

Public Law 88-352 of the Civil Rights Act of 1964 is stated as follows:

Tc desegregate faculties and administrative staffs in accord
with provisions stipulated by the Dayton Board of Education
to Title VI representatives.

This statement is to report the plan by which this objective is to be

attained.

1. It is the intention of this Board that each school staff'
throughout the District will have a racial composition
that reflects the total staff of the district as a whole.
This goal will be approached in 1969 and 1970 through the
process of voluntary transfer and new teacher assignments.

2. The Board will submit the following statistical data to
the Title VI Office for Civil Rights by Septether 12, 1969:
The number and percentage of minority and non-minority
professional staff members by building and the total fig-
ures for the district as a whole.

3. The data presented in Step 2 will be up-dated and submitted
to the Title VI Office by September 11, 1970, with the intent
of showing that the Dayton City School District will have suc-
cessfully achieved its goal through voluntary transfer of its
staff.

4. If, however, the cooperative efforts of the Dayton Board of
Education and the total staff were not enough to achieve
the goal stated in Step 1, other methods will be developed to
achieve that goal 11.5121:ember 1971.

Adopted August 22, 196!0.

Mended December 19, 1969.
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FFICE OF THE SECRETARY

DEPARTMENT OF HEALTH. EDUCATION, AND WELFARE
WASHINGTON, D.C. :0201

NOV 14 1J69

Dr. Wayne M. Carle
Superintendent
Dayton Public Schools
343 West First Street
Dayton, Ohio 45402

Dear Dr. Carle:

This is to acknowlcd;;e receipt of your Letter dated October 8, 1969.

Our request under date of October 3, 1969, was prompted by the
implication in your August 22 communication that the final solution
to the problem of faculty segregation may be postponed to a date
beyond September 1971. We are understandably concerned that the
-thethodseventUallydeyeloped_should.beofully implemented not_lAtgr
than by the opening of school in September 1971.

Your contractual understanding with the classroom Teachers Association
_57-e-geCfil:Migine.tiVeidMIHITtratiOn.Itifiewe are seeking an explicit
commitment concerning 'Es. terminal date for desegregation of faculty
we are riot necessarily inviting action that is in any sense incompatible
irth the coopelai:re unaerdtandindYetween.fEe 'oaid'an& the-Teiieheis
Tii6Hafibn. AU. tne-f;Oiies
August 22 plan as well as of the contractual coma' to-the--

11.1011_ be _Apprecied_if you will inform us concerning steps taken
to improve conditions at the Roosevelt 1-ii,;i;teioOrliCe...CCOidance with

ouie 7 I6r teli fMirChi
receipt of a copy of your official facility ieloif-ai-Ortfie NCI tieek
of October

In view of the crisis situation in yoer school district, we await your
reply end requested information within 45 days.

Thanking you for your cooperation.

Sincerely yop.
, ,

,oyd R. Henderson
Education Branch Chief
Office for Civil Rights

cc: f;c.jonal Civil Rights Director
'nief State School Officer
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T II 1; 1)10"I'L)N 11()OLS
ADM IN Ri HA IAON BUILDING

TPLCHHONF 461-3850

1,48 WusT FIRST ST.

WAYNE M ( AKt I,

Saprrant.ndent 01 Schoo16

Mr . floyd It. Henderson

[ du, .) I ion Hr mut: Chic f

Olt [co for Mi v i 1 WO
Pepar Irwin: of Health, Iducation, and Welfare
Washington, n. C.

. 11(q1(1(..t

DAYTON, 01110 45402

December 19, M)G9

kming up ,,At vx .hingo ol ,.:orim.,pondencx in October and November

1 .ire fo lho inlormdlion for your consideration.

Coriftliaiwo liequirortg.:nis

In ,i(Lordance wilh your request 'hot the dale of September, 191I be
spin ified for bringing 1110 assignment of staff to compliance, the amended

rel.olution of the Poard of Loucation is attached (pink page).

It is our understanding, in accordance with your letter of November 14,

that the specification et this date in no way detracts from the intention
and commitment to work cooperatively with the professional staff and the
Dayton Classroom Teachems Association toward voluntary transfers to actieve
the specified goals.

!,tatistical Information

Ocloher ligur(!s on the racial comosilion of the professional staff

it', m:norled on lhe yellow pars. I should like to call your at to

the following dcvl lopmeak -ince the time of the compliance review in 1968:

I. Ivory 'ranting staff in the district is integrated to some extent.

In all it hiuh .,chools and in 53 of the 59 elementary faculties a
more Mivorobio r..1( ial balance his been achieved.

5. the movement Inward the city -wide racial composition has been sig-
nilicilnt in many schools. !I averages a favorable change of 7.8
bercerlage poinl,, city-wide.

4 th:-. 6 chief executive officers, 33% are Negro; of 100 directors
and suliervisors, 25% are Negro; of .11; central office administratc-s,
251 are Negro. (if all principals and assistant principals, 30%
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Flr . I1,.r II ;(,( ICI, 'o,')

arc Negro; dad of all administrative staff, 28% aro Negro, compared
to ??; las1 year.

I Hht rif 11 high schools hove integrated administrative staffs and
i0 or the !I elementary schools that hdvo more than one administrator
have intoind10,1 odoini.,-trations (7 wert, integrated last year). This

door; riot include admini,,trative interns, all of whom are integrated
into additionol nr.hools.

u. Ihree Neqt pricipol are assigned lo predominantly white schools
(none last year), and 10 white principals are assigned to predom-
inantly block schools (same number lost year).

Of the new teachers omployed for the 1969-1970 school year, 28% were
Negro, bringing Ihe city-wide perountoge of Nogro staff members to 29.4%.

koosevelt High School PrarLss

the white pages contain a report of progress at Roosevelt high school
hetw-on the lime of flu compliance revie.4 in 1968 and November 1969. Permit

me tc out the major developments as tol lows:

Administration

New pr incipal--Thcmas Webb
New assistant pringival Mrs. 0royce Toles
New ddministrativo interns
loh descriptions level iped for each aJministrfor

Teach i nti,to.f f

10 ly new r,taff meobers 1969-/0
Iransforoos did so of own volition
Includes 25 white; 15 black
Total teaching staff plus administration approaching

1+alance--99 black, 46 white
iourrtmental coordinators appoinfed
Team for Change acomplishneois

All students on one floor eat at a given lunch period
Campus clear up
Job descriation for each administrator
Released time for coordinators
Help formulate poticieS
Work in cooperation with Project Emerge
lo sot up student senate
Prepare hondhoks for students and teachers
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Hilnder,,on De(,embor I'!, 1969

f;uidunco ditd

'jr full I i rim coan5ulor',

()no ',,etuLted at, ;oordinntnr
Hotter student-counsulor ratio--500 to

from .,uch duties ditendanc,o, cuitnr curly dis-

14 t'ai.)prok..,-;siottals for building !;ncurity and holt duty

health Clinic services expanded
Proj(A i Emerge !,laff of 22 added

(1(.cup,tiiondl Work Lxperience
Program more than doubled, from 41 to 104 working boys and
girls in 1960-10

OLcupritional Work Adjustment
Now progr,im Iii ?!.) gth grade students

Model Citie Program

Corlimunily ',-,thool interns

Ponownod Ht,t. (,.trirtrican Project-

in-i2tvfte ldiludfinn Project Consultant Services

Huilding lrlprovomenk-,

inriuding:
nine oil ico., for counseling, psychologi5t, .,rd oiher nupil

iwo f;onkrrili,,! r)r)rw,

1.11er r,1(.1.1242 roorm,

(,ft

t,enerol ddroi,,ion'._;' office

1,,,hordtory kA 50 pupils per

PrOjo, I [ colopleA whk,h includes:
A u4rimniti,.ahicnn (enter equippped with 11 ,:arrels

live individthil oftiLw.,

or-d
nnferriri r r(,a

f: 1.111(1.04.1y aid equipment (nearing completion)

Puniness Offk, iduLation Clerical I and 11

Prom rnmodoing
All new equipment

Dirve; Lducation Simulritor LahL,raiory
Idu,_.ation lecture oom

l'usiness Idu. ilira lw.lurt!

Inori

dr4..1

Iii Ir I

rit 1 k

Iwo I I
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Mr . I .%1(.,p? 1 1)e(.etrot.;r ,

Comp loft! revision of 1,1()i ler plant 5102,000
Account ic:J1 coi 1 i ngs 42,F;71
Intel ior 1r,iiniinrl

r 10,040
Aluminum w 1 130,274
iNtori()r r,yo1rting 19,212

Add i i i on rl `;or

ni,,tr-;Jt i
ujcect 1 rr.cr r:l(! ,aril

1',.,,,c(loicp)H; 1 I (1,-N por
1.1)0:1?.1:11 1.,.1 , pi,,I orit I, 1/2 day [-)rr wrrck

i 2 lull (1,1y5 por weak
Clinic r-el.iry

I1op,11 front coc,1,!1 n.r [C,r
Additional
Ad,Jitional

Curr Icu un

New courw5; ;ol, poientiO drn,ls
13.0.1 .--1:11,r CAI I nod 11

1).2.1 .--d01,1. 10 in Si 70
vos '?th qr

Chu) 11

Ic.c iron i II

t_lq)1L'n()

PP/11.11111 1-111T10, 1, 1,1d(,',1,1?,r ''?69
l'r-(,{1- dm fle,pc.r t, NLinth.,

!fro jeci 1 rrIrr (le-4500,000

kep()r.t , Aunt..< 1909
Procir 1:opr)r I , tori ber 1%9
lilt tot le o j(q. I i;e1)(-4

with In .11-11 :1:1111; nt.t_ Com2wi_y_

JO) oxp0r1n(p hlots
y v lot .(irr,

(;.ii c(*inst: i ii
lf,(L
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Mt . Hawk' ..on

Partnership with Union Oil Company

Hag° r, December 19, 19W)

Proposed school-operated -,ervice

I dm attaching Iwo recent clippings which may be of interest to you.
Ono portrays the experiences of two leachers who elected to teach in raciAlty
difforent situations. The other descrihes the forthcoming partnership bc,twcon
Poo.;ovell High School and Union Oil Cwrpony to expand job experience opv)ituu-
Hies.

WMC:mlw

71

Sincerely,

-600-9y-c. CiA)
Superintendent of ',chools



STATISTICAL REPORT

ON RACIAL COMPOSITION OF

PROFESSIONAL STAFF

Contents
Teaching Staff By Schools

Deviation of Schools From Citywide Average
Principals and Assistant Principals

Central Administration
New Teachers Employed for 1969-1970

Prepared for Office for Civil Rights
Eepartment of Health, alucation and Welfare

Dayton Public Schools
December 1969
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NUMBER OF TEACHERS HY FACh ANIJ /,

1968-69

Flementary Schools White isii;i1:6 7, Negro
......... ______ ....._.

OF NI.A.ro thALuhRs

1969 -70

White Negro 7 Nyco

73

Inns Add:.ms 20 6 23.12 26 7 25.97

Allen 24 1 4.0 2.4 3 11.1

Belle Haven 41 2 4.4 44 6 12.0

Belmont Elem. 26 ] 3.7 25 2 7.4

Brown 44 1 2.2 42 2 4.5

Carlson 4 21 84.0 7 20 74.1

Cleveland 44 1 2.2 44 3 6.4

Cornell Heights 31 3 8.8 31 8 20.5

Drexel 24 2 7.7 23 8 25.8

Eastmont 36 1 2.7 29 4 12.1

Edison 2 16 88.9 10 15 60.0

Emerson 39 4 9.3 36 6 14.3

Fairport 32 2 5.9 29 4 12.1

Filirelew Elem. 32 2 5.9 29 3 9.4

Fort McKinley 17 1 5.6 18 3 14.3

Franklin '36 1 2.7 35 2 5.4

Cardendele 8 3 27.3 12 2 14.3

cettyabnrg 25 1 3.9 21 4 16.0

U.S. Grant 30 2 6.3 28 2 6.7

Crace A. Greene 5 21 80.8 14 17 54.8

Hawthorne 12 0 0.0 12 1 7.7

Hickorydale 22 0 0.0 22 3 12.0

Higliview 15 21 58.3 17 17 50.0

Huffman 38 3 7.3 41 3 6.8

Irving 9 26 74.3 9 26 74.3

Jackson Elem. 6 33 84.6 9 32 78.0

Jackson Primary 4 19 82.6 10 12 54.5

Jefferson Elem. 36 8 18.2 22 14 38.9

Jefferson Primary 14 9 39.1 17 11 39.3

Kemp 28 0 0.0 25 2 7.4

Lewton 22 0 0.0 22 2 8.3

Lincoln 62 1 2.3 38 4 9.5

Longfellow 33 7 17.5 36 9 20.0

Loos 28 1 3.5 26 4 13.3

MacFarlane 1 48 98.0 7 41 85.4

Horace Mann 14 0 0.0 12 2 11..3

McCuffey 35 1 2.8 31 6 16.2

MeNary 3 19 86.4 8 15 65.2

Meadowdale Elem. 30 1 3.2 25 4 13.8

Miami Chapel 4 29 87.9 9 28 75.7

Patterson Elem. 25 1 3.9 24 1 4.0

Residence Park Elem. 11 23 67.7 18 17 48.6

Residence Park Primary 5 11 68.8 5 10 66.7

Ruskin '38 1 2.6 36 2 5.3

Shiloh 19 0 0.0 26 1 3.7

Shoop Mill 14 1 6.7 12 2 14.3

Louise Troy (1 20 100.0 4 25 86.2

Valerie 18 1 5.3 18 5 21.7

Van Cleve 33 1 2.9 27 5 15.6

Washington 23 4 14.8 21 6 22.2

Weaver 5 43 89.6 11 38 77.6

Webster 28 0 0.0 26 3 10.3

Westwood 22 42 65.6 26 34 56.7

Whittier 12 2] 63.6 14 17 54.8

Wognman 1 40 97.6 9 33 78.6

Orville Wright 29 1 3.3 28 4 12.5

Oomln 14 0 0.0 14 2 12.5

Kennedy 17 6 26.1 15 5 25.0

Full-time instructional staff (Elem.) Full-time instructional staff (Elem.)

1,232 White 1,253 White
534 Negro (30.2%) 567 Negro (31.2%)



Nirmuv TACHERS EIY PACE AND /, NFA:10) TFACHFHS

!11h S(11°°1:1
White

1968-69

Ne_gro_ 7Ny_gro White

1969-70

7 NegroNegro

Belwoni 82 5 5.8 8 9.9

hunk:1r 8 62 88.6 12 53 81.5

rnirvlow 72 5 6.5 61 6 9.0

Mier 44 2 4.4 40 3 7.0

Meldpwdalo 75 4 5.1 70 5 6.7

PNtter-;on Co-op 82 3 3.5 89 6 6.3

!oosevelt 36 68 65.4 44 64 59.3

11 t h 19 50 72.5 25 38 60.3

Stivers 50 3 5.7 54 4 6.9

Col. White 80 5 5.9 70 11 13.6

Wilbur Wright 67 5 7.0 59 5 7.8

FuII -tint Instrm-tional staff (H.S.)
615 White

212 Negro (25.60

Full-time instructional staff (Elem. 6 H.S.)
1847 White
746 Negro (28.8%)

DIvIsion of Research
Source: s ]

74

Full -time instructional staff (H.S.)
597 White

203 Negro (25.47)

Full-time instructional staff (Elem. & H.S.)

1850 White
770 Negro (29.4%)



THE DEVIATION or THE PERCENTAGE 01' NECRO TEACHERS

FROM 11W crl-anor VERCENTAGG BY ELEMENTARY SCHOOL
AND 111E DEVIATION CHANCE FROM 1968-69 TO 1969-70

1968-69

Sch!lol Deviation of 0

1969-70

Deviation of %2

1968-69 to 1969-70
Growth Toward

Citywide %
of Negro Teachers3

Jane Addams 7.1 - 5.3 1.8

Allen -26.2 -20.1 6.1

Be1le Haven -25.8 -19.2 6.6

lle !wont Elm. -26.5 -23.8 2.7

Firw,n1 -28.0 -26.7 1.3

Carlson +53.8 +42.9 10.9

Cleveland -28.0 -24.8 3.2

Cornell Heights -21.4 -10.7 10.7

Drexel -22.5 - 5.4 17.1

Eastrent -27.5 -19.1 8.4

Edison +58.7 +28.8 29.9

Emerson -20.9 -16.9 4.0

Fairport -24.3 -19.] 5.2

Fairview Elem. -24.3 -21.8 2.5

Fort McKinley -24.6 -16.9 7.7

Franklin -27.5 -25.8 1.7

Gardendale 2.9 -16.9 -14.0

Gettyslairg -26.3 -15.2 11.1

P.S. Crant -23.9 -24.5 0.6

Grace A. Greene +50.6 +23.6 27.0

Hawthorne -30.2 -23.5 6.7

ilickorydale -10.2 -19.2 11.0

Highview +28.1 +18.8 9.3

Huffman -22.9 -24.4 - 1.5

I rvl rw. 444.1 +43.1 1.0

Jackson filers. +54.4 +46.8 7.6

JacksJackson Primary +52.4 +23.3 29.1

Jefferson Elem. -12.0 + 7.7 4.1

Aolfers,)n Primary -I- 8.9 + 8.1 0.8

Kemp -30.2 -23.8 6.4

Lewton -30.2 -22.9 7.3

Lincolli -7.7.9 -21.7 6.2

Longfellow -12.7 -11.2 1.5

Loos
MacFarlane

-26.7
+67.8

-17.9
+54.2

8.8

13.6

Horace Mann -30.2 -16.9 13.3
Mecuffev -27.4 -15J1 12.4

NeNary +56.2 +34.0 22.2

Meadowdale Elem.
Midnii Chapel --4-77.r;

-17.4
+44.5

9.6

13.2

Pattel!;on Ilem. -26.3 -27.2 - 0.9

Vc!;idonce lark EIem. +37.5 +11.4 20.1

R aesidence Park Primry +38.6 15 3.1

Batik in -27.6 -25.1 1.7

Shilol. -30.2 -27.5 2.7

Slionp 'Fill -23.5 -16.9 6.6

1.ilke "I rox 461.8 +55.0 14.8

"P7



1968-69

Devial ion of 71

1969-70

Deviation of 72

1968-69 to 1969-70
Growth Toward

Citywide 7
of Nemo Teachers]

Valerie -24.9 9.5 15.4

Van Cleve -27.3 -15.6 11.7
Washlog:on -15.4 - 9.0 6.4

We 4-59.4 +46.4 13.0
Webster -30.2 -20.9 9.3
Westwood +35.4 +25.5 9.9

Whittier 413.4 +23.6 9.8

Wogaman .467.4 +47.4 20.(

Hrville Wright -26.9 -18.7 8.2

Corman -16.2 -18.7 11.5

Kennody 4.1 - 6.2 2.1

.

ilese deviations were obtained by subtracting the citywide percentage
of Negro teachers tor elementary schools (30.2%) from the percentage
01 Negro teachers in each elementary school.

Phew deviations were obtained by subtracting the citywide percentage
of Negro teachers for elementary schools (31.27) from the percentage
of Negro teachers in each elementary school.

3 A positive deviation (liaLow shows growth toward the citywide % of Negro
and a negative deviation change shows growth (may from the

1-- Y. 'X of Negro teachers.

Suinmary Analysis

Average crol,th Toward Citywide of Negro Teachers.

All Elementary l-lchnol!:

Eler,,ntary Schools with 50%; or more Negro Enrollment
Flemetary Schools with less than 507 Negro Enrollment

,f Peedreh

76

8.4

12.4
5.9



111E DEVIATION OF THE PENCI.ATACII: NECRO TEACHERS
11918 1111: CFTYWIM PERCENTACE 1SY II1l,lt SCHOOL

AND 111E DEVIATtON CHANCE PROM 068-69 TO 1969-7n

hetoont U.S.

1968-69

llnviation of 71

1969-70

Deviation of ;;2

-15.5

1968-69 to 1969-70
Cruwt:h Toward

Citywide %
cif Negro Teachers3

4.3

Dunbar +63.0 +56.1 6.9

,airviow H.S. -19.1 -16.4 2.7

-21.2 -18.4 2.8

Meadowdalo II. S. -20.S -18.7 1.8

Patterson Co-up -22.1 -19.1 3.0

Roosevelt +39.8 +13.9 5.9

Roth +46.9 +34.9 12.0

Si ivers -19.9 -18.5 1.4

Col. White -19.7 -11.8 7.9

Wilbur Wright. -18.6 -17.6 1.0

1 These deviations were ohtained by subtracting the citywide percentage
of Negro teacher; for high schools (25.6Z) from the percentage of
Negro teaclwrs in each high school.

ihoso deviations were obalined by subtracting the citywide percentage
01 Nigro (ocher for high schools (25.47) from the percentage of
Negro ioachers in each high school.

1 A positive deviation change shows growth toward the citv,41de of Negro

teachers and a negative deviation change shows growth away forl the
citywide Z of Negro tencher!;.

Summary Analysis

Avell../:rowthoward Citywide 7 of Negro Teachers

All !iign l;chool.;

'4chools wilh ur pore Negro Enrollment

Hi'. School.: thaa 507 Negro Enrollment

4.5

8.3

3.1

I 1:1..../..n1 .1ad High School!: 7.8

,A 'u arch

11 0,0

77
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BREAKDOWN OF ADMINISTRATIVE STAFF
BY POSITION, RACE, AND SCHOOL Mit

DAYTON CITY SCHOOL DISTRICT

1968-69

Waite Negro

1969-70

White Negro

Superintendent 1 1

Clerk-Treasurer 1 1

Administrative Assistant 1

Assistant Superintendent 3 3 1

Executive Director 1 I

Director 4 1 5

Associate Director 2 4 2

Supervisor nnd Assistant
Supervisor (Certificated) 21 4 20 5

Supervisor and Assistant
Supervisor (Non-certified) 13 2 13 3

Coordinator 4 1 7 1

Program Director and (Oriental) (Oriental)

Coordinator 10 7 1 12 11 1

Resource Teacher 5 2 6 5

Psychologist 11 1 15 1

Child Accountant 2 2

Other 1. 1 1

Supervising Principals 2 1

TOTAL Central Office and
Service Building 78 19 93 32

Percentages 80.6% 19.4% 74.6% 25.4%

Principal 56 13 51

Assistant Principal 28 14 31 7

TOTAL Piincipals and
Assistant Principals 84 27 82 35

Percentages 75.7% 24,3% 70.1% 2/.9%

TOTAL STAFF 162 46 175 67

Pe'-centages 77.9% 22.1% 72.4 27.6

September, 1969
Division of Research
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RACIAL COMPOSITION OF NEW CERTIFICATED STAFL

FMPLOYED FOR SCHOOL YEAR 1969-1970

Grades 7 -12 Grades K-6 Special Pupil Personnel
and Library

Total

Whit(! 138 743 99 66% 25 - 74% 16 - 94% 278 - 71%

Black 50 - 26 50 - 33 9 - 26 I 6 110 - 28

Griental I - 0 2- I 0- 0 0- 0 3- I

rolals 189 - 00% 151 - 100% 34 - 100% 17 - 100% 391 - 100%
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THE DAYTON PUBLIC SCHOOLS
ADMINISTRATION BUILDING

TELEPHONE 461-3850

348 WEST FIRST ST.

WAYNE M. CARIB
Supersatenden; of Scho-:1

DAYTON, OHIO 45402

October 5, 1970

TO: PRINCIPALS AND BUILDING REPRESENTATIVES

A Task Force on Staff Desegregation has been organized jointly by
the DCTA and the administration.

In its first meeting October 4 the members of the Task Force asked
that the attached statement of purposes and objectives be circulated
to members of the professional staff for their information.

The Task Force also asked that members of the professional staff be
invited to submit suggestions, preferably in writing, for consider-
ation by the Task Force. These may be communicated through building
representatives and principals who in turn should send them to one of
the co-chairmen of the Task Force.

The co-chairmen are John Maxwell, principal of Meadowdale High School,
and Kurtis Olt, teacher at Huffman School.

President, Dayton Classroom
Teachers Association

--Over Please- -

83
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PURPOSES OF TASK FORCE

The Task Force on Staff Desegregation is organized cooperatively
by the Dayton Classroom Teachers Association and administration
of the Dayton Public Schools to advise on procedures to achieve
desegrecation of faculties and administrative staff in accord with
provisions stipulated by the Dayton Board of Education to Title VI
representatives of the Department of Health, Education, and Welfare.

The objectives of the Task Force are:

1. To promote voluntary transfer of teachers and ad-
ministrators through:

a. Individual counseling
b. Exchanges
c. Development of incentives

2. To establish parameters for bringing each school
to compliance.

3. To advise on procedures for:

a. Assignment of new teachers
b. Transfers with seniority as a factor

4. To consider future means of assuring equally
qualified staffs in each building, such as a
rotation plan.

84



MINUTES OF
OCTOBER 4, 1970 MEETING

TASK FORCE ON STAFF DESEGREGATION

Chairman John Maxwell opened the meeting. Members of the committee

introduced themselves.

Dr. Carle commented on Background Documents for Task Force on Staff
Desegregation. In order to come into compliance, each school staff should
reflect the composition of the district staff as a whole. Last school

year the overall staff was approximately 30% black and 70% white.

Comments were made by several committee members concerning where we are
and where we must be by September, 1971, regarding staff balance.

Members of the committee completed a thirteen point survey to provide
stimulation for dialogue for small group discussion. The first nine items
were related to voluntary transfer - the last four were related to
involuntary transfer. The committee was charged by Dr. Rogus to look at
the problem with consideration to be given to the following five points:

1. Time
2. Space
3. Content
4. Process
5. Personnel needs

The point was raised as tc what means can we develop to affect the effective
voluntary transfer of staff to bring about racial balance.

The overall committee divided itself into three groups to discuss the
ramifications of the tank force survey. Approximately one hour was spent in
group discussions after which the total committee reassembled to report the
following:

1. The need for student involvement
2. incentives for teacher transfer need to be heightened
3. Consideration for previous voluntary transferees
4. Pair school exchanges of staff for short terms
5. Core of staf:: to be retained in each building
6. Teams of tea,:hers transferring together
7. Teacher takiig selected students with him on transfer
8. Central office should fill every available position to

improve racial balance
9. Teacher and administrative cycling should be devised on

long-range basis
10. Faculty courcil should be involved in developing criteria

for school Etaff
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11. Total staff may fall into the following groups:

a. Group that will immediately volunteer to transfer
b. Group that is uncertain but can be induced to

transfer
c. Group that would transfer if given a choice of school

in light of knowing that arbitrary transfer was
imminent.

d. Group that will not want to transfer

12. Need for in-service - staff exchange
13. Oontrolled random selection if desired balance is not

affected by volunteers

The committee agreed that time is pressing; by December 1 "things must be
rolling".

The following areas are to be considered:

1. Incentive elements
2. In- service

3. Time Schedule

Mr. Maxwell appointed a committee to meet and synthesize what transpired at
the first meeting and elaborate at the next general meeting. Please see
page following.

The attacEed opinionnaire was completed by the Task Force to begin the
meeting.

Don Garretson
Recorder

8G

J

1



SYNTHESIS OF IDEAS
SUBCOMMITTEE

Paul Stamas Chairman

Mike Billette, teacher, Rcosevelt High School
Dr. Spencer Durante, Executive Director, Secondary Education
Don Garretson, principal, Belle Haven School
George Jackson, Service Unit Facilitator
Mrs. Rachel Revere, teacher, Grace A. Greene School
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TASK FORCE SURVEY

Please read each statement carefully. If your first reaction to a given
statement is positive, place a check () in the space provided under
the YES category. If your response is negative, place a check (v1
in the space provided under the NO category.

1. I personally accept the responsibility of the
school district to achieve racial balance of
the professional staff by September 1971.

2. I accept the terms adopted by HEW and agreed
upon by the Board of Education that each
school staff shall reflect the racial
characteristics of the district as a whole
(currently 70 - 30).

3. I accept the principle that first considera-
tion should be given to affecting balance
through voluntary means.

4. I agree that work has to be done with
individual school staffs to establish first
a readiness to consider rationally questions
associated with staff desegregation.

5. I agree that initial considerations of
staff desegregation, both problem and process,
stand a greater chance of being effective if
carried out on the individual building level
as opposed to a large group approach (pairing
schools).

6. I agree that the positive involvement of
principals is essential to the effectiveness
of voluntary staff desegregation efforts.

7. I agree that the involvement of students
is essential to the effectiveness of
voluntary staff desegregation efforts.

8. I agree that through creative incentives
to transfer, e.g., university credit for
in-service work, voluntary desegregation
of staff can be affected.

9. [ agree that stops ought to be taken to
inform and otherwise prepare the community
to consider questions relative to affecting
staff b. lance.

YES NO



Page 2.

10. I agree that a long range means of assuring
yqually qualified staffs in all buildings

ought to he explored (e.g. rotation plan).

11. I agree that if voluntary means of affecting
staff desegregation are not effective, random
assignment of staff to schools should be
considered the next alternative.

12. I agree that seniority should be a prime
factor governing any involuntary transfer
plan.

13. I are schools voluntarily achieving staff
balance should be excluded from involuntary
transfer plans.

JR: j r

9-4-70

89

YES NO

I

j



ATLANTA
VOLIC

SCNOCILS

January 6, 1970

To: All School Personnel

Subject: Proposed Plans -- Staff Integration

Much has happened but little has changed since the
television report to the staff just before the holidays. As was
reported then, the Board has been ordered to present to the Federal
Court on January 12 a plan for integrating the staff of each school
to be substantially then same as the system-wide racial ratio. For
Atlanta this means a ratio of 57% Negro and 43% White teachers in
each school.

It 13 the desire of all concerned that the plan to
be presented to the Court reflect the best thinking of the total staff.
In order that this might be accomplishei, it is requested that each
faculty consider the proposed plan as outlined and send representatives
to a meeting Thursday afternoon at 3:00 p. m. at the Atlanta Area
Technical School Auditorium to discuss details with ntmbers of the
Board of Education.

School representatives (teachers only) should be elect-
ed by each faculty, as follows:

Active Roll as of November 1969:

503 and below 1 representative

501 through 1,000 2 representatives

1,001 and above 3 representatives

In addition to representatives elected as provided above,
the meeting at the Technical School will include principals from each
area as selected by Ara Superintendents and the Presidents and 3 addi-
tional representatives from the Atlante. Education Association and the
Gate City Teachers Association.

Hopefully, the meeting Thursday afternoon will reach a
consensus as to the plan to be presented to the Court. This need not be
the case, however, since the Board of ? ducation is ordered to formulate
and present the plan. The Thursday afternoon discussion will be for the
guidance of the Board as it fulfills this responsibility. As the Board
has expressed, it is the hope of all concerned that the plan presented
to the Court will reflect the thinking of not only the Board but the total
staff as well.
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Proposed Plan -- Staff Integration

In the development of plans to comply with the orders of the
Court in the spirit intended it is essential that we accept and procitd
on the basis of the following assumptions:

1. Teaching assignments in all locations throughout
the City are equally important and desirable.

2. All teachers are equally well qualified to teach
in their field or fields of certification.

Principles

1. The Fifth Circuit decision set the date of implementation an
February 1. The plan presented to the Court will request that the
date be changed to March 4 in order that it correspond with tlt
beginning of the third quarter.

2. The Court Order requires a staff ratio in each school that is
substPntially the same as the racial ratio for the entire nystem --
57% Negro, 43% White. Implementation, however, will be on tha
basis of racial ratios prevailing in elementary and high szhools

separately.

a. Elementary Schools -- 60% Negro, 40% White

b. High Schools -- 52% Negro, 46% White

3. In calculating the number of staff members to be transferred from
each school in order to achieve the required racial ratio, fractions
shall be disregarded.

4. Through use of the computer teachers and other staff members to be
reassigned shall bQ determined by random selection using the last
digit of the employee number. Reassignmont will be made by a similar
random selection process, by subject areas, using the last Iwo digits
of the employee number.

5. Personnel already 'forking in schools predominantly of the opposite
race shall be eliminated from the random selection process.

6. Teachers who have completed 21 or more years of service in the Atlanta
Public School System or who were 60 years of age by January 1, 1970
will be excluded from the random selection.

7. Principals, administrative assistants, counselors, special project
personnel, and itinerant teachers will be assigned administratively
as required. Inscfar as possible these groups, especially -principals,
will be kept at present assignments. School personnel vile) lo not

work directly with pupils will not be included in the randca selection.

3. Only those probationary teachers recommanded for re-employtent in
1970-71 will be transferred under the random selection profess.
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9. Previous to the implementation of the random selection procedure
each staff member will be given an opportunity to voluntarily
request a transfer which would contribute to the required system-

wide racial ratio. Voluntary requests may include a choice of
three schools, listed in the order of preference. Such preferences
will be recognized insofar as possible, utilizing seniority in the
School System if random designation is required. Volunteers unable
to be placed at a school of their prtierence will be returned to
the random selection list.

10. Teachers who are receiving a salary supplement will not lose pay
because of a required transfer. This applies to coaches, band
directors, and department heads, and will continue in effect until
such personnel are offered an assignment justifying the supplement.

11. Required transfer of the following personnel will be deferred
at least until September 1970:

a. Teachers of visually impaired

b. Teachers of hard of hearing

c. Teachers of speech

d. Teachers of cerebral palsied

e. Teachers of emotionally disturbed.

A major goal of the Administration pnd Board of Education is
to present to the Court a plan that is objective and as fair as possible
for all concerned. Your help in reviewing the plan as outlined and
suggesting improvements will be appreciated.
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THE BLACK STUDENT IN OUR MIDST

by
Mr. Bertram E. Gardner, Manager
Organizational Development
The Cleveland Trust Company

Cleveland, Ohio

A nEw Black student has entered and i3 entering America's
schools. His likes has never been seen before and his coming
is devastating. Public schools that had hardly known how to
deal witY his forerunner - the accommodatilg Negro finds this
new studEnt unfathomable. Not only white educators find this
student overly sensitive to the white worll, but the Black
teachers also find themselves in serious questioning of the
attitude and behavior of this student.

The very young Black student of elementary and junior
high school is a child of a revolution that reached out to
him throlIgh the television, through the radio, and through
the wail. of sirens that even played upon Yis neighborhood
one eeri? night - and the high school Black student is a child
who to even a greater extent was able to relate himself to
the violent and abrasive thrust that came through to him from

television, from the guys on the corner who, themselves
in revolt against what they called "the system," had dropped
out of school and filled the ears and som.ltimes the eyes,
of the young, impressionable, romantic Black with stories of
how the Black Revolution is just around tle corner and that
all Black people, especially the young students, had best
prepare themselves for the survival struggle. This could be
quite enough to explain the swaggering, high strung youth,
but we need to say a word also about the adult Black who pro-
vides still another part of the environment that produced
the child in your midst.

Adult Blacks, the fathers and mothers of today's students,
are those who struggled to maturity thru the days of no hope
Prior to World War II and who felt some glimmer of pride in
the performance of Black troops, and in the visibility of an
occasional Black officer of some rank. These parents, them-
selves teenagers during this War, early felt that something
was changing in their life expectancies when partial integra-
tion of the Armed Forces was effected, producing, for the
first time in the bitter racial history of America, instances
of Negro combat airplane pilots, combat engineers, even tank
and anti-aircraft soldiers - a far cry from the limited oppor-
tunitil?s previously offered in Service Battalions such as the
Quarte=aster Corps where Negro soldiers had few opportunities
for self-actualization or hero roles, aE they, like in "Old
Man River," had to "tote that barge and lift that bale." These
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parents were in their most impressionistic years at this time,
and the new spirit of what Dr. Martin Luther King called
"somebodiness" began to stir in their breast and the new
militantism was born as young Negroes, now parents, began to
sense the excitement of being on the verge of some kind of
psychic breakthrough. And let us not forget the impact made
by India upon the Black mind in 1947-1948 when India began to
step up its efforts to gain freedom and independence. The
latent emotionality and renewed hope were further fed by the
radio and newspaper accounts of the militant Indians who, led
by Mahatma Ghandi, offered themselves in skillful resistance
to the truncheons, bullets, and other instruments of military
oppression of the British who were struggling to keep the
Indians subjugated. It was the grandparents and parents of
today's school. youth who were able to identify and to thrill
to the crackling reports of how the great nation of England
was brought to capitulation by an under-developed, under-
nourished, undereducated group of people consumately dedi-
cated to their freedom from subjugation. And when England
finally found itself captive of the immorality of its actions,
coupled with the complete dedicat:Lon of a people who were
more than willing to die without a stick or stone to defend
themselves, England then gave these mighty brown people their
freedom to control their own destinies.

This act, this moment in history had a tremendous impact
upon the imagination of Black and Brown people, all over the
earth. The Blacks in America, already awakened by the prior
events of World War II, found the salt strikes and revolu-
tion of India cascading their emotions into a crescendo of
hope and strong determination to force America into full accep-
tance of their Black citizen, many of whom had returned from
the War with a new but perhaps undefined self-awareness.
You will remember it was a scant 6 years later that the
Supreme Court, sensing the timeliness of the national atti-
tude and the thrusting uneasiness; of its Black population,
passed the f.7,.mous ruling forbiddLng segregation in the schools.
And then there were the college sit down strikes, Dr. King,
Carmichael, and Malcolm X.

Obviously, this is not a lesson in history, nor am I
qualified to give one, but simply a reminder of some of the
major events which make up the frame of reference for today's
Black child and his parents. The point to this glance back-
ward is to help you to understand not just that the student
is different, but why he is different. Finding out how to
work with the differences will be much more difficult and
complex than the simple retelling - I am aware of that
but the point to all of this is to indicate to you that we
are in a creative, albeit turbulent, period for which there
are few absolute answers, but to be even somewhat equal to
the task we must accept the fact that this kid isn't like
"we were" - and those of us who in our frustration indicate
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the similarities of our own socio-economic life experience
perhaps are not in full understanding of the full thrust
of every day contemporary events upon the psyche of Black
youth.

How many of you had your basic, formulating person-
alities stoked by the flowing, soaring rhetoric of a Dr.
Martin L. King, urged to react harshly by the searing
dynamism of Stokely Carmichael, or jabbed by the hot needle
of realism held by an unsmiling, bearded Malcolm X? How
many you were still struggling with the emerging "you"
when on the one hand you were being told to be "non-violent
and we shall overcome" and on the other hand, the flames of
Watss, Newark Cleveland, Chicago, an the words, "Burn,
Baby, Burn," being shouted at you imply that violence is
a shorter and more positive answer - even though you were
too young to even know what the question was?

How similar were many of your childhoods to this heady
mixture of violence, exhortations, and profound discussions
at the meal tables of every Black home as to the rightness
or the wrongness of the techniques of freedom involvement?
How many of you spent your highly sensitive years being bom-
barded with thoughts, impressions, family disputes, street
corner harangues, TV pictorializations, or great bearded
giants in flowing dashiki rubes calling you "little brother
or little sister" and exhorting you not to smile or Uncle
Tom before "the hunkies" and some of them telling you
that you don't need the kind of schooling which is only an
extension of the white man's control over your mind) How
many of you had to come thru that? All of these answers
being projected upon you long before you can even under-
stand the nature of the question.

Many educators try to equate their own upbringing with
the current youth by simply comparing external conditions.
Thus some teachers, both Black and white, are oft heard to
say in moments of frustration - well, my family was poor also -
or, I came from a broken home, also - or, I am Italian (or
:Jewish or Irish) and a minority, also - and then they always
conclude, "and we never let that fact lead us to deviant
behavior."

Well, I'm suggesting that perhaps there has never been
a period quite like the last twenty-five years and each class
that has entered our schoc_s during these years has brought
with it a set of unique reaction patterns which most of us
find more and more difficult to deal with and we find fewer
and fewer parellels in our own lives to make rational the
behavior we are with

Well, -ow, how do we relate all of this psychohistori-
cal phenomena with guidance generally, and white guidance
specifically?



If guidance has among its goals: to help young people
understand themselves and to make realistic assessments of
their individual strengths and weaknesses so that they can
make tneir greatest contribution to their own welfare and to
society, then guidance counselors need to be armed with more
than evaluative tests, hnowledge of community resources, and
a warm personality, although admittedly these all help. What
perhaps is equally as important to have would be an acceptance
of the face (?) that Black youngsters are coming to you from
a very complex psycho-social frame of reference.

is also to be recognized that this teach-pupil, coun-
selor-pupil relationship is so complex that very little of an
absolu.:e nature is presently known or can be drawn upon with
positive assurance. One cannot help a student understand
himsel..! until one can understand those forces which have
shaped the student, and perhaps one cannot help a student
relate to the realities of life until one has some experience
with those forces that compose the life of students. This
is a dynamic rela'onship - so complex, so convoluting,
so changing, that those who work in this field must continu-
ally study and develop opportunities to experience, albeit
vicariously, :

e forces that are brought to bear upon
children in tnese times.

Now, for the rest of my time, let me try to depict for
you what I think "white guidance" is all about.

Lp until 1960, I believe the counseling for the vocational
and eOacational experience of a student was oriented toward
the child who brought to the school some psycho-cultural inte-
gration - that is, he was not hung up on who he was; he had
no problems of what national ethnic group to which he belonged;
nor was he caught in the cross-fire of definitions of his
place in society and his ability to change this place. In
other words, the student of those days, for whom guidance
was performed, were assumed to be curious as to where he could
go, brJt not whether he could ge.

Such counseling as I remember it placed great stress upon
academic prowess e,s evidenced by tests and corroborating inter-
views with teachers - all of which I suppose gave a pretty
good picture of the school performance of a youngster. As a
matte:: of fact, one book I looked at in preparation for this
).c.ctu..:.e had a footnote which said, "These ideas and practices
tend to be inappropriate for the non-white child." With such
a perfunctory statement, masses of Black children and their
counseling needs were dismissed by a leader in the field.

Ladies and Gentlemen, I am sure that today, 1970, you
agree with me that Black children have all the counseling
needs of any other group of children "and a little bit
more." The "little bit more" refers to counselor unawareness
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and lack of understanding of how prejudice and racism, now-
adays both Black and White racism, have been operationalized
in the educational process. As I have indicated, it is my
understanding that a counselor's :ole is to individualize
and facilitate the learning process. The cognitive aspect
of learning or the facilitating part of counseling refers
to the assessment and appra::sal of pupil potential, pupil
placement, the supply of technical information to teachers,
children and parents so that appropriate educational and
vocational decisions can be made, and so forth; while the
conatative aspect of learning or the individualizing of
counseling refers to the manner in which each child responds
emotionally and attitudinally to the learning situation.

Specifically, how does "whit.' counseling" make use of
achievement and aptitude test scores? It seems to me that
these scores are us?.d with restricted vision, that a child
becomes a number and that child is deemed worthy if his
attitude test score is above 110. or unworthy, if he scores
below 90. It also :seems that if a child's reading or arith-
metic achievement scores are at least at his grade level,
the decisions of professional educators tend to say "yes,
teach him." But if the child's scores are below grade
level, the professional decision tends to indicate not much
hope for intense learning to take place. This then becomes
an example of the operational implementations of racism
whereby a professional educator allows unconscious biases
regarding human worth to be determined by a number. For as
you know, on the basis of these scores, some children are
placed in classes and their educational opportunities increased
or decreased depending on the value or weight given to the
scores. Obviously, NO TEST IS THE MEASURE OF A CHILD. At
least two interesting issues are raised at this point: 1) The
need for an indeptY understanding of what tests mean, and
what they can and ,:!annot tell you about a person, and 2) the
giving up by professional educators of biases about hi.man
worth based on the limited criteria of a test. I'm sure a
long look at these two issues :could helpful to Negro chil-
dren, but I suspect that there are a number of white children
who would also benefit.

I, obviously, am suggesting that inappropriate use of
test data, coupled with resulting counselor attitudes, work
against Black children an3 I'd like to add just a word about
counselor attitude and students' demonstrated performance.
Because of your training, your attitude (and mine) toward
certain kinds of behavior tend to be very positive if the
behavior is moral, and negative if immoral. These attitudes,
I believe, get in the way when you begin to assess and appraise
pupil behavior. since group measures or scholastic aptitude
and achievement tcst scores tend to give from ineffective to
spurious results for Black youngsters, it seems imperative that
one must look els:mhere for indicators of pupil capability.
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A very close look at pupil behavior can be a readily avail-
able source for cues of pupil intellectual potential. For
example, I doubt if I would get an argument if I said "that
the leaders of organized crime demonstrate a high level of
intellectual capability." They, as you know, are able to
plan, implement, and carry out the kind of thinking processes
which keep the best minds of our country struggling to con-
tro. them. However, very few of us would point with pride at
the.r intellectual astuteness because it is used negatively
toward large numbers of, more or less, innocent human beings.
My point is that an analysis of some of the behavior patterns
of flack children indicate a high level of intellectual
activity even though it sometimes tends to be socially unaccep-
table. But this behavior, although immoral and anti-social
in your judgment, can still offer some real cl.ie to what
the potential for development is for that child regardless
of his scores! The goal and real challenge is to find appro-
priate ways to re-channel these thought proces3es so that
they are more effectively used in the learning environmenb.

In working with some of the so-called "hoodlum element"
when I was with the YMCA, I used to tell them (when I would
argue for their going hack to school) that I would prefer
that they were not the school and street hoods, but since
they were, I wanted them to be able to at lease count their
own illgotten money effectively, and read well enough to be
able to decipher the law affecting whatever case there was
against them. Their acceptance of that concept of self made
it possible for me to establish a kind of relationship with
then and put learning in a different context.

I believe the educator counselor MUST renove personal-
moral-judgment from the process of appraising pupil's behavior
and note the level, the quality, the consistercy, and the
results of pupil intellectual functioning.

Let's look briefly at another problem in assessment,
appraisal, placement, and freedom of choice. I think that
in 3 real democracy, a person should have as nuch right to
chose failure as he has to choose success. I contend that
soma schools seem to be structured primarily on the basis of
counselor-principal decisions as to what will constitute suc-
cess, and little or no attention is given to the child's right
to try - even if failure is the result. Specifically, if a
child indicates to the counselor that he would like to take
Algebra, the Algebra test score is looked at and the accumu-
lative math grade is "D", also his arithmetic achievement
te.s.t scores tend to be marginal. So----all indicators avail-
ab:.e to the counselor indicate that the chance for success
is slight or poor. The child insists that he wants the
course, he even brings a note from his parents indicating
that they want the child's request respected. The answer
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still tends to be "no" from the educator's point of view and,
I guess, this position is implemented by 3 placement in general
math - unless the parents become more aggressive. What is
being overlooked? If this pupil hae consistently succeeded
in getting at least minimum grades in math previously, there
is every reason to believe that he will - -!All things remain-
ing equal - continue to obtain a "D" even in Algebra. At
worst, he'll fail and repeat it, if he wants to. The child's
life style must be considered before overr,ding nis wishes or
because you believe he "can't make it." A "D' oftimes has
cultural respect and reflects a student's acquiescence to a
peer concept. Also a "D" in Algebra will qualify a student
for certain apprenticeship programs and some colleges still
require Algebra as an entry requirement. In other words, the
"D" can open new doors for the requesting pupil (Marcus Scholar-
ship students in Cleveland are performing E points above the
national scholastic average')

I have tried to suggest some areas in which one can get
at the "little bit fore" needed from counselors to facilitate
the learning process for Black children.

Now, let's look at individualizing the learning process
(the conatative) or the feeling aspect of learning, where the
Negro child carries, in my judgment, the greatest burden.

All people have just so much psychological energy.
Given two children, one Negro and one White, with the same
amount of psychological energy for learning -- both children
will have to divide their psychological energy between the
cognitive and the conatative aspect; of learning. But the
Black child will take on an additional burden, because he
will translate more psychological energy into the emutional
or feeling aspect of learning due to the need to deal with
the effects of racism. Now how?

At the root of segregation, separation, and discrimina-
tion, are deep emotional feelings of rejection, self-worthless-
ness, powerlessness and personal inadequacy. All of these
emotional areas create tremendous harriers to the learning
process.

For Negro children, one major theme resulting from the
feelings of worthlessness is "nothing looking like me is a
learner." This response often is further encouraged by
unknowing teachers, who through non-verbal cues communicate
to children "you are not a learner and I don't expect you to
be one." It is often the unspoken Fe-havior of permitted poor
performance standards - or the manner in which classroom
instructions are given that communicate to the child "don't
learn" it's the "NOT WHAT you say BUT HOW you say it" theme.

Segregation and discrimination by definition mean to limit
behavior. In order to learn one must "venture out," but early
in life the Black child is taught to hear the "No's" in our
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culture and to define the perimeters of psychological safety
and to work within them. We must understand that this kind
of behavior does not support or encourage the acquisition of
knowledge. The behavior of the child will usually tend to be
apathetic (dependent) or hostile (a kind of independence) in
which case one is a refusal to try and the latter is gener-
ally an effort to disrupt. The disruptive effort on the part
of a Black child can be a reflection of a negative way to
venture out which needs to be rechanneled. Neither the hos-
tile or the apathetic response should be accepted or given
in to -- unfortunately, in most cases, this is the way pro-
fessionals respond or they take personal affront. And I
believe that they should develop some other way to cope with
pupil behavior.

So now if we couple the non-learning theme with the non-
venturing out theme, we have the seeds for destroying the
natural impulse to dream. Unless a child can see himself
doing something of value in the future, there is no reason
to endure the frustration of trying to develop himself. The
ghetto school experience, the people involved in its main-
tenance, the physical environment, tend to make the total
experience defeating and is the killer of pupil dreams. It

is a small wonder that youths vandalize and burn down schools
for it is in those that many have their most painful exper-
iences of self negation.

The psychological energy of the Black child is divided
into protecting his self-esteem, defining the limits of
psychological safety (prevent being emotionally hurt) and
keeping the "switch-on/switch-off" mechanism working. This
mechanism is reflected in the well-worn statement, "Tell
it like it is," because Black people used to consciously
behave one way with other Blacks and another way with whites.
Now they no longer do this, now they take pride in telling
it like it is. My point is that it takes energy to keep
checking every white person, and now, even some Negroes whose
behavioral responses are similar to whites have to also be
checked by pupils. This mechanism contains thoughts like --
can I trust this person? Do they trust me? Do they expect
anything positive or negative of me, if so, what? Are they
going to teach me -- or is it game time again - just go
through the motions with no real expectations of me under-
standing it?

While the Black child is unconsciously or consciously
checking out all of these cues and more, the white child is
dealing only with the emotional frustration that normally
comes with human development. I am not saying that the white
child does not experience feelings of worthlessness, rejec-
tion, and inadequacy in the learning environment, but I am
saying that wince these feelings are not zulturally sanctioned
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by the social institutions of separation and discrimination
and for the white child feelings of inadequacy, they are
easier hurdled and ruled out as sustaining barriers to the
learning experiences.

Well, a final area of concern involves the fact that,
for the most part, most of us underestimate the capability
of the Black child, primarily because his learning is not
in the area where we expect it to be. The need to survive
and cope in a "hostile--rejection culture" such as that
created by racism develops in the Black child superior skills
in manipulating people - especially people who are highly
middle class-oriented. It seems that the power to manipu-
late professional people often gets over generalized by the
Black child who uses it inappropriately in the learning
setting. This power is used indiscriminately in order to
conserve psychological energy and avoid some emotional pain.
Ths outstanding characteristic of the manipulative skill is
to get the educator into psychological boxes of their own
making. For example:

1. The Snow Job where a child tells the teacher
what the teacher wants to hear whether it is
true or not.

2. The use of profanity -- they use profanity to
bring about physical and emotional rejection,
wherein the 11.1ild glories in his or her ability to
control the most sicnificant factor in his envir-
onment the teacher! Thereby, creating a false
sense of power. The theme here is: she didn't
reject me, I rejected her, I made her put me out

3. The use of middle-c..Lass sexual morality to embar-
rass the teacher and gain control of a class in
order to implement the non-learning theme -- all
you have to do is ask a question about sex -- many
teachers don't !.now how to deal with this phony
sense of power grabbing that uses up learning time.

4. The "I don't know" theme, which is an appeal to
implement the "ignorance and inability to know"
concept believed to be expected of Black children
by the larger culture. However, this theme seems
to be rooted in a survival theme in the ghetto --
to implement the "1 don't know" theme, the child
skillfully uses confusion of ideas, events, and
people -- If you-kcep the confusion going, no one
is going to accuse you of ever squealing and for
the most part, this skill is developed to protect
one from the lawless element in the community, but
when this behavior is brought into the classroom,
it prevents learning. The teacher can never get
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4. (cont'd)

things straight. The more fearful the child is
of the lawless element, the greater the effect,
because he or she is not able to be flexible
about the use of this response.

A final example is:

5 The organization of failure .nto success -- the
reasoning goes something like this -- The only
point to learning is the belief that you will be
given a chance to use it out there in the outer
world, but cultural cues and everything I see
says it ain't gonna happen for no Black child --
so then the child reorganizes cultural failure
into sub-cultural success (I think that this is
why peer group pressure for aood grades is
inoperative in the inner-city setting.) Both
white and Negro children get on this side track
if they associate more responsibility witn
achievement -- so they respond to this threat
by avoidance of the learning setting -- class
cuttin;, truancy, hall walking, lesson unpre-
paredness, etc.

These examples, of course, are not exhaustive and I
imagine all of you can think of other examples but these,
I hope, do suggest some behavioral responses which need to
be short circu.-..ted so that learning and development can take
place in our schools.

To summarize my presentation, two major issues emerge.
One involves the counselor as a person and as a professional
worker. The seccnd area involves the Black child and some of
his special needy that "white guidance" overlooks.

As we loo). at the counselor, the following issues arise:

a. Xnow -thyself -- Find out how your attitudes and
behavor reflect and implement those racist con-
cepts that destroy or depress the potentiality
and development of Negro children. Find out if
you aren't actually fulfilling the expectations
of the child -- a rejection of him.

b. Being "kindly disposed" is no substitute for knowl-
edge, skill, and training. Accept the fact that
the student is different due to conditioning ractors.

Study the current literature and learn how the
human being behaves under positive and negative
learning settings.

Learn al..1 you can about the psychological mechanisms
crea.:ed by racism.
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b. ( ':ont'd)

Know how to analyze and effectively se coun-
soling data.

Develop some skills in the appraisal of human
behavior by methods other than testing.

Alfred Dinet, the father of psychological testing said
in 1909, and I quote:

"Some recent philosophers appear to have given their
moray. support to the deplorable verdict that the
intelligence of an individual is a fixes; quantity.
We must protest and act against this brutal pessi-
mism.

A child's mind is like a field for whicl an expert
farmer has advised a change in the method of culti-
vaticn, with the result that instead of a desert
land, we now have a harvest."
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MINUTES OF
OCTOBER 18, 1970 MEETING

TASK FORCE ON STAFF DESEGREGATION

Co-Chairman Kurt Olt opened the meeting.

The Subcommittee on Synthesis of Ideas presented three documents:

'1. Statements of Purposes (Document #la attached)

2. Tentative Concepts of Voluntary Staff Desegre-
gation (Document #1b attached)

3. Tentative Plan for Staff Desegregation by Con-
trolled Random Selection (Document #1c attached)

The first two documents were discussed and volunteers were organized
to solicit staff ideas and suggestions regarding the eight concepts of
voluntary staff desegregation as follows:

1,

4,

3

7,

6

2,

5

8

6 Paul Sta-1,as, Don Garretson, Francis Birt
Mike Billegte, Prince Davis, Rachel Revere
George Jackss,)n, Duane Koppleman
Julie Long, Kay Davis, Dave Carter, Dave
Kreitzer and Garge Jackson
To be referred to DCTA TEPS Committee

Discussion of the third document was deferred until a future meeting.

Discussion of the balancing of staffs 11 each school centered on letters
from the superintendent to Mr. Henderson and the reply from Mr. Cioffi
of the Office for Civil Rights of the Department of Health, Education,
and Welfare (Documents #2a, 2b attached).

An earlier letter to and reply from John Schcldrup of the same office was
referred to with respect to whether or not thu district is requir d to
take action ( Documents #3a and 03b attached; note these were circulated
in opposition to the last levy and the underlining is that of the circu-
lator).

Two motions, one to postpone the work of the committee until such time as
the Supreme Court should act or federal hearing to terminate funding; and
another to seek further clarification from the Board of Education as to
the definitiion of "reflects" in the agreement for desegregation of staff,
were introduced and did not pass.

The consensus of the group was that future meetings be rotated among afternoon
and weekday evenings and Sunday afternoon times, so that no member is unduly
inconvenienced.

The co-chairmen will call the next meeting when further materials are ready.

(Mrs.) Dorothy Kavanagh
Recorder
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FOR DISCUSSION ONLY

Document fla

October 15, 1970

The purpose of the Subcommittee on Synthesis of Ideas will be

io recommend a comprehensive plan for the alignment of staff that

will desegregate faculties and administrative staffs in accord-

ance with the provisions stipulated by the Dayton Doard of Educa-

tion in its August 22, 1969 resolution. Namely, that each school

staff throughout the district will have a racial composition that

reflects the total staff of the district as a whole. Thereby

providing for every child regardless of school he attends, access

to human resources which are essential to a quality education pro-

gram which will assure every child the opportunity of working with

persons representing different ages; sex, cultural background

race, interest and skills as well as other human qualities, which

should be avdilable to every child.

the Task Porno' has endeavored to develop a plan lhat wifl recommend

procedures for voluntary and involuntary transfers d5 follows:

I. The voluntary aspect of the program provides
incentives and innovative programs to encourage
teachers to transfer.

2. The involuntary section of the program provides a
formula that would be used in the event that the
number of volunteers would to inadequate to balance
the staff.
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Document #1b

FOR DISCUSSION PURPOSES ONLY

TENTATIVE CONCEPTS OF VOLUNTARY STAFF DESEGREGATION

Inducements

I. In-service training sessions to prepare teachers for change to
be developed using present cross-over teachers as resource per-

sonnel. These sessions should be scheduled for spring 1971.

2. Summer workshops of four to six weeks in length for teachers
volunteering and those selected at random for transfer to bring

about racial balance. Teachers attending such a workshop would
receive their regular teaching salary. Possible college credit.

3. Released time for visitation for prospective cross-over teachers.
The visitations to schools of possible assignment should be of
such length and duration as to provide the teacher with an under-
standing of students, staff, facilities and community.

4. Cross-over teachers should be assured of parity in amount of
equipment and supplies from one school to another.

5. Increased assistance should be made available for cross-over
teachers reilue,,ting it in the areas of curriculum and student

discipline. the use of teacher aides.

6. Possible advancement on the pay scale for cross-over teachers.
Example: P.A. on fifteenth step would receive 1/3 of the B.A.
plus 18 hours step for each of the first three years of cross-
over teaching.

7. Teachers should be assured that if an opening occurs at another
school from which they are transferred that they will be given
first priority far the position. (Providing it would not upset
the racial balance.)

8. Tao or more leachers from one school should be given an oppor-
tunity to transfer as a group to another school when possible.

This subcommilfi is in agreement that the above inducements would
encourage feoctiurs to transfer voluntarily. It is also realized by
this committee that a number of these inducements would entail con-
siderable h,Tensi . li is the recommendation of this committee that
the adminis'raflon should apply for a federal Tant to provide funds
for implorganfation.
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FOR DISCUSSION PURPOSES ONLY

A TENTATIVE PLAN

FOR

STAFF DESEGREGATION

BY

CONTROLLEL RANDOM SELECTION

Document #1c

This plan will be used only if the required goal for staff desegregation

is not achieved through volunteer efforts by March, 1971.

GUIDELINES

The following guidelines will be used:

1. Schools will be grouped (paired, clustered) in order to expedite the

reassignment of those teachers who must be moved.

2. Only those teachers who are employed full time in a single school

should be considered in determining the racial ratio.

3. Each principal may designate twenty percent of his majority staff

members as essential to the efficient operation of the educational

program in that school. All of his majority teachers with (20/25)

years of experience in Dayton schools must be included in this figure.

Persons who have volunteered may not be counted as beirg essential.

4. Teachers in schools in which they are in the minority will not be

reassigned.

5. Each reassigned teacher will be placed in a position for which he is

qualified and insofar es possible exactly like the position from which

he is being moved.

6. Teachers will be chosen for required reassignment by controlled random

selection. They will be distributed in various grades and departments.
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7. Newly employed personnel and .:ew volunteers will be assi ned for

the purpose Pf achieving and maintaining the racial ratio.

8. leachers wlx) get a salary supplement will not lose pay because of

reassignment.

9. A procedure will he established through which teachers may appeal

their assignments.

REASSIGNMENT PROCEDURE

page two

The procedure for reassigning teaching personnel will be as follows:

1. Each principal will be provided a professional staff allotment for

his school.

2. On the basis of this allotment, the principal will determine a table

of organization for the 1971-72 school year.

3. The principal will determine the number of teachers by race which are

required in order to create the proper racial balance.

4. The principal will determine the number of vacant positions in his

school by reason of resignation, retirement and volupiary reassignment.

He will then determine the number of majority teachers who must be

reassigned, thus creating additional vacancies.

5. The principal of the predominantly white staff will first sePk to fill

his vacancies from among the black teachers who have volunteered for

reassignment to his school. In the event he is unable to get his quota

by this means, he will then draw by lottery the additional teachers

required by grade and/or subject from the pool of eligible black teachers.

thereafter, all vacancies will be filled in the usual manner.
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page three

6. The principal of the predominantly black staff will first seek to fill

his vacancies frcm among the white teachers who have volunteered for

reassignment to his school. In the event he is unable to get his

quota by this means, ;le will then draw by lottery the additional

teachers required by grade and/or subject from the pool of eligible

white teachers. Thereafter, all vacancies will be filled in the usual

manner.

7. The pool of eligible black teachers available for reassignment purposes

will include all black teachers who:

(a) Were not declared essential by their principal;

(b) Did not volunteer for reassignment;

(c) Do not have 20/25 years of teaching experience in the system.

8. The pool of eligible white teachers available for reassignment purposes

will include all white teachers who:

(a) Were not declared essential by their principal;

(b) Did not volunteer for reassignment;

(c) Do not have 20/25 years of teaching experience in the system.
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Document h2a

WAYNE, M. CARLE

Sop tri,stmitni cj Srboolf

THE DAYTON PUBLIC SCHOOLS
ADMINISTRATION BUILDING

TELEPHONE .161-3850

,48 WEST FIRST ST. DAYTON, OHIO 45402

October 8, 1970

Mr. Lloyd R. Henderson
Education Branch Chef
Office for Civil Rights
Department of Health, Education, and Welfare
Washington, D.C. 20201

Dear Mr. Henderson:

The school district has organized a Task Force on Staff Desegregation
to advise on procedures to achieve desegregation of faculties and ad-
ministrative staff in accord with provisions stipulated by the Board
of Education to Title VI representatives of the Department of Health,
Education, and Welfare.

Question ha" arisen as to the meaning of the phrase underlined in the
following ayreed stipulation:

"It is the intention if this Board that each school
staff throughout the District will have a racial
composition that reflects the total staff of the
District as iWole."

It would be helpful to the Task Force if your office could define the
composition as understood in that phraseology es it relates to bringing
the schools into compliance.

WMC:mlw
cc: Mr. Fred Cioffi

Mr. John R. Hododon
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DEPARTMENT OF HEALTH. EDUCATION, AND WELFARE

OFFICE OF THE SECRETARY

WASHINGTON. D C 20201

OCT 1 4 19;t1

Dr. Wayne Carle
Superintendent of Schools
The Dayton Public Schools
348 West First Street
Dayton, Ohio 45402

Dear Dr. Carle;

Document #2b

I am responding to your night telegram of October 8, 1970 to
Dr. Henderson which has been referred to me for reply. In this
telegram you request our interpretation of the underlined portion of
the following stipulation contained in the DREW Office for Civil
Rights/Dayton Board of Education Agreement on faculty desegregation.

"It is the intention of this Board that each school staff throughout
the district will have a racial composition that reflects the total
staff of the district as a whole."

During the 1969-70 school year when the agreement to desegregate the
Dayton faculty and staff was negotiated and accepted by the DHEW
Office for Civil Rights and the Dayton Board of Education, the
racial composition of the total Dayton professional staff was 70 per-
cent white and 30 percent black. Consequently, we would expect that
by September 1971, the professional staff at each elementary and
secondary school subject to the jurisdiction of the Dayton Board of
Education would reflect a racial composition of approximately 70 per-
cent white and 30 percent black. With less than a year to go until
the September 1971 deadline perhaps it would be useful to restate the
legal basis on which the Dayton Board of Education is obligated to
desegregate its teaching faculty.

In Alexander v. Holmes County Board of EducationL 39G U. S. 19 (1969),
the Supreme Court unanimously agreed that school districts must ead
segregation "at once" and operate integrated systems "now and here-
after." See also Northcross v. Board of Education of Memphis, 397
U. S. 232 (1970); Carter v. West Feliciano Parish School Board, 396
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U. S. 290 (1960). This obligation to desegregate meompasses all
facets of the operation of an elementary and secondary school system,
including the hiring and assignment of faculty. Green v. County
School Board of New Kent Count, 391 U. S. 433 (g0577

The Supreme Court in United $tates v. Montgomery County Board of
Education 395 U. S. 225 (1969), reasserted the duty of a school
district to desegregate totally its faculty and approved an Alabama
district court order which required substantially the same ratio of
Negro to white faculty in each school as the ratio of Negro to white
faculty in the entire system. In singleton v. Jackson Municipal
Separate School District, 419 F.2d 1211, 1217-18 (5th Cir. 1969),
reversed on other grounds, 396 U. S. 290 (1970), the United States
Court of Appeals for the Fifth Circuit required school districts to
meet these same faculty ratio requirements.

President Nixon in his March 24, 1970, Statement on Desegregation of
America's Elementary and Secondary Schools affirmed that segregation
of teachers must be eliminated and asserted that "each school system
in this Nation, North and South, East and West, must move immediately,
as the Supreme Court has ruled, toward a goal under which 'in each
school the ratio of white to Negro faculty members is substantially
the same as it is throughout the system.'" A copy of the President's
Statement is enclosed. Consequently, the Department of Health,
Education, and Welfare, in its enforcement of Title VI of the Civil
Rights Act of 1964, has adopted the same faculty ratio requirement
which the Fifth Circuit mandated in Singleton, which the Supreme
Court mandated in Montgomery, and which the President applied nation-
wide in his March 24, 1970 Statement.

Finally, irdring 1969 the Dayton Board of Education concluded a
voluntary but legally binding agreement with the Department of Health,
Education, and Welfare's Office for Civil Rights to desegregate its
faculty and staff by September 1971. In agreeing to desegregate
voluntarily, the Board weaved its opportunity for an administrative
Bearing on this Office's finding of probable noncompliance. In

return for the Dayton Board of Education's agreeing to a negotiated
settlement and foregoing a lengthy and costly administrative hearing,
this Office, instead of requiring Dayton to transfer immediately many
of its professional personnel, permitted a two year period for Dayton
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to desegregate gradually its faculty and staff and did not require
as a conditiol of settlement that the Dayton School Board admit to
the veracity of our March 1969 findings of noncompliance.

if I can be of further assistance, please do not hesitate to contact
me.

Sincerely yours,

Frederick T. Cioffi oordinator
Northern and Western States
Education Division
Office for Civil Rights

Enclosure

cc; Chief State School Officer
Regional Civil Rights Director
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urcument #3a

Thu following is a copy of a letter written to the Dery:xtmont Health, Fducation,

and Welfare on Juno 19, 1970. An answer to Ois letter is also included, which
stntos that, at this time, the Dayton :school -iyetem in under no :!'ederal order to

intugraty staff or studonts.

Mr. Lloyd U. Hondornon
Acting Director
Office for Civil Rights
Departmont of Health, Education and Welfare
Washington, D. C.

Dear Nr. Henderson:

I as a resident of the Dayton, Ohio, Jobool district and in the profession of

education. Reprosentatit,es of the f)opartent of health, Education and Wylfare wore
in Dayton, Ohio, on Juno 18, 1970, to clnrify the school cyst, re's current status
in regards to compliance with Title VI of the Civil Rights Act of 1964. Unfortun-
ately, the information given by the HEW staff loft unanswered for mu the following
questions which I would appreciate.: an answer to in your response::

1. Has Dayton, Ohio, boon found in noncompliance with Title VI of the Civil
Rights Act in regards to assignment of teaching staff?

2. Has the Dayton, Ohio school system boon fccnd in noncompliance! with Title
VI of the Civil Rights Act in regards to assignment of pupils?

3. Has there boon a Fndoral order to racially balanco (in any ratio) the
teachin staff of each or any school in the Dayton school r,.ystc..?

4. 11,"(6 there: oeen n Felleral orChsr to racially.bnlanco (in ,sj the

pupils of ouch or nn;; school it, the Dayton school nystnr.

If the rms.,A2r to any above qu....otit,n5 it; -!f i i v, , i

answer: to the following:

5. In which Fedyral co 'k or in w;1 -t. WW the ref

or order to racially bnlancc ntaff or p:ii1s: LInelod

6. 11'10 wore the ru-s ns who ,Tesonted dufendod Dayton': p

tvich 7!oncur:.11 c':ser?

If t - 5 i r, n ,1-r-11 nr't con, nonol lance (1) suhsc-

quenl. 1 :;A: ,wo ((,6 .n alc in the D-:;:ton eistrict,
please n,,r 1 c a 3i possibly, I would -ppr,cilte your
sending to a copy r i eee t 1wce:n th,. Dayton sch'ol si.tr the

Office for Civil pi '.t . . k]ducation Yelf71% c

corning th

Thar ' r - !,,

in obt-1:11:, -t.
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Document #3b

DEloWTMiiHT (a, REALM, 1.,DUCATION, NELI.RE

REGION V

226 1.1. Jackson blvd. , Roes 114
Chicogo, Illinois 60606

July 2?, 1970

This is in reply to your Juno 19 letter to Dr. Lloyd Henderson regarding HEWs
Title VI Review of th,.. Dayton School System.

I will respond to your six questions in seriatim. In case you did not n_tnin a
copy of your June 19 letter, a Xerox copy has been enclosed.

1. The Office for Civil Rights has nut rack r findinn of non-c(,:ilpliance with Title

VI which would justify termination of funds since there 11(.5 not been "an ex-

press finding on the record". Hover, on March 17, 1969, the Office for
Civil Rights sent n letter to Dr. Wayne Carle, Dayton Superintendent of Schools,
informing hire of the school system's probable Title VI non-collpliance with
respect to its tcacher se,-7regation and to the unequal educational facilities

existing at Roosovclt High SchoA.

2. There has been no findinft, of non-cor7idir!r;ce, altirotwh Office fcr Civil

Rights in its letter of Mnrch 17, 1559 expressed its serious concern with the
existing raciril isolation of Dayton ,Aerentary and secondary students. However,

a review of the Dayt.ii School ;ystem is currently beim; conducted by the Office
for Civil Rights to rieternine wheth(r ex not the Dayton Lchrel Systen is
complying with Title VI in its ossiFnment of pupils.

3. No Federal court. has Liken jurisdiotion of this ease. plan to racially

balanco the tcachinc staff of t1 Dayten 3ohcel ::;yst,r, ir; based }Ten an igre-
rent ;ntered into ik.twe,a1 the Office for Civil Rirhts' .J,,1 the Drayton Schaal

System as a rk:sult Office for Civil Right,-' initial doterminati,on that
it had established a pria facie crnic. of rnn-compliance.

4, On.

5, 115. J. a r-cinlly hnisno%,: i:t.-ff in asod uprn a body of

Federal ct se. Low ct_velrp, by the ond of th,. courts of

),Dr.L was nit reatfir,d y Pr..,;:d. et jixon in hi,s
:reh 1970 Stat.,..nt of f;r11,--,1 .,1th tv,)

rdor n nd,.,n_d in t c 1%:o,.ot to the Da,ton Lenool

T.)ystk.n12, there io na qu,_otion district:, or onnstituti:aally
vb1igd to r_n...dy racially 1,7I211nocA t,;:chinc, etnffs.

6. An adrinisti.Yktive jet rrinition n .nce exists in the

Dnytf. n Sy ot, 7-1 tik r,..npect t tt, t by t fic,:

fir Civil RiF:its r.ft, r revi,w of tb Dnyton

r tl.._r I,:,n :.ttien fk.!

of t11,. payt ,n 'jell°, 1 to m. f aty .-etch not a tdr,Ln, VI

requir.s !.,parteuify , richt tt c,,!.:s,2, I.

1. t. .;:d. ..+H. c y'r lent

r, 1 .1 el, t,, ( ar.:,;n n!. Offir ,r wi.11

hay( 1,: n,...d to Ira ti f ; 1..11114- , I )n f fundo.
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The correspondence bctw,,,,.n tk. Office f,,r Civil ROlts and tiii Dlyton L.nrd of

Education is part of the Dayton comlianco file which is 1.,c.,to.d in Wathingt,n,

D. C. Thin coria.opondence i;; nvoilable for ;;a perusal tho following nddrena:

Room 3636
7th arid D Streets, B.W.

i.aollington, D. C. 20202

Please call Mr. Frederick T. Cioffi, Are` Codc 202/ 962-6571, who IsC11 arrange to

make this correspondence available for yrAi. An alternative to traveling to

Washington, D. C. is to request of Dr. Carle, permission to r,.vicw, in the Dayton

Board of Education building, the correspondence tkAween his office and the Office

for Civil Rights.

If you have any further questions, please contact re at your convenience.

Sincerely,

JoYm P. Scheldrup
Deputy Chief, iducaticli branch
Office for civil Rights
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INTRODUCTION

Various members of the administration, the Board of Education, the staffs

of the local schools, and many community and educational representatives have

expressed a desire to know as nearly as possible the thinking, reactions, and

suggestions of the approximately eight hundred teachers who were transferred

in March, 1970. These teacher transfers were made to comply with the court order

in regard to obtaining a pre-determined ratio of teachers according to race in

each of the Atlanta schools. Consequently, a questionnaire, a copy of which

is in the Appendix of this report, was sent in july, 1970, to each of the affected

teachers. The number of respondents was very gratifying.

The analysis of the replies and this report have been made and prepared

by a committee consisting of the following:

Mrs. Heather Albrecht, Psychologist, Area V
Dr. John Boykin, Psychologist, Area II
Mrs. Mary V. Colburn, Psychologist, Area I
Miss Deanna Davis, Lead Teacher, Walden Middle School
Robert L. Dixon, Sr., Principal, Walden Middle School
Clyde T. Warren, Research Associate, Research and Development Division
Kenneth Bourguignon, Research Assistant, Research and Development Division
Mrs. Clemnie W. Brower, Counselor Examiner, Area III
Mrs. Emily D. Stimson, Psychologist, Area V.

Effort was made to identify from the responses and to maintain in the firal

report as much as possible the human interest and the tone of the comments whict.,

it is believed, will be particularly meaningful in developing the recommendations

made by the teachers. Further, the overwhelming positive reaction to the transfers,

as reflected in the percentages of satisfactory and unsatisfactory responses, is

also important (55.3% very satisfactory and satisfactory, 25.57, average, and

18.2% unsatisfactory and very unsatisfactory). Note that less than 20% of all

responses were in the unsatisfactory or very unsatisfactory categories. Another

interesting observation is that less than 40% (38.7%) of the respondents chose

to make any comments at all. Also, the committee has attempted to show how the

responses differed, and more importantly, why thy differed. In general, the

committee is of the opinion that this is a potentially significant piece ,f

research.

Jarvis Barnes
Assistant Superintendent for

Research and Development
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ANALYSIS

In order to evaluate the effect of the court-ordered-teacher trarafer in

March, 1970, teachers involved in the transfer were sent a questionnaire, in

July, dealing with items covering 10 areas of common teacher concern. They were

asked to respond on a five-point scale, indicating whether they found each of

the situations very satisfactory, satisfactory, average, unsatisfactory, or very

unsatisfactory. In addition, their comments were invited on what did help or

what would help in improving the situation or condition.

Seven hundred and eighty-eight (788) questionnaires were sent out, 421 (53.4%)

were returned, end 401 were completed sufficiently to be evaluated. The number

of responses was considered to be good for several reasons, such as (1) questionnaires

were sent to all who were transferred and, consequently, included some who had

subsequently resigned; (2) some of the summer addresses were not current; and

(3) some of the teachers were traveling or studying and, therefore, did not promptly

receive the questionnaire.

Responses to the five categories were tallied for each group of teachers,

Black Elemental), (BE), White Elementary (WE), Black High (BH), and White High

(WH); and the comments of these teachers were evaluated. In the following report

each question is dealt with separately. Within each question the statistical

results of teacher responses are reported first. That is, did the four teacher

groups respond differently to the question: and, if so, where did the differences

lie? Then, the location of the responses is reported. In other words, in what

response category were the majority of the responses found? Finally, the comments

are analyzed, and characteristic statements presented of teacher reactions and

suggestions to the various questions.

Item 1. The runner in which the pupils of the new school received the transferred
teacher

All teachers responded to their reception by the pupils. When the manner

in which the teachers had been received by their pupils was evaluated, it was

found that the four groups of teachers differed signtficantly from each other

in their responses. From the data it appears that the groups contributing primarily

to this difference were the WE and BH teachers. The WE teachers had a lower

frequency of satisfactory responses than expected, while the BH teachers had

a higher frequency of satisfactory responses than expected. However, when these
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data are evaluated only in terms of frequency of responses in the different response

categories, there is a significant difference among responses. The majority of

responses fall into one satisfied category (BE, 73%; WE, 53%; BH, 84Z; and WH, 67%).

The data strongly suggest that in the case of this question a significantly

greater number of teachers were satisfied with pupil response than were average

or unsatisfied about it.

Turning now to teacher comments on questionnaire, of the 401 responding, 180

(44.82) made a specific response as to what did or could help the manner in which --

the teachers were received by their pupils. There was only one other question that

received more comments; therefore, it appears that this is a particularly important

area of teacher concern. The distribution of these comments, ignoring race, was 121

satisfactory, 32 average, and 27 unsatisfactory. The largest number of satisfactory
-

responses came from WE teachers (43) and the next largest from BE teachers (36).

The attitude which seems most important if teachers are to be received well by

their pupils is what could be called a positive teacher attitude. One black teacher

made this representative comment, "What helped was that I went into the classroom

with the attitude that my students were just students -- not white and not black...

A white kindergarten teacher said, "Only one child asked me if I was a new teacher,

and I said, 'not really,' and she said 'How come you white?' I said, 'Because God

made me that way.' Then I asked why she wss black? And she grinned and said, 'God

made we that way.'" These are only two examples, but they point up an attitude on

the part of the teacher which is both positive and accepting, and which appears

significant in facilitating pupil acceptance.

A second important factor for satisfactory reception by the pupils appears to be

good prior preparation for the transfer and continued support and help from teachers,

pupils, and parents. One black teacher said, "Good and educe-2d statements by the

departing teacher about the purpose of all dedicated teachers..." helped him. In the

same vein, although they had indicated most pupil reception was positive, teachers

mentioned that, "A few days with the 'old' teacher in the classroom situation would

have helped... ."

Over all, the satisfactory comments were quite positive ant easy to evaluate.

On the other hand, the arc-age and unsatisfactory comments on this question were

hard to judge because the statements often implied a more positive judgment, or

were self-critical. For example, one white teacher who was dissatiafied said in

effect that black would have been beautiful for her. She went on to add, "They
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accepted me by the end of the school year, but it almost took an ulcer to get

it that way." Another white teacher felt her reception to be average said,

"It has helped me to adjust my thinking and to know them better. Time helped;

and as they came to see my goals, and I their ways, we did better."

At the same time, there was bitterness. A black teacher who was dissatisfied

said, "A meeting was held prior to my arrival at which time it was agreed to

offer stiff opposition." Another black teacher reported, "The situation was

considered as average after the name calling period was over." A white teacher

said, "Above third grade Negro ghetto children resent white teachers."

Taken together, the overwhelming comments on pupil reception were positive;

and as far as any suggestions are concerned, the things that counted the most

were positive teacher attitudes and prior staff, parent, and pupil preparation.

Item 2. The manner in which the teachers of the new school received the
transferred teachers

Almost all (399) of the teachers responded to the question concerning the

reception given by the teachers of the new school. Statistical analysis revealed

no significant difference in the way the four groups of teachers perceived their

welcome in the new school. However, a large majority were satisfied with their

reception: 60% of all teachers rerorted that their welcome was satisfactory,

28% reported it as average, and 12% found it unsatisfactory. These data suggest

that a greater number of teachers were satisfied with the manner in which they

had been received into their new school than were dissatisfied.

Only a few unsatisfactory comments were made, even though 144 teachers (36%

of those responding) commented in the same manner. Distribution of comments,

ignoring race, were 82 satisfactory, 36 average, 26 unsatisfactory. BE teachers

showed the highest rate of satisfactory comments (64%), while BH teachers showed

the lowest rate (14%).

Four general categories of comments were identified. In the order of response

rate these were as follows: (1) professional attitude of school staff, (2) personal

attitude of school etaff, (3) personality (positive attitude or feeling of .trofessional

competence) of the transferring teacher as an adjustment aid, and (4) administrative

reactions of principals and departmental chairmen.

Judging from the comments, the most important factor in satisfactory reception

of the transferred teacher by the teachers in the new school was the "professional
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attitude of the school staff." Representative comments indicating satisfactory

experiences included, We treated each other as professional equals" and "The

faculty seemed dedicated to the success of the transfer." But a BB teacher commented,

"It would have helped if X had been treated as a professional equal."

"Personal attitude of the school staff" followed in order of importance

(33% of all comments). Comments tended to fall at extremes of the range with

little neutral ground. Examples ranged from "most friendly and helpful," "congenial,"

"little overt negativism," to "very cold and unfriendly," and "I don't think

anything would help theme people; they've been led from the cradle to believe

titsy are superior." The sole neutral comment was the plaintive, "They are casually

friendly, but I have no friends and am very lonely," as expressed by a WE teacher.

The personality (positive attitude or feeling of professional competence)

of the transferred teachers accounted for 16% of all comments. Nearly all were

positive. "A smile and s warm 'hello' helped" is typical, but one can entertain

little doubt regarding the flexibility of the WE teacher who declared, "I didn't

hays the inclination to pay much attention to what they did."

Administrative concerns, including the attitudes of principals and departmental

chairman, were the focus of the remaining comments (11%). Favorable comments

specifically mentioned positive principal attitudes and the assignment of "buddy

teachers"; the lack of "buddy teachers" also was deplored. White teachers, in ,

general, expressed a wish for brief periods for informal socialization during

the school day and small-group grade-level meetings. BH teachers led all groups

in making unsatisfactory comments. "I was treated by the department chairman

as though I were not a member of the department" is an illustration, and there

were other suggestions for integrating project and club advisors.

In summary, four general categories of comments were identified. The distribution

of comments reflected the distribution of total responses to the questionnaire

in that more teachers indicated satisfaction than reported either neutrality

or dissatisfaction. Individual personalities, whether of the transferred teacher,

his new principal, or colleagues, appeared to be the underlying and unifying

elements in all comments. Plthough comments indicating satisfaction far outweighed

negative comments, there was a bitter and acrimonious quality to the latter which

made them more vivid and tended to give them an importance and weight which the

data did not appear to support.
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Furthermore, the analysis of the responses seems to suggest the following

as appropriate recommendations:

1. New teachers, particularly those with experience, should be treated as

professional equals. A feeling of professional competence on the part

of the new teachers, and an emphasis on professionalism by the principal,

should help to facilitate overcoming interpersonal differences.

2. Small-group grade-level or department-level conferences and a brief

period for informal socialization during the school day may be helpful

in enabling teachers to get to know one another. A teacher should have

the feeling that he is a valuable contributing member of a team, rather

than an isolated custodian locked in with his children from 8:00 a.m.

until 3:00 p.m. Principals might consider making this a primary concern

in order to have a means for teachers to become more acquainted with

each other and for them to have a mechanism to release tensions.

3. Finally, it should be realized that an individual perceives a situation

primarily in terms of what he himself brings to that situation, and

tnat these percepts and reactions are shaped by years of daily living

which cannot be changed overnight. Accordingly, flexibility should

be a professional, as well as a personal, goal.

Item 3. The orientation and assistance given the transferred teachers by the
principal of the new school

Similar to the two previous questions, four hundred (400) teachers responded

to this question, which concerned the orientation given by the receiving principal.

Statistical analysis of the responses revealed a significant difference among

the four groups in the way they had perceived the orientation and assistance

given by the principals. From the data it appears that the groups contributing

primarily to this difference were the BH and WH teachers. The WH teachers had

a lower frequency of satisfactory responses than expected, while the BH teachers

had a higher frequency of satisfactory responses then expected. However, when

these data were evaluated only in terms of frequency of responses in the different

response categories, there was a significant difference among responses. The

majority of responses fell in the satisfactory category (BE, 76%; WE, 61%; BH,

87%; and WH, 58%). The data strongly suggest that in the case of this question

a significantly greater number of teachers were satisfied with the orientation

and assistance given by the principal of the new school than were average or

unsatisfied in their reactions to the principal's help.
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About one-half of the respondents, one hundred and sixty-seven (41.6%) made

verbal comments as to what did or could help the manner in which the teachers

received orientation and assistance from their new principals. Only thter other

questions received more comments than this one. The percentage distribution

of these comments, ignoring race, was 59% satisfactory, 19% average, and 22%

unsatisfactory. The largest percentage of satisfactory responses came from BH

teachers (87%), while the next largest came from BE teachers (76%).

An examination of the verbal comments in the satisfactory category indicated

that the receiving principals were: helpful, dedicated, honest, accepted the

transferred teachers, and were always available for conferences -- good administrators.

On the other hand, the comments in the unsatisfactory category suggested the

following: principals didn't know what to do, were ineffective, and needed better

administrative planning and organisation -- poor administrators. A white high

school teacher said, "The principal is under the delusion that he is running

General Motors or some big corporation. He is ensconced in his office, and teachers

don't see much of him except as a sort of General-Patton figure, sweeping grandly

around the school halls, very Hitler like." One black high school teacher's

comment tended to give the direction of many of the black teachers in saying,

"...he gave us the expectations of the parents, as veil as, his own. He was

always available and took a personal interest in me and my work." It is apparent

from these comments that a positive attitude and the personal attributes of the

principal made the difference in the teachers' perceptions of the new principals'

efforts in the orientation and assistance given to them.

second

appears to be

policy, lines

to materials,

reported that

important factor in achieving satisfactory orientation and assistance

communication, verbal and written. "The principal discussed school

of communication, and school and community resources as they related

equipment, and individuals." Conversely, the unsatisfied teachers

no one cared to tell them "where things were" or "who handles what."

Over all, the satisfactory comments were positive and offered helpful suggestions.

Those in the average category were difficult to evaluate, as they tended to encompass

the eatisfactory and the unsatisfactory categories. Many of the teachers checked

two categories, stating "before March 9" and "after March 9," the date of the

transfer. Some teachers indirectly expressed deep and hostile emotions as they

checked the categories with five or six marks, while others used red; and still

others made deep and heavy impressions with their pens, pencils, or typewriters.
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Taken together, the greater percentage of comments on orientation and assistance

given by the principal were poaitive and in the satisfactory category. However,

the following suggestions seem to be appropriate:

1. That the principals project or develop interpersonal attributes --

including a positive attitude, acceptance of faculty members, interest

in their teachers' work and welfare, willingness to listen, open-

mindedness, and the like.

2. That the principals exercise a "true" open-door policy, making themselves

available for teacher-principal conferences, remaining at the school

as much as possible, finding time for personal interviews, and cemunicating

their philosophy and the philosophy of the various schools.

3. That the principals develop, print, distribute, and discuss school

policy, lines of communication, and school and comm:nity resources, as

they relate both to materials and individuals; in other words, develop

a schaol handbook.

4. That the principals develop an administrative theory for each school

and exercise it to facilitate planning, organization, and implementation.

5. That the principals spend less time in their respective offices and in

the halls and more time in supervision, especially as it relates to aiding

teachers with discipline, methodology, and communication.

Item 4. The transferred teachers' classroom discipline in the new school

Most teachers (392) responded to this question. Statistical analysis indicated

that the four teacher groups differed significantly from each other in their responses.

The data indicate that the teacher groups contributing primarily to the difference

were the WE group, which encountered significantly more discipline problems than

expected, and the BH group, which reported significantly fewer problems. The

majority of responses for all groups except WE fell into the satisfied category

(BH, 59%; WH, 52%; BE, 477..; and WE, 29%).

Teachers offereu more comments on the question of discipline than on any

other item on the questionnaire (194 or 48.3% of those responding). This extensive

interest suggests that discipline is a paramount area of teacher concern. Distribution

of comments, ignoring race, was 69 satisfactory, 55 average, 74 unsatisfactory.

Distribution of comments was at variance with the distribution of total responses
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to the questionnaire, since more comments occurred in the unsatisfactory category.

SH teachers showed the highest rate of satisfactory comments (53%), while WE

teachere showed the lowest rate of satisfactory comments (23%).

Four general categories of comments were identified. In the order of response

rates these were as follows: (1) administrative concerns -- including "backing'

by the principal, overcrowded classrooms, need for a uniform discipline policy,

and the lateness in the school year of the transfer; (2) cultural differences,

(3) methodology; and (4) corporal punishment.

Administrative concerns received the highest rate of comment (40%) from

all groups. Nearly all agreed that the lateness in the year of the transfer

was detrimental to the establishment of good discipline. Opinion was divided

almost evenly, with almost no neutral comment, over the amount of backing received

from the principal or assistant principal. "The principal was always available"

or "The assistant principal was spineless as a Jellyfish" are examples. The

need for a uniform discipline policy in both black and white schools was a constant

request, particularly from the WE group, although the BH group also voiced this

need. "Are Board rules different for blacks?" and "Strong guidelines should

be established from kindergarten on," are other examples.

Cultural differences were commented upon most often by the BE group, and

these comments were divided between satisfactory and unsatisfactory. "I learned

all I could about their backgrounds" and "They like to work together And discuss

assignments" are illustrative, as well as "I'd like to see more respect for adults,"

and "They were permitted to do many things I do net allow in the classroom."

WE teachers' comments in this category were next in frequency rate, but these

were nearly all classifiable as unsatisfactory, as follows: "Biggest problem

was the general noise level," "Students ran wild," "Children took over and reamed

the building from 6:45 a.m. to 5:00 p.m." in a more positive vein were comments

such as "I needed to understand certain characteristics of behavior such as fighting

and sulking which were not directed against me." It might be argued that many

of these observations were classifiable as administrative, but many teachers

tended to perceive them as racial differences. All groups decried "a lack of

respect for adults," which black and white groups tended to regard as characterftstic

of the opposite race.

Discussions of methodology accounted for 17% of the comments. All were

classifiable as satisfactory. IN teachers (the group experiencing the fewest
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disciplinary problems) had the highest rate of comment here. "Try to be consistent

and fair," "For the first time in 16 years I had enough materials to keep them

buoy," and "Make rules known the first day and don't back down; you can be friendly

but firm" are samples.

Specific discussions of corporal punishment accounted for the remainder

of the comments. Althcugh many references to corporal punishment '7ert made in

the administrative and cultural differences categories, comments wee classified

under the corporal punishment category when they were not qualified by pleas

for uniformity. Elementary groups, both WE and BE, mentioned corporal punishment

most frequently and nearly always classified their experiences as unsatisfactory.

The BM group did not mention it at all. BE teachers commented, "Corporal punishment

would curtail noise," "In many cases paddling once or twice will eliminate the

problems," and "I had to find a new technique." Representative WE comments were

as follows: "I personally saw every old teacher use corporal punishment," "Black

children were taught punishment through fear," and "I wanted to punish physically

in the same manner as black teachers but was afraid of recrimination."

In summary, the question of classroom discipline drew a larger number of

comments than any other. The WE group reported significantly more discipline

problems than expected, while the BH group reported significantly fewer problems.

Four genarsl categories of comments were identified. Corporal punishment, although

identified as a separate category, was a recurring and prominent theme in the

administrative and cultural difference categories. Only the methodology category

was free of it. BH (the group reporting fewest disciplinary problems) led all

others in commenting on methodology and did not mention corporal punishment at

all.

Further attention might appropriately be given to the Board's policy statement

on "Discipline and Control of Pupils," (Board Agenda, October 10, 1966), particularly

with respect to Section IV, "The Use of Physical Force." This policy appeazs

to be subject to varying interpretations. Questions have arisen as to whether

or not "paddling" and "whipping" constitute physical force. Therefore, clarification

is needed. The policy statement holds that "The Achievement of pupil self-control

and self-discipline is a primary objective of the schools." The philosophical

question arises as to how this objective is to be attained: through outer-directed

physical force or through the development of inner controls. Many teachers in

the Atlanta Public Schools believe that they have been placed in an untenable

position and will continue to believe so until these issues are clarified, and
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uniform policies are established and followed in all the schools. Once clarification

has been made, techniques such as inservice training in behavior modification,

small-group discussions with experienced teachers, and in emphasis on methodology

may prove to be of value to teachers experiencing difficulty.

Itevi 5, The achievement of pupils in the new school -f

The four groups, total 389 respondents, differed significantly from each

other in their opinions concerning pupil achievement. In looking at the over-

all analysis, the significant element causing this difference appears to have

been race. The general trend among black teachers was to respond satisfactorily

to pupil achievement with a greater-than-expected frequency and to respond

unsatisfactorily to pupil achievement with a less-than-expected frequency. White

teachers showed the opposite trend. They responded in an unsatisfactory manner

to pupil achievement with a frequency greater than expected. In general, it

can be said that bla.k teachers were satisfied with pupil achievement while white

teachers were dissatisfied.

When therm data were analyzed in terms of frequency of responses in the

five different: reaponae categories, another significant difference was fund.

The highest frequency of responses was in the satisfactory category (44%); but

when this was broken down by teacher groups, there was a clearer picture of from

where this percentage came (BE, 68%; WE, 22%; BH, 68%; and WH, 20%). The black

teachers were the satisfied ones. About the same percentages of black and white

teachers believed pupil achievement was average (BE, 24%; WE, 30%; BH, 21%; and

WH, 27%); but white teachers fat out-numbered black teachers in unsatisfactory

responses (BE, 7%; WE, 47X; BH, 3%; and WH, 47%). Taking all these figures into

account, it can be said that black teachers overwhelmingly believed that pupil

achievement was either average or oatisfactory. On the other hand, only one-

half of the white teachers felt this way. The other one-half felt that pupil

achievement was unsatisfactory.

Moving now to thn comments on this question, 169 or 47.1% of the approximately

400 respondents made comments. This question had the third highest number of

comments; consequently, it can he considered an area of particular teacher concern.

BH teachers made very few comments in any category concerning achievement (total

of 15). The majority of the responses came from the other three groups, but

responses were distributed differently among the categories, depending on race.

For BE teachers 88.2% commented that pupil achievement was average or satisfactory,
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while only 43.9% of the WH teachere and only 44.3% of the WE teachers felt this

way. Since white teachers were very dissatisfied as a whole and were very vocal

about this feeling discusaion of comments will be primarily related to their

remarks.

One WE teacher, in commenting on her reasons for being dissatisfied with

pup4.1 achievement, characterized most of the white-teacher criticism4 in the

following statements: "What is needed is the development of better discipline

and a better self-concept of themselves. Provide sufficient supplies, including

texts. Provide a curriculum that stresses basic subjects omitting a varied

curriculum at the elementary level." These comments summarize many criticisms

and suggestions. White teachers felt that their new black pupils just plafn

showed unsatisfactory achievement, especially in the area of reading. In explaining

over-all poor achievement, they frequently mentioned poor early instruction,

lack of motivation on the part of the pupils and their parents, inadequate supplies

and facilities, and too many large classes with the absence of grouping.

Although there were many criticisms by white teachers, the criticisms were

predominantly constructive, rather than negativistic in tone. In this important

area of pupil achievement it appears that black schools need to be given particular

attention in terms of curriculum planning, and instructional supplies and facilities.

Perhaps when adequate facilities and supplies are available and utilized by enthusiastic

teachere, motivational problems will become leso important.

Item 6. Communication between the transferred teachers and the pupils of the
new school

The four teacher groups differed significantly from each other in their opinions

about communication between themselves and their pupils. The data suggested

that communication was most unsatisfactory for WE teachers and most satisfactory

for BH teachers. In general, black teachers reported more satisfaction about

commication with their pupils than did white teachers.

When the data from the 400 respondents were analyzed in terms of frequency

of opinion in the different response categories, thie difference was found to

be significant. When race -Jos not taken into consideration, 62% of the teachers

were satisfied with communication, 26% believed it was average, and 12% were

dissatisfied. However, again, these figures varied within groups, with white

teachers finding communication with pupils less satisfactory than black teachers.

412-
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An analysis of the satisfactory responses revealed the following percentages:

BE, 70%; WE, 46%; BH, 84%; and WH, 56%. In terms of unsatisfactory communication,

the following figure' were found: BE, 3%; WE 22%; BH, 1%; and WH, 17%. However,

it is fair to say in this case that differences along racial lines were not as

clear cut as in the question concerning pupil achievement. Of all four of these

groups, the WE teachers had the highest percentage of unsatisfactory responses

(22%), while only 17X of the WE teachers were of this opinion. The teacher comments

more adequately explained what these figures mean.

There were no unsatisfactory comments by black teachers and very few average

comments about teacher-pupil communication. Satisfaction on this issue appeared

again to be primarily the result of a positive teacher attitude. A few characteristic

comments were the following: A BE teacher said, "We worked together." A BH

teacher reported "I always find that sincere interest in the learning of my pupils

helps." In general, a positive teacher attitude seemed to include such personality

traits as being friendly, sharing, being firm, listenihg, and being open. It

also seemed to facilitate ...:ommunication.

Looking now at white teacher responses, those teachers reporting unsatisfactory

teacher-pupil communication seemed primarily to have one common complaint. Their

difficulty was a language barrier and cultural differences problem. Although

"cultural differences" were never defined specifically, the language barrier

seemed to play a large part in those differences. One WE teacher said, "If I

could have a course in black dialect... . It was embarrassing to have to ask

three times what they said and still not knew." There were teachers who felt

that communication was average, but who still reported a language barrier. A

WE teacher said, "I have learned a lot and understand the dialect and 'underlying

meanings' better than I did and really cejoy it, but I still have trouble.. ."

Perhaps there is some way of helping these teachers to understand black dialect

better, but it seems that a large degree of undelatanding comes best through

exposure.

Satisfactory white teacher responses were again beat characterized by a

positive teacher attitude; for example, "Time and patience (theirs and pine),

rewards for good behavior, and some fun together." and anPher, 'Being natural

and remembering that 1e God saw fit to create these kids, each one of them is

a VIP."
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Satisfactory communication between pupils and teachers, regardless of race,

seemed to involve open, friendly cooperation, not only between pupils and teachers,

but also among all the individuals concerned with and involved in pupil education.

Item 7. The assistance V,ven to the traneferred teachers by other faculty members

in the new schoot

Four hundred and one (401) teachers responded to this question. Statistical

analyais showed no significant difference among groups in the amount of assistance

given by faculty members in the new school. Slightly more than one-half (597)

of all teachers believed that satisfactory assistance was given, 27% believed

that average assistance was given, and 147 believe that unsatisfactory assistance

was given. These data suggest that most of the teachers were satisfied with

the assistance which they had received.

About one-third of the teachers (125 or 31% of those responding) made comments.

The distribution of comments, ignoring race, was 66 satisfactory, 30 average,

and 31 unsatisfactory. This suggested that a greater percentage of dissatisfied

teachers made comments than did those who perceived assistance as being satisfactory

or average. The WH comment rate was higher (48%) than the other groups (WE,

40%; BH, 21%; and BE, 20%).

This question, on assistance, is similar to question two, which dealt with

the manner in which the teachers in the new school had received the transferred

teachers. The same four general categories of comments emerged: (1) professional

attitude of school staff, (2) personal attitude of school staff, (3) personality

(positive attitude or feeling of professional competence) of the transferred

teacher as an adjustment aid, and (4) administrative assistance by principals

and department chairmen.

The professional attitude of the school staff was the category commented

upon most frequently by all groups. There were nearly twice as many comments

indicating satisfaction as there were neutral or negative comments from all groups.

"They went out of their way to help," "Good interaction and rapport in frank

discussions," "A joy to work with," and "They shared what little they had" are

examples. The neutral comment, "I was given help if I asked; none was offered,"

and the negative comment, "I was given almost no help with all the new forma

and record-keeping systems," are also illustrative.
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The personal attitude of the school staff follows in rate of comments. Some

teachers from all groups evaluated the amount of assistance given in purely pere'inal

terms. Comments here were .11most equally divided between satisfactory and unsatis-

factory, very few being average. Peelings ran high in this category and examples

were vivid. "All were kind," "Had an open attitude," "Very friendly atmosphere,"

"They thought some of my black would rub off on them," "Was given little help

and was treated rudely," and "Many teachers never spoke to the transferred staff"

are examples.

The personality of the transferred teacher woe an identifiable category

in all groups. All groups had comments classifiable as satisfactory. "My own

foresight and experience were helpful," and "A friendly approach resulted in

friendliness," but the WE group showed a high percentage of negatiNe comments.

"Only integration by choice can work" is one example.

Administrative matters, including the efficacy of principals and departmental

Chairmen, were commented on by all groups. Comments were almost evenly divided _-

between satisfactory and unsatisfactory. Teachers who had been assigned "buddy

teachere" commented universally in favor of the system including even those who

had not expressed a wish that such an assignment be made. Principals and departmental

chairmen received approximately even divisions of favorable and unfavorable comments

from all groups.

In general, four categories of comments were identified. Most teachers

attributed the amount end I:he quality of assistance given them to the professionalism

of the faculty as a whole. Personal attitudes also were important and tended

to obscure the central issue of assistance for some teachers. Finally it is

suggested that professionalism should be stressed by principals and administrators,

since it appears to help bridge gaps in interpersonal relationships. Moreover,

"buddy-teacher" assignmen,:s appear to work well. Accordingly, implementation

of this eyatem is recommelded for those principals who have not tried it.

Item 8. The transferred teachers' understanding of the backgrounds, abilities,
and attitudes of the new pupils

All of the teachers except two responded to question eight. When the 399

completed questionnaires concerning the understanding of the backgrounds, abilities,

and attitudes of the new pupils were evaluated, it was found that the four groups

of teachere differed significantly from each other in their responses. An exami-

nation of the data suggeltcd that the groups contributing primarily to these
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differences were the BE and WE teachers. The BE teachers had a higher frequency

of satisfactory responses than expected, while the WE had a lower frequency of

satisfactory responses than expected. However, when the data were analyzed only

in terms of frequency of responses in the different response categories, there

wee a significant difference among responses. The majority of the retponsea

fell into the satisfactory category (BH, 74%; BE, 73%; WH, 62%; and WE, 44X).

The data strongly suggested that a significantly greater percentage of teachers

had satisfactory understandings of their pupils than those who had average or

unsatisfactory understandings of them.

About one-third of the 399 teachers (147 or 36.6%) made specific verbal

comments as to what had helped or would help in understanding the background,

abilities, and attitudes of their new pupils. This question ranked sixth in

the number of verbal comments. The distribution of these comments, ignoring

race, was 61X satisfactory, 17% average, and 22% unsatisfactory. The largest

percentage of aatisfactory comments came from the BE teachers (84%), while the

next largest percentage came from the WH teachers (72%). Sixty-nine per cent

of the BH and 40% of the WE teachers had satisfactory comments. On the other

hand, the largest percentage of unsatisfactory comments came from the WE teachers

(37%). The BH teachers (25%) were second, with the WH teachers (13%) and the

BE teachers (3%) following.

The satisfactory comments for all groups of teachers suggested prim: experience

as the key to their satisfaction. "Experience in ghetto schools; socioeconomic

background of poor white and poor black are much the same." "Hy growing awareness

of 'black pride' was a bonus," stated a white elementary teacher. A Bleck high

school teacher said, "Students are students, and my new students were similar

to my old ones." A white teacher in a black high school stated, "Poor 'ads are

about the same everywhere." The black elementary teachers found other teachers

and the principal to be helpful in developing an understanding of the backgrounds,

abilities, and attitudes of their new pupils.

Most of the comments in the unsatisfactory category were related to the

element of time; that is, the need of more time. A white elementary caacher

said, "I think the administration could have helped by not throwing us into a

situation without any background on what to expect. I read several books on

background that were helpful." The black elementary teachers who were unsatisfied

wante0 additional time to learn more about pupils. Self critical comments were
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noted, "Need more personal experience with the black race, a self-improvement

program." There were other comments that received a large frequency among the

white elementary teachers, particularly the comment which related to the lack

of personal preparation for the change and "lack of experience, eupecially for

ghetto black schools."

Again, an examination of the categorical comments indicated that the overwhelming

majority of the comments were positive and satisfactory. However, when the four

groups were examined individually, it was noted that the WE teachers had a greater

percentage of unsatisfactory experiences in understanding the pupils' backgrounds,

abilities, and attitudes than any other group. It appears that personal attributes

and prior experience with similar pupils contributed greatly toward the satisfactory

experiences of the transferred teachers. However, Coe following recommendations

are suggested:

1. That the Classroom Management Workshop be continued and be modified to

include more information regarding the backgrounds, abilities, and

attitudes of inner-city pupils.

2. That the teachers have more conferences with their pupils' parents

(preferably before conflict situations occi,r) in order to learn more

about family and home situations, expectations, and aspirations.

3. That the schools utilize fully the serviccri of school social workers,

psychologists, counselors, visiting teachers, and others in helping

classroom teachers to understand their pupils.

4. That the principals develop a "team approneh" to education, so th:

all teachers will see themselves as vita, parts of the total prograr,

in which teachers will be helping other Leachers.

5. That the teachers involve themselves in 'personal improvement programs,

including the development of positive attitudes toward pupils regardless

of their backgrounds, race, or socioeconomic status.

6. That the' teachers have individual conferences with pupils, probing into

their backgrounds and listening to them as they tal about tLemselves,

their homes, and their aspirations.
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Item 9. The instructional media, materiale, and equipment provided for
teaohing the new pupils

Of the 401 questionnaires returned and used for evaluative purposes, 395

(99%) contained respocaes to the availability and suitability of instructional

media, materials, and equipment. Responding were. 124 BE, 137 WE, 71 BH, and

64 WE teachers. Evaluation of teacher responses concerning instructional media,

materials, and equipment provided for teaching the new pupils revealed that the

groups differed significantly in their responses. Accounting for much of the

difference were the BE and WE teachers' responses, since the BE teachers had

a much higher frequency of satisfactory responses than had been expected, while

the WE teachers had a much lower frequency of satisfactory responses than had

been expected. Consideration of the response categories -- satisfactory, average,

and unsatisfactory -- and the frequency of responses in each category revealed

a significant difference among responses. Most of the responses concerning media,

materials, and equipment for teaching were in the satisfactory category (422),

with the next largest number indicating dissatisfaction (30%), while 27% responded

in the average category. Responses by groups and categories were: BE teachers

602 satisfactory, 30t average, and 102 unsatisfactory; WE teachers 24% aatisfactory,

25% average, and 502 unsatisfactory; BH teachers 432 satisfactory, 32% average,

and 24% unsatisfactory; and WH teachers 442 satisfactory, 202 average, and 34%

unsatisfactory.

One hundred and sixty-four (164) or 41.5% of the 395 teachers responding,

commented on what hsd helped or would hell? in the area of instructional media,

materials, and equipment provided for teaching the pupils. This question ranked

fifth highest in number of comments among, the 10 questions. An overall analysis

revealed 43 satisfactory, 28 average, and 93 unsatisfactory comments. The largest

percentage of satisfactory comments were made by BE teachers, followed by WH

teachers. Most of the comments by these two groups of teachers concerned obtainin

an adequate aupply of instructional materials, noted the degree of availability

of these materials for use in classrooms, and indicated that administrators had

or had not been helpful in resisting teachers to obtain needed materials.

Comments in the average category represented the smallest percentage for

each group except for the BH :eachers. They commented that the materials were

outdated, that ths materials had been taken by the previou, teachers or that

they had found adequate amounts of materials and supplies.
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Most of the dissatisfaction was reported by the WE and WH groups. The major

concerns expressed by these groups were: inadequate supplies, insccessibility

of supplies for use, inappropriate supplies, and poor upkeep aLd maintenance

of materials and equipment. Some representative quotes are as follows: "There

is too much 'red tape' in trying to get equipment for use in the classroom";

"Great lack in audio-visual materials for ethnic groups other than white"; "Teachers

didn't share "; "Many of the books were outdated"; "The teacher before me took

the materials to the new school"; principals and/or teachers were or ',ere not

helpful in securing materials."

The data suggested that a majority of the WE and WH transferred teachers

were not satisfied with the instructional media, uaterials, and eqeipment found

in their new schools.

Over all the majority of teachers were concerned with the adequacy,

appropriateness, availability for use, maintenance and upkeep, and involvement

of teachees in selecting and purchasing instructional materials, media, and ecvAputuL.

This has suggested that within each school the policies and proceJurea for budgeting

and ordering materials, fcr requisitioning materials and equipment for Llaseroom

use, and for keeping equipment in adequate repair ehculd be reviewed and evaluated

by the total staff.

Item 10. Getting the pupils of the new school interested in studying
and learning

Three hundree and ninety-four (394) teachers (98.3X) responded to this

question. Responding were 224 BE, 71 BH, 137 WE, and 62 WH teachers. Analysis

of the responses revealed that there wee a significant difference in the way

the teachers perceived the motivation of their new pupils. It would appear that

the BR, BE, and WE teachers accounted for this difference in highly significant

ways. The 811 and BE teachers Indicated sigelficantly more satisfactory responses

then had been expected, while the WE teechees indicated fewer satisfactory

yesponsee than had been expected.

When analyzing the data in terms of tho way the teachers responded under

each category, the differences became apparent. The satisfactory category was

checked by 612 of BE, 22% of WE, 66% of BH, and 28% of WH teachers. While a

larger percentage of WE and WE teachers chocked the average category, en even

larger per cent (422 WE and 362 WH) indicated dissatisfaction with respect to
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motivating the new pupils. Ins indicated that some teachers from all groups

(BE, Bit, WE, and WH) encountered some difficulty in getting the pupil' of the

new school interested in studying and learning but that the WE and 10H teachers

experienced more difficulty than did the BE and BH renchers.

Consideration of the cements made by the teachers en various factors

affecting pupil motivation revealed the specific concerns of the teachers.

Of the 394 teachers responding, 143 (28%) made comments. The frequelcy of

the teachers' comments on this question ranked eighth. However, such a loan

ranking does not make this area of any less concern to cereain teachers than

those questions receiving higher rankings. Of the 143 comments made, 38 (26T)

indicated satisfactory, 39 (27%) average, and 66 (472) unsstisfactoey. The

largest number of satisfactory comments (14) came from BE teachers, while the

next highest number (8) cane from WH teachers. The largest number of average

comments (21) came from the WE teachers, while the next largest number (10) cane

frem the WH teachers. The largest number of unsetiefectory comuenes (35) care

from the WE teachers, while the next highest number (16) came from the WH teachers.

Generally, all teachers who encountered litele difficulty in getting the

pupils of the new school enterested in studeing and learning stated that meaningful

involvement of pupils, relevant materials and learning experience', and the pupils'

willingness to learn enhanced motivation. A comment by a WE teacher adequately

sums up the views of many teachers when she said, "The children vented to work."

Aa has been indicated, a vast majority of the comments made under the

unsatisfactory category came from the WE and WH teachers. Most comments reflected

genuine efforts on the part of the teachers to express the reality of very

difficult situations. The paramount factors cited by these teachers which

appeared to impede Ipi3 motivation were the inability to uneers:and disadvantaged

pupils, particularly elew learners, and the time of the transfer. Many teachers

treated that they would Lave been better able to inspire pupils te learn if they

had begun the year with them.

Obviously, emotions concerning the transfer, particularly so late in the

school ;ear, negatively affected the responses This was evident in comments

concerning what would help. Some representattre answers were as follows:

"They are on welfare, and 'they' do not want to rise out of it" and "Are ycu

kidding!' Birds of a feather flock together; otherwise, it's hell forever."

Comfort is expressed in the fact thee this point of view wan not prevalent

among the majority of black and white teachers affected by the trensfer.
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Many teachers expressed anxiety over having to transfer so late in the school

year; however, they did transfer and were responsive to change, although it

was sometimes painful and difficult.

Finally, if the problems affecting motivation which have been identified

by the teachers in the survey are accepted as "realities of urban classrooms,"

it seems logical that they can be used in some way to improve teaching and

learning. The results seem to suggest the need to gear inservice progress

not only to improviug the knowledge of all teachers, regardless of race,

about disadvantaged children, but also to improving t1,- feelings, values,

and beliefs of teachers about themselves and about their relationships and

responsibilities to all children in the Atlanta Public Schools.

SUMMARY AND CONCLUSIONS

In concluding this report, perhaps it would be well to take an over-all

view of the survey to achieve a clear perspective. When the responses of all

the transferred teachers were combined, it became clear that the teachers se a

total group were definitely more satisfied than dissatisfied, as indicated by

more satisfactory then unsatisfactory responses to each of the ten questions

on the survey. A clear majority of all the responding teachers were either

satisfied or very satisfied in their responses to six of the ten questions as

follows: (1) the orientation and assistance given by the principal of the new

school, 70 per cent; (2) the manner in which the pupils of the new school received

the teachers, 67 per cent; (3) the teachers' understanding of the backgrounds,

abilities, and attitudes of the new pupils, 62 per colt; (4) communication between

the teachers and the pupils of the new school, 62 per cent; (5) the manner in

which the teachers of the new school received the transferred teachers, 60 per

cent; and (6) the sseistance given the transferred teachers by other teachers,

59 per cent. On the other hand, aligbtly less than one-half of the transferred

teachers were satisfied or very satispied in their responses to the other four

questions as follows: (1) classroom discipline, 44 per cent; (2) pupil achievement,

44 per cent; (3) getting pupils interested, 43 per cent; and (4) instructional

media, materials, and equipment, 42 per cent.

Looking at the other side of the picture, it is clear that less than one -

third of all the transferred teachers were dissatisfied or very dissatisfied
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No,

with regard to any of the ten questions on the survey. It was only in response

to four of the ten questions that teacher dissatisfaction exceeded 15 per cent

as follows: (1) instructional media, materials, and equipment, 30 per cent;

(2) pupil achievement, 27 per cent; (3) classroom discipline, 26 par cleat; and

(4) getting pupils interested, 24 per cent.

While the transferred teachers generally reacted in positive and constructive

ways and generally reported satisfaction with regard to the transfer, still

problem areas remain which should challenge the best afforts of every one to

improve the quality of education in integrated schools. White elementary teachers

reported the greatest percentages of dissatisfaction as follows: (1) 50 per

cent were dissatisfied with instructional media, materials, and equipment; (2)

47 per cent wets dissat'.afied with pupil achievement; (3) 42 per cent were

dissatisfied with getting pupils interested; and (4) 41 per cent were dissatisfied

with classroom discipline. The second most dissatisfied group was the white

high school teachers, who reported the following percentages of dissatisfaction:

(1) 47 per cent were dissatisfied with pupil achievement; (2) 36 per cent were

dissatisfied with getting pupils interested; (3) 34 per cent were dissatisfied

with instructional media, materials, and equipment; and (4) 27 per cent were

dissatisfied with the principals' orientation and assistance. Perhaps, therefore,

this survey will serve to focus attention on certain instructional areas and ou

certain groups of teachers that particularly need attention or assistance at

time.

Accordingly, Ae.anta can take pride in the constructive, professional

attitude which tee been clearly demcnatrated in the responees of as majority

of the trarsferred teachers. At the same time, work remains to be done to assist

the teachers in remAlating the prOlems shish have been pinpointed by the various

questions on the survey.
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APOOMIIX

QUESTIONNAIRE TO COURT-ORDERED TRANSFERRED ATLANTA TEACHERS * N = 401

(Respondents: B.Elem. 124, W.Elem. 138, B.High 75, W.High 54 = Total 401)

Please check only one response following each of the ten numbered statements below.
Than feel free (if you wish) to comment briefly in your own words about each steteNent,
wing the blank space protded. Be frank. Do not sign your name. Your honest response
should be quite helpful in Improving situations and conditions.

Statement

1. The manner in which the pupils of
the new school have received me
u a transferred Leacher has
been (check one)

What has helped or would help?

0.1.

mos,

Very Very
Satis- Satis- Unsatis- Uneatis--'
fc,L.tori factory Average fectcla factory

Per Cent PiFriFt
73 20

W.Elem.--- 53 28 19

--- 84 15

W.High --- 67 19 14

Combined --- 67 22 ;1

* Item not checked: 0 %.

2. The manner in which the teachers 8.E1em.--- 62

of the new school have received. W.EleM.--- 61

me as a transferred teacher has
been (check one)

What has helped or would help?

B.High 36

W.High --- 69

Combined --- 69

29 9

24 --------- 14
32 12

28 11

28 12

* Item not checked: 0 %.

3. The orientation and assistance B.Elem.--- 76
given me by the principal of W.Elem.--- 61 19 19

the new school have been
(check one)

What has helped or would help?

B.High --- 87

W.High --- 58

Combined --- 70

12 1

--- 15 27

17 13

* Item not checked: 0 %.

B.Elem.--- 47
4. My classroom discipline in the new W.Elem.--- 29

. B.High --- 59

W.High --- 52

Combined --- 44

E.E1em. - -- 68

school has been (check one) . .

What has helped or would help?

* Item not checked: 2 %.

5. The achievement of my pupils in
the new school has been (check
one)

WIlat has helped or would help?

W.Elem.--- 22
B.High --- 68
W.High --- 20

Combined 44

32 21

30 --- - - - - -- 41

29 5

17 25
28 26

24 7

30 47

21

27 47

26 27

* Item not checked: 3 S.

ay.



Very Very
....

Satis- Satis- Unsatis- Unsatis-

Statement factory factory Averap factory factory
Per Cent Per Lent per Cea-

- 6. Communication between me and the B.Elem.--- 70 27 3

pupils of the new school has W.Elem.--- 46 31 22

been (check on B.High --- 84 15 1

W.High --- 56 27 17

What has helped or would help? Combined --- 62 26

SO

* Item not checked: 0 %.

7. The assistance given me (as a B.Elem.--- 62 29 9

transferred teacher) by other W.Elem.--- 53 27 20

faculty members in the new B.High --- 61 32 7

school has been (check one) . ,
W.High --- 51 - - - - - -- 17 22

Combined --- 59 27
What has halped or would help?

14

* Item not checked: 0 %.

B.Elem.___ 73 ----- 23 4

8. by understanding of the backgrounds,W.Elem.--- 44 C8 27

abilities, and attitudes, of my new B.High --- 74 15 11

pupils -has been (check one) . . . W.Hiih 62 -------- 22

Combined --- 62 -------- 23 15
What has helped or would help?

* Item not checked: 0 %.

9. The instructional media, materials, B.Elem.--- 60 -------- 30 10

and equipn,:nt provided for teaching W.Elem.--- 24 25 50

my new pupils have been (check B.High --- 43 32 20

one) W High 44 20 34

What has helped or would help?
Combined --- 42 27

* Item noc checked: 1 %.

30

10. Getting the pupils of the ne4 B.Elem.--- 51 29 10

school interested in studyine, W.Elem.--- 22 35 42

and learning has been (check B.High --- 66 25 4

one) V.High --- 28 33 36

That has helped or would help?

* Item not checked: 2 %.

Combined --- 43 31 24

I am a (black or white ) teacher, who taught in a (predominantly

black or predominantly white ) (elementary or high ) school in
April, 1970 (check one within each parenthesis).

PLEASE RETURN THIS UNSIGNED QUESTIONT,4IFF AT TH., EARLIEST POSSIBLE DATE. THE RESULTS
WILL BE TABULATED AND USED DURING THE WORKSHOP, AUGUST 10-21. YOUR HELP IS APPRECIATED.
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TABLE 1

RESPONSES OF 401 TRANSFERRED TEACHERS

Item

UENCY OF RESPOYSE3 COMMENTS
Very

Satisfactory
and

Satisfactory Avcrle

Unsatisfactory
and
Very

Unsati&factor

It.A1

Not

Checked

Total
Comments

Per
Item

Per Cent
of

Comments

Rank Order
of Items
With

Comments

1 270 67* 87 44
11*

0 180 44.8 2

2 242 60 111 46
12

2 144 35.9 7

3 282 70 66 52
13

1 167 41.6 4

4 175 44 114 103 26 9 194 48.3 1

5 178 44 105 106 27 12 169 42.1 3

6 249 62 104 47 12 130 32.4 9

7 235 !9 109 5, 14 0 125 31,1 10

8 248 62 92 S. 15 2 147 36.6 6

9 167 42 109 119 30 6 164 40.8 5

10 173 43 124 97 24 7 133 33.1

Total 2,219 1,021 730 40 1,553

Per
Cent

55 25.5 1 18 1.0 38.7

Numbers in this column are per cents.
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ul Enclosed will be found St,,,portive Data submitted to further clarify
CD the operation of The Euual Educational Opportunities Project, C ant

No. 0EG-0-9-005015-4638(036), Project No. E-5015.
Lia

SECTION A. Communication Samples of EEO Project
1) Schedules of Workshops--

Quality Integrated Education
Administrators' Workshop
Black Awareness Workshop

2) Material about VOICES, INC.
Brochure
Fact Sheet About VOICES, INC.
Lesson Plan Unit on Slavery

3) Copy of FOR YOUR INFORILATTOU

Newsletter of EEO Project
4) Listing of Loon Materiols and

Books Available from Office of
1L:v01 "educational Opportunity

5) Steffy Guide for the film:
black and White: Up-Tiuht.

SECTION B. - kuality Interaecd "ducation

SECTION C. Minutes of MeetiL7s of EEO Advisory Committee

SECTION E. Reports of Progress ir. Staff Integratien
1) The statement of Broad Objective. 4l anal

the plan adopted by the Beard of rducation
for implementing this objective

2) Statistical reports
:0 Three pamphlets compiled for the Tack Force

on Staff Desngregaticn

;LOTION D. Re:earch Con2pectus (a summary of the leport of
the EEO Survey of April, 1970
Dynamics of Educational Opportunities, A ?eprt
of the EEO Survey

S'7ICTION F. - Voluntary Inducements for Transf,,r
1) Task Force Report of 11/17/70
2) Task Force Survey of Staff Conceening

inducements, 11/25/70
3) Report of Task Force Survey, 1/4/11
4) Voluntary Transfer Form Scut to

Xc,Allens in January

SECTICC G.
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Supportive Data

SECTION A.

Communication Samples of EEO Project

This section contains:

1) Schedules of Workshops-
Quality Integrated Education
Administrators' Workshop
Black Awareress Workshop

2) Material about VOICES, INC.
Brpchnre
:ct Sheet ALont VOICES, INC.

Lesson Plan Unit on Slavery

3) Copy of FOR YOUR INFORMATION,
Newsletter of EEO Project

4) Listing of Loan Materials and
Books Available from Office of
Equal Educational Opportunity

5) Study Guide for the film:
Black and White: Up-Tight
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E. -la

WORKSHOP ON QUALITY INTEGRATED EDUCATION

PROGRAM

Monday - June 23, 1969

12:30 Welcome and Orientation
Introduction of staff
Plans for the Seminars

Remarks - Ohio Department of
Education

1:15 "Quality Integrated Education"
Opening Remarks

Progress Report on Voluntary
Staff Integration

2:00 Remarks U.S. Office of
Education, Title IV

2:30 Coffee Break

2:45 SRA Sensitivity Training

Tuesday June 24

12:30 Depriving Children The Means
We utilize

1:35 Discussion Groups

2:30 Coffee Break

2:45 Small Group Sensitivity Training

Wednesday - June 25

12:30 Effects of Integration on
Student Progress

1:30 Discussion (Small Group)

2:30 Coffee Break

2:45 Sensitivity Training

Thursday - June 26

12:30 Progress of Staff Integration
in Schools Problems, Pitfalls,

and Benefits
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Thomas Graham

Robert O. Greer
Assistant Superictendent
for Urban Education

Leo Lucas - Dayton Board
of Education

homer Royer Assistant
Superintendent for Personnel

Theron Johnson, Regional Director,
Title IV

SRA Staff
Donald Cruickshank
Ar :hur Wiggins

Charles Galloway
Larry Bowen

Charles Glatt

S RA

Bruce Gansnsder

SRA

Marvin Fruth



Thursday - June 26 (continued)

1:30 Discussion (Small Group)

2:30 Coffee Break

2:45 Sensitivity Training

Friday June 27

12:30 Black Thought on Staff and Lawrence Hawins
Student Integration

1:30 Discussion (Small Grcnp)

2:30 Coffee Break

2:45 Sensitivity Training SRA

4:10 Orientation Toward TAsks to be
Completed for Future In-service

Monday - June 30

12:30 Alternatives to Arbitraty Jack Frymier
Faculty Assignments Arliss Roaden

2:30 Coffee Break

2:15 Sensitivity Training

4:15 Behavioral Coals (Small Croups)

Tuesdily July 1.

12:30 Presentation by Coiwnunity Harvey Klein
Social Agencies

1:45 Coffee Break

2:00 Sensitivity Training

4:30 Small Croup Projects
(Behavioral Goals)

Wednesday July 7

12:30 Travel tours of selected school
neighborhoods (tentative)

2:15 Sensitivity Traning

4:30 Small Group Prcjects
(5ehavioral Cork)

Thursday - July 3

12:30 Techniques of Parental Involvement,
e.g., Follow Through, Multiple Motivation, etc.
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Thursday - July 3

12:30 Techniques of Parental Involvement,
e.g., Follow Through, Multiple Motivation, etc.

2:15 Coffee Break

2:30 Sensitivity Training

Friday July 4

No Sessions

Monday - July 7

12:30 Working with Faculties - Problems
to be Confronted

2:30 Coffee Break

2:45 Small Group Projects - Beginning
of formal work on guidebook for
principals

Tuesday, July 8 through Thursd - July 10

12:30 Development of guidebook for principals
to use later 11 summer in their own workshops
and those sessions prior to the opening of
school with their staffs

Friday - July 11

12:30 Final approval by the total task force of
all materials developed for in-service
sessions to be held in August and September

2:15 Coffee Break

2:30 Wra ?up and Discussion of further
utilization of the now-trained
risk force personnel

149

Willism Watson



A-lb

DAYTON PUBLIC SCHOOLS
EQUAL EDUCATIONAL OPPORTUNITY PROJECT

Administrators' Workshop
Jefferson Primary School

August 19-20, 1969

Tuesday, August 19, 1969

8:00 A.M. REGISTRATION AND GETTING ACQUAINTEDMulti-Purpose Room

8:30 A.M. GEMRAL SESSION-Multi-Purpose Room
Presiding-Helen Ayars, Principal, Gorman School
Wayne Carle, Superintendent of Schools

"The Quest for Quality"
William Levy, President, Dayton Board of Education

"The Board's Commitment to Quality Integrated
Education"

9:30 A.M. BREAK

9:45 A.M. GROUP SESSIONS
Administrators-Multi-Purpose Room

Presiding-Donald Oldis.:_s, Associate Director
for Research

Lawrence Hawkins, Assistant Superintendent of
Cincinnati Public Schools

"School Organization, Staffing Problems,
Community involvement"

Task Force-Galaxy 0
Presiding-Marshall Rosensweet, Associate Director
for Equal Educational Opportunity

Rudolph Wiggins, Simulation Specialist, S.R.A.
Lawrence Bowen, Simulation Specialist:, S.R.A.

"Preparation for Group Dynamics Session"

11:45 A.M. LUNCH ON YOUR OWN

1:00 P.M. GROUP DYNAMICS SESSION-Multi-Purpose Room
Presiding-John Harewood, Administrative Assistant
to the Superintendent of Schools

Rudolph Wiggins, Simulation Specialist, S.R.A.
"Orientation for Small Group Dynamics"

Task Force Small Groups-Galaxies and Preparation Rooms
Robert Amos Pauline Kash
William J3eitzel Timothy Nealon
Daisy Brown Irma Pitman
Emily Gillespie Linsey Randol0
Barbara Hennesney Marietta Turner
Willard Jenkins Roberta Weaver
Percy Jones Susan Zimmerman
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Tuesday's

3:00 P.M.

Schedule Continued

GROUP SESSIONS
Administrators-Multi-Purpose Room

Presiding-Phyllis Greer, Director for Equal
Educational Opportunity

Joseph Rogus, Assistant Superintendent for
Instruction

"Behavioral Goals"
Task Force-Galaxy 0

Evaluation of Small Group Sessions

4:00 P.M. ADJDURN

Wednesday, August 20, 1969

8:00 A.M. GEr2TING ACQUAINTED - Multi - Purpose Rocm

8:30 A.M. GagERAL SESSION-Multi-Purpose Room
Presiding-William Watson, Assistant Superinten-
dent for Urban Education

8:45 A.M. GF.OUP SESSIONS
Administrators-Galaxy 0

Presiding-Thomas Graham, Assistant Superinten-
dent for Personnel

Jean Booker, Assistant Prircipal, Fairview
High School

Morris Kurtz, Music Teacher, Fairview High
School
Problem Solving Process

Task Force-Multi-Purpose Room
Presiding-Marguerite Turna:, Language Arts
Teacher Consultant

Marvin Fruth, Professor, Uaiversity of Wisconsin
"Integrated History for a Segregated Society"

10:30 A.M. FREAK

10:45 A.M. GROUP SESSIONS
Administrators-Galaxy 0

(Continuation of 8:45 A.M. Session)
Task Force-Multi-Purpose Roori

Preging-Dorothy Kavanaugh, Executive Director
for Elementary Education

Marvin Fruth, Professor, University of Wisconsin
"Role and Function of Administrators"

11:43 A.M. GROUP SESSION
Administrators-Galaxy 0

Thomas Tucker, President of Dayton ClassYoom
Teachers Association

"Guidelines for InScrvice on September 2-3"

12:00 Noon LUNCH ON YOUR OWN
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Wednesday's Schedule Continued

1:15 P.M. GROUP SESSION
administrators- Multi- Purpose Room

Presiding-William Goff, Assistant Superinten-
dent for Pupil Personnel

Charles Glatt, Professor, Ohio State University
"Depriving Children-The Means We Utilize"

Task Force-Galaxy 0
Presiding-Robert Weinman, Director of Planning

and Development
Rudolph Wiggins, Simulation Specialist, S.R.A.
Lawrence Bowen, Simulation Specialist, S.R.A.

"Preparation for Group Dynamics"

2:30 P.M. GROUP SESSION-Multi-Purpose Room
Presiding-Eugene Hodson, Director for Guidance

and Testing
Rudolph Wiggins, Simulation Specialist, S.R.A.
Lawrence Bowen, Simulation Specialist, S.R.A.

"Group Dynamics"

3:30 P.M. GLNFRAL SESSION-Multi-Purpose Room
Presiding-Wayne Carle, Superintendent of Schools

"Summation"

Note: All central office personnel, project directors, and
teachers may attend sessions of their own choosing throughout
the workshop.
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BLACK AWAR2FESS

In-Service Teacher Training Workshop

Conducted by

VOICES EDUCATIONAL SERVICE, INC.

Carlson Elementary School, Dayton, Ohio, October 25, 1969

9:00 - 9:15 Coffee and Introduction of Participants

9:15 - 9:4; HISTORICAL OVERVIEW

An introduction to utilizing theater and the
arts as teaching tools to develop black self-
awareness and self-respect._ Published materi-
als used are:

"Opportunity" Paul Lawrence Dunbar
"Booker T. 6 W.E.B." Dudley Randall
"We Have Been Believers" Marparet Walker

Conducted by: Miss Josephine Jackson

Miss Jackson is a former teacher, and now
assistant director of the nation's largest
Head Start Agency and a member of Voices, Inc.

Performing personnel include: Joe Darby, Jesse D:Wore, Sylvia
Jackson, Josephine Jackson, Melvin Jordan, Inez McClendon, and
Deforest Ralphael.

9:45 - 10:15 VISUAL AID
"SLAVERY"

This film, oroduced by National Educational
Television in 1965, features Jssie Davis,
Ruby Dee, and Voices, Inc. It is based on
personal observations of former slaves.

An accompanying study unit will also be
introduced and distributed.

The film "Slavery" can be purchased or rented
from the Film Institute, Indiana Star:. Uni-
versity, Bloomington, Indiana, via Mrs. Patricia
Wetmore.

10:15 - 10:30 UTILIZATION OF BLACK MUSIC
TO TEACH BLACK AWARENESS

Conducted by: Mrs. Inez McCleidon
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10:30 - 11:30

Mrs. McClendon, a member of Voices, Inc.,
teaches elementary music in one of the
first public school black heritage programs.
She is a graduate of Montclair State where
she is cirrently pursuing an advanced degree
in Negro studies.

WHY TEACH BLACK AWARENESS?

Documentation --

Techniques --

Objectives --

Conducted by Madelon D. Stent, Ed.D., Chairman,
Department of Urban Education, Fordham University,
New York City. Dr. Stent is on leave from the
City University of New York. She is also Presi-
dent of Urban Education, Inc., a group of educa-
tional consultants specializing in school problems.

11:30 - 12:00 GROUP DISCUSSION

Conducted by: Dr. Stent
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RESOURCE MATERIMS

BOOKS:

Franklin Watts, Inc. New York

Slavery in the United States, Leonard W. Ingraham
The First Book of the American Negro, Marg Young
The Dred Scott Decision, Frank Latham
The Picture Life of Martin L. King, M. Young
The Picture Life of Ralph J. Bunche, M. Young
The First Book of Jazz, Langston Hughes
Project Cat (Novel), Nellie Burchardt
Reggie's No Good Bird (Novel), Wglic Burchardt
Hooray for Jasper, Betty Horvath
Guillot's African Folk Tales, Rene Guillot
Jasper Makes Music, Betty Horvath

Thomas Y. Crowell Publishing Company, New York

Your Skin and Mine, Paul Showers
Look at Your Eyes, Paul Showers
Straight Hair, Curly Hair, Augusta Goldin

SET OF BOOKS:

The Lincoln Library (Correlated)
Negro history included in the proper chronology in various areas.

PICTURES:

Afro-American Publishing_Company, Chicago

Modern Negro Contributors - 24 display prints

FILMSTRIPS:

Encyclopedia Britannica Series - Separate and Unequal

1. Black People in the North
2. Black People in the South
3. Separate, but Equal
4. Bishop Turner - Black Nationalist
5. Booker T. Washington - National Leader
6. The Black Coles

Encyclopedia Britannia Series - Chatns of Slavery

1. Harriet Tubsnn
2. Fred Douglas
3. Black People in the Free Rorth - 1860
4. Black Pecple In the Slave South - 1850
5. Black People in the Civil War
6. Nat Turner's Rebellion
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Resource Materials Page 2

Audio-Visual Educational Kit, Audio-Visual Miami Florida

African Folk Tales

1. Why the Bush Fowl Calls at Dawn - Why the Flies Buzz
2. The Strong Man Who Boasted Too Much
3. The Three Tasks of Mizano
4. The Singing Drum
5. The Magic Drum
6. The Children Who Lived In A Tree

FILMSTRIPS AND RECORDIVGS:

Exploding The Myths of Pr,ludice, Part 1 `, II, Schloat
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TO: TEACHERS OF 8TH YEAR SOCIAL STUDIES

FOR YOUR INFORMATION

Although teachers will be supplied with resources and materials for instruc-
tional follow-up during the workshop Saturday, October 25, they should provide
informational background for listening and relating prior to the performance
on October 24. BE SURE TO USE TR% MATERIALS AVAILABLE IN EACH SCHOOL.

- The show begins with drums and robes and dances and songs of the
African ancestors of today's American Negro. By means of song and
dance, it brings the Negro on the slave ship to the cotton fields of
the South, through the Civil War, and on to the present struggle to
be "free."

- It gives history lessons a bouncy new look.

- Black History Comes Alive!

BOOKS:

Arno Press, Inc.

The American Negro, His History 6 Literature

Benefic Press

The Progress of the Afro-American

Crowell Publishers

Flight to Freedom
Harriet Tubman

Crown Publishing Co.

A Pictorial History of The Negro in America

Dodd Mead & Co,

Famous American Negro Poets

Educational Aids Division International BooLCam.

International Library of Negro Life & History (5 per set)

Alfred A. Knopf, Inc.

From Slavery to Freedom: A History of American Negroes
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To Teacher:. of 8th Year Social Studies
For Your Information Page 2

University of North Carolina Press

The Negro in the American Revolution

Penguin Books, Inc.

Before the Mayflower

PICTURES:

S.V.E.

Negro History (Multi-Media Kit)

FILMSTRIPS AND OTHER MEDIA:

S.V.E.

Negro History (Multi-Media Kit)

OUR SUPPLEMENTARY BOOK LIST IN THE AUDIO-VISUAL CATALOG OFFERS OTHER MATERIALS
SOME ARE:

Harriet Tubman
Runaway Slave
Mary McLeod Bethune
The Slave Who Freed Haiti-Touissant L'ouverture
Freedom Train
Africa
Gandhi, Man of Peace
Amos Fortune, Freeman
A Glorious Age in Africa
A Guide to African History
Lift Every Voice
Negro Life and History Collection
Human Relations Collection - Intermediate
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People .1/1 lie, lint music set, Arid this dazzling
song/ sag., is joyfully, insistantly honest the

deliberate sell-caricature iiist i, rn, .ch as the strident
pride The versatility of the company, a volatile group called
Voices, tic., is staggering, as they sing the N,..gro ail the
way from tribal innocence to the rf,,iih-rriorary criirma
of chaThq.d freedom. Music is the vol ,. the joy or tho
the pained laughter of the blues; the restrained ar,(:r of the
work chwils; the arobiguoos riii.nr,lrce of today'!->
sounds torn between their conflicting rhythms of violence
and love. Go on. 11's all right to laugh and stomp and
moan aiong. 11's beautiful.
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FACT SHEET FOR VOICES, INC.

I. Performance for 8th grade students will be held in the N.C.R.
Auditorium.

a. Performance Time - 9:30 a.m.

b. Bus will pick up students at each school at 9:00 a.m.

II. YOUR SCHOOL

Please:

- Make a 81,n bearing your school name to place in bus window.

- Be sure that all children have field trip permit slips.

- Be sure of adequate supervision. (We suggest that parents,
counselors, Task Force Members, music teachers, or other
teachers who Cal be released be used to assist.)

- KEEP CLASSES TOGETHER.

- 3E CONSTANTLY AWARE OF HEAVY TRAFFIC ON MAIN & STEWART
STREETS -- CROSS ONLY AT INTERSECTIONS.

III. Busses will dro? students off in front or the N.C.R. Auditorium.
Busses will park in Fairgrounds parking lot.

IV. Classes will be expected to sit AS A GROUP with teachers and
supervisors from school.

V. Principals are invited to attend. We know you are busy, but
the experience wIll be well worth the effort.

VI. NO SEATS ARE ASSIGNED TO SCHOOLS. THEREFORE, kS CLASSES ENTER,THE
TEACHER SHOULD LEAD THE GROUP TO THOSE SEATS NEAREST THE FRONT,
LEAVING SEATS IN THE BACK FOR THOSE CLASSES WHICH FOLLOW.

VII. FOLLOWING THE PERFORMANCES CLASSES WILL WALK TO THE SOUTH MAIN
STREET ENTRANCE OF THE FAIRGROUNDS TO BOARD THEIR SCHOOL BUS.
(DON'T FORGET A SIGN BEARING SCHOOL NAME FOR BUS.)

VIII. SELECTION PROCE1 URES

Because we can only provide one student performance, it is necessary
that each schoo; be allowed to take the number of students to this
performance as :ndicated below. The means of selecting the 8th graders
in your building to attend is entirely up to each school.

The number of s:udents in your building who may go to the performance
is
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VOICE, INC.

DAYTON CITY SCHOOLS

LESSON...P1ANST(11)Y_ UNIT ON S.f,AVI:RY:

The following outline is geared to junior and high school

levels. It may he used intact as a full unit, or as a founda-,

tion and basic guide for general study according, to class

needs and abilities.

This unit is for use in conjunction with the film Slavery,

nroduced by the National Television Educational Network as.

the third nart of the series THE HISTORY OF THE NEGRO PEO?%F.

The film features Ossie Davis, Ruby Dee and VOICES, INC. It

won the Peabody aid Thomas A. Edison Foundation awards for

1966, and was first runner-up for the Japan'Televislon Prize

in international competition.

The film is one ')f the teaching aids designed to prepare tie

students for the assembly annearance of VOICES, INC.

SPECIFIC OBJECTIVES

A. To help children recognize the re/ationshin between Om
Afro-AmericLn and other American citizens.

B. To help students understand how the Afro-American tditsted to
environment, and made use of the resources available lo him
in order to survive.

C. To help students appreciate the nart of Afro-American has
played in Cie mainstream of American life.

D. To help Afrr,-American students gain more insoiration tnd
pride in themselves and their cultural heritage.

E. To bring abaut more desirable attitudes and behavior
patterns as a result of information learned in thi; ultt
of experierces.
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I. AFRICA AND ITS CULTURE

A. The early culture and civilizations in Africa, prior to the

exploitation of European nations, was comparable to the culture

of Europe.

1) African.; teme using iron implementn long before its value
woo recogniz('n in Europe.

2) Their art and architecture were far advanced beyond the
primitive stage.

3) Some of their literature reached the .:lassis stage (for
(!xat410, TARIKH ES-SOUDAN).

4) In most African Kingdoms, solid forms of government, courts
and luws were a part of their daily lives.

5) The existence of a solid philosophy is evidenced through
their proverbs.

B. European nations attac!ed Africa, !Hine enemy tribes within

the country rendered her weak by dcstroying other tribes and

king(loms.

1) The Mohorlmedons invaded the East Corr.t. of Africa in search

of sloven.

2) Eu;opean notions invaded the African Co(tinenL.

n) The Portugnose trodeM gold dont for slaves, often under the
pretext of (:onvrtine, the ''heathen' masses.

b) The EnOis 1562, under the leadership of John
II: firkins on 100 slaves from Guines to Sentc Do-
mingo.

c) Toe Ovich brought tw,2nty slaves frcm Africa to the Nc",
Uorld in 1619. (By 1700, The Dutch had token over Nest
of the lands in Africa that had Teen hired by the
Portuguese.

II. CAPTUM: A:10 'IRANSPOF.T

A. Slave Trade Corporations

1) The captains of the "slove-yui:1,ers° (ships) traded tith srre
African chiefton for ome of toe articles g1ver in
trooe eeiv .1.(Ais, trinkets, brass NW! ,loth.

t horo' I if I huforAuri(, t,rrs fn
Eng1lel.

;') Hol.rever, .

slaVCry

17c./ 1,;(rr. i141i11,4.2.1 L', into

C2



3) Slaves were driven from the interior in coffles (chained
gangs) to the coast, sometimes havi3g to walk more than a

thousand miles.

4) Many of those captured did not endure this march. These who
survived were shackled together in c:rouching positions, and
herded into the holds of the ships.

5) Often, rebellious Africans would start riots on board the
ships to avoid enslavement, but various methods were devised
to discourage these attempts.

6) Many free Africans committed suicido.

7) The trip across the Atlantic Ocean -;lo the ports of the New
World usually lasted for three months. Thousands of Africans
did not survive the crossing, which was celled the Middle
Passage in the slave trade.

8) Slave Traders would generally stop the West Indies on
route to America. Here, they would sell many Africans to
the sugar cane plantation owners. 7lose slaves remai,Ji.ig
would then be sold in the markets o: the south.

9) In exchange for slaves, the West Tiles plantation owners
would often give the shivers molossw. The slavers in turn
would sell the molasses in Americoo ports where it would be
manufactured into rum. (This method of slave- trading from
Africa the Vest Ir,dies to Americo and back to Africa
was commonly called The Tribngle Trade).

INTERVAL ,:LAVE TRADING TN AMERICA

I.. As America began to expend toward the southwest, and with the

advent of the cotton girl, the ned for larger nuontities of

slaves developed. Slave-holding had become a tmlendous business.

3. Slave auction :enter:: in tile border sates became the source

of much revenue.

Many Glove - seiner set up by-. hoc, form; to fill the demand for

slaves.

IY WE PLANTATION 7.:YTE.1

A, Plentntions varied in size. :;</te plaitutions were estates of

o few acres, owners covered thousand: of acres of land.

B. The main msidonec, or the marmger's house (in the absence

of the (Amer) 110 c. elfin or t,11: tdmininixtitioo or the

plontotion.
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C. At a consideroble dislAnce from the min house were the homes

of the field slaves (the "quarters").

1) These quarters were usually rude, poorly-constructed, one-
room, dirt-floor huts, with no protection from the weather.

D. The field slaves worked under masters or overseers in "work
gangs"

E. In some instances, c master might run his plantation on a

self-governing bases and his slaves would be urged to earn

what they could.

F. Generally, however, overseers governed the slaves. Their job

was to produce the biggest crop possible, to assign slaves to

various chores end to uee to it that the plantation was run on

profit- me1iii basis.

G. House slaves were slaves who ltved in the main house and were

better clothed snd fed than the field slaves. Many of the house

slaves were taviht to read and write English and were trained

in special crafts.

V. PROTEST AND INSURRECTION

A. Thousands of slaves protested and revolted ogainst their con-

dition of servitule.

B, One major source of slave uprisings in America was the result of

insurrections nn the port of captives in Santo itomingue. The

news of their success oncournged Afro-Americans to do likewise.

C. Three major revolts were led by Gabriel Prosser in 1800, Den-

mark Vesey in 1822 and Net Turner in 1831.

D. The escape route to the north, called the Underground Railroad,

was utilized by hundreds of slaves in a desperate bid for free-

dom.

1) The Underground Railroad was a series of stopping points
operated by slave sympathizers.

2) The Quakers wel t Itiading grwp in nassIstir4g nn.} coal/A
runaway slaves.
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3) Harriet TUbman, a slave who had escaped to the north, re-
turned repeatedly to the south leading more than 300 of

hur brethren to freedom.

Y. Tne Abolitionist Movement held that slavery was contrary to the

laws of God ood morally evil.

1) Anti-Abolitionists believed that the slave-holder should
be protected. They held that slaves were the possessions of
their owners.

2) Many great Americans joined the cause for the abolition of
slavery:

a. Willinm Lloyd Garrison founded the Liberator in Boston
aft( A viog been driven out of Boltimo.? for anti-
slew v rpecches.

b. Harriet Beecher Stuwe wrote Uncle Tom's Cabin which in-
dicted slavery as a massive evil.

c. Soujourner Truth travelled across the country stirring
oudiences to the cause of freedom for all Americans.

d. Frederick Douglass, a fugitive from Maryland, who became
the nut3tanding Afro-American leader of the 19th century.

VI. THE CIVIL WAR AND EMANCIPATION

A. The issue of slavery was one of the causes of the Civil War.

B. President Abraham Lincoln was neither an abolitionist nor

war he pro-slavery. If the Union had been able to end the

lifer without freeing the slaves, the President would most

likely have not worked to abolish slavery.

C. Initially, Afro - Americans, whether free or escaped slaves, were

not allowed to serve in the Union Army. Fe:lowing the signing

of the Emancipation Proclamatiol, They were officially accepted

into the Army and the Navy.

D. The Emacipation Proclamation did not free all the slover in

America, only those in the states who were still members of

the Confererecy as of January 1, Slavery was not abo-

lished throughout the nation until the passage of the 13th

Amendment.



SUGGESTED OUESTIONS AND RESEARCH LEARNING ACTIVITIES FOR

SLAVERY UNIT:

1. During the years of the slave trade, what is the estimated
number of slaves brought from Africa to America?

P. From what are of Africa were the majority of the slaves

captured?

3. Did any Africans come to the New World before the slave
trade started?

4. 'that role did Alonzo Pedro 11 Nigro play in Columbus' voyage
of 1492?

5. Who was Estiveoico? t.rho was Nuffo de Alamo?

6. In the early days of slavery, were ell Africans considered
slaves? How- did 'indentured serve, its differ from slaves?

7. Why were the Africans preferred over India .s as 8lavea in
the American south?

8. How did the comig of the slaves affect the lives of other
Americans?

9. What talents, skills and labor did the slave contribute to
America?

10. Why was the trans-Atlantic trip from Africa to the Neu World
called the "Middle Passage"?

11. In a slave auction of 1820, what usis the dollar worth of a
male, a ferale and a child slave.

12. Compare the insurrections of Gabriel Prosser, Denmark Veney
and Nat Turner. How did they differ in approach and results?

13. What role did the Underground Railroad play in furthering
the cause of the Abolitionist Movement?

14. Who were the outstanding Afro-Americans o' the Abolitionist
Movement? Whet role did each one play?

15. What were the causes of the Civil War?

16, Whet role did the free Afro-American play in the Civil War?

17. What rcle did the slave play in the Civil War?

18. Hew far did the Emancipation Proclamntioo go in abolishing
slavery in America?

19. Evaluate the 13th, 14th and 15th Amendments. Did these
amendments serve the purpose for whi,:h they were formed?

20. America is called a 'melting pot". How did-the Afro-American
differ from the other nationalities who JmnIgrated to this
country,
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RESOURCE MATERIALS

BOOKS:

Franklin Watts, Inc., New York

Slavery in the United States, Leonard W. Ingraham
The First Book of the American Negro, Marg Young
The Dred Scott Decision, Frank Latham
The Picture Life of Martin L. King, M. Young
The Picture Life of Ralph J. Bunche, M. Young
The First Book of Jett, Langston Hughes
Project Cat (Novel), Burchardt
Reggie's No Good Bird (Novel), Nellie 8urchardt
Hooray for Jasper, Betty Horvath
Guillot's African Folk Tales, Rene Guillot
Jasper Makes Music, Betty Horvath

Thomas Y. Crowell Publishing Company, New York

Your Skin and Mine, Faul Showers
Look at Your Eyes, Paul Showers
Straight Hair, Curly Hair, Augusta Goldin

SET OF BOOKS:

The Lincoln Library (Correlated)
Negro history included in the proper chronology in various areas.

PICTURES:

Afro-American Publishing Company, ChIcalo

Modern Negro Contri)utors - 24 display prints

FILMSTRIPS:

Encyclopedia Brita:nica Series - Separate and Unequal

1. Black People in the North
2. Black l'eople in the South

3. Separate, but Equal
4. Bishop Turner - Black Yationalist
5. Booker T. Washington - National Leader
6. The Black Codes

Encyclopedia Britannica Series - Chains of Slavery

1. Herrin Tubman
2. Fred Douglas
3. Blact People in the tree North - 1860
4. Blact People in the Slave South - 1850
5. Sleet People in the Civil War

6. Nat 'turner's Re,ellion
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Resource Haterials Page 2

Audio-Visual Educational Kit Audio-Visual Int., Miami Florida

African Folk Tales

1, Why the Bush Fowl Calls at Dawn - Why the Flies Buzz
2. The Strong Man Who Boasted Too Much
3. The Three Tasks of Mizano
4. The Singing Drum
5. The Magic Drum
6. The Children Who Lived In A Tree

FILMSTRIP; AND RECORDINGS:

Exploding The Myths of Prejudice, Part I & II, Schloat



FOR YOUR INFORMATION

TO: Task Force Members

FROM: The offic of Eko

A-3

December 1, 1969

On( of the commitments made at our October 17th Task Force Meeting was
to provide for each Task Force Member periodic overviews of pertinent
publications in the area of Quality Education and/or Integration.

With this in mind, we would like to call your attention to a very
challenging and informative booklet, "Toward Contact Curriculum,"
by Mario D. antini and Gerald Weinstein -(a 1969 publication).
In the authors' own words:

"Di this pamphlet wa will attempt. to rove through a series
of "from-to." "From" established curricular avproaches that
avoid contact pith the learner "to" those which might have
better possibilities. Although it can never be entirely
divorced from how it is taught, curriculum is basically
what the content should be; the form it should take; the
way it is organized, maintained and developed.

When we speak of curriculum, we s} ea }; of it. in two aspects:
functional and developmental. Furctional means starting where
the child whatever restricted cognitive style he has- -
and working from that point..

By involvement in this curriculum, he sens:,s the possibility
of success basad on whatever under:A.andings, tylos and
experiences the school sets up as his learning tasks. 'Dais

in the contact_ stage and we remain here w, long as it is
necessary to establish a po:Ative relatiorship between the
child and the school. Mon, and anly they:, comes the
development :stage - -the :,t,(le in which his irriliate world
is extended and interrelared with greater and drcatur por-
tions of the world around him rind with ever-in .ereasing ways
to interpret ;hat world and to o; orate in it.

The big riis :r.,C110(11.; is in _Thu..: ing I ue-

tonce to free t, the Cc ld in hi,: home lori and then Lo
take him for the ride. a,t i I Tow ni a skinr1 t ne
(li 1d to Fri,'"t 1.1'1 in our to) ri tory and to 11,1,1 n the ride

from t.here. ably t hi ,-; is why hay,. 1,.nil 10.;iroj 'L;c)

many pa:;sen,f(rs psych,alolically

SOMQ 01 t.11(2 "i ,:i1,1j`t,i-S li. tad arc

1. fRo:1: A eorrienlina Oat !c.., ::ehe,hiled, and

uniform throu,Oloot a ncliool

To: t1,at is flexible anT dearas the needs of indi-
vidual .,cis -ols within the s-/:ter.

la.uni(1,1,11,1 .

t li t le;

rh, !1: i.-o;il.t] 1(,;r of
1-(1: IC, 1 1': 11,111E1E11'1, 1-, n sk.
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Page 2
Deceml)cir 1, 1960

4. PROM: A curriculum that is past-and-future-oriented.
TO To ono that is immediate-oriented.

5. FROM: A what curriculum.
TO: A why curriculum.

G. FROM: A completely academic curriculum--(knowing).
TO: One geared to social participation--(doing).

7. PROM: An antiseptic curriculum.
TO: One that attempts to explore reality.

8. FROM Emphasis solely on cognitive, extrinsic content.
TO: An equal emphasis on aft:ootive, inner content.

Each of these chapters provide useable, functional suggestions. Check
your school Learning Center or office to see if there is a copy in your
building. If not, the booklet can be ordered from:

Anti-Defamation ioaguo of B'Rith

315 lexington iivenue

Now Vork, York 10016

Please share this information with your staff,. on,: of the key notes

to good teaching is RELHAJ:Cy.

Milton M. Gordon hats begun a series called: hnic Groups in American
Life Series. This series is planned to b2 a study -if the many racial,
ethnic, and religious groups which make up American life. Mr. Gordon
has assumed The role of gi_uleral editor for this series in the hope
that the pro,_:ess will c flahle Americans to un,'erstand more fully what
it means to rive in a multi-ethnic society and "what we must do in the
future to eliminate the corrosive anal devatz,ting phenomena of pre-
judice and discrimination and to ensure that a pluralistic .,oeiety
can, at the :ame time, fulfil] its promised de.it.iny of being truly

one nation indivisible."

The first book of this series is ".Jwish Ck_n-ierations

in a Jewish ,)proinnity," aathorad by Coldsteia and Goldscheicd)r. The
second, "Black Americans," by Alfonso Pinkney will be reviwod in this
bulletin. This hook 1,W: ,1 Oaje by irentico Hall,
Englewood, ,Rnrsey.

The problem of ;,-opio of diver-e religiou.,, and nationality
backgrounds can livp tolethr, 1.,:acibly and ereativil within the same
national so:ioty is on- ot the moJt faeinj mankind,

:econ in it; im; ,rlw.ec only I s tAP, overriding problem of internotional
war itself.
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Page 3
December 1, 1969

The explosion in the 1960's of the Negro's or black American's anger and
growing revolt against centuries of white prejudice and discrimination have
shocked the nation out of an attitude of mass complacency with regard to
ethnic group relations. Now, not only social scientists, academic liber-
als, and well-meaning humanitarians, many of whom had waged valiant
battles against racism before, but also millions of other Americans in
all walks of life are becoming aware that to devalue another human being
simply on the grounds of his race, religion, or national origins, and to
act accordingly, is to strike at the very core of his personality and
to create a living legacy of personal hatrrd and social disorganization.

Mr. Pinkney says: "Relations between black and white Americans have never
been amicable, but at few points in history have they been characterized
by greater strain than they are at the present time."

Throughout this book the words black and Negro are used interchangeably.
The author explains why. Read his preface and discover the rationale
behind the use of these two words.

The book, although a sociological study of black people in the United
States, is written in lay language and thus is useful not only to the
scholar of sociology but to all who seek background in this area.
Perhaps the best way to summarize would be to list the table of con-
tents. Each chapter deals with an informational area that is vital to
the understanding of the sociological background of black Americans.
Select any subtopic a given chapter and you will find informative
reading.

TAE,: OF CONTENTS

Chapter One - Historical Ra:kground
Slavery, 1
The Civil War, 18
The Reconstruction, 22
Institutionalize White Suplemac:,', 27

Bibliography, 36

Chapter Two - Characterist.cs of the Population
Size and Growth, 39
Fertility, 41
Fealth and Mortality, 42
Age and Sex CorTosiAon, 44
Distributior, 46
Bibliography, 52

Chapter Three - Th Placl- Community
growth and D,APflopmont, 53
Rural Black Comunities, 55
The Urban Black r:onmunLty, 59
Social Stratification, 62
Bibliography, 69
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FOR YOUR INFORMATION (CONTINUED)
Page 4
December 1, 1969

Chapter Four - Socioeconomic Status
Education, 71
Occupational Status, 77
Income, 85
Bibliogra?hy, 90

Chapter Five - Social Institutions
The Family, 91
Politics, 98
Religion, 107
Bibliography, 118

Chapter Six - Social Devisnce
Crime and Delinquency, 120
Mental Illness, 128
Drug Addiction, 132
Bibliography, 137

Chapter Sevin Contributions to American Life
Music, 141
Literature, 145
The Dance, 151
Values, 153
Bibliography, 160

Chapter Eight - Assimilation into American Society
Cu?tural Assimilation, 163
StructurE.l Assimilation, 165
Marital Assimilation, 167
Identificational Assimilation, 169
Attitude Receptional Assimilation, 171
Behavior Receptional Assimilation, 173
Civic Assimilation, 179
Bibliography, 182

Chapter Nire - The Present and the Future
Beginniigs of the Revolt: Black Persistence and White Resistance, 184
The Civ..1 Rights Movement, les
Despair in the Slums, 193
Black rower, 196
Where r:,3 Stand, 203
The Futire, 213
Bibliography, 21G

Take a look at the Table of Contents. Check the arca of your concern.
Get Busy::

Respectfully submitted,

(Mrs.1 Phyllis R. Greer, Director
Fqual Fducational Opportunity

PB(.7;/jah

I WIIL BE II T,11-? TO LEND i ERSONA COi OF itiFSE BP-,FS. SET

BORRCY...TTS , Y.1-'17;1) Cr.:1 ONE WEBK AND FIJI:RN.
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THE DAYTON PUBLIC SCHOOU;,
ADMINISTRATION BUILDING

TELEPHONY' 461-3850

348 WEST FIRST ST. DAYTON, OHIO 4540!

WILLIAM H. WATSON
Assislant Superintendent

iMan Education December 2, 1.9'0

Dear Task Force Members and Workshop Participants:,

Enclosed iE a listing of materials and books avail -
able on loan from The Office of Equal Educational Oppor-
tunity.

This listing does not conform to the general ormat
and guidelines or official publications from the I.nstruc-
tion Department.

Perhaps you can use this as a reference souroe until
such time as thn correct listing can be sent to yoAr
library or learning center.

Sincerely,

/ ( _ -v:.

(Mrs.) Phyllis B. Greer
Director
Equal Educational Opportunity

PBG/jah

Upon request, (by mail, telephone, or personal co,Atact),
our office will gladly loan any desired materiels for a
maximum period of two weeks.

.1.73
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INTEGRATION, CIVIL
EIGHTS, and DISCRIMINATION

(BOOKS)

1. The black Muslims in America by C. Eric Lincoln
2. Race and the News Media by Fisher & Lowenstein
3. Lions In The Way (Fiction) by Bella Rodman
4. Where Do We Go From Here: Chaos or Community?

by Martin Luther King, Jr.
5. The Negro In the American Revolution by Benjamin

Quarles
6. Racial Isolation In the Public Schools (U.S.Comm. on Civil Rights
7. Am I A Racist? by Heyer/Monte
8. Race and Intelligence edited by Melvin Tumin
9. Race Awareness In Young Children by Mary Ellen

Goodman
10. The History of Violence In America by Hugh Davis

Graham and Ted Robert Gurr (A Report to the
National Commission on the Causes and Prevention
of Violence)

11. Ocean Hill-Brownsville: Schools in Crisis (Popular
Library)

12. Rights In Conflict--(The Walker Report to the
National Commission on the Causes and Prevention
of Violence) Ban-Tam Books

13. The Politics of School Desegregation by Robert: L.
Crain

14. Report of the National Advisory Commission on Civil
Disorders (Ban-Tam Books)

15. Martin Luther King: The Peaceful Warrior by Ed
Clayton

16. Martin Luther King, Jr.: A Profile edited by C. Eric
Lincoln

17. One Year Later (Urban America, _nc.--The Urban
Coalition) An assessment of the nation's responses
to the crisis described by the National Advisory
Commission on Civil Disorders

18. triumph In A White Suburb by Reginald Darerell
19. Faculty Research Journal, St. Augustine'..; College,

Raleigh, North Carolina -- Special Issue: School
Desegregation

20. Prejudice and Your Child by Kenneth B. Clark
21. The Confrontation (Black Power, T.nti-Semitism,

and the Myth of Integration) by Max Geltman
22. Strength to Love by Martin Luther King, Jr.

'! 74



2

BLACK HISTORY
BOOKS

1. Great Negroes, Past & Present (Afro-American Pub-
lishing Company)

2. Africa: It's Empires, Nations & Peonle by Mary
Penick Motley

3. The American Negro (Logan, Cohen)
4. Black Americans by Alphonso Pinkney
5. Black History: Lost, Stolen, or Strayed by Otto

Lindenmeyer
6. Black History (Doubleday)
7. God's Trombones by James Weldon Johnson
8. The Negro in Our History by Woodson and Wesley
9. Macy Shades of Black by Wormley/Fenderson

10. A Glorious Age In Africa by Daniel Chu and Elliot
Skinner

11. A Guide to African History by Davidson
12. Time of Trial, Time of Hope by Meltzer and Meier
13. Negroes Who Helped Build America by Madeline Stratton
14. Lift Every Voice by Dorothy Sterling and Benjamin

Quarles
15. Matthew Henson by Sheldon Ripley
16. Worth Fighting For by Agnes McCarthy and Lawrence

Reddick (A History of the Negro in the U.S. during
the Civil War and Reconstruction)

17. Pictorial History of the American Negro

NEGRO LITERATURE
BOOKS

1. Black Voices--An Anthology of Afro-American Literature
2. Complete Poems--Paul Laurence Dunbar
3. Black Misery by Langston Hughes
4. The Poetry of the Negro by Langston Hughes
5. Soon, One Morning (New Writing by American Negroes)

Edited by Herbert Hill
6. The Me Nobody Knows by Stephen M. Joseph
7. American Negro Poetry edited by Arna Bontemps
8. William Styron's Nat Turner

7)
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PAMPHLETS

I. TEACHER AIDES

a. Role Playing Methods in the Classroom by Mark Chesler
and Robert Fox

b. Toward a Contact Curriculum by Mario D. Fahtini and
Gerald Weinstein

c. Feelings are Facts by Margaret M. Leaton
d. "Getting Along" Series (Brief lessons in character and

citizenship education)
Issue 1. Think of Others
Issue 2. A Pat on the Back

3. Why Argue?
4. The Magic Words
5. Everybody Makes Mistakes
6. The Reason for Rules
7. Breaking Rules
8. It's All in Your Mind
9. Human Rights

10. Why Criticize?
e. Teaching The Young to Love (Theory Into Practice,

College of Education, The Ohio State University)
f. Nurturing Individual Potential (From ASCD Seventh

Cu&ziculum Research Institute)
g. Theories of Instruction (From ASCD Ninth Curriculum

Research Institute)
h. Problems With Parents (Helps for Teachers & Princi-

pals)by Emery Stoops
i. Evaluating and Reporting Pupil Progress by John

W.M. Rothney
j. Pageant of Words (A Resource Booklet for Teachers)
k. Discovering Poetry with Children by Charlotte S. Huck
1. Intellectual Development Another Look (From ASCD

Eighth Curriculum Research Institute)
m. New Dimensions In Learning -A Multidisciplinary

Approach (From Sixth Curriculum Research Institute)
n. Classroom Wscipline by Enery Stoc s & John Durrlorth
o. Classroom Persoralities (1. Teacher,' and Parents'

Guide to Handling Personality Problems) by Emery
Stoops, Russell Johnson, and Owen Smith

p. The Effect of Windowless Classrooms on Elementary
School Children (An environmental case study pub-
lished by The Architectural Research Laboratory,
Department of Architecture, The University of Michigan

q. The Poor, the School, and the P.T.A. (Guidelines for
P.T.A.'s in Low Income Communities (National. P.T.A.)

r. How Children Develop (The Faculty of University
School, The Ohio State University)
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PAMPHLETS

II. NEGRO HISTORY

a. A Mark Well Made by Edgar A. Toppin (The Negro
Contribution to American Culture)

b. 100 Amazing Facts About the Negro by J.A.Rogers
c. Dunbar House State Memorial (The Ohio Historical

Society)
d. Afro-American History: Separate or Interracial?

By Meyer Weinberg
e. American Travelers Guide to Negro Monuments

(American Oil Co.)
f. American Travel s Guide to Negro History

(American Oil Co.)

III. RACIAL ISSUES, INTEGRATION, ETC.

a. Toward a Multi-Racial Society by A. Barrie Pittock
b. What Is Your Racism Quotient by James A. Tillman, Jr.

and Mary Norman Tillman
c. Racism In America and How To Combat It (The U.S.

Commission on Civil Rights)
d. School Integration (A Comprehensive Classified

Bibliography of 3100 references) edited by Meyer
Weinberg

e. School Integration in Current Perspective by
Thomas Pettigre:7

f. The Jim Crov School--North and West (NAACP)
g. PrejudicedNow Do People Get That Way by William

VanTil
h. A Primer for Parents (Educating Our Children for

Good Human Relations) by Mary Ellen Goodman
i. Prejudice and Society by Earl Raab and Seymour

M. Lipset
j. Prejudice In Children: A Conversation with Dr.

Spock (Anti-Defamation League of B'Nai B'Rith, N.Y.)
k. The Education Digest, March, 1970 fea47uring "School

Desegregation: Some Impediments and Solutions"
1. Job Discrimination Is Illegal--A Guide to Legal

Action b7i Sharon Leventhal
m. What Is Race? Questions and Answers on the Most

Challenging Issue
n. The Black Manifesto by Religious News Service
o. Martin Luther King, Jr. (Vinmar Lithographing

Co., Baltimore, Maryland)
p. What We Know About Race by Ashley Montagu

1V. TODAY'S NEGRO

a. Black Pcwer in Dayton, (Alio
b. The Situation of Negroes :n the United

States (U.:-;.Department of Labor)
c. Negro American Intelligence by ThoPlas F. Pettigre,
d. Your liuLghl Future (Prepared by State of Connecti-

cut, CorrImil;-;ion on Human Rights and Opportunities)
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S.R.A. INNER-CITY SIMULATION LABORATORY (Shelves 1 & 2)
1. Film Incidents
2. Cumulative Record Cards
3. Data Books
4. Preparing Instructional Objectives
5. Role Play Cards
6. Spirit Masters
7. Director's Guide
8. "We Are Black"
9. l_rientation to Urban Public Schools"

10.' Teaching Problems Laboratory
11. Elementary School Progress Records

(Shelf 3)
1. Voices, Inc. (Newark Schools Project)

Lessor. Plan Unit For: ROOTS, AN ANTHOLOGY OF NEGRO MUSIC
2. Voices, Inc. "Black Awareness" Workshop & Tape
3. Administrator's Workshop - August 19-20, 1969
4. Behavioral Goals
5. Quality Integrated Education Workshop
6. Phi Delta Kappa Series:

a. Inner-City Schools and the Beginning Teacher-
A Dialogue by Daniel U. Levine & Russel C. Doll

b. Effective Administration in Desegregated Schools
by James H. Bash & Roger L. Long

c. Practices and Patterns of Faculty Desegrega-
tion by James H. Bash & Thomas J. Morris

d. Planning and Preparing for Successful School
Desegregation by Herbert Wey

e. Utilizing Community Resources to Implement
School Desegregation by James H. Bash &
Thomas J. Morris

f. Effective Teaching in the Desegregated School
by James H. Bash

7. Task Force File
8. Books (Urban Development and Poverty:

a. The Unheavenly City by Edward C. Banfield
b. The Quality of Urban Life edited by Henry J.

Schmandt & Warner Bloomberg, Jr.
c. The Urban Crisis (A Symposium on the racial

problems in the inner city) edited by
David McKenna

d. Action on the Streets (A handbook for inner
city youth work) by Frank J. Carney, Hans W.
Mattick, and John D. Callaway

e. The Way It Spozed to Be by James Herndon (A
Report on the Classroom War Behind the
Crisis in our Schools)

f. The Unexpected Journey by Mary Verdick (Fiction
stories about what's happening now in the heart
of the city)

g. A Relevant War Against Poverty by Kenneth B.
Clark & Jeanette Hopkins

h. Poverty and Health (A Sociological Analysis)
edited by John Kosa, Aaron An;onovsky & living
Kenneth Zola

i . The High School Revolutionaries (Edi.ted by Marc
Libarle and Tom Seligson) Students speak out
about their schools, their culture, their poli-
tics, and about their war with an America they
refuse to inherit

1 7 8
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(Shelf 4)

1. Adventures in Negro History
2. Exploding the Myths of Prejudice
3. Multi-Media Kit--Negro History
4. Vim:et Filmstrips (with tapes)

Selecting Appropriate Educational Objectives
(FL.mstrip -Tape P:ogram)
a. Educational Objectives
b. Systematic Instructional Decision Making
c. Selecting Appropriate Educational Objectives
d. Establishing Performance Standards
e. Appropriate Practice
f. Perceived Purpose
g. Evaluation
h. A Curriculum Rationale
i. Defining Content for Objectives
j. Identifying Affective Objectives
k. Analyzing Learning Outcomes
1. Knowledge of Results
m. Teaching Units & Lesson Plans
n. The Teaching of Reading
o. Discipline in the Classroom
p. Modern Measurement Methods
q. Instructional Supervision
r. Experimental Designs for School Research

5. Robert and his Family (Record and filmstrip
program) Social studies--Negro family; Pri-
mary Grades

6. Minorities Have Made America Great (Filmstrip-
Record program)
a. Negroes, Part I
b. Negroes, Part II
c. Jews
d. Italians
e. Germans
f. Irish

(Shelves 5 & 6)

Audio-Visual Aides for Negro History (records,
illustrated pamphlets, posters, filmstrips, etc.)

1. Biographies of Outstanding Negro Americans (Trans-
parencies 53)

2. The History of the American Negro (8 filmstrips)
3. Uncle Remus Stories (Record)
4. Portraits (Twentieth Century Americans of Negro

Lineage)
5. Afro-American History Posters (Pitman Publishing Co.)

a. American Revolution
b. Resistance to Slavery
c. Abolitionism
d. Civil War
e. Emancipatio:.
f. Southern Reconstruction

al 79
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g. Pathfinders
h. Inventors and Scientists
i. The Last Frontier
j. Labor in an Age of Industrial Growth
k. World War I
1. 1930's
m. World War II
n. Twentieth Century Writers
o. Civil Rights Crisis

6. Afro-American Posters (Learning Arts Company)
7. They Had A Dream by George Reasons & Sam Patrick
8. Black America's Echoes of the Past
9. Eight Biographies (Daniel Boone, Jean Baptiste

Pointe Du Sable, Frederick Douglass, Clara Barton,
William C. Handy, Augusta Savage, John F. Kennedy,
and Martin Luther King, Jr.) (black and white
biographies)

(Shelf 7)

Wisconsin Inventory of Attitudes Toward Race and
Social Change (by Marvin Fruth & John Giebink)
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STUDY GUIDE
FOR

BLACK a WHITE: UPTIGHT
An Avanti Films Production
Narrated by Robert Culp

Grade Levels:
Junior-Senior High,

College, Adult

Subject Areas:
Social Studies,

Civics/Contemporary
American Problems

(To be kept by teacher and used
for follow-up.)

DAYTON BOARD OF EDUC;iTION
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SYNOPSIS OF FILM

(by Avanti Films)

The myths that perpetuate prejudice against black peo-
ple in our society and the subtle ways that hate is
learned are explored in this film. The social and
economic differences that do exist between blacks and
whites are caused by historical inequities in educa-
tion and economic opportunity--and are in some case.;
even perpetuated by laws. The riots that have erup-
ted in the cities throughout the United States have
forced basic issues of injustice to the surface for
all Americans to face. Ther-i are no easy ways to
solve the problems caused by prejudice, but examples
are given of areas in which government, business,
and black and white people are working together to
wipe out the hatred and misunderstanding between
the races. This film acquaints the viewer with the
subtle and sometimes unconscious manifestations of
prejudice as well as the more obvious. It will also
encourage the viewer to look more closely at his own
attitudes. People often ask today, "What can I do
to help?" This film provides some answers.

182
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GENERAL GUIDELINES

1. This film should be used only for groupings as
suggested on the cover page.

2. The film must be previewed and the discussion
questions thoroughly studied before it can be
effectively used.

It must be keti. in mind that the attitudes and
prejudicial concepts contained in the film can
create negative as well as positive attitudes.

It is the intent that our use be positive.

3. When used with students, care should be taken
to structure preparation for viewing in light
of the composition of the group.

4. Before the film starts, inform students that
they will see a plethora of statements and
actions deliberately staged to emphasize the
pervasiveness of racism--its results and
attempts to combat it.

5 Beware of letting negative sequences create
negative responses. In class discussion,
attempt to make certain that ideas held in
your class are brought vp. You are the best
judge of your students' beliefs in such items
as: blacks are less intelligent than whites
(Little Black Sambo) the blacks comparatively
low status is due to lack of ambition and oer-
severance as other immigrant groups succeeded;
blacks cause the value of a neighborhood to
deteriorate (stress the importance of the eco-
nomic factor); black separatism and black
power; black/white cooperation.

6. Be sure (this is difficult) that class discus-
sions deal with personal/community issues, not
issues somewhere else. As the synopsis states.
This film...will encourage the viewer to look

more closely at his own attitude (and) iiovides
some answers to the question 'What can I do to
help',"
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SUGGESTED QUESTIONS FOR DISCUSSION
(From Avanti Films)

There has been much sociological and psychological re-
search on the nature of prejudice. It would be helpful
to have such resource materials* available for students'
reference during class discussion. The following ques-
tions will help students gain an understanding of what
prejudice is and encourage them to look more closely at
their attitudes and to speak out against the injustice
of discrimination in their areas.

1. Define prejudice and discrimination. How are
they different? Is prejudice always negative?
Is discrimination always unjust? Is it possi-
ble to be prejudiced without discriminating?

2. How important is early training in developing
prejudice?

3. Why do you think it is difficult for a preju-
diced person to recognize that he is prejudiced?

4. Prejudice is not a problem unique to our country
nor is it found only between black and white man.
What other kinds of prejudice can you identify?

5. Do you believe it possible for humans to he
without prejudice? Explain your answer.

6. What is a ghetto?

7. What are some of the social handicaps of children
growing up in a ghetto?

8. What are some of the economic problems of the
people living in a ghetto?

9. What is meant by "Black Power"?

10. Discuss the following: There are many ways to
manifest prejudice--by criticizing, avoiding
contact, discriminating, thrLJtening physical
harm, and actuilly doing physi,-al harm. Wlile
irlosl people would do no more t. de:vJustrate
their hostility throwjh words, by so doi,,q,

*Some resource nrtterials are listed on the fo'luwing
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QUESTIONS FOR DISCUSSION
(continued)

they make it easier for others to express their:
hostility through physical vio'cnce, i.e., lynch-
ings, pogroms, genocide.

11 What is being done in the ghetto c,,;6,; of your
community to educate and raise the gnomic
level of the people? What groups and organi-
zations are contributing their time and re-
sources to help make equal educatln, equal
jobs, and equal housing a reality? Where and
how can you help?

12 Are there advantages to living in a ghetto?
Explain.

SOME RESOURCE MATERIALS

BOOKS

Clark, Kenneth B., rkejudicc anci VouA C7tiPct, 1.1st)n: Bacon
Press, 1963.

Goodman, Mary Ellen, Racc A:ca4cnes6 in Voull Cl : New
York: Collier Books, 1964.

Heyer, Robert and Monte, Fortune, Am 1 A Rai 52 NLw York:
Paulist Press and New York: AssociL ion Press, 1969.

PAMPHLETS

"Information is Not Enough," Noar Gertrude, New York: Anti-
Defamation League of B'Nai H'Rith.

Illustrates that facts alone--about religion, social
class and caste structure, distant lands and cultures- -
are not enough. An outline of how fact!; plus se)f-
priderstanding must be used to broaden nne's outlook.

"Living With Difference," Noar, Gertrude, New 7:1rk: Anti-
Defamation Leagli.?. of B'Nai

eloluent and positive statement on 'he need to
accept all kinds of differences whcthei in the
classroom or outside.

"Negro American Intelligence," Pettigrew, Thomas F., Princeton,
New icrsey: D. Van Nostrand Cempoxy, 1964.

Pr"
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RESOURCE MATERIALS
(ccitinued)

"Prejudice Children: A Coaversation with Dr. Spock,"
New York: Anti-Defamation League of B'Nai B'Rith,
19G3.

"Prejudice and Society," Freedom Pamphlets Series, Raab,
Earl and Lipset, Seymour M., New York: Anti-Defama-
tion League of B'Nai B'Rith, 1959.

"Prejudiced--How Do People Get That Way?" Van Til, William,
New York: Anti-Defamation League of B'Nai B'Rith.

"A Primer for Parents (Educating Our Children for Good
Human Relations)," Goodman, Mary Ellen, New York:
Anti-Defamation League of B'Nai B'Rith, 1963.

"Racism In America and How To Combat It," U,S. Commission
on Civil Rights, Washington, D.C., Clearinghouse,
Publications, 1970.

"What We Know About 'Race'," Montagu, Ashley, New York:
Anti-Defamation League of B'Nai B'Rith, 1967.

FILMSTRIPS

Exploding the Myths of Prejudice, Alpenfels, Dr. Ethel J. &

Associates, Pleasantville, New York: Warren Schloat
Productions, Inc., 1966.

Minorities Have Made America Great (Negroes, Jews, Italians,
Germans, and Irish), Alpenfels, Dr. Ethel J. & Asso-
ciates, Pleasantville, New York: Warren Schloat
Productions, Inc., ]965.

PREPARED BY:

Robert Amos
Phyllis Greer

Margaret Peters
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Supportive Data

SECTION B

This section contains:

Quality Integrated Education,

the document produced by the first

Task Force of the Equal Educational

Opportunity Project
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INTRODUCTION

SUMMARY STATEMENT OF TASK FORCE WORKSHOP

This is a report growing out of a three-week workshop of sixty
Dayton school teachers and administrators in June and July, 1969.
The first two weeks of our workshop were spent in developing an
awareness of conditions in our society which are forcing us to
re-examine our motives and attitudes, and to gain insights into
changes that are needed to make schools more effective in meeting
the needs of children, personnel, and the community. Speakers,
whose experience ranged from research to deep and sincere personal
commitment and involvement, inspired us to work as individuals, as
a Task Force team, and as faculty and administrators for quality
integrated education.

Our simulation training recreated and involved us in experiences
relevant to inner city schools. As "Pat Taylor" we gere exposed to
some of the most severe and frequent problems reported by inner city
teachers in twelve schools across the nation. We tried to develop
alternative solutions to these problems, and in the process our own
attitudes were exposed, sometimes painfully. One of the most im-
portant aims of both simulation and the workshop experience as a
whole was that we become core aware of what we are like as persons
by self-examination of our own attitudes, values, and beliefs.
Then we asked others how they saw us in a given situation, and we
discovered that their perception frequently differed from our own.

At the end of the second week we were a team in a real sense.
Frank communication and dialogue, sometimes forced, had removed
barriers and we were seeing each other as individuals cooperating
to achieve a goal. Faith in others and ourselves replaced mistrust
and suspicion; we felt committed to having a part in doing something
positive to spread this wholesomeness to others outside our group.

Two weeks of interaction as a group prepared us for the
specific task of compiling this booklet which includes suggestions
for faculty inservice. We realize that neither principals nor
teachers can experience in two days what we did in three weeks,
but you will have the entire school year to work together toward
gods that will improve schools. To make education in 1969 better
than it was in 1968, the process of clarifying goals, then working
tovard them, then appraising progress, then re-examining the goals,
modifying them and clarifying them in the light of the experience

1
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and data is a never-ending procedure. But the rewards will be
two-fold: a cohesive faculty and clearly defined goals that are
pupil-centered.

In today's changing society it is imperative that we as

educators, become active agents of change. We cannot be content
with the status quo.
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DAYTON BOARD OF EDUCATION STATEMENT OF INTENT

The tenor of our times prompts the Board of Education to
restate in simple terms its past practice and present intentions
in matters having to do with its role in the harmonious development
and creative growth of the total community. For the above reasons

this sti.tement of intent is issued:

A. What the best and wisest parent wants for his own
child, that must the community want for all fts
children; therefore, optimum educational opportunities
for academic and vocational excellence shall he pro-
vided for every child.

B. Every reasonable and constructive measure that can
be effected will be taken for the ultimate eliminaticn
of racial imbalance in our schools.

C. Recognizing the need for additional and special educa-
tional programs for children and parents from culturally
deprived neighborhocds, the Board will be particularly
sensitive and willing to experiment in such areas.

THEREFORE, BE IT RESOLVED:

1. The Board of Edurition will seek to achieve a more
nearly balanced racial composition within the areas
served by its schools.

2. Selection, recruitment, assignment, or appointment
of teachers/administrators will be on merit only.

3. Curriculum materials (textbooks, filma, teaching aids)
shall be used which emphasize the creative and positive
contributions made by the various ethnic groups which
make up the American People.

4. The Board shall encourage teachers, administrators, and
rchools to promote dialogue and creative engagement
among toe varicJ ethnic ind cultural facets of our system.

5. This Board shall actively engage with all governmental,
social, and community agencies which aim at implementing
:he policies stated above.

ADOPTED AUGUST 10, 1967

3
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PROBLEMS OF ACHIEVING QUALITY INTEGRATED EDUCATION

As initial efforts toward the integration of the Dayton City
Schools have begun, it is possible to identify the following prob-
lems which have resulted from this effort and which demand immediate
attention:

1. There is preuent among a number of administrators
anxiety toward the intended changes. This feeling is
attributable in good part to uncertainty regarding
local implications of the decision upon both the
curriculum and staff morale. Personal concern has
also been expressed by administrators regarding their
own and their teaching staff's ability to relate
effectively with all children, parents, and community
forces regardless of background.

2. There is present among a number of teachers a lack of
understanding of the meaning of quality education, of
the need for integrated schools, and of the implica-
tions of the term "quality."

3. The integration of pupils creates problems which cannot
be attacked effectively unless: (1) there is present
in each school a coherent philosophy of teacher func-
tioning; (2) there is a commitment to behavioral goals
consistent with tnat philosophy; and (3) there is a
spirit of cooperation characterising the total effort
of individual teaching staffs.

4. There is present within certain segments of the Dayton
community a lack of awareness of the values of inte-
grated education. Without an aggressive attack upon
this problem, the success of internal education efforts,
regardless of quality, will be limited.

5. There is present within the community a lack of under-
standing of the values of an effective open enrollment
policy.

6. School ,;)undaLies withL1 the Dayton School District
are llnAed to the neighborhood school concept which
-esults in the segregation pattern prevalent within the
system'
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7 The movement of the white population of the city to
the neighboring suburbs is not likely to abate. As
well as providing numerous sound attractions for move-
ment from the city, the suburban areas presently
provide a haven for those who desire to avoid involve-
ment with integration efforts. The quality of the city
school educational program must be cited as one source
responsible for such movement. A continuation of
movement will eventually result in total concentration
within the center city of a Negro pupulation.

8. There is no force of a cohesive nature to bind together
the suburban, private, and city public schools, With
present ties, the overall effects of shared workshops,
discussions, etc., are most likely to be limited.

9. Over the past ten years, while efforts to desegregate
teaching staffs have been made, their effectiveness
has been counteracted by forces within certain com-
munities to reject the presence of any teachers who are
of racially different backgrounds.

--Proposal for Equal Educational
Opportunity Project, Jame 1969
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TASK FORCE RECOMMENDATIONS

In order to achieve the ultimate goal of quality integrated
education, we recommend that all teacher, administrative, and
community organizations make public commitments in support of
open enrollment and voluntary transfer as first steps in achieving
racial balance. We further recommend that all educational and
community organizations in the Dayton metropolitan area make
strong supportive statements favoring open housing and equal job
opportunity.

To initiate this move toward quality integrated education,
we, the members of the ;ask Force commit ourselves to these
salutary steps--open enrollment and voluntary transfer--by making
ourselves available for transfer and by spearheading programs to
insure meaningful experiences for teachers and students who will
transfer.

A. Balancing of Staff

We recommend that the Dayton Board of Education consider
the following suggestions in tht development of policy to
attain racial balance:

1. Encouraging short term transfers

2. Allowing released time for teacher visitation

3. Publicizing creative innovative programs

4. Advertising all vacancies as they occur in each school

5. Allowing principals to help in selecting their staffs

6. Pairing schools in the city and/or metropolitan area
for varied experiences

7. Establishing faculty administrative councils in each
schoot

8. Implementing the middle school concept to advance
quality integrated education.

9. Developing in-service education for teachers trans-
ferring to integrated schools
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B. Freedom of Enrollment

We recommend the following as possibilities for promoting
open enrollment:

1. Forming parents' welcoming committees and/or a buddy
system for new enrollees and their parents

2. Televising open forums involving teachers, parents,
and students to create a positive climate regarUng
open enrollment.

3. Redistricting sports activities in the elementary
schools

4. Utilizing newspapers, television, radio and Schoolday
to convey positively the advantages of quality inte-
grated education

5. Arranging for pen pals or "tape" pals to open lines
of communication among students in different schools

6. Keeping parents informed of programs within specific
schools

7. Encouraging classroom visitations between schools

C. Public Relations

To inform the public of the values to be gained by quality
integrated education there must be an effective public
relations effort using mass media as well as civic organ-
izations, parents, and the school itself to enlighten the
community.

The Task Force suggests the following as means of developing
community support for quality integrated education:

1. Television and Radio

Panels with educators and community leaders
The Phil Donahue Show
Hot Line
Converse ion Piece
WHIO Reports

2. Newspapers

Regular column written by educators
Series featuring quality integrated education
Follow-up features on the Task Force
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3. Schoolday

Mail to parents
Mail to community businesses

4. Community and Parents

Contact ministers for support
Display symbolic posters
Enlist active support of small businesses
Attend block meetings and community council sessions
Distribute "Fact Sheet" citing advantages and

progress of quality integrated education
Enlist active support of parents

5. School

Develop sister school program
Involve parents in a specific school activity
Use simulation and role-playing as a springboard

for small group discussions between parents
and teachers

Require home visitations or provioe for parent-
teacher conferences at school

D. Children with Special Needs

The Task Force recommends that our school system provide small
personal adjustment groups (maximm 10-12 members each) for
children with special needs, such as:

Learning disabilities
Behavior problems
Emotional difficulties
Remedial re-inforcement
Potential drop-outs
Neurologically handicapped

Each class unit should be staffed with a teacher, counselor,
and clerical assistant.

The total program should include the services of a psychol-
ogist, a social worker, and a psychiatric consultant.

Recommendations for placement may be made by a school staff
(principal, assistant principal, counselor, teacher, visiting
teacher, psychologist, and teacher consultant) after discussion
with parents.

The r3gular school staff and the personal adjustment unit
staff will agree on placements.

Units should be set up only as qualified persunnel are found
to staff the unit.
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SUGGESTED GUIDELINES AND MATERIALS
FOR FACULTY IN-SERVICE MEETINGS

The Task Force suggests that principals conduct a session
similar in content and structure to the Tuesday morning session
on Behavioral Goals for faculty inservice on September 2 and 3,
1969. Such a session would serve two purposes: (1) To provide
an opportunity for educational planning through the specific task
of learning how to write behavioral goals; (2) To bring teachers
together in groups small enough for meaningful discussion.
Teachers who have problems to solve would become so involved in
the process of problem-solving that this interaction would pro-
vide a basis for getting to know one another.

Materials for use in a session on writing behavioral goals,
including guideposts for observation and operating principles
for woeting with groups to improve instruction, along with other
materials, are included in this section.

It is also suggested that principals provide time for dis-
cussion on integration for small groups of 10-15 members each.
Discussion leaders from outside the community, consultants, and
community leaders could be called upon to serve as resource people
if the faculty cannot "go it alone." Changes in attitudes can
best be effected by person-to-person contacts. Perhaps such groups
could be set up during the two-day inservice and continued through-
out the year. They could create a climate for honesty and could
result in beater relaticnships among faculty members.

A. Guidelines for Observing Faculty Group interaction

1. Group Characteristics

a. Background

(1) Was the pre-meeting orientation of the members
Edequate?

(2) What are the salient characteristics about the
composition the group?

(3) Is the physical setting conducive to effective
group functioning?
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b. Participation

(1) How much of the talking is done by the leader;
by various members?

(2) Does over-participation by some seem to keep
others from participation?

(3) To whom are questions or comments usually
addressed?

(4) How appropriate are contributions in relation to
(a) the topic, and (b) group needs and growth?

c. Communication

(1) How clear are the members in expressing their
ideas?

(2) How well does everyone understand what is going on?

(3) What factors, if any, contribute to misunder-
standing?

d. Cohesion

(1) How well is the group working as a team?

(2) What sub-groups exist and how do they affect
the group?

(3) What evidences are there of interest or a lack
of interest on the part of the members in what the
group is doing?

e. Atmosphere

(1) Would you characterize the group as cool, lukewarm,
or friendly; tense or relaxed; restrained or open?

(2) How free do members feel to express themselves?

f. Group standards

(I) Has the group developed a code of ethics for its
own operation (sense of responsibility; self-
discipline; tolerance of differences; etc.)?

(2) Is there any marked deviation from these standards
in individual behavior? With what effect?

g. Sociometric pattern

10
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(1) Which members seem to identify with and support
one another?

(2) Which members seem repeatedly to be at odds?

2. Membership (and Leadership) Functions

a. Task functions--(Behavior which helps the group nave
ahead on its tasks to get things done.) Which are
being performed effectively? Which are missing?

i1) Initiatingsuggesting new ideas or a changed
way of looking at the group problem or goal.

(2) Information-seekingasking for relevant facts
or authoritative information.

(3) gasifyingprobing for meaning and understanding.

(4) Information-givingproviding relevant and
authoritative information or relating personal
experience pertinent to the group task.

(5) Opinion-gSvingstating pertinent belief or
opinion about a suggestion made or about alter-
native suggestions.

(6) Elaborating -- spelling out ideas in terms of
examples or larger meanings.

(7) Coordinatingshowing or clarifying the rela-
tionships among various ideas, trying to pull
ideas and suggestions together.

(8) Orienting -- defining the progress of the dis-
cussion with respect to its goals, or raising
questions about the direction which the dis-
cussion is taking.

b. Group building and maintenance functions (Behavior
which helps develop a favorable climate in the group.)

(1) Encouragingbeing friendly, warm, responsive
to others, praising others and their ideas,
agreeing with and accepting contributions of
others.

(2) Mediatingharmonizing, conciliating, differences
in points of view, making compromises.

(3) Gate-keepingtrying to make it possible for
another member to make a contribution by saying,

11
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We haven't heard anything from Jim yet,"
or suggesting limited talking time for everyone
so that all will have a chance to be heard.

(4) Standard settingexpressing standards for
group to use in choosing its subject matter
or procedures.

(5) Following- -going along with the group, somewhat
passively accepting the ideas of others,
eerving as audience during group discussion.

(6) Relieving tension--draining off negative feeling
by jesting or throwing oil on troubled waters,
putting a tense situation in wider context.

c. Behavior which may not contribute to group. Attempts
by membera to satisfy "individual" needs which are
irrelevant to the to and usually destructive to
group building and maintenance.

(l) Being aggressive -- working for status by criti-
cizing or blaming others, showing hostility
against the group or some individual, deflating
the ego or status of others.

(2) Blocking -- interfering with the progress of the
group by going off on a tangent, citing personal
experiences unrelated to the problem, arguing
to much on a point, rejecting ideas without
considering.

(3) Seekins_recognitionattempting to call attention
to one's self by excessive talking, extreme
ideas, boasting.

(4) Social - pleading -- introducing or supporting ideas

related to one's own pet concerns, or phil-
osophies, attempting to speak for "the grass
roots," "the housewife," "the common man," etc.

(5) Withdrawingacting indifferent or passive,
resorting to excessive formality, doodling,
whispering to others.

(6) Dominating--trying to assert authority to manip-
ulating the group or certain members of it, by
"pulling rank," giving directions authoritatively,
interrupting contributions of others.
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B. Suggestions for Working with Groups to Improve Instruction

Operating Principles

1. Curriculum change
involves 4 change
in the human re-
lations structure
in the school

2. The goals of group
work should be
clearly established

3. Group work for the
improvement of in-
struction should
focus on the prob-
lems of the people
concerned

4. Group work involves
cooperative decision-
making and the accep-
tance of these group
decisions by those
in authority

Illustrative Practices

Give many kinds of opportunities for
teachers to participate in professional
group activities

Analyze the kind of informal group
decision-making that goes on in your
school

Substitute for the teacher on occasion

Utilize for in-service education
teachers who have attended institutes

Review often the goals the group has
decided upon

Encourage a group studying the curric-
ulum to change its goals if necessary

Analyze with the group what suggested
goals will mean by way of study

State goals in specific (behavioral)
terms

Accept all problems teachers list,
helping them to decide as a group which
ones to select

Use open-ended questionnaire to uncover
teachers' concerns for study

Analyze problems into sub-topics

Encourage individual schools and
teachers to use new materials, try out
ideas, experiment

Begin decision-making with more con-
crete immediate decisions

Work as a member of a study group

Use teacher leadership for committees
and study groups

Carry out all decisions made by faculty
as a group, if at all possible

13
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5. In group work, the
individuals and
their contributions
are accepted as
being of worth

Use an observer in group meetings

At times analyze the group process
yourself when a teacher serves as
leader

Accept beginning teachers' ideas and
encourage them to participate

Help teachers use group process
evaluation with their classes

6. In-service education Plan special group activities for
recognizes differ- beginning teachers
ences among teachers

Ask experienced teachers to lead
such groups

7. Group study leads to
tangible results

Plan in-service education program for
school leaders

Seek community and area resources for
in-service education

Have groups plan programs for new
teachers

Use child study of individual cases for
which some plan of action is needed

Produce and try out as they are being
produced units of work or teacher-made
instructional materials

Use action research projects to improve
instruction

8. Evaluation should be Test in individual classrooms ideas
an integral part of being studied
curriculum study

Help curriculum study group8 gather
pertinent data about pupils and the
community

Build evaluation into any group study
conducted

Develop some plan of continuously gath-
ering data evaluation of currItulum
study
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9. We cannot change
people; we can only
provide situations
in which it is
easier for them to
change

Make time available in school day
for group study

Arrange classroom visitations with
other teachers or schools

Arrange for teachers to participate in
ela8sroom behavior study

Secure funds for some desired
experimentation

Arrange for team teaching situation

Help teachers solve their own problems

C Systematic Plan for Group Development and Implementation of
Meaningful Objectives and Goals

1. Problem Description

Faculty and/or administrative germ

2. Behavioral Goal Definition must succeed in communicating the
intent

a. Identify terminal behavior by name (What learner will
be doing)

b. Describe important conditions under which the behavior
will be expected to occur

c. Specify criteria of acceptable performance

3. Plan strategy to Effectuate Behavioral Goals

a. Mager's method (This plan is useful if there are no
foreseeable pressures that may be created by the
implementation of the stated goal.)

(1) Accumulation of strategies for each goal

(2) Act on each goal

(3) Evaluate results for each goal (January 23 and June 7)

b. Kirt Lewin's Force Field (This plan is useful if pressures
may be created by implementation of goal.)
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(1) Problem diagnosis

Desired Behavioral
Level

LIST all restraining
forces

Present Behavioral
Level

LIST all drive
forces

(2) Entry selection

(a) Choose the restraining or drive force which
will create the least static and tension

(3) Strategy accumulation

(4) Strategy selection (choose the strategy most
likely to succeed.)

(5) Act

(6) Evaluation

(a) If failure is obvious, choose another
strategy and resulave. action

(1)

(8)

(b) If successful, choose another entry from
restraining force or drive force and redo
process

This plan of action is reconstructed as many times
as necessary to relieve most, if not all, of the
pressures created by the restraining forces, and
satisfy the desires of the drive forces, to the end
that the goal has been concretely attained

Evaluate total results of goal, January 23 and
June 7
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D. Evaluation Work Sheet for Achieving Behavioral Goals

A very important part of the developmental process is evaluation.
Many good programa have been scrapped because of a lack of meaningful
evaluating techniques, a lack of administrative continuing interest,
a Ica of support, a lack of materials, or a lack of a salvage
process. An idea may not be entirely successful; however, many
points of value may be salvaged from it, and a new approach might
be determined.

In order to aid schools in evaluating their programs, two sets
of forms have been provided. One set, marked "Principal," is to
be used by the school for a continuing evaluation. The other set,
marked "E.E.O. COPY," is to be completed and returned to the
Director of E.E.O. by January 23, 1970, and by June 7, 1970.
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EVALUATION WORK SHEET

SCHOOL

A. Behavioral goal U

B. Is the proposed behavioral goal consistent with the philsophy
of the institution as stated?

Yes No

C. Strategy and/or implementation of behavioral goal.

D. January 23, 1970

To what extent has the proposed path of action led to the
anticipated outcome?

E. June 7, 1970

Has the goal been successfully attained?

Yes In Part. No

To what do you attribute this success or failure?

2 0 E;
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RESOURCES

A. SRA Inner-City Simulation Laboratory

1. Dimensions of the Laboratory

a. Overview: An inner-city elementary school is re-
created wherein particketants assume the
role of Pat Taylor, a sixth-grade teacher,
and practice solving classroom problems.
Each problem is presented either on film,
through role plays, as a playlet, as a
written incident, or as some combination.
Prior to the presentation of classroom
problems, participants are oriented to the
community and school in which they will
work. The simulation experience is de-
signed basically to help reduce the "reality
shock" experienced by teachers who wish to
work with the disadvantaged but are poorly
equipped to do so.

b. Uses of the Simulation Experience

(1) Preservice and/or In- service Programs:

(a) A summer or September experience for teachers
new to the city school district

(b) A complete yearlong in-service program

(c) A selected part of a broad in-service program
that deals with the teaching of the disadvantaged

(2) Screening applicants for teaching positions to
reveal how a teacher-to-be will behave in the
classroom

(3) Utilization with Future Teachers of Americl groups

(4) Use with PTA or other community groups to present a
slice of teaching life

(.74 Reacquaint administrators with the realities of
the classroom
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(b) Permit students in inner-city classrooms to
obselNe the incidents, describe them from their
point of view, and then suggest whet the school
and the students can do to reduce or eliminate
such problems

c. Components

(1) Director's Unit

(a:, Filmstrips and long playing records: Two
orientations

(t) Movies: Fourteen sound-and:olor presen-
tations ;.,f critical incidents

(.) Role-play cards: Eleven problem - soling
incidents

(d) Rook of spirit masters: Fifty eight masters
to be used with each of 34 incidents and both
orientation sessions

;e) Simulation Director'3 Guide

(2) Participant's Unit

(a) Data book: Resource craterials neeeed to
establish context

(b) Cumulative record folders: One f. o: each

of 32 students

1. Specific Contents of Director's Guide

a. Suggested schedules for two-week ur year -long, inservice
program

b. Role of the simulation director (includes behavioral
outcomes)

c. Problems of evaluation (includes behavioral changes)

d. Interpretation of materials

(1) Starting the leboratory

(a) Physical setting

(b) Equipment needs

(c) Orienting the participants

21
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(2) Orientations sessions

(3) Faculty handbook

(4) Thumbnail sketches of Pat Taylor's 32 students

e. Guide to the incideats

f. Appendix: Additional problem statements

B. How Task Force Members May Be Utilized

1. Inservice and/or staff meetings

a. Paired faculty meetings (sister schools or inner city
and perimeter schools) with Task Fotce members as
directors of SRA Inner-City Simulation Laboratory

b. Procedure: View an incident

Small group discLssion and interaction

Self-assessment

2. Integrated Task Force teams

a. Assist as resource persons in group session with
faculties upon the request of principals or central
offi^e staff

b. Recommend relevant articles in books or periodicals

c. Help to identify and clarify problems

3. Actively support the Assistant Superintendent for Urban
Education
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CONCLUSION

In order to insure the continuation of the concept of public
education and, indeed, the survival of our nation, the Task Force
recognizes the urgency of providing quality integrated education
for all students in the Dayton School District from pre-school
through grade twelve. Through education we can change attitudes
and interns) feelings so that students will grow up with an in-
dapth understanding, appreciation and acceptance of racial and
cultural differences and similarities. These goals can only be
achieved by commitment to the fact that integration is morally
end legally right.

Given the present situation in our school district, the Task
Force resolves (1) that total integration includes racially
balancing student and adult personnel so that racial equality
will be evidenced by the variety of roles which are played by
both non-minority and minority people; (2) that total integration
includes preparation of curricula and the selection of instructional
materials which reflect the multi-racial composition of nur society;
and (3) that total integration includes multi-racial participation
in all co-curricular activities which are sponsored by schools.

The Task Force commits itself actively to changes which will
result in the development of positive racial attitudes and thuc to
the ideal of quality integrated education.
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C-1

miNuTrs
U.11.0. ADVISORY COMM1TTEE M1=1NG

DF,CEMBER 11, 1969

PRESENT:

Dr. Roger Taylor
Mr. Percy Vera
Mrs. Jonc PatterF;on
Mrs. Edie Slutzker.
Dr. Berkeley Stuzker
Mr. Robert, Giltnane

Mrs. John Fulton
Rev. Louis C. Speller
Mrs. Richard Levin
Mrs. Winslow
Mr. Joseph Martin
(Mr. Ed King) Not in attendance

Mork Smith, a member of The Ohio State University
Facilities Study Team was introduced and gave a brief overview
of their duties for the Dayton Board of Education.

Mrs. Slutzker reported on the San Francisco Desegregation Plan.
She pointed out that 50% of the youngsters walk to school. The

cost is very prohibitive, needing Federal and/or state funds
to make it feasible, and that parents are not able to work in
one school as their children will be in many schools.

Dr. Slutzker introduced the concept of open schools or magnet
schools. HP pointed out that these schools could be established
in \,orious ports of the city and would have specialized programs
that other schools would not have.

Rev. Speller pointed out that youngsters from lower socio-economic
oreos will not go o t of their district in response to Dr. Slutzker's
idPa. Rev. Speller also pointed out that cluster schools will
not improve racial balance.

Joseph Martin reiterated what Rev. Speller had said that non-
achieving students in low socio-economic areas are not motivated
to attend a school out of their district regardless of the pro-
gram that it offers.

Mrs. Ervin gave a resume of the Seattle Plan. She pointed out
that they brought in the top people in the country to help them
develop their plans. A feature of the Seattle Plan is the Educa-
tion Center. The cost, however, is extremely high and would
need El-sclera) and/or state help to be financed. Another feature
of the Education Center is its research facilities.

Bob Giltnane pointed out that Patterson Co-Op does not have racial
problems beeaurw the students attend Patterr:on Co-Op out of
choice. He emphasized the point that forced integration will
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E.E.O. Advisory Committee Meeting
Minutes
Pilge 2

December 11, 1969

meet resistance whereas integration by choice will not meet
resistance.

Mrs. Patterson and Mrs. Winslow presented features of the
Rochester Plan. The outstanding feature of this plan is that
inner-city youth are attending schools in surrounding suburban
communities and students from the suburban school districts
are attending school in Rochester's inner city.

It was suggested that student exchanges between schools in our
own system be effected before we attempt to develop an exchange
program with surrounding communities.

The next meeting of this committee will convene January 8 at
10:00 A.M. :L the Dayton Board of Education building. The
agenda will include an overview of those desegregation plans
not formerly presented and a presentation from Mr. Smith
concerning his findings in our secondary schools.

MAR/jah

Respectfully submitted,
, .)

./ / I ,

Marshall Rosensweet
Associate Direcor
Equal Educational Opportunity
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MINUTES
E.E.O. ADVISORY COMMITTEE MEETING

JANUARY 8, 1970

PR1 SENT:

Dr. Berkeley Slutzker
Mrs. Edie Slutzker
Mr. Percy Vera
Mrs. Richard Levin
Mrs. John Margolis
Mr. Joseph Martin

Rev. Louis C. Speller
Dr. Roger Taylor
Mrs. John Fulton
Mr. King
Mr. Mark Smith

C-2

Mark Smith, a member of The Ohio State University Survey Team,
presented his findings relating to the high schools. He gave a
report on each high school emphasizing the physical adequLcies
and inadequacies. He pointed out that further investigation will
reveal findings relating to curriculum and each school plant.
Mr. Smith indicated that, generally, our high schools are in
reasonably good shape with three (3) exceptions: Those being
Kiser, Roosevelt, and Stivers where much is needed at the earliest
possible time. Additionally, it was pointed out that for most of
our high schools, the sites are much too small. The most apparent
improvement in facilities needed is in the area of Vocational
Education.

Dr. Slutzker suggested ..:.hat the study now being conducted by Ohio
State should include information indicating how schools are util-
ized outside the normal school hours.

Commenting on the minutes from the previous meeting (12/11/69),
Rev. Speller emphasized the importance of a community school as a
moans of not only improv:ng the learning environment, but also as
a means of helping a Magnet school approach become workable. He

further pointed out that a pilot community school program at Ruskin
Elementary School is now in progress. If successful, the approach
utilized at Ruskin could be incorporated into schools throughout
our system.

Mr. King noted that in assessing the points of view of various com-
munities regarding school desegregation, it is imperative that the
cultural makeup of the community be viewed carefully as a means of
bettel understanding and projecting each community's point of view.

Mrs. Greer requested that each member bring to the next meeting
information relating to their communities' feelings about school
desegregation. The agenda for the next meeting will include the
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E.E.O. Advisory Committee Mtng. Minutes (cont'd)

Page 2

January 8, 1970

reports alpra from committee members and a report from The Offi(e

of Equal Educational
Opportunity on the rationale

that has beenl

developed
for the desegregation

of Dayton City Schools.

MAR/jah
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Respectfully
submitted,

reif
/ )

Marshall A. Rosensweet:

Associate Director, E.E.O.
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r.E.o. ADVISORY COMMITTEE MEETING
JANUARY 29, 1970

PRESENT:
Mrs. John Fulton, Mr. R)bert Giltnane, Mrs. Phyllis Greer, Mr. Edward King,
Mrs. Gail Levin, Mrs. Jane Patterson, Dr. Berkeley Slutzker, Rev. Louis
Speller, Mr. Percy Vera, Mrs. Delores Winslow

The first portion of the meeting was spent in general discussion while waiting for
a tape recorder which the committee felt could be effectively used for the purpose
of recording area attitudes and ideals relevant to the whole problem of desegre-

gation. Some points of discussion were

1. Dr. Slutzker spoke of the difficult time a child had trying to transfer
from one sc:iool to another in order to achieve racial balance. This

led to his observation that many times teachers and administrators seem
uncommitted to desegregation. The importance of this fait was dis-
cussed in light of the influence that school people have on children.

2 Mrs. Patterson expressed the feeling that some youth objected to the
inequality shown to certain schools in what they receive---facility-
wise, staffwise, and eurricularwise. There seemed to be a general
consensus that quality should be maintained in all schools.

3. Mrs. Greer reported that representatives from NEW and the State Depart-
ment of Education would be in the first week in February to see how
E.E.O. is doing with desegregation plans. She asked that Advisory
Committee members submit an answer to the following question: ff you

could plan an ideal elementary school for your child, what would you
want in it?

A great deal of discussion followed concerning the attitudes of various neigh-
borhoods about desegregation. This discussion is taped.

Respectfully submitted,

( mr s . ) Phyllis B. Greer, Director
Equal Educational Opportunity

Additional notices:
Due to a conflict of times, the next Advisory Comittee meeting will be held

on Thursday, February 12, 1970 in Room 309 (Conference Room) at 10:00 A.M.
Please respond to the question asked in the minutes if you have any ideas.

PBG/jah
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MINUTES
E.E.O. ADVISORY COMMITTEE MEETING

February 12, 1970

Present: Mrs. Jchn Fulton
Mrs. GEil Levin
Dr. and Mrs. Berkeley Slutzker
Rev. Louis C. Speller
Mrs. Pnyllis B. Greer

Mrs. Jane Patterson
Mrs. John Margolis

The major portion of this meeting involved assessment
of past committee endeavors. The real value, so far, has
been informational both for community and central office
endeavors. Oor office reported on:

1. Discussion and planning meeting wLth Mr.
Robert Greer, State Department of Education,
and Mr. Thomas Fagan, Office of Civil Rights
(H.E.W.)

2. Dr. Charles Glatt and Mr. Wilmer :terns - Dese-
gregation specialists at Ohio State Univer-
sity

In light cif these two conferences and resultant direc-
tion from both it was felt wise to reconvene only when a
substantial progress report could be made. Tentatively,
this time was :iet for March 12, 1970 at 10:00 A.M.

PBG/jah
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Respectfully submitted,

(Mrs.) Phyllis B. Greer
Director, E.7..0.



C-4
MINUTES

E.E.O. ADVISORY COMMITTEE
March 12, 1970

Present: Mrs. Jane Patterson, Dr. Norman Anon, Mrs. Gail Levin,
Dr. Roger Taylor, Rev. Louis Speller, Mrs. John Fulton,
Dr. and Mrs. Berkeley Slutzker, Rev. Wm. Miller,
Mrs. Phyllis Greer, Mr. Marshall A. Rosensweet, Dr. Carle

An overview of the proposed desegregation plan for the Dayton City
School District was presented by Mrs. Greer. Among those areas
discussed were the following:

a. Urban Academy
b. A Living Arts experience one day a week for all 5th

grade students
c. Limited Princeton Plan where at least two schools

will be involved in paired experiences
d. Land opportunities experience which is a camping

experience for all 6th grade students
e. The establishing of parameters to be effected

in September, 1971

Following Mrs. Greer's presentation, various advisory committee
members made the following points:

- Dr. Slutzker indicated that; relative to the setting of
parameters, that the community in which he lives would
not object to students coming in to their district; but
would respond negatively to re-assignment of their
students to another school district..

- Dr. Taylor pointed out that the West side would not
react favorably to a "piecemeal" plan. He further
indicated that the Dayton View schools are making
excellent progress, both from the standpoint of
academics and human relatj,ons.

- Rev. Miller suggested tha':, the people in his neighbor-
hood, "Belmont area," td.1i move from the Belmon,. area
if re-assignment of students is effected. He further
pointed out that many people who now teside in the
Belmont area came from Westwood initially.

- Rev. Speller also indicated concern that effecting
re-assignment of studentc base& on parameters could
result in city-wide discontent.

Mrs. Greer presented questions from Dr. Carle to the Advisory
Committee in order to get the committee's reactions. The ques-
tions are as follows:

a. What are the chances of passing a school levy if
we divulge the proposed desegregation plans? The
consensus of the group is that our chances of passing
a levy would be very poor under those circumstances.
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E.E.O. ADVISORY COMMITTEE
MINUTES (cont'd)
Page 2

b. Should the Dayton City School District apply for
renewal of the E.E.O. grant for 1970-71? All
responded in the affirmative.

c. How can our Advisory Committee involve more people?
In response, it was pointed out that we are pre-
sently expanding our committee.

d. To what extent coulu support be effected for the
desegregation plans? The committee indicated that
it is essential to elicit support from organiza-
tions at all levels if we are to enhance the
success of the proposed desegregation plans.

Following a vmeral discussion of the above, Dr. Anon communi-
cated his tho,ghts relative to attendance at this meeting. He
expressed the position that since the E.E.O. Advisory Committee
views integration as essential, there is no further need to
discuss the merits of integration. He pointed out that he
cannot 3eparate education from the "o) Alio whole" of the
community. He further suggested that in determining priorities
for E.E.O. project programs, each should be evaluated on its
own merits.

It was the consensus of the committee that the total proposed
desegregation plan be made available to each Advisory Committee
member. Further, it was suggested that upon having an oppor-
tunity to study the desegregation plan, that the Advisory Com-
mittee re-group for an evening meeting to discuss in depth the
proposed desegregatio.1 plan.

Dr. Carle responded to comments from committee members pertaining
to the bussing pattern for Jefferson School students, and also
reacted favorably to the suggestion that the desegregation plans
be made available to each member of the E.E.O. Advisory Commit-
tee.

Each committee member will be notified of the time and place for
our next meeting.

MAR /j ah

Respectfully submitted,

VAFshall A. Rosensweet

6--()

Maociate Director
Equal Educational Opportunity

NO 2 41911

,0-01/04)"s8
El'itE01014 V
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SECTION U

This section contains:

1) Research Conspectus, a summary,

or overview, of the Report of the

EEO Survey of April, 1970, and

2) Dynamics of Educational Opportunities,

A Report of the EEO Survey,

Published in June 1970 by the

Division of Research



Dayton
Public
Schools
348 West First Striet
Dayton, Ohio 45402

Program:

RESEARCH CONSPECTUS

Prepared by Division of Research
Department of Planning and Development

4

EQUAL EDUCATIONAL OPPORTUNTTY Project, under the
Department of Urban Education, federally funded
under Title IV of the Civil Rights Act of 1964.

Location: All Dayton Public Schools (69)

Date Started: June 16, 1969

S toff: One EEO project director, one EEO associate director,
one office secretary, and 106 Task Force members
(teachers, counselors, and administrators) of the
regular staff.

Staff Objectives

of Project:

Special Program

Activi ties:

To prepare individual staff members to work
effectively within an integrated su.ff; to prepare
individual staffs for the provision of effective
instruction within their integrated classes.

Task Force Workshop, June 23ATuly 11, 1969
Administrators' Seminar, August 19-20, 1969
VOICES INCORPORATED Performances and Workshops

for 8th grade students, teachers, and adminis-
trators, October 24 and 25, 1969 and April 15
and 16, 1970

Staff Morale Workshop for Administrators, April 30; 1970

Activity in Each School
Writing Behavioral Goals, September 23, 1969
Interim Evaluation of Behavioral Goals, January 23, 197n
Final Evaluation Booklets: Behavioral Ooala,

June 12, 1970

Research Study: DYNAMICS OF EDUCATIONAL OPPORTUNITIESA report of
the EEO Survey, April 1970. (60 pages)

Scope of Study: EEO Task Force evaluation combined with an attitude
and opinion survey of four groups: Task Force
members, new teachers and voluntary transfers in
racially different situations, &Ad a random sample
of professional staffa total of 55 respondents to
the survey.

Dote of Report: June 15, 1970
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Description of Study:

An 11page survey instrument was designed for Task Force members, 10 pages of
which was sent to new teachers and voluntary transfers to racially different
schools and to a random sample. About 31% of the Task Force members responded,
while 2I% to 28% of the surveys were received from the other three groups.
Each group received a different color of paper.

The Equal Educational Cfirtunity survey, sent out in April 1970, called for
judgments and responses in thcse areas:

Stating thr T.,;st basic educational need of students in Dayton schools.
Suggesting vays to improve the process of achieving staff integration.
Extent of Service as Task Force member. (Task Force only)
Statin! program of activity for EEO Task Force in 1970-71. (Task Forcc only)
D, ,hg on the theoretical value of 14 teaching skills in new situations.

, .-atings of performance on the same teaching skills. (Self-actualization)
,sraising 21 statements about pupils and their achievement in integrated

and in racially isolated schools.
Giving opinions on 28 statements termed "Dynamics of Interaction."
Ranking causal factors of unrest in the schools from a list of 8.
Judging and ranking the important factors in a list of 32 which tend to

cause interference with learning.
Identifying key factors to successful achievement for grade and subject

taught.
NoUng personal characterisths and those of classes and students.

(indings:

Basic educational needs of the Dayton schools were recognized as including:
1. The development of reading skills.
2. Meeting individual needs through individualized instruction and guidance.
3. Teachers who are qualified and sensitive, with patience and concern

for others, and who design meaningful activities at which pupils can
succeed.

t. The development of an atmosphere of human relations wherein pupils have
good attitudes about themselves and others, bringing about reconciliation
between races and generations and endirv. ')ehavioril problems stemming
from racial tension.

To achieve staff integration, the respondents tended to support voluntary transfers,
the assignment of qualified new teachers to racially different schools, and both
rational and affective suprort of change through in- service workshops and seminars,
counseling, and administr ive support.

Two general areas of priority for Equal Educational Opportunity Project activities
for 105-71 were suggested by a number of Task Force members:

1. The necessity for in-service workshops and seminars 1r,Ading to positive
interactions of staff, students, and community.

2. Specific suggestions for school organizational problems dealing with
sharing, teacher transfers, busing, and school integration.

In- seiiice workshops and seminars should be concerned not only with dynamics of in-
teraction in learning situations, but with the necessity for certain teaching skills
in new situations and a research-oriented outlook on pupils and their achievement.
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Among teaching skills in new situations, strong agreement was expressed with the
necessity for teaching skills which meet the needs of individual children, with
instructional materials created, if necessary, by the teacher; flexibility in organ-
ization; and methods of individualized instruction replacing large group processes
in disadvantaged schools. Teachers new in racially different schools expressed a
fairly strong agreement that "Friendship of a teacher with a member of another race
is related to the teacher's own positive attitudes about members of another race",
with other groups tending to agree.

The total group also tended to agree that teaching skills should include:
1. Planning meaningful curriculum activities.
2. Applying teaching strategies to different levels of abili4 and achievement.
3. Developing an emotional climate to achieve desired educational goals.
4. In-service training in order to apply specific training techniques.

There was fairly strong agreement that teachers should be provided with a wide
variety of materials to teach Black history, culture and other aspects of inter-
racial understanding. They tended to agree that teachers should have the chance
to attend seminars in understanding current forces of social isolation, and that a
school should be more of a community center involving parents in learning.

Perceptions of pupils and their achievement appeared to be related to experiences.
Three groups tended to disagree that white student achievement terns to suffer
under integration, hilt the random sample cf teachers registered this item "Uncertain."
The two groups of teachers in racially different schools had a tendency toward
" Strongly agree" that ''The integrated setting has a great potential for better
racial understanding", while the other e,roups tended to agree.

Diversity of opinion attended the statement: 'Integration by itself will not auto-
matically bring out improvement in interracial understanding" from "Strongly agree"
to "Uncertain." Teachers in racially different schools were also somewhat un-
certein about the supplementary statement: "Integration )y itself will not auto-
matically brinc about impfovenent in achievement levels for Negro students", but
the total group average was "Tend to agree."

The respondents were quite definite in tending to agree that family social class
and -.he student's immediate home nei,Lhborhood exert important influences on
achievement. Family social class having an important effect on achievement is
supported by a review of nationa', studies, but the same report states also:

"The social and economic context of the disadvantaged student's neighbor-
hood does not appear to exert any effect on achievement, independently
of family social class, ability factors, and schoo dass composition."

Y.arki of the items in this section rated "Uncertain"; for example, the glo2p as a
whole were "Uncertain" about whether a r,ap exists Letween the achievement of the
average white and the average black student and weic not too sure about the effect:,
of integration in closing the The stud; mcionee above, affirms that the
integrated Negro studen', ienerally remains behly,o the achievement levels o!' the
white majority, and that although intei-Tation may help to close some of the
ach!.evement gap, It does no'; appear to haw, the potential to completely close the
gap." The report suggests that, if gap is to he erased, integration must be
accompanied by a number of additional, specific programs for the disadvantaged."
The tentative conclusions of this report may or may not be applicable to student
achievement in the Dayton seools which have not engaged in direct research con-
cerning relative achievement of racial groups.
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Perceptions of the dynamics of interaction varied among the groups. While the group
averages indicate that some members of the Daytomprofessional staff tended to dis-
agree that: 1) "The Black Power movement holds the greatest promise of economic
opportunity for blacks"; 2) "Busing of students is a good way of improving racial
balance in the schools"; and 3) "Interracial dating among high school students is
an effective means of creating interracial understanding", the averages of other sub-
groups were in the direction of "Uncertain" for each of these statements.

On the other hand, the cluster of items regarding housing opportunities, the ration-
ale of the Civil Rights movement, equality of economic opportunity, availability of
birth control information to the poor, and the persistence of poverty in a land of
plenty evoked either "Tend to agree" or "Strongly agree" from all groups, showing
a basic concern for solving human problems.

Following is the total group ranking of causal factors of unrest in the schools:
1. A social climate of protest and disorder
2. Direct outside provocation and direction
3. Search for excitement
4. Educational grievancea
5. Personal grievances
6. Whites' fear and distrust of Negroes
7. Negroes' fear and distrust of Whites
8. Hostility between Black and White students

Interrelated factors of importance which interfere with learning were identified by
ranking for white and Negro students. This is a composite ranking of the group lists:

1. Lack of motivation
2. Lack of reading ability for grade or course.
3. Lack of ability to listen or pay attention
4. Poor attendance
5. Lack of family support for educational goals
6. Lack of language development
7. Lack of problem-solving ability
A. Poor self esteem (poor self-concept)
9. Lack of respect for authority of the teacher
10. Lack of general readiness for grade or course
11. Economic disadvantage
12. Defensive orientation (interpersonal conflicts)
13. Aaxiety
14. Today's climate of dissent

Reference:
Racial and Social Isolation in the Schools--A Report to the Board of Regents of
the University of the State of New York. Division of Research, New York State

Education Department. Dccember

Contacts:
Marshall Rosenaweet, Associate Director
EQUAL EDUCATIONAL OPPORTUNITY Project

Elizateth M. Lane
Coordinator of Educational Research
Division of Research
D.2ARTHENT OF PLANNING AND DEVELOPMENT

Dayton Public Schools
348 West First Street, Dayton, Ohio 45402
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VOLUNTARY TRANSFERS



DYNAMICS OF
EDUCATIONAL
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A Report of the EEO Survey
April 1970

Division of Research
DEPARTMENT OF PLANNING AND DEVELOPMENT

DAYTON PUBLIC SCHOOLS
345 West First Street
Dayton,Ohio 45402

Wayne M. Carlo, Superintendent
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Th,! "Eaual ,educational Opportunity C;urvey" vas :e,!ised. in

April. 1(r/0 at the request of Marshall Rosensweet, Associate
:drector of the Equal Educational Opportunity Project of tne
Payton Public Schools, to provide data in meetim,, evaluation
requirements or this federally-sponsored program (Title IV or
the Civil Rights Act of 1954: Public Law 88-352).

A prime source of research used in preparation of the cuia':
war "Racial and Social Isolation in the Schools"-- Report `ci the
Board of Regents or the University of the :';tate of New York, a
742-pate vol. une pullished by the Division of Research, Office cC
Research and '';valuation, Rew York tJtate Education Department, ir
Pecember 1969.

:Astrihution aid collection of the 1.:M surfey forms w,re
ha!,dled / the Eol;a1 Tdueational Opportunity Project.

Final tallies oC results of the survey, computations, and
the report narrative were the responsibilities of the Division
or Research.

'EC) Task -1-,bree members in every school will be interested
in the evaluation. o`' Task Force roles and the members' recommen-
dations of prw,,mns of priority.

The I,epartment of Instruction will find certain "calls for
help" in the section on "Teaching Skills in New Situations", and
other matters of interest in the sections, "Pupils and Their
Achievement" and Dynamics of Interaction."

The Department or Urban Education, under which the EZO, Project
operates, may gain insight into the attitudes and opinions or staff
throurh this survey.

The reader of this report is asked to keep in mind th0. the
rests 01" such a survey are tentative, something like snanshots
taken of groups on a riven day at a particular point in the in-
dividuals' professional careers. ;letter still, he:ore reading the
report, the render is advised to note his own responses to 'he
s,;rvey round it the Appendix. His own "under the skin" reactions
may then add s(mc feeling of participation as he reads the report.

Rli,abeth M, Jae
'oordinator or (iuc.etional Research

Jure 11, 1970
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i,Vere. Opinions o.' Lampl e or Payton 1taff Colleernir.p;

Value o-' CerLain Teachini; Skills in Lew 1.1ituations

'-;era' :;elf-Act.:alizat.ion of :Ianples of Pa': on
c'oncen, Teachin -1

Oniions :lat,ples of Da:Tton ';taff Concerni:%c

ttt1s and T'neir Achievement 2r,

l'ankin'; of '!ansal ..ectors of Unres7, is S6!ools
moles or' ,a.Tton aaff VT'

IA Opi/jon,; or :I.mples o'' '7:'n C1t:1=7 ot.

:!na.mics or Interaction, Part III or Y0 7oirvey 33

11 ,omposie 1.-; Task Yoree 1,:errern of Fact,Irs They Pelie-e
Tnterfere 1-fin Learning fo: ':Itite and Her,ro 1:tut:ants

IL Co,TTosite Laijk1n Ly New 't'acherr of Factors They 12e-tie-:

Interfere Learrin: "or ;:hite and :erro

13 ny Vollultary Transfers of Factor: The:,'

2elieve Interfefe vi I Learnin on White and Nero Etuents . .

11, ,:otr.nosite Lando Teachiry of
'au ors ':i.e;' Interfere ';,ith, T-earniai; for ...71lite and

Le"ro .1tuden, s

r!aracerisicr-, a: tl-e i-1esponnents lo tPe

.I.Jr-ey, April 1970
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:^nal Opportwity 1iJivey, Ap.fl 1970
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Hit'AnkT OF FdtFAL :IPPORTU=.? SUPT."! OF APRIL, 197()

In an attempt lo measure attittdes of professional personnel in the

Dad; l.on Palid :;ohools concerninr, factors related to eqi:al educational opoor-

/A:pity. a survey was devised which combined open-ended nu::t1/7 with more

str.:atIred Likert-type scale statements and rack -order section. The

inq'rnt was not 'ield-tested het'ore administration due to tins

Tlo roups were selected for satplin, with each

seri/ a dirferent color of paper.

1:(17;a1 Educational r'pportunity Task Force members who had ser7ed ar

nersors it 1,e pflhools.

'Teachers who had .olunteered to chance schools and teach in a srlool
vith a different racial composition than their own.

!iew teF:xlers arsined to schools with di7ferent racial composition
than their own.

::ontrol .eachers randoml:i sample "rom the teachin,.

The fiures in TAlA,-' 1, show the relatienalnip of :r-e 'Orms :,err 0d1

to dr-o:.p with tha r%mher that were returned. '.:".at, se respondin,7, remain-d

. They r.2ore3ert approximltely 2-;) cr the staff.

TilliLL 1

TIC11 itra;, FAAL llUCATIONAL OPItil+TUBI?l: April 197J)

dr.:1.,..aticA.al Opportunity

TflP' FOhn memhers

7olt.ntuer tearheno "or c.,!%,.ze

to selools
,-onoositiGn

:derr 3,.G 7 Cfln(1 Z 1-lools
,ti'ferert rnrial .-ompo:;ition

l':1'!1C1(;:11', .r,1` ef /et' r'on rAl teaehrs

i;umLel .r :2,1Arvey Forms

cent
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The responses to the :wo cuestions on the first sheet of

the survey indicated the perspective of each respondent as to (1) the most

hasic educational need or students in the Dayton schools, and (2) ot'

improving the process of staff' inte;,;ration. App1yirii tneir ef'orts to

meetirn7 hasie educational needs has certainly been a lonT-ran ';e effort of

education. integration is, of course, more recently a consciol:s and

direct, reans of attempting to secure elual educational opportunity :Or all

children.

Three persons skipped answering the first question, while two °mitten

the seconc,

Aucatio.tal Needs of Dayton Students

In answer to the first open-ended question, the development of readirr;

skills was the sinrle educational need offered most often, a total of 19

times among the 5P answers, if such phrases as "acadei c education" sugest

thte -?adiAg skill aaion,g other things. One or more persons

in each or the four .7rot:bs nmed reading as the key need.

Individualized inst,uction was named by seven persons, includine in

this fro,,p oP answers one which stated, "Developirc the student's potential

''or learning' to the !stillest.

;1(-.:en other people regarded teachers themselves as the ke.r to hcetin:

educational s%ch adjectives as "cu9lity-, "qualit'iee, "sensi-

tive", "well- ldratcd", and "dedicat(d". One answer descri*.ed the needed

terwhers in tUis way: ',-ac her: who desiitn meanin.;!'irl activitien at which

frpils can sr.cceed", implyin :oln creatithy and sensitivity to stcdent

Heeds on he Tart. the cesir( teaChern.

Tto arca h .2:9r, relations, iuterration, ;tettin, alon.t with others,

thtsions, wsn rceorniced ly person

At least three re:erre to or;:ssi:.Fqienal pat!.errn. 1.;,n h;

or class Si7e. Three others used tiff atstracf Ftrasen, ocTort_hity-,

"freedo;:i to ttiah", anc 'freedoms o:' ednention', witho.:t re'itrcion.

r)
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Two rererred to guidance and new opportunities. l'AtiL'; 2 provides a lintinv.

or these and other recognized needs.

TABLE 2
BASIC EDUCATIONAL N-,.'EDS OF STUDRITS IN DAYTON GCHOOL2

Task Voltintar: New Pandom
Force Transfers Teacher:: 2ample

1. :;eading, ins ruction. 1

deeding skills with comprehension. 1

Ckills ror reading. 1

Mastery of reading ability. 1

h new and Letter readin program with
nmnller classes and teachers
accepting children as they are.

Improve rending and attitude. 1.

More derined reading, programs and a
chance ror vo(.ational education at
earlier age. 1

Liiiity to read well and comprehend. 1

AtAlity to read and interested teachers.
Improved readin,f and study skills. 1

Ability to read and write. 1

A higher degree of achievement in read-
ing and math at elementary level. 1

basic reading and liJtening skills. 1

:insic reading and critical thinking
skills. 1

To be able to read with understanding. 1

Ability to read well
Improvement or basic l'ondamentals.

in academi ns well. as arts
and ,,ocational. 1

A good basic acf,denic education. 1

2. individualized instroc"..ion.
Indiviiunlised instruction by
accupting teachers.

Much more attention ,given to students'
individual needs, on the secondary
as well as on the elementary level. 1

Teachers who believe in directing
attention toward meeting individual
%eeds. 1

Lndivid,nli7ed jLstrw::ion and f.:ccepl-
Fic,. of sttdent: as individuals. 1

student's notential for
learnin ,o the ');11est.

inst-uction with encol:r-
Fwoment and -,,;dance toward acievin7

and socially.

`:, 3 5



TABU 2 (continued) Bols;;IC EDUCATi. NEEDS OF STUDENT:; IN DAYTON SCHCOI

Task
Force

Voluntarr
TyYinsfers

New
Teachers

"Randoci

c;amaLg.

que.lity teachers. 1

Quelified teachers. 1

Oue.lified, sensitive teachers
Well-educated and dedicated teachers.
i;ool teachers 1

Patience and concern for others:
Lqck of self-control upsets many

.earning situations.
Tcachers who desUn meaningful activi-

ties at which plilscan succeed. 2

4. To be able to accept differences in
othershuman relations. 1

Inteyration. 1

End behavioral problems that result
fYom racial tension. 1

ReconciP.iation between races and

enerations. 1

6tudents to have ..rood attitudes
about temselves and each other. 3.

Oioupin:: on ability level--not such a
wide variation in groups. 1

Primary teachers' class size small
enounn to teach basic skills well,
with workshops that present all
reading plans of value so teachers
can choose tne best for their
situation. 1

(:;e 5th ftem in #1.)

6. 1,31ual opportunity. 1

Ereedom to think. 1

Freedom of education. 1

. Pelcvance.
Fieedom oc' movement within the schools

for vocational and other sub,fects.
Orrer remedial i.raining and more
a;ieties of subjects related to
facing everyday situations: mechan-

ical trainin!, computer, homemaking,
car uent.rv.

1

1

cnidanen in academic endeavors.
opportunities with people, places,

hin,u: and ideas.

1

9. eachers ,use the materials
a:ailahle them.

A:. end to this ndministration-techer
in-'i.1 bting, the bureaucracy that

;ceps the teacher nservient to

"6owtowr orrice." 1

. urli..tc6 answerie

t2r



..t.aff Integration

Voluntary transfers was the most frequently mentioned method of achiev-

ing staff integration, being, named by members of all four groups surveyed,

althowt sometimes In connection with another method. It accounted for a

total of 15 responses. Typical of the, comments were these statements in

support of voluntary transfer:

"Voluntary transfer makes for better atmosphere"

"tronge emphasis on voluntary participation. Forced inte,!rioiL
or staf' poses a threat to staff and to school neiEhborhoods
could ilterfere with discipline and with learning."

The method with the second highest number of frequencies was the assign-

ment of r.ew teachers to rill vacancies in racially different schools, with

responses. Only the new teachers group failed to have a sinkje advocate

or chis metho6. Typical statements in support of usinv, new appointments to

further staf integration were:

"bike all new assinments with staff integration in mind."

:,ear add more Leachers to the staff who would be willing to
integrate if necessary."

"Continue to assign new teachers to schools requiring staff integration"

The 'talks: or in-service training and workshops was recognized by at

least one person in each *rout., a total of 4 responses for this tech-

nique. Ano',her group of 4 people renopni7ed the importance or adninistrative

and counselir..7 support for thon who made transfers. Comnts alor e. this

line ihclhie:

"!...a'r.e it clear lo new and potential iranser, teachers that the:: Fin

expect and get administlrative support in a school that has a racial
difforence Knowledr,e of this support would relieve some of the
fear; that exist when goin7 into any new ,spool regardless of the
reason."

"Cer:iinly the people Az) nr,ke this rove shoul he counseled and Riven
help durinc the year. To %live people to become disillusioned and not
receive certainly does not help the cause."

Montivuous consultation and supervision with new skills, r.ew materials,
7onsistent constructive fee6b&ck."



A gradual, more experientiaL type of adjustment was advocated by

5 persons. These innovative -ng-eticns included the ollowin

"Two H' '':o:', teaehing the same 5uhject OH arade classe:.:

intesals. an.: have confcrehdes in:7,einef c ir,:er- to coordinate their

clasues and to resolve their i.fficulties."

"Plan involvement between sister schools where t.-t of students
a:1(1 teacherr; could be seen in such a way that soJ16 benefit
Istm. it. DiCCerences could be spotted, and ii 'ice;: h.-)ted, of
both schools. Provic:e orportunity for teachers to vist :'.31,J observe
the Learhizg situation for a few days. 11th time to tal a ther
staff. melMlers, teachers themselves woulh he Lp relieve

other schoo'IN and give more security to pco,ile

"IC teachers could visit other schools aril see 115w they DPerlt.o, m:y
fears would be calmed about staff interatiJn. if some teacherf:

would riot WRflt to change schools after this, they may do more harm
than good if they were forced co teach in a school they didn't like.'

"better administration ancl faculty cooperation is needef:. Allow trans-
fers a 'trial_ period'. If they wish to transfer with reasonable
request, re,it it. Pesolts of transfer could be discussed, and
ideas and opinions aired in both areas of ihite and black."

"Have teacher: e).charge positions for ,;,).1t.' a year.'

L'pecial incienti..'e were adioda-_-i ';v 2 porsonn, while another slavrested

:;tro:; uubLic relations mpain cell He idea'

"n,nter tl;c! Fore's reccnundation to rake
voluntary core ,:11,2-1.cfAve."

iC neceLs. toh Lech...rs who hare integratet to attend
various loc,t1 fecelty mcdting 'nib talk IT the idea, ttrepareh to give
reasons why teachers shole inteiTate. beirint the order from 10:
statinr4 that school- mist intetrated."

Two person wanted. tie principal to be'.' the corer to essi,..n staff re,d

4 others to niT rotation ii: subh coents as the

'Give 1,;.(!

when
mere reason'' 1O- !."%1,00;, t' -t7, 1 L

Or rotation '.'or,' , or rot
to oxcee,-: 5 in on, 1.hcol."

"i peroa!; a _ea' her r1,1;;,,jr.

in ore sch-iol. teaci,ers tc move ar:nho every 5 y,ars
1;11 I C I k.'{,;.',C "

3



That the ideal of achieving staff' integration is complex in its

implementation is implicit in these statements:

"I can think of no short-range plan which would not be very painful.."

"Keep the class size down, adq plenty of aides and resource teachers.
Pb not transfer older teachers unless voluntary. WolA with the
more flexible newer teachers. Contact teachers personally with
'professional' qualifications to fit in new positions. Help adjust-
ment with iservice and plenty of personal contact and concern."

One individual suggested "a basic reorganization in some fashion, such

as a pod" and another proposed "work toward. open housing to help chane

neighborhood patterns." Another suggested:

"Integrate the schools themselves. As a white person, I feel
would be more comfortable in an integrated school with an integrated
staff."

Three persons either left the space blank or wrote "None" in answer

to the question about staff integration. One member of the control group

expressed a strongly negative point of view:

"I strongly disapprove of this 'staff integration' ratio bit! Each
teacher must meet at least minimum requirements to teach, so where's
the beef? I don't understand what is being implied or suggested
by 'equal' or 'quality' education. If the pay scale were the same
all over the state, I feel po3sibly this would solve many existing
problems of transfersmight instigate other problems though."

Because some of the above suggested methods of working toward staff

integration oppose each other, the Equal Educational Opportunity Project

staff members and the administration need to weigh carefully the opinions

of those responding to the survey. That individuals perceive the problem

quite differently is shown by the fact that their responses were so diver-

sified. However, as the number of responses indicated, there was a strong

tendency toward a2proving staff chani:es by voluntary transfers, along with

assignment of qualified new teachers in positions to promote staff integra-

tion and support of the changes through f.n-service workshops and seminars,

counseling, and p?rsonal support. It is important for EEO personnel and

other& to recognize the span of diversity of opinions.
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Tank Force Roles

The five functions listed in the MO Project for Task Force memb3rs

were listed in the survey for Task Force members to answer as to their

degree of involvement. TABLE 3 indieats the extent or rticipation of the

33 Task Force members who responded to the survey.

TABLE 3
10(qNT OF FUNCTIONING- OF TASK FORCE MEP.TER3 CF EQUAL, EDUCATIONAL OPPORTUNITY
iTo,rEcT 1 6. -70 N = 33

Item
Not at
All

Once or
Twice

3 to 5
Times

Quite
Often

:.egularly

ThrDol]t
The Year

1. Liaison person letween school
and central office. 52f, 3V0 3':i

,

9610 3';,

2. Rec,ource person in building
in aiding positive interaction
among staff. 21% 24%

9c,:, 21% 24%

3. Resource person in helping to
determine needs within school
reiatfng ;c) pupil interaction. 33/, 215. 3'10 30io 12'6

4. Providing inpit to AO office
by making recommendations of
activities, that EEO might
implement. l 42,i, X 0 0

5. Aide to prircipal in helping him
and staff in the development of
behavioral goals. 95 27;; 15', 1.6',f, 30,:.,

As the table shows, the fifth role was carried out to a greater extent

than any of the others, probably in relation to the city-wide instructional

emphasis on behavioral goals during 1969-70. This item received the highest

percentage in the column, "Regularly, throughoui, the year", while also receivin.T

th, lowest percentage in the category, "Not at all,'

The second highest level of participation was "Serving as a resource

person in aiding )sittve interaction along staff."

Third in incidence of partici]-ttion was "Serving !,.s a resource person in

``4



helpini; to determine the needs within individual schools relating to pupil

interaction."

The least function carried out by Task Force members, according :,c) the

survey, waG to "Provide input to the EEO office by making recommendations of

activities that the EEO office might implement",with nearly half of the

group indicating no participation in this feedback procedure.

In answer to the open-elded question as to other functions carried on

by Task Force members, responses varied from "Attended meetings" to "Feld

sensitivity sessions with teachers.' One Task Force member added this criti-

cism of the Task Force Meetings: "They seemed like wasted time, for no action

came from these meetings, nothing but words."

On the other hand, besides attending meetings, some Task Force members

were self-propelle,i in initiating other roles as listed in TABLE 4 below.

TABLE 4
SELF-INITIATED ROLES OF TASK FORCE MEMBERS IN EEO PROJECT

Item
Times

Mentioned

Administrative duties 1

Aided new teachers in setting up goals 1

Tried to help my fellow workers become more aware of quality education 1

Talked up the concept 1

Observed at one school where a racial crisis was expected 1

Investigation of one school's 'racial confusion" in the Fall 1

Talked with principals and teachers to allay rumors and encourage
positive outlook

Tried for self growth 1

Worked with school committee for inservice workshop on black history 1

Held sensitivity session (grade level 6) focused on teacher relation-
ships with other teachers, pupils, and administrators 1

Chairmen of a group or committee 2

Conducted informal sessions with persons new to the building in
effort to ease tensions that occurred 1

Visited a high school during "buddy week" and an elementary school
where bussingLhad occurred 1

TOTAL 14
C/IWIMO Mit .1.1.71C11771.1WWW=

A total of 14 Task Force members or 42% of those returning the survey,

added no item for question 6, on the Task Force evaluation page of the EEO

Survey. !'41



I7orams of Priori

In a second cr.oen-ended question, Task Force members were asked to

identify programs which should receive priority in determining the activities

of the EEO Task Force for 1970-71. As would be expected in an unstructured

answer, the responses ranged from areas of communication to in-service to

curriculum matters to organization of schools to miscellaneous suggestions,

involving both speoific and general statements concerning priorities. These

suggestions are grouped in TABLE 5.

TABLE 5
SUGGESTIONS OF TASi FORCE MEMBERS FOR ACTIVITIS WHICH SHOULD RECEIVE PRIORITY

Area

Publicity
and
Communication

Activities Suggested

Acquaint public and staff with purpose of the EEO Task Force,
to encourage teachers with questiors to go directly to Task
Force member in their building.

Provide more information about its actual functioning.

Uce Task Force members in the community to provide information
to quell doubts and uncertainty.

Prcvide true facts abcct integration.

In-service
Workshops
and
Seminars

Sensitivity workshops.

Follow the Head Start emphasis on upgrading the educator.

Require in-service of staff of schools integrated by busing
to prepare them for the in-flow of intercity culture.

Plans for providing quality education. (Good schools can be
integrated easier than poor ones.)

Train resource persons to aid positive interaction among staff.

Conduct workshops and cvriculum meetings to Ouse ideas.

Work on teacher attitudes and flexibilities.

In-service for Leachers assigned to racially different schools,
with follow-up sessions.

Programs directed at communities where Negroes and whites are
integrating for the first time--working toward community
involvement and understcnding.



TABLE 5 (continued) SUGGEL;TKNS .C.1: 1( FORCE MEMBERS FOR L;;TIVITIES WHICH

SHOULD RECEIVE PRIORITY

Area

Curriculum

Activities rested

Plat system-wide goals.

Bring about accountability.

Help develop and implement plans for meeting,individual needs.

Aid in development of affirmative educationa program.

Provide resource units in black history to b r integrator. in

the curriculum.

Organization
of
Schools

Mbing of teachers.

Work toward development of program to implerint integration of
stiff across the city. J

In' ;er- school contacts: sharing, programs, end skills.

Ge: members involved in integrated situation's to give feedback.

Jork for integration of schools; complete integration of all
sclools.

*

Bwing: children, parents, and. communities need help.

Teacher transfer: Try to find more attract%ve means of
encouraging transfers.*

Special
Projects

Sponsorship of groups like "Voices, Inc." f)r children from
a:.1 sections of the city.*

Work on legislators to do something positive about open housing.

General Activities to make marbers of cask Force feel useful.

Ulderstandin3 of new federal regulations and guidelines so
that tie staff knows what is enforceable.

StuCmt involvement.

ruggested by more than one person.

Seven Task Force me:bers, or 21%, listed, no priority on the survey.

Several persons made more than one suggestion. Viewed in the perspective of

2.e needs of the Dayton schools, all of the items merit cl.nsideration in plan-

ning ftture prof rams.



Perceptions of Value of Teaching in New Situations

A list of 13 teaching skills Aich might be desirable in new situations

was given in Part. I of the EEO Survey in a Likert-type scale for each group

to consider from a mark of (1) "Strongly disagree" to a mark of (5) "Strongly

agree." (See Appendix for copy of the EEO Survey.)

A weight of 5 points was assigned to each "Strongly agree" mark, 4 to

each "Tend to agree", to each "Uncertain ", 2 to each "Tend to eis6.:ree",

and 1 to each "Strongly disagree". It was then possible to find the average

for each group on each item. Unfortunately, some of the items were omitted

by a few or the respondents to the survey, but this was taken into consid-

eration, in computing the average.

Breakdown for the averages for each group for each item is given in

TABLE 6 on page 13.

The total group placed a high value on items 5, 10, and 11, which rated

a total average of 4.8, 4.8, and 4.7, respectively. All new teachers and

the other teachers in new situations rated Item 11 as 5.0, indicating "Strongly

agree." Iters 5 and 10 were highes*. for Task Force members, each with a

value of 4.8, as well as for the Control Group, who rated them averages of

4.8 and 5.0, respectively.

_item 5. Within each school, teachers should be provided with time and
opportunity to create instructional materials which meet the
specific learning requirements of individual children.

Item 10. Total school and classroom activities need to be organized
with the ki.nd of structural flexibility that meets the diverse
needs of pupils for continuous learning.

Item 11. In a disadvantaged school, large group (or class) processes
of instruction in 6. as .1-,ould be replaced with irdivid,:-

alized modes of ir;truc+'511 or small group learning.

244
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TAsk Force members onu Leachers 1u new sitl-tions, chiefly an

tran:;fers to racially (Afferent nbboo1n, high average value to Items

b and 7, as shown in TA!th

Item 6. ;'forts shoul(1 be made for the rohool to Leom. more or a
eommunity center, involving parents in planning fc.f and
implementing their children's learning.

Item 7. In order to teach Black history, culture, and other cpe-lal
courses which relate to interracial understandirv, teahers
should be provided with a wide variety of materials from
which to choose those most applicable at the various grace
levels and for particular courses.

New teachers also pointed out the special value of Items 1 and

Item 1. Teachers who transfer should have training in assessing pupils'
abilities and learnin skills in order to plan curriculum
activities which will be meaningful to pupils.

Item 3. Teachers should be provided with in- service train]ng in apply-
ing specific training techniques in areas where intellectual
and educational deficits are most severe among; the disauvantaged.

The control croup put special emphasis upon Item 3 and Item 10, both

quoted above.

i,owest values or the total. cgoup were Items ?, 9, and 12, althoull the

average for the total :7oup on these items noted "Tend to agree." Lowest

for the Task Force members were Items 9 and 12, with an average of 4.1. New

Leachers placed lowest value, 3.9, on Item 2, althou,h in the 1:elf-Act1. ali-

zation markitv of the same list, they felt less than ":Ioderately successful"

in this area of "selec'tin,- and applying teaching strategies which reflect

cdfferent livels of ability and achievement;' as is shown in TALE 7

or --n.gc The cos,ro] ,7roup cave Items 4 and ö their lowest value or 3.9,

"Tone to asses:."

,n,'.,..er.lec Item ]4 t'or the survey participants to adL their own concern

%: ea of ',a,1 n total o from

r.ompTictch. tne si)rvev.
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No additional res,)onse was had,: t,y the following:

19 Task Force members, 58% of those sending in the survey

3 new teachers, 43% of those sending in the survey
3 transfer teachers, 500 of those sending in the survey

5 control groupt 56 6 of those sending in the survey
30 of the total group, 55% of those seelding in tLe zurvey

That more than half of those responding to the survey aided no additional

item 'nay be interpreted that the list seemed fairly comprehensive to these

:.11 of the additional responses from the other 2.5 persons are listed,

althouj1, strictly speaking, some of the write-in items might not b:J con-

strued as beim7 in the al^ea of teaching skills.

f,rivstions to f,,doplement Teaching Skills in New f,ituations

Task force nembers added these .terns:

"Less demand on teacher's time, especially at the elementary level,
berore and after school."

"In- service c,,,urce to help correlate Black :listory and culture."

"Visits to other schools by educational personpel. (This was cut
short this year.)"

"Home visitations as a requirement, but made only the parent is
first contacted an:: seems agreeable."

sui,-gro,p should seek unity among themselves and with the larger
school organi7ation, seeking better relationships with other schools."

"Pure hohe:;t;,. with the student, develap7sent of true empathy for
teacher curi sti.dent."

Use or 46e... Fxoup work for more inaividuali instruction.

"i..,edl..ce the r.er -pupil ratio to 1. to 20 y.er

New teacl,er cr.siderec, these items iir.portant and adder them:

'!.fany onporittes to take the children out or the uildim on
field .

(-;7'r1 Thur. r7ilide.

-,oward c:Allreh in th new sization and a basic
aith ir, abilities."

'Teacrel e.ipross theselves as people an6 vu.:r.era:,1u

the erno)or.; (117,Ftt!' or the rocri, not operate as plastic "ye:," zen.'
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Transfer teachers made these co.xaents in answerin Item 14:

"Teachers should become acquainted with their new school community
prior to September."

In the follow through situation, I am allowed at least half an
hour of time during the day to plan, prepare materials, etc.;
this is very inportant to me."

"Just what is being done: interesting experimental pro7ra:ns, in-
service programs, etc."

The random sample group suggested the following:

"A visitation period of 9 weeks or exchange of teachers that have
not had contact with members of other races."

"More information about the school environment as related to Wnat
the community is really like."

"A class ratio of 15 to each teacher."

"One state salary scale and eliminate the loss of pays it' or when
transferring.

:elf-Actualization in Applying Teaching Skills

Ina parallel column to the 12 i:.ems of part I, star:* memters were

asked to rate their own performance during 1969-70 in the area of each item

markin according to the following Key:

Tho ite:.1 with It.1 hi ;hest ratini;, 4.3,

total -:roup IteL 13;

1. Little success
2. Some success
3. Moderately successful
4. Usually successfill

5. Highly successfs,11

in Self-Actalization :or the

Ite.:1 13. irientIshii u'' a teacher with a %erILF:r of anotl:er race is

r,lateu to teather':, own positive attitudes about r.(2:iers
o.' another race.

you, cr,* new school :dtbaticrr.-- ,differt,L, racia]ly

t1, .-2 rutin: item 5 , %.itn

ite:A it one re:;: re of' th,,..! :-r

r



members omitted an answer to the Self-Actualization blank, so that the

rating' of 4.3 wrs based upon 49 responses.

The area it which the staff felt least successful wan item dealing

with making the rchooi become more of a commuhity center, "involving parents

in planning for and implementing their children's learning." The average

for the total group for this item was 2.1, slightly above "Some success."

New teachers and teachers who transferred to racially different schooTh

gave especially low ratings to their own Self-Actualization in this area,

ratings of 1.6 and 1.4, respectively.

Item 7, dealing with black history and cultural materials, was lowest

for the random sample in Self-Actualization (2.5). This group, also consid-

ered themselves less than "Moderately successful" (2.7) in the areas of

Item 5 (time and opportunity to create instructional materials to meet the

spes'ific learning requirements of individual children) and Item 8 (opportu-

nity to attend seminar:: in understanding forces or social interaction es

the r-late t3 historinal, cultural, economic, and attitudinal :inferences

asociated with race and class status). Task Force members also rated

It 5 as second lowest in '3elf-Actualization.

Teachers who transferred to racially different schools gave the same

average rating, 2.7, to Item 5, but gave a still lower average rating, 2.3,

to Item

Item cn 2eachers need access to and practice in the utili.ation of
principles lases on social psychological research that is
related to changing intergroup attitudes.

Next item 6, new teachers gave their lowest averaeo rating, 2.3,

their on 7,elf-Actualizatier. tn(..

12 tiv_ ol:t...ot of ri cour,

involve (,>..7. en ;17-2 ...tnIcturo.. or '....oz...ro"i .;.x eortnce

or .,,?.,11-01e 1r2arnin.: l'ecome

.r.....(roroted Fn- an indication that nisciplis(, or clac ontroi,

something of a problem for new teachers, or, perhapn, that t'ne new

.1 ()
17



teacher:; may feel more Inclined t0.4urd Jess structure and control.

TABLX 7 on the following page provides a listing of the average ratinr,s

for each group, item by item. A further item analysis in comparing the

results of Self-Actualization given in TABLE 7 with the theoretical valves

given in TABLE 6 on page 13, was not possible because of time limits set

for the evaluation report. Since the response:, refer to the same items, the

reader may wish to make further interpretations on his own in comparison of

the two tables.

While few omissions were made in the theory column, a number of omis-

sions were made in answer to the question, "How do you rate your own perform-

ance this year in this area?" This may reflect, for some individuals, a

'Lind of unwillingness for analysis of self-performance, or as some Task Force

members indicated, administrators did not feel a necessity of answering Self-

Acti:aliatinn planks. No new teachers omUted any items in the 3elf-Actual-

ization column.

In general, in interpretation of the Self'-Actualizatioh response,, the

respondents to the survey felt only "Moderately succssf'ul" in the areas in

which they marked "Tend to agree" or "Strongly agree" as matters of principle

which shouln prevail- Therefore, a greater educational opT,ortunity for

children and young people could evidently be brought about through t,-.e

establishment of policies which provide teachers with the necessary condi-

tions ar.6 situations whereby they may be better able to bring about certain

a:7;iect:7 of q.ality education which relate to their own teacliih skills.

1(.
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Perceptions or Pupils and Their Achievement

A listing of 21 statements in Part II referred to black ano white

pupils and their achievement. Respondents to the survey were asked to

make a "candid appraisal" of each statement, using the same Likert-type

scale as used in the first column of Part I of the survey:

1. strongly disagree
2. Tend to disagree

3. Uncertain
4. Tend to agree
5. Strongly agree

These statements included a number designed to reveal opinions of

staff about pupils and their achievement under integration. The composite

averages of the four groups on each item provide a kind of snapshot view

of' staff opinion.

The two items on which three of the groups marked "Tend to disagree

were Item 7 anu Item with an average total rating of 2.1,, and 2.5, respec-

tively. The random sample group gave an average of 1,.1 to each of these

items, enerally "Uncertain."

Item 7. While student achievement tends to suffer under integration
when white students are in the majorit: .

:tem 6. 'yThile student achievement tends to suffer under integration,
if white students are in a minority.

Teachers who were voluntary transfers gave these items very low ratings:

1.n and 2.0, while new teachers assigned to racially (Afferent schooli, gave

them averages of 2.2 and 2.0. Item 7 had the lowest aver&ge o' the 21 items

fcv the Task Force mcmhers: 1.9, while Item 6 was in the rirecAion of

"Uncertain" with an average of 2.6.

/loth the 'T'a:3k :7'orce Lnd the yollinrary 7.rarrs, na

somewhat 4 (2.5 an,. 2.-1, a sa ..tc:

icl rev .-act lerk. 'Tincr.:-tin' 0.3), while 7.he rxv' D7 :711,21 1 T.,

*v-rage :er totr. -1;ncer-ai::"
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Item 4. Differences in achievement between integrated and segre-
gated Negro studentc are of only minimal significan.

At the opposite Inc, of the scale, both voluntary transfers and new

teachers h1-1 a tendency toward "Strongly agree" for Item 11 (4.7 and 4.9),

an item with which the other two groups marked "Tend to agree" (4.?), the

total av:raL7,e being 4.3, highest for any item.

Item 11. The integrated settin has a great potential for pro:i-..cing
better interracial understanding.

The random .:;ample of teachers also tend toward "Strongly agree" on

Item 9 and Item 20, high averages of 4.b on both items, while the

Tasx :'orce members marke them "Tend to agree" (4.2 and 4.1). In contrast,

on the two items, the voluntary transfer teachers had an average of

"Uncertain" (3.4 and New teachers were more "Uncertain' on Itcm 9

(3.4), and registered an average of 4.4, "Tend to acree, on Item 20.

Item Integration by itself will not automa::icall:; bring about

improvement in interracial understandinc

Item 20. The student's immediate home neiFhborhood exert:: an

important effect on his achievement, independent of

family social class, ability factors, and school class

composition.

On Item 19, three of the groups averaged "Tend to agree" (4.2. 4.1,

and 3.0, while the voluntary transfer teachers had an average of 3.5, more

in the direction of " Uncertain." Ti.e total average vas 4.1, "Ten.-:. to agree."

Item 1(:, :a.i1\ social class exerts an important influence on
ahievement.

Tas'. Yrw ,lave averP.e,e:, or 4.2 to iter. in,:i-

;-a7inr- to r4.-,re ." Item 13 ' the secone, averru:;e (4.6) for

voint;Ar: trans 'OT teachers, ran'ning second to Item 11 rote:: asove for this

253
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Troup. The random sample average wo,: ';.7 for Item 13, *Wine the new

teachers' average was 3.(,, givinr a total average of 4.1. The random

sample also had definite "Tend to agree" (4.4) for Item 10, but thz.,

voluntary trtnsfer groun and new teachers were more "Uncertain" (3.2 and

3.3), provicLng a total average of 4.0, 'Tend to agree."

Item Integration by itself will not automatically brirr-;

about improvement in achievement levels for Negro
students.

Item 13. To facilitate achievement, integration requires an
atmosphere of low social threat, a low level of anxiety,
and minimal conflict.

Another item in which the total avert4;e was generally "Tend to agree"

(3.9), was It 16. New teachers gave this item 4.0, Task Force members

3.), and O? others and 3.7. This item should be considered in connec-

tion with Iten 15 eor which only the random sample had a "Tend to agree"

(3.), with voluntar;, transfer teachers and new teachers definitely "Uncer-

tain" (").0) and Task Force members with an average hal' way between

"Uncertain" and "Tend to agree" (3.5). Total average for Item 15 was 3.5.

Item 15. (Yerall, integration dos help the average Ne7,ro student
to C1050 some of the gap between the achievement of whl_te
and i:egro students, hut it does not appear to have the
potential to completely elute the gap.

Item 11). To ,'1.o g mse the ap, into choul( ccopanied by
u. ;tuber of additional, specific ?rogram .k.si;ned for

the disa,vantagcC.

the other except the Task Force merfcers we:,-- "Uncertain"

orHt. lem'.:r were more in the Cire.-tion of "Tend to

':(,luntery :Asanfe:c teachers' averae or vas

o:' to ..':'cep 1; an !1.(2

There gr.1' 'netween achievement or t e aeerage
a,; the aerve ilack student.



The -total average for Item 1, Item 2. and Itea 12, was the same (3.q,

interpreted as "Tend to agree." The Task Force menbers' average for 'tan I

was somewhat "Uncertain" (3.6). New teachers were definitely "Uncertain"

al;out Item 2 (3.1). The random sample group was "Uncertain" about Item 12

(3.1).

1. Integrated Negro students, as a gYH p, achieve at least
as well as segrated Negro students.

Item 2. In many cases, integrated Negro students achieve at higher
levels than segrated Negro students.

Item 12. The integrated setting has a great potential for producing
an increased orientation toward achievement.

Somewhat in doubt, but closer to "Tend to agree" (3.6) is the total

average for Item 5. The voluntary transfer teachers gave this an "Uncer-

tain" average of 3.2, while the other groups rated it 3.7.

Item 5. Negro students in integrated schools wlth a high social
class tend to do better than Negro students, in an integrated
school whose social class composition is lower.

Other items were generally rated as "Uncertain" by tLe total group:

Item 14 (3.4), Item 18 (3.1), Item 3 (3.0), and Item 21 (3.0). On Item 14,

voluntary transfer teachers averaged in the direction o: "Tend to disagree"

(2.4), while new teachers generally marked it "Tend to agree" (3.9). On

Item 3, the random sample group average was in the direction of "Tend to

agree" (3.8), in contrast to the others. New teacher averaged "Tend to

agree" (4.0) on Item 21, while the other groups were all "Uncertain."

Item 14. To facilitate achievement, integration requires an atmos-
phere of high achievement expectation.

: :ten 16. Any student (black, vLitc, or .e;:er o: other identifiable
prollp) is likely to s,iffer some dc::1-ee of ef'.ucational dis-

advantage as a facet of attendint-, a sc'nool or being in a
classroom with prec:ominantly lower status

1,=.: 5 5
2 3



Rent 3. Segrated Negro students frequently achieve as well as
integrated students.

Iter, 21. To encourage maximum achievement, schools should organize
classroom grouping by ability levels.

Listing of the averages for each item by the four groups is given in

TABLE b.

In conclusion, any one or any ;;rouging of the items might beuc7s

su6ject of 6pecific research as to the actual situation in Dayton sbhools.

Up t9 the present time, however, achievement test information in the Dayton

schools has not beer. compile6 by race", but rather by school and by grade

level withj . the school. For Dayton schools, therefore, the proof 02 dis-

proof' of any item is not available. TABLE E gives the oninions of those

who responded to the survey, but does not, it itself, either prove or dis-

prove arc' of the statements. Opinions are valuable in assessing where a

school system stands in the i-:erceptions of the professionals who work with

students.

Nome of these items have been investigated in other school systems, as

is pointed out in and Social Class Isolation in the Schools--A 2eport

to the Bean'. of -.ie7ents o' the University of the State of New York", published

1.y the Tivision of iese?ron of the New York State F:ducation Department in

.'er;e7,ber 1969.

A tally ma, :.o; the esponcents consi7:erec'. :hat the:

their ,:'on(1..sions for Fart II. About the total .-:.roup

a 30)1FCC, or basis of their point of view. Their responses

:011CY::

It', o:nor
7-4 nch

eri ence 65-

nest results
Aesearcr, reports -6
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The remaincer oC :the total group save combinations two, three, or

all of the bases suggestee. Their responses were taalied separately, as

follows:

It's common knowledge
2,t,: own hunch 16Y,

Personal experience
Test results
Research reports 22,/,

For both ways of answering, the respondents relierl chiefly on "Personal

experience" in arriving at their "points of view." Those marking more than

one response were more likely to include "Test results" or "Research reports"

than those marking a sinrle one.

Perceptions of Dynamics of Interaction_

Part. III of the :t.rve;; listed 2[ items with the title, "Yynamics of

Interaction." The phrasin7 these items served to brin: out 6 wide civer-

sity of opinion flrom the 55 respondents to the survey and inspired a ;:ood

mmber write-in comme,Its. final item of% .:lart III as:-.en for a rank

orc'er the thret, most important causal factors o:' ".-,nrest in the schools."

ith responses weihtee, three points for a :irst choice, r.W3 or a

second choice, and one point 'or a third, TAP.L.i: 'kists :he factors "or the

total ,-,roun in rank orr:er and indicates the rankins o

t,s is slow ir. Th.tle, the (roups were enera".:-

social :./inate o' 7rotent and 6isorder" was .h. chie' a- ca, E.ctor,

:he ranc.om samnlc o: teachers reverses, "ac .or wit,: the one

e- 'otal anr.

n 23,':;a1 f'aetor F.0-.001 tlrc , vieve

survey, wan "Hosti.iti

2ancc, 4 by the

ci, '),a latter -roues oein--; i rat 1 i. i --.erent
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9

i6"11iKINC. (Yr' Cli.ft!.:UT lb U(1100I.3 by

Causal
Factor

Ueif;hted

Value
Rankin
by Total.

Group

Task Force
Members

New
Teacherc

Vol)inLar./-

Tranders
Random
Example

Value RankValue Rank Value hank. Value Rank

A social climatfl of
protect and disorder 96 1 60 1 12 1 12 1 12 2

..,)ireot mtside provo-

cation and direction

carch for excitement

69

31

2

3

36

17

2

5

7

6

2

3

11

0

2 1',-,

ridcational r;Tievances 26 4 13 3 5 4 1 0 4 4

-,,:r:30nal. rievarces 25 5 15 6 5 4 ]

.

.., 4 4

Ilitesi year and
distrust of Necroes 25 5 17 4 0 7 4 4 4

Neroes' fear and
distrnct of ''cites 20 7 13 7 0 7 3 4 4 4

1:ostility between Black
and '.1-lite students. 15 t; 9 1 .., 4 2 c

Oti,er causal factors for urxest in schools were added by Task Force :embers ?rd

new leaders who responded to the survey. They are listed below with the rank ri,iven

to their 14r cii,t individuals who added items.

Rank Causal Factor Sui;uested

1 Uncertainty in how to cope with the social and economic conseauences
01 our sciehtifie age. (Task l'orce member)

1 (elfishness of doing your o''n thine when you van; to. (New teac'cer)

2 Pwr quality of cOv,cation due to lack of preparation by educators.
(Task Force member)

to 'lister" rind to 'Ilcad' the ea.eational syr;er.1 to a relevR%'
:rricAlLm. (Task Yorce memer)

n: io- er_.nonic -:i':erences. (New teacier)

anr, :ear etween 61aek whi%d
o- identity and loss of social standing. (Task 2or.: member)

.117n.S1 o' -.rte system by all protestiht: uouds.

.'1,.en-e of promoters of marihuana, dope, anu ( :fie-: teacer)



A tabulation of the averages fox each of the sub-groups, item by

item, is shown in TABLE 10, with the averages grouped according to their

tendency 10 it the key or Part III of the survey.

1. Strongly disagree
2. Tend to disagree

3. Uncertain
4. Tend to agree

5. Strongly agree

The First four items, dealing with students' respect for teachers and

administrators accordinu, to race, brought a general tendency toward "Tend

to disagree", with total group averages of 2.0, 2.2, 2.0, and 2.2 for the

four items. The voluntary transfer teachers' average of 1.7 for each of

these items indicated more disagreement with the statements than the other

three groups. On the other hand, the random sample group average was close

to "Tend to disagree" with 1.8 on Item 1, but had a tendency toward "Un-

certain" for Item 2, Item 3, and Item 4 (2.6, 2.6, 2.9). Disagreement with

these four items reflects staff opinion that students, regardless of race,

do respect teachers and administrators, regardless of race. That the aver-

ages were nearer 2 than 1, or "Strongly disagree", may mean that, in staff

opinion, there is room for improvement.

I

Item 1. White students do not respect black teachers and adminis-
trators.

Item 2. Black students do not respect white teachers and
administrators.

Item 3. White students do not respect white teachers and
administrators.

Item 4. Black students do not respect black teachers arr.
administrators.

Voluntary transfer:, also were definite (1.8) in "Tend to ...',isa;;ree"

:tem ; arc ite7.1 aboi:t which the other ,,,routs w re .:ore Un7ertain",

7,rc..1p averar.es o' ?.6 and "Urvnrtain.'

?GO
?,'



Item 5. islack students are more receptive to black teachers than
to white teachers.

Item 6. White students are more receptive to thite teachers than
to black teachers.

Item 20 was given an average of 2.5 for the total group, toward "Tend

to disaree." The random sample of teachers was more definite in this

category with an average of 1.9, among the three lowest for that sub rroup.

New teachers and voluntary transfers were more "Uncertain", each rou

averaging 2.b for Item 20.

Item 20. The Black Power movement holds the greatest promise of
economic opportunity for blacks.

New teachers and the random sample marked an average of 1.8 for Item 17,

interpreted as "Tend to disagree." Task Force members and voluntary transfers

leaned toward "Uncertain", with averages of 2.9 and 2.7, giving a total

average of 2.6.

Item 17. Busing of students is a good way of improving racial
balance in the schools.

The random sample average was in the direction of "Teri to disa7ree"

on Item 18, with an average of 2.3. On this item, Task Force members were

"Uncertain" (3.0), while new teachers and voluntary transfers were halfway

between "Uncertain" and "Tend to agree" with the same average of

Item 18. Interracial dating among high school students is an
effective means of creating interracial understanding.

Very close agreement of riw teachers and voluntary transfers can be

noted for these items: 1, 14, 19, 21, r2, and 23, with averages of 4.7

to 5.0, "Strongly agree", by both groups. The random. sample aperages are

in the category of "Strongly agree" rr all of these items except 19, on which

the group average of 4.1 denotes "Tend to agree". The Task Force members

were also somewhat less enthusiastic alpdt Item 19 with the same 4.1 average

as that of the random sample, and eid not
wholehearterily concur with Item 22,
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for which their average was 4.3,

Item la. A Negro has the right to live anywhere.

Item 14. A black family moving into one's block should be treated
on equal-status terms as other neighbors.

Item 19. The civil rights movement has a basic rationale that can
not be ignored.

Item 21. Persistence of poverty in a land of plenty should be a
cause for everyone's concern.

Item 22. Equality of economic opportunity is a realistic community
goal.

Item 23. Birth control information should be made readily available
to the poor.

On Item 7 and Item 8, voluntary transfers had a very positive "Tend

to agree" average (4.5). New teachers and the random sample group had

averages for these items which clustered around "Tend to agree", 3.8 and

4.0 on Item 7 and 4.2 and 4.0 on Item 8. However, Task Force members'

opinions averaged only 2.8 and 3.4, "Uncertain."

Item 7. Generally, white teachers are as well qualified to teach
black students as are black teachers.

Item 8. Generally, black teachers are as well qualified to teach
white students as are white teachers.

Only the random samplc, group fell short of "Tend to agree" with Item 15

and Item 16, on which they registered averages of 3.2 and 3.0, "Uncertain."

item 15. Integrated neighborhoods help to eliminate racial prejudice.

Item 16. Racial integration of neighborhoods will solve the problem
of racial balance in the schools.

Characteriz%, by g.nlerxl ur,..ertainty were these items:9,10, 11, and 12.

New t.*Nchers showed a trend toward agreement for Item 10 (3.7). On this

item, the other averages were: 3.5, 3.3, and 3.4, leaning toward beinc;

"Uncertain," Task Force members had a tendency toward agreement with Item 9

(3.6), while eac,, of the other groups had An average of 3.3, closer to

r 0
30



"Uncertain," ?As:: F.011 :.ymbers favored "Tend to af-,-,ree" with Item 12 (1.9),

as did the random 2q.mpl,. (',A), while the other two ,7roups had averages

olose to "Uncertain."

Item U. Most hite Jibei.,Ls do not want to tens :.heir

to predominantly black schools.

Item 1:). tipper class No:Toes want to send their e'r.i1-:'ren to

predominantly white schools.

Item 11. Blacks of a low socio-c.:!onoi,-: class do want to
send their children to interTated schools.

Item 12. Whites of a low socio-economic class do not want to send
their children to illtegrated schools.

New teachers and voluntary transfers Bain substantially awyeec or,

Item 24, with avera7,es of 4.3 and "Tend to agree." The random sample

Group was "Uncertain" (".i.1), while the Task Force merr:terL were at the half-

way point between these two positions 0.5).

Iter 24. Racially anr, socially isolated schooic. fire a factor in the
rise of ielinquency among lower-statur, .;:oleseents, whether

blaci: or white.

All except the ran:lom sample ,roup the same averar,e (L.)), "Tend

to a;reeP, for Tten The random sample average " Uncertain."

Item Pc. The -ent,Tal failure to eliminate se-r,?-ation in he nation's
schools, whether dejure or de 'acto, has i-lerense the

level of interracial mistrust among, whites and

?he teacher or Iter 2r, was fn .irf ;on .-.:' Tend to

acTee" c-her three ;roups al: Uncertai'''. .^.), and 2.ij.

-en 2 disPro.:,r lonate amount of time s~en, tencher
or, tis^ibiinc .sroblems in a newly in 7e,7-raterf, situation.

:1,;:, =,vera e .c :-. -ref.:" c, itPr. am

.ar, Ai a7,p,,,,. ..-,,.:-. (:'.'0.

,..),.... :. -t-,..i,:: Anor
1 ;

r-.



The ranom sample ,.-.rk-lup again stoop alone 'Aqth an average of

approw-hing "Ten(' to for Item 28. The othe 7rorr)s clustered

about "Tenn to ar!-ro" witn r.ver:te:3 of 11_, arr:

ltem security c",uar, ih school can co ',ban

mhiLtain an neasy reace.

In an (Lttittlde cuestionnaire, such as ?'art of thin s'Jrev, the

diversity of opinion as represented ty the average;; of tre stc,-Jroups,often

provides the :dm: of :3perific information which is ohoccren by a total mean.

,..'aeN1 study of TABLE 10, where the clusters of average responses are

readily 'risible, reveals these difference:.

As in other parts of the survey, the average for t:he total :rout re-

flected the influence o: the 7,roup of Task For,-e members ,.:Lish -,:as far

lar.;er the other ,groups returning the surve-. New teachers and

voluntary transiThr:, -,ere both workinp', in racially different situations, a

circumstance %.:hich 712.:,-h account for their agreement on a number of state-

ments.

In Fart III, the rar.dom sample o- :ttc.ch bac man more avera-1e.: in the

"Uncertain" catc7or:: thay, an" of the other nroups, the nev: teachers

fevest.

7:e% teachers ar.f the voluntary trans-'ers has r.ore items of "Strorray

spree", with vor:',er trans 'ens havi 7 five items a...era:inL: indicat--

in-; a ver n' this on the item-:: c ma.rKe7..

"slumn 'or iss.,iree" was onittod 'Tom because

item. had a:. q.vera,--e o- . or less.
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i r) Lnru '111(711 Tend to fif,:1(., lnterrerences iii Lt, Learninr

IC quality '.'or all :;tudents becomes a ropaion j,oal, then there

needs to he some analysis ol tlose factors whici. tend to interfere ,4ith

learning;, in order that their force may be minimizea.

In Part IV of the EFi^ Hurley, resnordents were askeri to choose among

32 listed factors, rhos' which they ji.1,,ed caused interferences with learn-

ana to 1)lace them in rank oraer. In oraer 7o point up any ..7.1fferences

in their perceptions re,7,araing ana Nezro studentz, the t'pp columns of

blanks beside the item 1.:ere headed "White" arts "Nero."

Instead or completir, judgr.ents of both colur!-mF,, some respondents

chose to do one column or the otter, while some ignoreC, this part of the

survey alto;ether. A Few rankin to the :actor s 'or noth

column:3. These were all used in the composite tales cour. on the following

pages, showirt-; the comparative rinkinc,,s for '6'hi.te and Nerr,ro students for

eac-n sub-!.roun.

r respondents i-nore the direcjons for 1-ar: -":aced their

own 1--ei.:'hts on the 'actor:, e: :ch as vsin t:t.l.c(. or .-.e-en 'car 2'r,

five etc., to indicate that they :el:. ,.!ertaiz, fatsr, ,-ere equ:,1 in

::ecause ..sir.; these returns would have the

ecui;ales: -ei 3 se-erl other responLents, :r.eir

:::ampLc. cue task '."orce meMner

co. .7.ent 'Tnese are all of 1,-)or a:_t_.

roo zr: -.hem!"

_Tr 7at7.. at:on t: rankinj,s, a ' wa; clot.

once: c: !:os:

fe; o7::3`

(2 ,-;".e, ; ter of e a:.



Any i Len, tan in the t< 5, acc:ordn; to T.':.fr Lumi-,osite number

of points accdm]freC. it suh-Toup, may he :bun6 IL the 01.11' tfibles, with

the exception that only 20 1'aetor3 are ranked for the vob,ntary transfer

teachers. ere, or eY.ample, "Poor attendance" a c. factor causimY inter-

ference with learni/: was ranked first for Wbite student:, hy all sul,-:/.roups

except the ranCom sample, who :,,ave more importance to 1 other factc)rs.

For Nero S'r,Cikt5, the voll,niar:; zrahsl'er 7,ea.('nerc. "Poor attenahce"

first place, Task ?oroe nembers placed it seconu, hew teacher. .1:eventh place,

anc the ransom sample isth.

On the 'bur tables, "hack of readincz, ability or crraCe or course" -or

hite s;J..dents tan ranker second, llth, 4th, ahc, as 'ar, factor

interferilv, with learnihr:. :or 3lkck stur,ents, this zamc factor waranked

nirst, .)th, 10h, and rc.

Ncn,' r.eacher,. rankec 'hack of ability to listen an6 pay attention" second

for Whitr,. st)loen:s an 'ir3t stuCehts. Jnila the more er,oerienced

r.ta 7arther av:T, cn the coLlo be c!lassi-

tLe orce mer:oers, 7c.rtarr-

tra,-,sfer.7, rromps; or.s Ran6oJ. samplc, %t?

The rar.r:o ',a:. two quite uiffereht perc,rption c'' the ros.

ar, . fcs ta students, '1,acr: of Totivat,..o.. lhc for blac,:

st en' , aIr D- 'or authority of the teac'rel..- c:

re.7.,rcr. ,t; place for '0:h r,roups by Lt-

enc. "'r( I 'el r.eaccrs. arm is lrb place ,

:-. "s)' a .r, e ea, be-,'

at: ano vclutitir- a ers,

ra: .41.rpie ;i tor ti place :or

9 n 7



T/BLE 11
COMPW1T, :ANKING BY TA;lK 1;'ORCE MEMBERS OF FACTOR, THEY BELIEVE INTERFERE

WITH LEARilING FIT:t NEGRO STUDIZITS

Rank

)-

2

3

4

7

9

10

11

12

White 3tudents

Poor attendance

Lack of readirg ability for grade
or course

Lack of family support for
educational goals

Poor self-esteem (poor self-
concept)

;sack of problem-::olvin7 ability

Lack of motivation

Lack of ability to listen or
pay attention

Lack of language cevelopment

Lack of general readiness for
grade or course

Feelings of inferiority in face
of teacher expectations

Non-compliance with class
assignments

Cultural disadvantage

1 ::concmic disadvantage

14 Tociay's climate of dissent

15

16

17

16

Lack of respect for authority
0: teacher

Avoidance of participation in
class work

health Problems

1) -72:c. e:,s.:- orientation (inter-
persona:. -:onflicts)

2,.) Difigulty lith comprehension
of abstract concepts

21 Lack )f 'eeling o': t,ffestive

[

control of enviroment
ixce:,:;ive interest in the
opposite set:

r.Alntrition
1

1,Jsc o

Ner,ro Stucents

.owe, -1aF;:; -tats

,asr-iastssztva==,--i===sa=oonar-siasme is -mac
3ra:Aet ([ indicates tie rank.

u
0 0

1,a,:k of reading ability for crade

Dr course
Poor attendance

Level of lanf:cuap!P development

Lar!k of to listen or pay
attention

or self-esteem (poor self. - conceit)

;.,ack of motivation

Lack of family support for educa
tional goals

iAvoidance of participation in class
work

1Lack of general readiness for grade
or course

Eonomic disadvantage

Cultural disadvantage

ixfensive orientation (interpersonal
conflicts)

lower social class or status

Today's climate of dissent

Lack of feeling of effectve control
of environment

Lack of problem-solving ability

Lack of respect for authority of
teacher

Non-compliance with class tssignments

Health problems

Malnutrition

tinxiety

Difficulty wit:. comprehension of
abstrac- concep,:s

Lack :)f vocational aspira ions
south

[

- Difficulty with adop,ed text and
learning materials

Idfficulty of Learni:.g tb.s,,,c required

in the course
11CM-CM-CL=111=n0M110-=



TABLE 12
CONTO3r2 HA.::KINO BY ".IF TEACHERS OF FACTORS THEY BELIEVE INTERFERE WITH LEARNING
FOR AND WOGRO STUTTIITS

Rank

1

3

it

5

E7.

9

10

11

12

14

16

17

1)

1F1

21.

Inhite Students Negro Students

Poor attendance

Lack of ahility to listen or pay
attention

Difficulty or adopted text and
learning materials

Lack of motivation

Lack of vocational aspirations
of youth

Lack of family support for
educational goals

Defensive orientation (inter-
personal conflicts)

Lack of respect for authority
of teacher

Today's 'aimate dissent

Poor self-es-,eern (poor self-
r:oncept)

'Lack of ro,din a.cility for grade
or ryou-:.:.c

-Desire for

[

Lack of 7)robLem-s-ljvin 11,iiity

Lan';; r)r i7eneral readiness nor
,;rae courr,.

:Gifficulty learnin: -.asks

rerndre in ^c,,:rze

lack of 'ancruaw.c ,:ievelopmert

:1 ,

.?

7:4 4 171Z. '

1---== --A-
11-7? e;

1 .1- or

.4)

Luck 0: ahilit, to listen or pay
attention

Lack o:' support for educational
voals

Lack of motivation

Defensive orientation (interpersonal
conflicts)

Lack of reading abilizy for grade or
course

Lack of general. readiness for grade
or course

Poor attendance

-Difficulty of adopted text and learn-
ing materials

-Poor self-esteer, (poor self-concept)

Level of langua,i-e development

Lace ,;:" respect for a :thority of

tea(:her

Lak of nroll,-,m-solvin ability

..!L.:1 comprehension of

1,strac' "oncp:s
20nomic.:

Non-:7ompUance with -nurse assignment:,

Today' Llimate

Avoi7. nc.E -,1rti'irrcLion in class

in ri-..=!?

ar

La7,.

of environmen%

tasks reouired

:rr,:tions of

ive :ontrol

Indicate:. Ae

¶'f¶1



TABLE 13
20nPOSITz: 'T'ii11112IMS OF FACTORS Tirz,'Y BELT-EVE EiTiaFilE WITH

LE..NING AlciD

Rank Uhite Students 1;epTo atadents

1

2

3

Poor r.ttendance

Lack or ability to lister, and
pay attention

Lack of rotiYation

4 :.ac's: of rear in ability :or
grade or course

5 Anxiety

6

FS

9

10

11

12

13

3.4

Lack problem-solvim ability

Lack of respect for authorit7 of
the teacher

Economic disadvantage

Lack of vocational aspirations
of youth

Lack of general reacAnesc for
grade or course

Level of lanp:uage development

Avoidance of participation In
class work

Todayfti climate of dissent

Low general intelligence

15 Lack of :'amily support for
educational goals

16 Self-indulgence in face of
difficulty and work

17 7)eflensi,:e orienta .ion (inter-

personal conflicts

18 Poor sel' esteem (poor self-
concept)

19 ;or. -ompliance wfth course

assig_7nr.ents

.volcan.,i.e of nar-17.1or it
lass wor

Poor attenriax:e

Lack of ability to listen and pay
attention

'Lack of motivation

Lac:: of rea(n abiliv for f5rade
Or coarse

Lack o: reardr.ess ror rrade
Cr r:OUr6E:

Lack of fespect for authority of
tnc teacher

Lack of problem-solving ability

:con omit disavantage

Avoidance of -.sarticipation in class
work

Level of lano;ae development

[

Poor self esteem (poor self-concept)

Lack of family' support for educational
goals

Anxiety

[Malnutrition

Lack o2 vocational asnirations o'
youth

DiPficuly ,-: aocbtec v2xr, and
learning materials

Difficult:: wit.! 'omnrerension of
abstract concepts

[

To&.y's -limate ,),' nissent

3:' 'earnir, tasks reqllirec:

in :.he

::,elf-ind)dt-,,ence in o.'

anc; work

1..211M.:11f=1=41.11=1171Cullr-lt-11-11-T-2--L.C4-=,..2011-...S.119=711,11SMI.MIWZMIE=11111111.1017111:110.1

, 1 ; indi fir e ranr,
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TABLL: 14

t .'...:1;. ,;1 .;AMPLF OF TEACHING STAFF OF FACTORS TIM BE1,IEVE

1,:J%.aND-(1 'A)1; WHITE AND NEGRO STUnNTS

t bite :3tudenls hero Students

Lack of motivation

Lack aroblem-solvinc, ability

3 I
Lave] of language develcpment

7

b

9

10

11

12

13

14

15

16

L,a(7k of reaing ability for grade
Of course

::on-comp! ian,:e with course

assignments
door self esteem (:Door self-

concept)
Difficulty o: learninz tasks

required in the co,,rse
Lack of respect for authority of

the teacher
Lack of family suppor, for

educational i;olls
Lack of a.ility to listen or

[

pay attention
Health pro cur

Avoidance o. particiiJation in
-lass work

Anxiety

AfficAlty adopter. te:.t and

learning rAteria:
Difficulty with comurehension of

abstract concepts
Today's climate of ..Issent

17 Poor attenarce

orienta:io-
-or'liets;

19 Lack of effective
-on,rol o' environmen

20 F.coromic disadvantp.,7c

21 'al :isa.r.-anta

2:

ow -,r.,.nera: Intel Je:.J.e

ro.4cr social class or status

Lee. a ). n -erf. i in face

c.r j r -ark.

.271

Lack of respect for authority of
the teacher

Difficulty of adopted text and
learnf.nz materials

Lack of readini.; ability for grade

or course
1ievel of lanua7c developmem;

I-Lack of motivation

ii 'icul ;itr. cozprehension of
abstract conce-oz.

Difficulty of learninp, tasks required
in the course

Poor self esteem (::,00r self-concept)

rLack of 2r601:,ir,:.olvin- ability

-Low :_:eneral ir.',,e1:1;;ehce

-Cui Ural .sa vantage'

Lower social -:Las: or status

Health .oroble::L

Lack 3 enela, :cat, Ness 'or grace

or

[Lack of 1:.:;ten or pay

attention
Anxiety

Non-compliance .cith :m.irse assignments

Poor attenc,"_..

ilefeni-;(7 orientatiol. (interpersonal

%onflicts)
Avoidance of '.artici.pation in class
york

rLack of feel....n. ef-ective control
of e-vilonment

- Today's climate o: ±.issent

-Lack .-r family :,up:.:,o-2t for educational

goals
-Self-indulre In 'a :e o: difficulty

and work
1....erIot' in face of

teacher Izi,:ions
1..1.1=1.V.I.C111=111111C1



In, t'.-!e .aide way, .,H:er -actors may 1,e anal:ized hy stndyinc the tables.

:pace or wan provided. One new ten.rer mided the

percept i factor, i7ettinc, end attention wanten, moth other stu-

dents", rankin,- this as eing the inpor:.ac, 'actor in interf'erin,;_;

with learnitv! for ,71-ite s'den-s and hth for Negro studentn. I. voluntary

:A-ansfer teacher added, "nvironmental conditionslarce class size", rank-

ing it 4th -br Negro .,..dents. Ihecher rrcxt. rott the lenttth of the

swi'vey, or ecause They 'o-ur.ti the list -airly tne other respondents

added no items o ?art

hew Factors to Successtsnl AcIrlievement in Grade and ::,ubject Taucht

In contrast to Part IV, Par, V of the srvey asked for a rank order

of 5 key :actors achieveulent necessary a% the grade

and/or or the su]-,;ecr teu,tht. This part was skipped by 11 Task Force

members, 1 voluntar:: trans^er, and 2 in the random, sample. The factors

to succens1111 achin et-en. are listed r Blow, wiTh a nottion as -o ,:rade and

ounjebt tau.dft.

Arbil a:or :

Tf,..`;K 2.

3.

ili soncentrate

at7.osphere at, school ant a. :.me.

Good ph:isal condition.
Normal intelli,tence and reading. Anil

Kindergarten: 1. Good se/ '-conceot-

VOLUNTARY 2. Accf.Ttar-:(2 classna-:ez and teacher.

TRANSFE1'. 3. Fesnonsiility and independence.
L. Good -.1.stening abili

Gooc' pro' lem-solving abili;.;, and the "reedor. in the

clFscrooir to do this.

First. Grade: a--..- in

VOI,MTAPX -die tha- all children ca--. react .

rfl.n.NST 'ontac- with parer-Ls about chfli's pro:--Tess.

elie hat here is no di'-erence in learrin,t ability
n' 2 e --aces

7rnde:
TAr,K

11- r '0 r-orc: belt in
" - n-rer

readine,

'di it canhin: nhonies.
-07 vier, a, ran.. H alili in

e- ann

li l e .ndersa:,t1in pro.,le;ts anc cc. ale ef.Tort
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First Grade:
VOLUNTARY
TRANSFER

First Grade:
NEW TP,ACHFR

1. Good att,.-t,:e. (The children can and must learn. 1 can teach.

We ms York.)
C00(1 ma',-:']%1: ;1PP1 iable to the grade and v-Joup.

ram, enough of everythinc:.

Teacher': wiltinne.,! to listen to children, an-', supervisors who

want t71 hcl 1.10 ohildren.

Teao':,,r who wants to teaohchildren.

14.

1. A f7oocl ,.:ror.r for tcaohin,,,-,--vi!-J in

Adeouatc
Favorable attitues and cooperation.
Good motivation ..'3r children.

Good c,..uipmen-,: anci materials.

11.

,e0ond Grad:
TASK FORCZ
MEMBER

Second Grade: 1.
RANDOM SAMPLE 2.

3.

4.

cord

RAI3F,R

FO.;,

-

Cooperaive
Frid materials.

1arenta] concern in educational ;(pals.

Ahil it, to -ow' on gra&_, Lave'.

Maturity for ace,
.;ood noalt11.

Math om--re':ension for grade

70 ;et along, with peers.

:!.-cation ar.6. scnool.

1'arenta7 1p.,:res!-, and attitude towarc

000pera,or, and participation.

4. 2aren:-.1

the inner cite:

"i to-. and pa7 -lose 17,ttention.

ement of educational

.r1r.cnn: %tin LC,

. :3.r.c. relate to .;-tsoie.

n-err7am-,1,

y,..-r,cz.lor as 511..'} a.

-,raise an, -:r.

and toacher,

hones valua.ion of hi:
anc- idea: ,hat ertablis: a rasi:;

0. , all ow forte c'realdve;-.es, semi-directed.

-cnov enge ace its --.1urpose:. 11, re xorlt
valk;e 'or the suGjent to learn,

7111,, ne ,-Albjee7 ,f;erCI

staoliHnir.eL, Jr :00o rapport w:ween r,eccher an'. th
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Grades 5-d: recial. iducation Language Art and Math.
RANDOM I. Patience!!!!

An under:11;tn6inv oP slow learners' charaeteri:Aiw; and
learnin

3. :;n1Lable clasrooms.
4. Knowledre nt' materials available.

5. In-seviee meetings.

C:rade 6: 1. Involvement of each individual.
NF TEACHER 2. Acceptance by peers and teacher.

3. To lose oneself in the work of the whole work group.
4. (I needed help in challenging various La-pups on a topic,)

5. (A1:,o in finding activities of varying difficulties on a
topde.)

"4 and 5 don't answer your above question, but I feel the answers
to my cuestions answer your question."

Grade a:
RANDOM 1. Understnndin of individual differences,
SAMPLE 2. Teaching on the child's level.

Inspiring a sense of achievement.
4. Motivation, desire to learn.
5. Instilling a sense of individual worth.

Grade I. ::now and orep%re for the :lub,:ects.

TASK FORT,,; .r;rierstandinc, and accept students as they are, -,ork from
!)ENEir.

?. '(': as flaisle an possible.
children a chance to decide what is to be done at times

in class.

Allow children opportunity to give their own opinions abo,t a.
alo give them the fact:,

Made, - :

TA:iK F077:7; 1. Individualized instructionstudent choice of ',ork.
Mr.MBKR '4utual respect of student and teacher.

3. .rovidin-esourr.!e materials to be used in completing assignments.
Comple ting assignments.

Gr,V1-! 7: am i.anguage Arts

2';12K Pt a r:lina-.e treatin7 each st%(:...

,nnr.,nt o' elf-Pteem anf':

oe,-1 Aisrharge as many respon,in ')7--,

i7,ioarwe -,' the teacher as he is eanable

Tea-h inaividual attentior.

az
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Grade 7: 1.rn.-pn.1

NW TEAOHEF L. An in5or y-;n-threateninu clasornom environment.

2. pcpil.

3. Teacher:, Ti-.o a'.re confidence in pupils' abilitie3 to achieve.

:,',7!-41.1r 1.)..i.113 and teqcher.

(thjective'.; Ski crc ,JJ-1r:tood 'r,y pupils.

Grades 7-: Mather:lat.ics

RANDOM 1, need in 20M,2

:7AMPLE 5. lity

Abi7i5v ,o
Lfl ro"'on, to. lea or. 7owest sovol

. to reFy,

Grade.. (- Arty;

Na. 1 link; 1. 1:nat tnev or not "turn of?"

tulc: i,oher nt.IT2i ,:. in the class.

2. C,-..velop in olin peronc a U,.-?Zire to 1..arn on own, a curiosity
for knowlex7d.

3. or own (J,j.nion On other derson's opinion.
4. critical. readin).; anu thinkig--ability to tell fact from

opinion.
5. Learnin to livc other people (all 'tiros ; peacef'silly.

Grades 7-;i: English
TASK FORCE 1. Group plannint: ara materials nccor6inp: to ability.

MEMBER 2. Variety nl' readisz materials and
3. :'esz' separation of readinc; and spellin which

should be tau,51,: by the .:no

Thmbination of thouht-provokiw actSvities.
Less p;rannar, more on comprehension or un6erstanding.

Seienc-:

RANDOM 1. Goon attendance o: teacher and s-:(ient:,.

3AMPLE ,-. Activities hat involve students in demonstra-ions and
xoerinents.

'ro:ser attitude of parents toward need for eo%cation.
4. loss nr class time due to assembly meeting:. or other

te:,,Unnk for more than just one year, sometimes, a
science could serve several grade

Mahemati-:
!evP

; ci. flesire.

none moti,ratioL.
Listenin,
rIrkia; o.

4.

r40. . trio aesire.

,

.* ; 1... too. r'.

rrer.--



Grade 7-:;: Art

TASK ToORCE I. Abil7:ty t.c listen, -follow a few simple uirections, and
accept motivation.

2. :;elf.-con'idence and personal esteem.
3. Ability to solve problems independently or others.
4. Appreciation of the concept of creativity.
5. Conra;,r,e to express one's ideas and simple coordinetl.on of

hand and eye.

Grade 9: General Math
NEW TEACHER 1. Good dis;Apline and attention.

2. Preparation and enthusiasm of teacher and class prepr.1%.:in:i.
3. Class ..-,ar7;icipation' in a:3,siwnment, response (verbalay or

witten), and immediate grading,.
Y ,otivation y encouragement of ever/ favorable response.

S. Class dis,cussions relative to behavior and -..)resent r'ay pro,
with cilor7:ce of time for class to come to attention.

Grades 0:12: Vocational.
10(-)? 1, Willingness to learn, the attitude of student.

SAMPL 2. Rehavior dis,:iplined, respect of self and others.
?). Celt' - disciplined to follow instructions and to do work resiiarly

and nunctally.
4. Pec,ular attendance at school.

Student has completed necessary goal g of grades 1-e (not "watered
nova ") --has all necessary skills in basics.

Grades 2-10: 2eading,

TASK l'OnE 1. Effort.
MEMBM P. rood attendance.

--',. Ability 1,o listen and pay att.ention.
I,. Confidence ability to achiev?.
5. :Nisilw level of self-esteem.

Graces 11-12: ComIlition and idterature
VOLUNTARY 1, Sincere desire tc learn. (It' a student has a desire to learn
7RANSFEP. and some ability, he will succeed.)

Willingness to try everything.
Some ability to think creatively, to use the ima4.;ination.

4. :0 assignments and pay attention in class.
flood attendance.

Grade 1 : 1:1.7-,o1-

1. ;Ti-.'2 to teach it to all students.
2. :4otiva;:ion he happy about tanks performed.

with :-,tuclento as individua.ls, not as social outcasts.
n. ho he real, to explain relevance of materials as to how' they

affect one's life.
eing 'onsistent, human, tolerant.

I?:
i.cceptab"le lass participation.
Tho(

'ar as pr.udyinc is eo.c.cere.

I',0*-:1'.16:-.c of rorji operationn mathernatif;;;,



Grades 11-1;': Husirwss

TASK FORCE 1. Good
MEMBER 2. Ability ,o :':allow directions.

3. Desire to Learn.
4, to do assigned problems and homework.
5. Achievement in developing and recognizing sentences.
6. Motor coordination.

jcnior High :school. Art

TASK FORU 1. Interest in art and related subjects.
1124BER 2. Willingness to accept, n. ideas and try no concepts.

Talentnatural ability in subject.
4. Ability to start work on and complete individual problems.
5. Cood self-concept.

Intermeiiate and Junior Hilk,,h Special Education
dal TEACHER 1. Good self-concept in realizing abilities.

2. Acceptable of differences in others.
3. Realization and reality of student shapin:= his own destiny,

by developin discipline and self - responsibility.
4. Readingdecoding, encoding (phonies WI expression skills).
5. Discovery and experimentation in the learnin:7 process.

(No subject or grade
TASK 1'(dtCE 1. Ability to listen and follow instructions.
tO4BER 2. Good work habits.

3, Self- motivation.
4. Average intelligence.
5. jupport of fwaily members.

(No subject or grade listed)
TASK FOPC'. i 1. Positive sel:-image.
ME SER 2. Motivation (family-school imposed).

3. Accepting teacher.
4, Individualized instruction.
5. Relativity o2 the curriculumstudent participation.

Any (r,ICe): Ani (s,,,bject)
TAF,K 1, T.acher mus:, held the students in high positive regard.
mrmli 2. Teacher must use a variety of material:-

7':Acher must use a variety of procedures.
sac,her must program the materials intellinentl, that is, the

ear:liar sequence must be intergrated and the steps, stenable.
is teacher :must evaluate individually.

an .."'ron %he foregoing responses, some indivirial isternreted

a^hievement in grade and subject %aurht' as being

,nen. took the cue from Part IV and st.a:ed key factors as

iF,i - anc r,ctivit,... Although this proqued a list tha', can not

, ,-)1:1binaion :nay serve to provic. F .7fescription for

)on.

r. 7



CharacLurstie:. o:* :.%g)ndents to ;:urvey.

Pal.1 VI provisions for uata about those wn: responder; to the

onrvey aLA al,ou'_ their .students. /lthough no signature was required,

several individuals skipped answering this page, or ignored parts of it.

In a few cases where the race blank was not completEd, race was inferred

if the individual noted that had attended a racially isolated "all white"

or "all black" school.

The small number of ret,J,rns from new teachers, volunteer transfers,

and the random sample may be considered something of a handicap in judging

how representative of the larger group the small number of returns is. It

can be said, however, that these individuals did exh'bit a responsibility

in returning the survey form.

TA3LE 15 provides a tabulation of the characteristics of the members

of each sub-roup and of the total group.

In three of the categories :, more women than men responded to the survey.

The percentage of black teachers and administrators responding to the survey

was small; all new teachers responding were white, with only one black

voluntary trans:er answering. The point of view of Negro teachers is, then,

only partially represented in the survey results.

Less than one-fourth of the respondents are native to Dayton or Mont-

, out more than half (57) were born in Clio. One teacher in six

car,:e from thu south, wits other parts o: the country also represented.

As '.'ar as acre is concerned, all groups were fount, in the s.:rvey, with

..3tal0 being unc".er thirty year:, of age. The random sample had the

1- ';hc age group, 55.

:eta: ,,ach group hae attended lacially isolated black

elementary senools. .3', of the tote. group. ?or ;econcar: schools,

.)eren-;:aee attendins lacia,..y isolated schools dropped to 60(4, and for

.()U.ei:-.e or ;in.,.ers1

L'.
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Those resoondinF* to 1 1e surry were fairly representative of the

entire staff', (0,' of the total .;coup having a Bachelor's 6egree, 33,/, havinv

Master's art the highest degree, with 5 having a M%st,:r's plus 30 hours.

The number of years taught in Dayton schools varied L'orri / year to

more than 25, with the largest number, 20 or 36, having taught letween 2

and 6 years. One out oC Pour respondents to the survey had taul:t between

7 and 12 years.

Satisfaction with position was reflected in the 64c:, Oto checked "Present

school" as their preference for type of position for the coming year. The

next largest group was "Administration" with 13%. Only 2 persons, or 4%,

checked the blank, "Volunteer to Aid Staff Integration". These two were

from the Tack Force. All of the individuals in the random sample checked

"Present school," Tf this percentage is representative, it would mean that

approximately 50 persons a year, under present conditions of communication

of need, m1-'ht be counted on to volunteer in the program to aid staff'

integration.

The place of residence of the respondents indicates something of the

extent of their own neighborhood experiences with those of other races.

Since 78$ of the respondents are married, it is also a reflection of the

opportunity for interracial school expriences which the respondents own

children may have. :Fifteen per cent of the respondents live in black

neighborhoods, 53% live in white neighborhoods, and 315 in integrated

neighborhoods. About 50!) live within the city of Dayton, 40% in suburban

ornunities, and (y, in rural areas.

Beew)se of the tine involved, it was not considered feas:;ble to s*';dy

the resnonse in terms 't any pc' the characteristics of the respondents.

-Irve 7orms are on file for anyone who has an hypothesis to test along

this lint!!

282
50



Charectristirs of Claes if 7esponlents

A tallv r he dintribuLion of rert,air, ef-H!rrl-teristics or

the classer or t1 respoi.;teut in I hrce areas:

:;ocio-economic st9t,u;

Stnnine acniecrt

Tai Force merr' clrises were re7resertative or all de, roes

racial composition. New teachers ha,. chie'3y biac students. Voluntary

transfers had either all black or all white masse:. Most of the teachers

responding in the randor, sample had a majority white class.

No individual responding to the survey considered. his class to he

"More than upper class :." New teachers and voluntary ,,ransfers had "More

50;; lower class." For the total group, of those answering question,

the classes vane rather evenly divided between "More than 50;. class"

and "Nbre than lower class."

Achievement lee as designated by percentages of stanine iToupings

indicated whecher classes were below average, average, or above average.

Twenty-two persons, or Itor!, did not answer this question. Of those answer-

ing, there was a fairly even division betYe,n classes preoominantly average

in achievement and those be1o4 average. The ind4.vidual percentage groups

are listed below,

Task Force members New Teachers Voluntary Transfers Random Sample

100- 0- 0 25-65-10 100. 0- 0 75-20- 5 59.40- 1
90-10- 0 24-70- 6 70-23- 2 10-70-20 50-40-10
80-20-10 20-60-20 68-30- 2 20-50-30 10-60-30
70-25- 5 10-80-10 60-35- 5 15-60-25 0-80-20
70-20-10 10-80-10 40-50-10
60-35- 5 15-50-25 15-65-20
50-40-7.0 10-75-15
50-35-1, 10-60-?0

25-60-v;

,mart' oe -e characteristics of classes o: the respondents to the

7J:1- oric in 2APLi. 16.
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LimitaAons of

Wi!: lens i.han a al re%orn of tht surve forms scr, to f;taf'f it
Lhe four :)-.Toup;, e 1,e h ci:esLion concerninc Low representafAve

the opinions are 0: Dior proecsional s'aff. This is acknowledr4ed as

a limitation o" he

cercaini: i'. can e said that the 55 respondents to the survey

themselvr's eL a :7,reaer o ru:ponsibility 2ompletinc:

in the forms than di6 those individuals who laid the survey aside. There

was no external pressure co out ,,he survey, r:s it was sent indivi6ually,

requiri no sirmatures; no one could check on who had returned it and who

had not. (The 55 persons account for more than of :he Dayton professional

staff in the schools.)

recause the Task Force members far outnumbered the other respondents,

!-,heir responses had he reatest et'rect, on the a'.'era;;es or the total ;group,

item by item. In coin to nerLain conclusions, Task Force members had the

advantage of meetinT,s sponsored by the L7,;(_, Project w',Iich may have had some

effect on their attitudes about certain items. New teachers and voluntary

transfers, only one of whom was Negro, had the common experience of teach-

in it racially different schools. :ath only nine respondents, the random

saiple of the staff could h:rdly be called a control group.

The fir;ures for any iteA can not, therefore, be given a hiFh probability

value as bein necessarily representative of Dayton professional school staff

opinion in ceneral. In each of the Cour groups, the rest,: for any one

item denotes only the mean response for the particular Eroun o' staff who

comple'ed she survey form, or who ranked intr-related 'actors, or who

presented certain ideas of their own.

Resistance to the survey itself and consequent refusal to follow the

desi,v1 vas neatly summed up by a man on the Task Force whose classes,

53
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according to Part VII, were "Moro than 50!, lower class." Across the

blank space on Part IV, he scrawled, with triple underlinings:

"ABSURD--Mrny or these elements interact--to imply they can he
ranked is foolishness!! And wastes valuable time!"

By skipping both columns, this gentleman deprived the survey re::ults of

his judgment, about factors that interfere with learning, al'houit he did

complete Part V with 5 "musts" or the teacher as keys to successfl achieve-

ment. De is w: advocate of "constructive feedback" in the process of

"conAnuous consultation and supervision" in achieving staff integration.

A number of other persons skipped one or both columns of Part IV.

That two types or responses occu.ored in the marking of Part IV and

Part V suggests that the clarity of the directions might be improved.

In constructing this questionnaire, formal structure for ease or

tabulation and flexibility to allow for free play of the ideas or the

respondents were both attempted. Formal structure becaLe a limitation if

the respondents rejected the design. Flexibility in open-ended questions

made for greater difficulty in categorization, as shown in she reporting

or' Part V.

No over -al]. "scores" were attempted for tile total survey or for any

part. Any resaarch value lies in the item by item study anc interpretation.

Any contribution to the school system lies in the evaluation and implemon-

tation whicr may occur isrom such item by item study in terms of the under-

lying question, "Where do we go from hare?"

28(



,:01;C1,11:VION'.;

respondent o r,urve:/ seemed ery sincere i r, their

responses to the various norUs o' thc: r;orvey, from flreel7 answerinp, open-

ended questions to sealih Their opinions on commonly hcAd or contro/ersial

issres, to ranki (or reA:sinR. to rank) factors importance, to seasior-

alay "iproa 7" ::he o. tLe 7r.is Cyr ec.,ributed to

the validity o' ac Gf the surve:;.

Basic educational needs of the Dayton schools we...,e-recpznized as in-

cluding, among others, 1, the development: of readin7 skins, 2) meetincr

individual needs thrw:,1-1 individualized instruction and -,: :;.dance, 3) teachers

who are Qualified and sensitive, with patience and conc,Jrr :or others, and

who desin meaningful activities at which pupils succed, and 4) the

development o' an atmosphere of human relations wherein 7.upils hove rood

attitude:, ab;t themselves and each other, brinwinq!, atou-. reconciliation

,:eween races and generations and ending liehavioral problems stemming from

racial. tension.

To achieve staff inteirmion, the respondents tended to suppor'. voluntary

;rans'ers, the assi :lnment or qualified new teachers to raciall.:: different:

schools, and Both rational and affective support of chanre th:o..h in-

serAce ,,orksl,ops and seminars, counselinc', and administrative supoor.

In an evaluation of the functioning, oC EEO Task Force members, the

men err noted Y,:at they had engaged most o'ten in these roles:

an ide (z) Ac orincipal in helpinn: him old the in the
o- 1)ehavioral

s 1 naf..-..r-:e oerson in nidinr. positive interaior 'Iron a'

n. reso-r.-e nerson in ncipini,., to ee:erir,s he needs
7, -con). -e'a in-: to :r, pit interaction.

:erler: vent 'urther than these nrescriherl roles in

o -iter o' octivities in their -vAldivs.

8 7



Two general. areas c).prio,i!': .Or .qual Educational Opportunit:J Project

activities were suggested by a large number of Task Force memhers: 1) the

necessity for in-service workshops and seminars leading to positive in:er-

acl:ion of staff, students, and communit::, and 2) specific s,.-estions for

school organizational problems dealing with. sharim;, teacher transfers, hus-

in , end scl,00l if,teration.

In the consideration of teachin:1: skills in new situations, stron a)ree-

men'. was expressed with the necessity for teaching skills which meet the heeds

or incii-A6v.al children, with instruction materials created, if necf.sary,

1,y the teacher; flexi;)ility in organization; and methods of individualized

instruction rep1acin large group processes in disadvantaged schools. New

tearhers and volntar:! Transfers to racially different schools expressed a

rairly stron agreement that "Friendship of a teacher with a member of

another race is r.Jlai:ed im the teacher's own positive attitudes about members

of another race," with other groups tending i,o agree with the statement.

The total itroup tended to agree that ',eaching skills should Include:

1) planning meanirrN1 curriculum activities, 2) applying teaching strategies

to different levels of ability and achievement, 3) developing an ;motional

climate within classes to achieve desiTed educational goals, and 4) structural

flexibility in the organization of school and classroom activities. In order

to apply specific training techniques, they tended to agree that in-service

traininu, should be provided.

There was fairly strong agreement, espeolally amonT; the vol,.:ntary transfer

teachers, that teachers should he pru;ided with a wide variety o!' materials

ir order teach ;lack history, cultJre, end other aspects of inter-racial

-.)--.(ersPr:din. They tended to agree, also, that teachers shoAd have the

on-,ortunity to attend seminars in understanding current 'cries (1' zocial inter-

.ion and that teachers need access to and practice in the utilization of prin-

ciples based on social pschological research related to charr17,v, interrToup

28
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AnolYer i,em on t,.} c1 the total vroup tended to tree was that the

sct,00l shold Lecar:e '.ore a commurity center inyolin parents in planning

for and implementing 'heir ohildren's learning.

Voluntar: tramserzt 'ende6 owarri Heir'. "Uncertain" The 3tatement

that, at zsc of A. C, 'rne, iy:1 Ts' learnin eYperieHcen tuld involve

exteive s:.ruclure or r.onrol until tel of' learninF

strr "t The zotal bc-etter, tPrIdet., to agree.

In sel,"-r:.cuali7ation in appl,tin the. - 7eacirc- skills, the

total group gave its i;-hest success raCin7, co tbc item, concerning friend-

ship with a member :)t". another race. Vcluntary tra.sfer teacheyr, were

unanious in mnarHir "Highly 511 csst).11" in this area, the others

averaed "Usually successful." :Least successall in tel was

the item invol.Ana parents in their children's learning, with the average

for the 1.otal troop denoting "Some success." In the areas which they had

marked "Tend to agree" or "trongly agree", the respondentn :o the survey

aenerally appear to feel only "Moderately :lccessf,:::." Greeter attentior:,

needs to He given to the aspect or establisi,irp; policies ab)ut

conditions under which teachers can feel successful as they apply their

teaching skills,

Perceptions of Et ils and their achievement appearee .o 'cam related to

group ex:eriences concrrninF; in item. For example, '_as i: 2orce members,' new

teachers, end voluntary transfers all tended to disagree that white stIdent

achievement tends to sur er inder integration, whether or not

snoeents are in the majority or a minority; the random sample of teachers

regis:.er.d '''Incertain" on this item. New teachers and 'ioluntary tranm'fers

ha; s ':-.den'; toward "Gtroni-tly agree" that the integrated settina ha'; a

;reh' "or nrocit. better racial understan(in, whi'.e the lither

289



There was some diversity 01 c4JAion concerning the statement, "Integra-

tion by itself will not automatically bring out improvement in interracial

understanding", which the random sample marked "Strongly agree" and about

which the new teacher group was "Uncertain." Markings of the other two

groups indicated "Tend to agree." Both new teachers and voluntary transfers

were somewhat uncertain about the supplementary statement, "Integration by

itself will not automaticall_v bring about improvement in achievement levels

for Negro students", but the total group average was "Tend to agree."

As a whole, the respondents were definite in "Tend to agree" that family

social class and the student's immediate home neighborhood exert important

influences on his achievement. A review of studies in this area does in-

dicate that family social class level appears to exert an important influence

on student achievement, but also states definitely:

"The social and economic context of the disadvantaged student's
neighborhood does not appear to exert any effect on achievement,
independently of family social class, ability factors, and school
social class composition."

Lacking local research to prove or disprove other statements regarding

student achievement under situations of integration or of racial and social

isolation, survey respondents were generally inclined toward uncertainty about

many of them. For example, they were uncertain about, whether a gap exists

between the achievement of the average white ani the average black student

anA not too sure about the effect, of integration in closing the gap. On

this point, the New York report states:

"Even though the studies often indicate superior achievement on the
part of the integrated Negro student, it must still he noted that
''ne integrated Negro stud,lt generally remains lleMnd -,he achieve-
ment levels displayed 'r.y the white majority. Interation, on an
overall basis, does help thr Negro student 'n close some of the
achievement Rap the* is found between white and Ne-,ro students,

does not appear to have the poential to completely close
the sap. This suggests i' this ..zap is to be erased, in-
te:!ration must be accompanied by A namber additional, specific
Tx.-o:Tams catering to the disariantaged."
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The New Yor,c Staff-, report is a svrtmary of a numbn of studies which

have bean reported nionally. Its conclusions are somewhat tentatively

stated and may or may not be applicable to student achievement in the Dayton

schools which have not en;3aged in direct research concerning relative achieve-

ment or racial groups. 2taff perceptions, as reported for different groups

in this surey, could form the bases for generatimg hypotheses for further

study, F this was deemed advisable.

Perceptions the dynamics or interaction varied amolv the groups.

While the group average indicates that some of the representatives of the

Dayton professional star tended to disagree that: 1) The Black Power move-

ment, bolls the greatest promise of economic opportunity for blacks; 2) Busing

of students is a good way of improving racial balance in the schools; and

3) Interracial dating among high school student3 is an effective means of

creatin!; interracial understanding, the averages of some of the sub-groups

were in the direction of uncertain for each of these propositions.

On the other hand, the cluster or items r.garding housing opportunities,

the rationale of the civil rights movement, equality of economic opportunity,

availability of birth control information to the poor, and the persistence

of poverty in a land of plenty evoked either ''Tend to agree" or "Strongly

agree' from all groups in the survey, showing a basic concern for meeting

Kumar problems.

A general tendency toward disagreement uith the four statements re-

garding students (regaraless of race) not respecting teachers and adminis-

trators (regardless of race) projected a faith in students on the part of the

survey respondents, although they evidenced more uncertainty about the two

statements regarding the degree of receptivAy of black (or white) students

to *)lack (or white) teachers. Perhaps Otis feeling about receptivity is one

of the factors which causes teachers to volunteer, or fail to volunteer, for

59
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transfer to racially diferent schools. This opens an area of possible

explor,:tion for the Zoual Educational Opportunity Project to consider.

Interrelated factors of importance which interfere with learning were

identified by ranking for white and Negro students ty ',lie survey respondents

,,,ho ranged from administrators to teachers of all g.ades from kinder7arten to

-race 12 and of all subjects from art to mathematics. Although the composite

ranking o"' respondents of any of the Cour sub-groups tended ro J.ve

somewhaL diCfr,renl ranks to the factors for the two racial classificw,ions

or students, the following rectors appeared on nearly all eight group lists

among the 20 most importan factors:

Lack or motivation
Lack of reading ability for grade or course
Lack of ability to listen or pay attention
Poor attendcnee
Lack or family support for educational goals
Lack of language development
Lack o'' problem-solving ability
Poor self-esteem (poor self-concept)
Lack of respect for authority of the teacher
Lack of reneral readiness for grade or course
Economic disadvantage
Defensive orientation (interpersonal conflicts)
Anxiety
Today's climate of dissent
Non-compli&nce with course assignments

Whatever can be done to overcome the effect of any one or of any

combination of these factors should contribute to a more dynamic and posi-

tive "field force" for learning in the classroom. This would set the stage

'or eonality of educational opportunity for all students.

Individually listed key factors to successful achievLment according to

grade and subject taught gave positive support to the above listing.

As previously sur.,gesed in this report, respondents to the survey appeared

o e sirxerely iu.erested in education of all students. Given the quality of

professional stal'f represented by the respondents to this survey-ma staff will-

ing analyze a problem and seek solutiors, the schools can more toward higher

qualil education if their suggestions are considered and implemented.
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b
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c
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u
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i
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c
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c
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c
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c
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p
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p
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c
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.
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b
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r
e
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h
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p
r
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p
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p
e
r
i
e
n
c
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U
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b
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p
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p
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p
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c
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p
e
c
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c
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c
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p
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p
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r
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b
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c
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c
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b
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p
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c
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b
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p
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p
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c
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c
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c
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p
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c
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c
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c
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p
l
y
i
n
g
 
t
e
a
c
h
i
n
g
 
s
t
r
a
-

t
e
g
i
e
s
 
w
h
i
c
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c
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c
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c
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c
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c
i
t
s
 
a
r
e
 
m
o
s
t
 
s
e
v
e
r
e
 
a
m
o
n
g
 
t
h
e
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c
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c
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v
e
 
d
e
s
i
r
e
d
 
e
d
u
c
a
t
i
o
n
a
l
 
g
o
a
l
s
.

5
.

W
i
t
h
i
n
 
e
a
c
h
 
s
c
h
o
o
l
,
 
t
e
a
c
h
e
r
s
 
s
h
o
u
l
d
 
b
e
 
p
r
o
v
i
d
e
d
 
w
i
t
h
 
t
i
m
e
 
a
n
d

o
p
p
o
r
t
u
n
i
t
y
 
t
o
 
c
r
e
a
t
e
 
i
n
s
t
r
u
c
t
i
o
n
a
l
 
m
a
t
e
r
i
a
l
s
 
w
h
i
c
h
 
m
e
e
t
 
t
h
e

s
p
e
c
i
f
i
c
 
l
e
a
r
n
i
n
g
 
r
e
q
u
i
r
e
m
e
n
t
s
 
o
f
 
i
n
d
i
v
i
d
u
a
l
 
c
h
i
l
d
r
e
n
.

6
.

E
f
f
o
r
t
s
 
s
h
o
u
l
d
 
b
e
 
m
a
d
e
 
f
o
r
 
t
h
e
 
s
c
h
o
o
l
 
t
o
 
b
e
c
o
m
e
 
m
o
r
e
 
o
f
 
a
 
c
o
m
-

m
u
n
i
t
y
 
c
e
n
t
e
r
,
 
i
n
v
o
l
v
i
n
g
 
p
a
r
e
n
t
s
 
i
n
 
p
l
a
n
n
i
n
g
 
f
o
r
 
a
n
d
 
i
m
p
l
e
m
e
n
t
-

i
n
g
 
t
h
e
i
r
 
c
h
i
l
d
r
e
n
'
s
 
l
e
a
r
n
i
n
g
.

T
H
E
O
R
E
T
I
C
A
L
L
Y
 
S
P
E
A
K
I
N
G
-
 
-

H
o
w
 
d
o
 
y
o
u
 
f
e
e
l
 
a
b
o
u
t
 
t
h
e

s
t
a
t
e
m
e
n
t
?

K
E
Y

1
.

S
t
r
o
n
g
l
y
 
d
i
s
a
g
r
e
e

2
.

T
e
n
d
 
t
o
 
d
i
s
a
g
r
e
e

3
.

U
n
c
e
r
t
a
i
n

4
.

T
e
n
d
 
t
o
 
a
g
r
e
e

5
.

S
t
r
o
n
g
l
y
 
a
g
r
e
e

S
E
L
F
-
A
C
T
U
A
L
I
Z
A
T
I
O
N
.

H
o
w
 
d
o
 
y
o
u
 
r
a
t
e
 
y
o
u
r

o
n
 
p
e
r
f
o
r
m
a
n
c
e
 
t
h
i
s

r
e
a
r
 
i
n
 
t
h
i
s
 
a
r
e
a
?

K
E
Y

1
.

L
i
t
t
l
e
 
s
u
c
c
e
s
s

2
.

S
o
m
e
 
s
u
c
c
e
s
s

3
.

M
o
d
e
r
a
t
e
l
y
 
s
u
c
c
e
s
s
f
u
l

4
.

U
s
u
a
l
l
y
 
s
u
c
c
e
s
s
f
u
l

5
.

H
i
g
h
l
y
 
s
u
c
c
e
s
s
f
u
l



7
.

I
n
 
o
r
d
e
r
 
t
o
 
t
e
a
l
l
 
B
l
a
c
k
 
h
i
s
t
o
r
y
,
 
c
i
a
t
u
r
e
,
 
a
n
d
 
o
t
h
e
r
 
s
p
e
c
i
'
l
 
c
o
u
r
s
e
s

w
h
i
c
h
 
r
e
l
a
t
e
 
t
o
 
i
n
t
e
r
r
a
c
i
a
l
 
u
n
d
e
r
s
t
a
n
d
i
n
g
,
 
t
e
a
c
h
e
r
s
 
s
h
o
u
l
d
 
b
e

p
r
o
v
i
d
e
d
 
w
i
t
h
 
a
 
v
i
d
e
 
v
a
r
i
f
t
y
 
o
f
 
m
a
t
e
r
i
a
l
s
 
f
r
o
m
 
w
h
i
c
h
 
t
o
 
c
h
o
o
s
e
 
t
h
o
s
e

m
o
s
t
 
a
p
p
l
i
c
a
b
l
e
 
a
t
 
t
h
e
 
v
a
r
i
o
u
s
 
g
r
a
d
e
 
l
e
v
e
l
s
 
a
n
d
 
f
o
r
 
p
a
r
t
i
c
u
l
a
r
 
c
o
u
r
s
e
s
.

T
e
a
c
h
e
r
s
 
s
h
o
u
l
d
 
h
a
v
e
 
t
h
e
 
o
p
p
o
r
t
u
n
i
t
y
 
t
o
 
a
t
t
e
n
d
 
s
e
m
i
n
a
r
s
 
i
n
 
u
n
d
e
r
L
t
a
n
d
-

i
n
g
 
c
u
r
r
e
n
t
 
f
o
r
c
e
s
 
o
f
 
s
o
c
i
a
l
 
i
n
t
e
r
a
c
t
i
o
n
 
a
s
 
t
h
e
y
 
r
e
l
a
t
e
 
t
o
 
h
i
s
t
o
r
i
c
a
l
,

c
u
l
t
u
r
a
l
,
 
e
c
o
n
o
m
i
c
,
 
a
n
d
 
a
t
t
i
t
u
d
i
n
a
l
 
d
i
f
f
e
r
e
n
c
e
s
 
a
s
s
o
c
i
a
t
e
d
 
w
i
t
h
 
r
a
c
e

a
n
d
 
c
l
a
s
s
 
s
t
a
t
u
s
.

9
.

T
e
a
c
h
e
r
s
 
n
e
e
d
 
a
c
c
e
s
s
 
t
o
 
a
n
d
 
p
r
a
c
t
i
c
e
 
i
n
 
t
h
e
 
u
t
i
l
i
z
a
t
i
o
n
 
o
f
 
p
r
i
n
c
i
p
l
e
s

b
a
s
e
d
 
o
n
 
s
o
c
i
a
l
 
p
s
y
c
h
o
l
o
g
i
c
a
l
 
r
e
s
e
a
r
c
h
 
t
h
a
t
 
i
s
 
r
e
l
a
t
e
d
 
t
o
 
c
h
a
n
g
i
n
g

i
n
t
e
r
g
r
o
u
p
 
a
t
t
i
t
u
d
e
s
.

1
0
.
-
 
T
o
t
a
l
 
s
c
h
o
o
l
 
a
n
d
 
c
l
a
s
s
r
o
o
m
 
a
c
t
i
v
i
t
i
e
s
 
n
e
e
d
 
t
o
 
b
e
 
o
r
g
a
n
i
z
e
d
 
w
i
t
h
 
t
h
e

k
i
n
d
 
o
f
 
s
t
r
u
c
t
u
r
a
l
 
f
l
e
x
i
b
i
l
i
t
y
 
t
h
a
t
 
m
e
e
t
 
t
h
e
 
d
i
v
e
r
s
e
 
n
e
e
d
s
 
o
f
 
p
u
p
i
l
s

f
o
r
 
c
o
n
t
i
n
u
o
u
s
 
l
e
a
r
n
i
n
g
.

1
1
.

I
n
 
a
 
d
i
s
a
d
v
a
n
t
a
g
e
d
 
s
c
h
o
o
l
,
 
l
a
r
g
e
 
g
r
o
u
p
 
(
o
r
 
c
l
a
s
s
)
 
p
r
o
c
e
s
s
e
s
 
o
f
 
i
n
-

s
t
r
n
c
t
i
o
n
 
i
n
 
s
o
m
e
 
a
r
e
a
s
 
s
h
o
u
l
d
 
b
e
 
r
e
p
l
a
c
e
d
 
w
i
t
h
 
i
n
d
i
v
i
d
u
a
l
i
z
e
d
 
m
o
d
e
s

o
f
 
i
n
s
t
r
u
c
t
i
o
n
 
o
r
 
s
m
a
l
l
 
g
r
o
u
p
 
l
e
a
r
n
i
n
g
.

1
2
.

A
t
 
t
h
e
 
o
u
t
s
e
t
 
o
f
 
a
 
c
o
u
r
s
e
,
 
p
u
p
i
l
s
'
 
l
e
a
r
n
i
n
g
 
e
x
p
e
r
i
e
n
c
e
s
 
s
h
o
u
l
d
 
i
n
v
o
l
v
e

e
x
t
e
n
s
i
v
e
 
s
t
r
u
c
t
u
r
e
 
o
r
 
c
o
n
t
r
o
l
 
u
n
t
i
l
 
s
e
l
f
-
m
a
i
n
t
e
n
a
n
c
e
 
o
f
 
d
e
s
i
r
a
b
l
e

l
e
a
r
n
i
n
g
 
b
e
h
a
v
i
o
u
r
s
 
b
e
c
o
m
e
 
s
t
r
o
n
g
l
y
 
s
e
t
.

1
3
.

F
r
i
e
n
d
s
h
i
p
 
o
f
 
a
 
t
e
a
c
h
e
r
 
w
i
t
h
 
a
 
m
e
m
b
e
r
 
o
f
 
a
n
o
t
h
e
r
 
r
a
c
e
 
i
s
 
r
e
l
a
t
e
d
 
t
o
 
t
h
e

t
e
a
c
h
e
r
'
s
 
o
w
n
 
p
o
s
i
t
i
v
e
 
a
t
t
i
t
u
d
e
s
 
a
b
o
u
t
 
m
e
m
b
e
r
s
 
o
f
 
a
n
o
t
h
e
r
 
r
a
c
e
.

W
H
A
T
 
O
T
H
E
R
 
C
O
N
D
I
T
I
O
N
 
V
O
U
L
D
 
Y
O
U
 
A
D
D
 
T
O
 
M
A
K
E
 
C
H
A
N
G
E
 
O
F
 
T
E
A
C
H
I
N
G

P
O
S
I
T
I
O
N
 
M
O
R
E
 
E
F
F
E
C
T
I
V
E
?

14.

H
o
w
 
d
o
 
y
o
u
 
f
e
e
l
 
a
b
o
u
t
 
H
o
w
 
d
o
 
y
o
u
 
r
a
t
e
 
y
o
u
r

t
h
e
 
s
t
a
t
e
m
e
n
t
?

o
w
n
 
k
e
r
f
o
r
m
a
n
c
e
 
t
h
i
s

y
e
a
r
 
i
n
 
t
h
i
s
 
a
r
e
a
?

P
r
e
p
a
r
e
d
 
b
y
:

E
l
i
z
a
b
e
t
h
 
M
.
 
L
a
n
e
,
 
C
o
o
r
d
i
n
a
t
o
r
 
o
f
 
E
d
u
c
a
t
i
o
n
a
l
 
R
e
s
e
a
r
c
h

D
i
v
i
s
i
o
n
 
o
f
 
R
e
s
e
a
r
c
h
,
 
D
E
P
A
R
T
M
E
N
T
 
O
F
 
P
L
A
N
N
I
N
G
 
A
N
D
 
D
E
V
E
L
O
P
M
E
N
T

D
a
y
t
o
n
 
P
u
b
l
i
c
 
S
c
h
o
o
l
s
,
 
3
4
8
 
W
e
s
t
 
F
i
r
s
t
 
S
t
r
e
e
t
,
 
D
a
y
t
o
n
,
 
O
h
i
o
 
4
5
4
0
2



E
a
)
 
S
U
R
V
E
Y
 
1
9
6
9
-
7
0

P
A
R
T
 
I
I

Y
o
u
r
 
c
a
n
d
i
d
 
a
p
p
r
a
i
s
a
l
 
o
f
 
e
a
c
h
 
o
f
 
t
h
e
 
f
o
l
l
o
w
i
n
g
 
s
t
a
t
e
m
e
n
t
s
 
i
s
 
r
e
q
u
e
s
t
e
d
.

M
a
r
k
 
e
a
c
h
 
s
t
u
t
e
m
m
t
 
w
i
t
h
 
t
h
e
 
a
p
p
r
o
p
r
i
a
t
e
 
n
u
m
e
r
a
l
,
 
u
s
i
n
g
 
t
h
e
 
k
e
y
 
a
t
 
t
h
e
 
r
i
g
h
t
.

P
U
P
I
L
S
 
A
N
D
 
=
I
R
 
A
C
H
I
E
V
E
M
E
N
T

K
E
Y

1
.
 
S
t
r
o
n
g
l
y
 
d
i
s
a
g
r
e
e

2
.
 
T
e
n
d
 
t
o
 
f
l
i
s
a
g
r
e
e

3
.
 
U
n
c
e
r
t
a
i
u

4
.
 
T
e
n
d
 
t
o
 
a
g
r
e
e

L
_
_
5
.
 
S
t
r
o
n
g
l
y
 
a
g
r
e
e

1
.

I
n
t
e
g
r
a
t
e
d
 
N
e
g
r
o
 
s
t
u
d
e
n
t
s
,
 
R
E
 
a
 
g
r
o
u
p
,
 
a
c
h
i
e
v
e
 
a
t
 
l
e
a
s
t
 
a
s
 
w
e
l
l
 
a
s
 
s
e
g
r
e
g
a
t
e
d
 
N
e
g
r
o
 
s
t
u
d
e
n
t
s
.

2
.

I
n
 
m
a
y
 
c
a
s
e
s
,
 
i
n
t
c
:
x
a
t
e
d
 
N
e
r
o
 
s
t
u
d
e
n
t
s
 
a
c
h
i
e
v
e
 
a
t
 
h
i
g
h
e
r
 
l
e
v
e
l
s
 
t
h
a
n
 
s
e
g
r
e
g
a
t
e
d
 
N
e
g
r
o
 
s
t
u
d
e
n
t
s
.

3
.

S
e
g
r
e
g
a
t
e
d
 
:
c
7
r
o
 
s
t
u
d
c
n
:
.
s
 
f
'
r
e
c
n
:
e
n
t
l
y
 
a
c
h
i
e
v
e
 
a
s
 
w
e
l
l
 
a
s
 
i
n
t
e
g
r
a
t
e
d
 
s
t
u
d
e
n
t
s
.

4
.

D
i
f
f
e
r
e
n
c
e
s
 
i
n
 
a
c
h
i
e
v
e
r
e
n
t
 
'
:
e
t
w
r
'
e
n
 
i
n
t
e
g
r
a
t
e
d
 
a
n
d
 
s
e
g
r
e
g
a
t
e
d
 
N
e
g
r
o
 
s
t
u
d
e
n
t
s
 
a
r
e
 
o
f
 
o
n
l
y

m
i
n
i
m
a
l
 
s
i
g
n
i
f
i
c
a
n
c
e
.

5
.

N
e
g
r
o
 
s
t
u
d
e
n
t
s
 
i
n
 
i
s
t
e
.
;
r
a
t
e
d
 
s
c
h
o
o
l
s
 
w
i
t
'
l
 
e
 
h
i
g
h
 
s
o
c
i
a
l
 
c
l
a
s
s
 
t
e
n
d
 
t
o
 
d
o
 
b
e
t
t
e
r
 
t
h
a
n
 
N
e
g
r
o

s
t
u
d
e
n
t
s
 
i
n
 
a
n
 
i
n
t
e
r
i
t
e
d
 
s
e
h
o
o
l
 
w
h
o
s
e
 
s
o
c
i
a
l
 
c
l
a
s
s
 
c
o
m
p
o
s
i
t
i
o
n
 
i
s
 
l
o
w
e
r
.

6
.

W
h
i
t
e
 
s
t
u
d
e
n
t
 
a
c
h
i
e
v
e
m
e
n
t
 
t
e
n
d
s
 
t
o
 
s
u
f
f
e
r
 
u
n
d
e
r
 
i
n
t
e
g
r
a
t
i
o
n
,
 
i
f
 
w
h
i
t
e
 
s
t
u
d
e
n
t
s
 
a
r
e
 
i
n
 
a

m
i
n
o
r
i
t
y
.

7
.

W
h
i
t
e
 
s
t
u
d
e
n
t
 
a
!
-
I
i
e
-
:
e
r
r
l
e
n
t
 
'
;
e
n
d
s
 
t
o
 
s
u
f
f
e
r
 
u
n
d
e
r
 
i
n
t
e
g
r
a
t
i
o
n
 
w
h
e
n
 
w
h
i
t
e
 
s
t
u
d
e
n
t
s
 
a
r
e
 
i
n

t
h
e
 
m
a
j
o
r
i
t
y
.

J
C

T
h
e
 
e
,
l
u
c
t
i
o
n
a
l
 
p
r
o
n
l
e
i
n
s
 
w
h
i
c
h
 
m
a
y
 
e
x
i
s
t
 
b
e
c
a
u
s
e
 
o
f
 
i
n
t
e
g
r
a
t
i
o
n
 
o
f
t
e
n
 
h
a
v
e
 
a
 
g
r
e
a
t
e
r
 
e
f
f
e
c
t

0
7
 
r
.
;
:
e
 
t
e
a
c
h
e
r
 
t
h
a
n
 
o
n
 
(
;
:
-
.
.
e
 
w
h
i
t
 
s
t
u
d
e
n
t
.

9
.

i
n
t
e
r
a
t
i
o
n
 
b
y
 
i
t
s
e
l
f
 
w
i
l
l
 
n
o
t
 
a
u
t
o
m
a
t
i
c
a
l
l
y
 
b
r
i
n
g
 
d
b
c
u
t
 
i
m
p
r
o
v
e
m
e
n
t
 
i
n
 
i
n
t
e
r
r
a
c
i
a
l

1
0
.

I
n
t
e
g
r
a
t
i
o
n
 
1
,
,
y
 
i
t
s
e
l
f
 
w
i
l
l
 
r
o
t
 
a
u
t
o
m
a
t
i
c
a
l
l
y
 
b
r
i
n
g
 
a
b
o
u
t
 
i
m
p
r
o
v
e
m
e
n
t
 
i
n
 
a
c
h
i
e
v
e
m
e
n
t
 
l
e
v
e
l
s

i
n
 
N
e
g
r
o
 
s
t
u
d
e
n
t
s
.

1
1
.

T
h
e
 
i
n
t
e
g
r
a
t
e
d
 
s
e
t
t
i
n
;
 
h
a
s
 
a
 
g
r
e
a
t
 
p
o
t
e
n
t
i
a
l
 
f
o
r
 
p
r
o
d
u
c
i
n
g
 
b
e
t
t
e
r
 
i
n
t
e
r
r
a
c
i
a
l
 
u
n
d
e
r
s
t
a
n
d
i
n
g
.

1
2
.

T
h
e
 
i
n
t
e
g
r
a
t
e
d
 
s
e
t
t
i
n

h
a
s

P
.
 
g
r
e
a
t
 
n
o
t
e
n
t
i
a
l
 
f
o
r
 
p
r
o
d
u
c
i
n
g
 
a
n
 
i
n
c
r
e
a
s
e
d
 
o
r
i
e
n
t
a
t
i
o
n
 
t
o
w
a
r
d

a
c
h
i
e
v
e
m
e
n
t
.

1
3
.

T
o
 
f
a
c
i
l
i
t
a
t
e
 
a
c
h
i
e
v
e
m
e
n
t
,
 
i
n
t
e
g
r
a
t
i
o
n
 
r
e
q
u
i
r
e
s
 
a
n
 
a
t
m
o
s
p
h
e
r
e
 
o
f
 
l
o
w
 
s
o
c
i
a
l
 
t
h
r
e
a
t
,

a
 
l
o
w

l
e
v
e
l
 
o
f
 
a
n
x
i
e
t
y
,
 
a
n
d
 
m
i
n
i
m
a
l
 
c
o
n
f
l
i
c
t
.

ov
az



1
4
.

T
o
 
f
a
c
i
l
i
t
a
t
e
 
a
c
h
i
e
v
e
m
e
n
t
,
 
i
n
t
e
g
r
a
t
i
o
n
 
r
e
q
u
i
r
e
s
 
a
n
 
a
t
m
o
s
p
h
e
r
e
 
o
f
 
h
i
g
1
7
 
a
c
h
i
e
v
e
m
e
n
t
 
e
x
p
e
c
t
a
t
i
o
n
.

1
5
.

O
v
e
r
a
l
l
,
 
i
n
t
e
g
r
a
t
i
o
n
 
d
o
e
s
 
h
e
l
p
 
t
h
e
 
a
v
e
r
a
g
e
 
N
e
g
r
o
 
s
t
u
d
e
n
t
 
t
o
 
c
l
o
s
e
 
s
'
m
e
 
o
f
 
t
h
e
 
g
a
p
 
b
e
t
w
e
e
n
 
t
h
e

a
c
h
i
e
v
e
m
e
n
t
 
o
f
 
w
h
i
t
e
 
a
n
d
 
N
e
g
r
o
 
s
t
v
d
e
n
t
s
,
 
b
u
t
 
i
t
 
d
o
e
s
 
n
o
t
 
a
p
p
e
a
r
 
t
o
 
h
a
v
e
 
t
h
e
 
p
o
t
e
n
t
i
a
l
 
t
o

c
o
m
p
l
e
t
e
l
y
 
c
l
o
s
e
 
t
h
e
 
g
a
p
.

1
6
.

T
o
 
c
l
o
s
e
 
t
h
e
 
g
a
p
,
 
i
n
t
e
g
r
a
t
i
o
n
 
s
h
o
u
l
d
 
b
e
 
a
c
c
o
m
p
a
n
i
e
d
 
)
:
5
7
 
a
 
n
u
m
b
e
r
 
o
f
 
a
j
l
i
t
i
o
n
a
l
,
 
s
p
e
c
i
f
i
c

p
r
o
g
r
a
m
s
 
d
e
s
i
g
n
e
d
 
f
o
r
 
t
h
e
 
d
i
s
a
d
v
a
n
t
a
g
e
d
.

]
7
.

T
h
e
r
e
 
i
s
 
n
o
 
g
a
p
 
b
e
t
w
e
e
n
 
t
h
e
 
a
c
h
i
e
v
e
m
e
n
t
 
o
f
 
t
h
e
 
a
v
e
r
a
g
e
 
w
h
i
t
e
 
a
n
d
 
t
h
e
 
a
v
e
r
a
g
e
 
b
l
a
c
k
 
s
t
u
d
e
n
t
.

1
8
.

A
n
y
 
s
t
u
d
e
n
t
 
(
b
l
a
c
k
,
 
w
h
i
t
e
,
 
o
r
 
m
e
m
b
e
r
 
o
f
 
o
t
h
e
r
 
i
d
e
n
t
i
f
i
a
b
l
e
 
g
r
o
u
p
)
 
i
s
 
l
i
k
e
l
y
 
t
o
 
s
u
f
f
e
r
 
s
o
m
e

d
e
g
r
e
e
 
o
f
 
e
d
u
c
a
t
i
o
n
a
l
 
d
i
s
a
d
v
a
n
t
a
g
e
 
a
s
 
a
 
f
a
c
e
t
 
o
f
 
a
t
t
e
n
d
i
n
g
 
a
 
s
c
h
o
o
l
 
o
r
 
b
e
i
n
g
 
i
n
 
a
 
c
l
a
s
s
r
o
o
m

w
i
t
h
 
p
r
e
d
o
m
i
n
a
n
t
l
y
 
l
o
w
e
r
 
s
t
a
t
u
s
 
p
e
o
p
l
e
.

1
9
.

F
a
m
i
l
y
 
s
o
c
i
a
l
 
e
l
a
s
4
 
e
x
e
r
t
s
 
a
n
 
i
m
p
o
r
t
a
n
t
 
i
n
f
l
u
e
n
c

o
n
 
s
t
u
d
e
n
t
 
a
c
h
i
e
v
e
m
e
n
t
.

2
0
.

T
h
e
 
s
t
u
d
e
n
t
'
s
 
i
m
m
e
d
i
a
t
e
 
h
o
m
e
 
n
e
i
g
h
b
o
r
h
o
o
d
 
e
x
e
r
t
s
 
a
n
 
i
m
p
o
r
t
a
n
t
 
e
f
f
e
c
t
 
o
n
 
h
i
s
 
a
c
h
i
e
v
e
m
e
n
t
,

i
n
d
e
p
e
n
d
e
n
t
 
o
f
 
f
a
m
i
l
y
 
s
o
c
i
a
l
 
c
l
a
s
s
,
 
a
b
i
l
i
t
y
 
f
a
c
t
o
r
s
,
 
a
n
d
 
s
c
h
o
o
l
 
c
l
a
s
s
 
c
o
m
p
o
s
i
t
i
o
n
-

2
1
.

T
o
 
e
n
c
o
u
r
a
g
e
 
m
a
x
i
m
u
m
 
a
c
h
i
e
v
e
m
e
n
t
,
 
s
c
h
o
o
l
s
 
s
h
o
u
l
d
 
o
r
g
a
n
i
z
e
 
c
l
a
s
s
r
o
o
m
 
g
r
o
u
p
i
n
g
 
b
y
 
a
b
i
l
i
t
y
 
l
e
v
e
l
s
.

O
n
 
w
h
a
t
 
b
a
s
i
s
 
d
i
d
 
y
o
u
 
a
r
r
i
v
e
 
a
t
 
m
o
s
t
 
o
f
 
t
h
e
 
a
b
o
v
e
_
p
o
i
n
t
s
 
o
f
 
v
i
e
w
?

C
H
E
C
K
 
O
N
E
:

I
t
'
s
 
c
o
m
m
o
n
 
k
n
o
w
l
e
d
g
e

N
y
 
o
w
n
 
h
u
n
c
h
 
P
e
r
s
o
n
a
l
 
e
x
p
e
r
i
e
n
c
e

T
e
s
t
 
r
e
s
u
l
t
s

R
e
s
e
a
r
c
h
 
r
e
p
o
r
t
s

P
r
e
p
a
r
e
d
 
b
y
:

E
l
i
z
a
b
e
t
h
 
M
.
 
L
a
n
e
,
 
C
-
,
o
r
d
i
n
a
t
o
r
 
o
f
 
E
d
u
c
a
t
i
o
n
a
l
 
R
e
s
e
a
r
c
h

D
i
v
i
s
i
o
n
 
o
f
 
R
e
s
e
a
r
c
h
,
 
D
E
P
A
R
T
M
E
N
T
 
O
F
 
P
L
A
N
N
I
N
G
 
A
N
D
 
D
E
V
E
L
O
P
M
E
N
T

D
a
y
t
o
n
 
P
u
b
l
i
c
 
S
c
h
o
o
l
s
,
 
3
4
8
 
W
e
s
t
 
F
i
r
s
t
 
S
t
r
e
e
t
,
 
D
a
y
t
o
n
,
 
O
h
i
o

4
5
4
0
2



E
E
O
 
S
U
R
V
E
Y
 
1
9
6
9
-
7
0

P
A
R
T
 
I
I
I

H
c
w
 
-
!
c
p
 
y
o
u
 
v
i
e
w
 
e
a
c
h
 
o
f
 
t
h
e
 
f
o
l
l
o
w
i
n
g
:
 
s
t
a
t
e
m
e
n
t
s
?

'
!
a
r
k
 
e
a
c
h
 
s
t
a
t
e
m
e
n
t
 
w
i
t
h
 
t
h
e
 
a
p
p
r
o
p
r
i
a
t
e
 
n
u
m
e
r
a
l
,
_
u
s
i
n
E
 
t
h
e
 
k
e
y
 
a
t
 
t
h
e
 
r
i
g
h
t
.

D
Y
N
A
M
I
C
S
 
O
F
 
I
N
T
E
R
A
C
T
I
O
N

-
-
-
K
E
Y

1
.
 
S
t
r
o
n
g
l
y
 
d
i
s
a
g
r
e
e

2
.
 
T
e
n
d
 
t
o
 
d
i
s
a
g
r
e
e

'

3
.
 
U
n
c
e
r
t
a
i
n

4
.
 
T
e
n
d
 
t
o
 
a
g
r
e
e

5
.
 
S
t
r
o
n
g
l
y
 
a
g
r
e
e

1
.

W
h
i
t
e
 
s
t
u
d
e
n
t
s
 
d
o
 
n
o
t
 
r
e
s
p
e
c
t
 
b
l
a
c
k
 
t
e
a
c
h
e
r
s
 
a
n
d
 
a
d
m
i
n
i
s
t
r
a
t
o
r
s
.

2
.

3
1
a
c
k
 
s
t
u
d
e
n
t
s
 
d
o
 
n
o
t
 
r
e
s
p
e
c
t
 
w
h
i
t
e
 
t
e
a
c
h
e
r
s
 
a
n
d

'
m
i
n
i
s
t
r
a
t
o
r
s
.

1
.

W
h
i
t
e
 
s
t
u
d
e
n
t
s
 
d
o
 
n
o
t
 
r
e
s
p
e
c
t
 
w
h
i
t
e
 
t
e
a
c
h
e
r
s
 
a
n
d
 
a
d
m
i
n
i
s
t
r
a
t
o
r
s
.

4
.

r
i
l
a
c
k
 
s
t
u
d
e
n
t
s
 
d
o
 
n
o
t
 
r
e
s
p
e
c
t
 
b
l
a
c
k
 
t
e
a
c
h
e
r
s
 
a
n
d
 
a
d
m
i
n
i
s
t
r
a
t
o
r
s
.

5
.

B
l
a
c
k
 
s
t
u
d
e
n
t
s
 
a
r
e
 
n
,
l
r
e
 
r
e
c
e
p
t
i
v
e
 
t
o
 
b
l
a
c
k
 
t
e
a
c
h
e
r
s
 
t
l
.
;
a
n
 
t
o
 
w
h
i
t
e
 
t
e
a
c
h
e
r
s
.

W
h
i
t
e
 
s
t
u
d
e
n
t
s
 
a
r
e
 
m
o
r
e
 
r
e
c
e
p
t
i
v
e
 
t
o
 
w
h
i
t
e
 
t
e
a
c
h
e
r
s
 
t
h
a
n
 
t
o
 
b
l
a
c
k
 
t
e
a
c
h
e
r
s
.

G
e
n
e
r
a
l
l
y
,
 
w
h
i
t
e
 
t
e
a
c
h
e
r
s
 
a
r
e
 
a
s
 
w
e
l
l
 
q
u
a
l
i
f
i
e
d
 
t
o
 
t
e
a
c
h
 
b
l
a
c
k
 
s
t
u
d
e
n
t
s
 
a
s
 
a
r
e
 
b
l
a
c
k
 
t
e
a
c
h
e
r
s
.

M
e
e
k
 
t
e
a
c
h
e
r
s
 
a
r
e
 
a
s
 
w
e
l
l
 
q
u
a
l
i
f
i
e
d
 
t
o
 
t
e
a
c
h
 
w
h
i
t
e
 
s
t
u
d
e
n
t
s
 
a
s
 
a
r
e
 
w
h
i
t
e
 
t
e
a
c
h
e
r
s
.

0
M
o
s
t

j
j
 
n
o
t
 
w
a
n
t
 
t
o
 
s
e
n
d
 
t
h
e
i
r
 
c
h
i
l
d
r
e
n
 
t
o
 
p
r
e
d
o
m
i
n
a
n
t
l
y
 
b
l
a
c
k
 
s
c
h
o
o
l
s
.

n
.

U
p
p
e
r
 
c
l
a
s
s
 
!
;
e
g
r
o
e
s
 
w
a
n
t
 
t
o
 
s
e
n
d
 
t
h
e
i
r
 
c
h
i
l
d
r
e
n
 
t
o
 
p
r
e
d
o
m
i
n
a
n
t
l
y
 
w
h
i
t
e
 
s
c
h
o
o
l
s
.

1
1
.

B
l
o
c
s
 
o
f
 
a
 
l
o
w
 
s
o
c
i
o
 
-
 
e
c
o
n
o
m
i
c
 
c
l
a
s
s
 
d
o
 
n
o
t
 
w
a
n
t
 
t
o
 
s
e
n
d
 
t
h
e
i
r
 
c
h
i
l
d
r
e
n
 
t
o
 
i
n
t
e
g
r
a
t
e
d
 
s
c
h
o
o
l
s
.

c
^
 
a
 
l
c
w
 
s
o
c
i
o
-
e
c
o
n
o
m
i
c
 
c
l
a
s
s
 
d
o
 
n
o
t
 
w
a
n
t
 
t
c
 
s
e
n
d
 
t
h
e
i
r
 
c
h
i
l
d
r
e
n
 
t
o
 
i
n
t
e
g
r
a
t
e
d
 
s
c
h
o
o
l
s
.

A
 
:
:
c
g
r
o
 
h
a
s
 
t
h
e
 
r
i
g
h
t
 
t
o
 
l
i
v
e
 
a
n
y
w
h
e
r
e
.

1
:
-
.

A
 
b
l
a
c
k
 
f
a
m
i
l
y
 
m
o
v
i
n
g
 
i
n
t
o
 
o
n
e
'
s
 
b
l
o
c
k
 
s
h
o
u
l
d
 
b
e
 
t
r
e
a
t
e
d
 
o
n
 
e
q
u
a
l
-
s
t
a
t
u
s
 
t
e
r
m
s
 
a
s
 
o
t
h
e
r
 
n
e
i
g
h
b
o
r
s
.

I
n
t
e
g
r
a
t
e
d
 
n
e
i
g
h
b
o
r
h
o
o
d
s
 
h
e
l
p
 
t
o
 
e
l
i
m
i
n
a
t
e
 
r
a
c
i
a
l
 
p
r
e
j
u
d
i
c
e
.

1
;
.

c
i
a
l
 
i
n
t
e
g
r
a
t
i
o
n
 
o
f
 
n
e
i
g
h
b
o
r
h
o
o
d
s
 
w
i
l
l
 
s
o
l
v
e
 
t
h
e
 
p
r
o
b
l
e
m
 
o
f
 
r
a
c
i
a
l
 
b
a
l
a
n
c
e
 
f
n
 
t
h
e
 
s
c
h
o
o
l
s
.

1
7
.

B
u
s
s
i
n
g
 
o
f
 
s
t
u
d
e
n
t
s
 
i
s
 
a
 
g
o
o
d
 
w
a
y
 
o
f
 
i
m
p
r
o
v
i
n
g
 
r
a
c
i
a
l
 
b
a
l
a
n
c
e
 
i
n
 
t
h
e
 
s
c
h
o
o
l
s
.

1
E
.

l
a
t
e
:
r
a
c
i
a
l
 
d
a
t
i
n
g
 
a
m
o
n
g
 
h
i
g
h
 
s
c
h
o
o
l
 
s
t
u
d
e
n
t
s
 
i
s
 
a
n
 
e
f
f
e
c
t
i
v
e
 
m
e
a
n
s
 
o
f
 
c
r
e
a
t
i
n
g
 
i
n
t
e
r
r
a
c
i
a
l

u
n
d
e
r
s
t
a
r
A
i
n
a
.



1
9
.

T
h
e
 
c
i
v
i
l
 
r
i
g
h
t
s
 
m
o
v
e
m
e
n
t
 
h
a
s
 
a
 
b
a
s
i
c
 
r
a
t
i
o
n
a
l
e
 
t
h
a
t
 
c
a
n
 
n
o
t
 
b
e
 
i
g
n
o
r
e
d
.

2
0
.

T
h
e
 
B
l
a
c
k
 
P
o
w
e
r
 
m
o
v
e
m
e
n
t
 
h
o
l
d
s
 
t
h
e
 
g
r
e
a
t
e
s
t
 
p
r
o
m
i
s
e
 
o
f
 
e
c
o
n
o
m
i
c
 
o
p
p
o
r
t
u
n
i
t
y
 
f
u
r
 
b
l
a
c
k
s
.

2
1
.

P
e
r
s
i
s
t
e
n
c
e
 
o
f
 
p
o
v
e
r
t
y
 
i
n
 
a
 
l
a
n
d
 
o
f
 
p
l
e
n
t
y
 
s
h
o
u
l
d
 
b
e
 
a
 
e
w
a
s
e
 
f
o
r
 
e
v
e
r
y
o
n
e
'
s
 
c
o
n
c
e
r
n
.

2
2
.

E
q
u
a
l
i
t
y
 
o
f
 
e
c
o
n
o
m
i
c
 
o
o
c
.
r
t
"
n
i
t
y
 
i
s
 
a
 
l
e
a
l
i
s
t
i
c
 
c
o
m
m
u
n
i
t
y
 
g
o
a
l
.

2
3
.

B
i
r
t
h
 
c
o
n
t
r
a
 
i
n
f
o
r
m
a
t
i
o
n
 
s
h
o
u
l
d
 
b
e
 
m
a
d
e
 
r
e
a
d
i
l
y
 
a
v
a
i
l
i
.
L
l
e

t
%
e
_
t
o
o
r
.

2
4
.

R
a
c
i
a
l
l
y
 
a
n
d
 
s
o
c
i
a
l
l
y
 
i
s
o
l
a
t
e
d
 
s
c
h
o
o
l
s
 
a
r
c
 
a
 
f
a
c
t
o
r
 
i
n
 
t
h
e
 
r
i
s
e
 
o
f
 
d
e
l
i
n
c
r
,
:
e
n
e
y
 
a
m
o
n
g

l
o
w
e
r
-
s
t
a
t
u
s
 
a
d
o
i
e
s
c
e
n
t
s
,
w
h
e
t
h
e
r
 
b
l
a
c
k
 
o
r
 
w
h
i
t
e
.

2
5
.

T
h
e
 
g
e
n
e
r
a
l
 
f
a
i
l
u
r
e
 
t
o
 
e
l
i
m
i
n
a
t
e
 
s
e
g
r
e
g
a
t
i
o
n
 
i
n
 
t
h
e
 
n
a
t
i
o
n
'
s
 
s
c
h
o
o
l
s
,
 
w
h
e
t
h
e
r
 
d
e
 
g
o
r
e
 
o
r

d
e
 
f
a
c
t
o
,
 
h
a
s
 
i
n
c
r
e
a
s
e
d
 
t
h
e
 
l
e
v
e
l
 
o
f
 
i
n
t
e
r
r
a
c
i
a
a
 
m
i
s
t
r
u
s
t
 
a
m
o
n
g
 
w
h
i
t
e
s
 
a
n
d
 
b
l
a
c
k
s
.

2
6
.

A
 
d
i
s
p
r
o
p
o
r
t
i
o
n
a
t
e
 
a
m
o
u
n
t
 
o
f
 
t
i
m
e
 
i
s
 
s
p
e
n
t
 
b
y
 
t
h
e
 
t
e
a
c
h
e
r
 
o
n
 
d
i
s
c
i
p
l
i
n
e
 
p
r
o
b
l
e
m
s
 
i
n
 
a

n
e
w
l
y
 
i
n
t
e
g
r
a
t
e
d
 
s
i
t
u
a
t
i
o
n
.

2
7
.

R
a
c
i
a
l
 
c
o
n
f
l
i
c
t
 
i
n
 
a
 
s
c
h
o
o
l
 
i
s
 
u
s
u
a
l
l
y
 
t
r
i
g
g
e
r
e
d
 
b
y
 
a
 
m
i
n
o
r
 
i
n
c
i
d
e
n
t
 
i
n
v
o
l
v
i
n
g
 
2
 
o
r
 
3
 
s
t
u
d
e
n
t
s
.

2
8
.

S
e
c
u
r
i
t
y
 
g
u
a
r
d
s
 
i
n
 
a
 
s
c
h
o
o
l
 
c
a
n
 
d
o
 
l
i
t
t
l
e
 
m
o
r
e
 
t
h
a
n
 
m
a
i
n
t
a
i
n
 
a
n
 
u
n
e
a
s
y
 
p
e
a
c
e
.

N
u
m
b
e
r
 
i
n
 
r
a
n
k
 
o
r
d
e
r
 
w
h
a
t
 
y
o
u
 
b
e
l
i
e
v
e
 
t
o
 
b
e
 
t
h
e
 
t
h
r
e
e
 
m
o
s
t
 
i
m
p
o
r
t
a
n
t
 
c
a
u
s
a
l
 
f
a
c
t
o
r
s
:

2
9
.

U
n
r
e
s
t
 
i
n
 
t
h
e
 
s
c
h
o
o
l
s
 
t
o
d
a
y
 
s
e
e
m
s
 
t
o
 
b
e
 
c
a
u
s
e
d
 
b
y
:

E
d
u
c
a
t
i
o
n
a
l
 
g
r
i
e
v
a
n
c
e
s

P
e
r
s
o
n
a
l
 
g
r
i
e
v
a
n
c
e
s

S
e
a
r
c
h
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c
e
p
t
)

7
.
f
-
T
o
r
a
l
 
o
r
i
e
n
t
a
t
i
o
n
 
(
r
e
s
t
r
i
c
t
e
d
 
s
e
n
s
e
 
o
f
 
t
i
m
e
)

.
-
c
k
 
o
f
 
7
:
c
!
e
l
i
n
;
 
o
f
 
e
f
f
e
c
t
i
v
e
 
c
o
n
t
r
o
l
 
o
f
 
e
n
v
f
_
r
o
n
m
e
n
t

T
o
d
a
y
'
s
 
c
l
i
m
a
t
e
 
o
f
 
d
i
s
s
e
n
t

O
L
o
w
 
7
e
n
e
r
a
l
 
i
n
t
e
l
l
i
g
e
n
c
e

L
o
c
"
,

-
e
n
c
r
'
,
1
 
r
e
a
d
i
n
e
s
s
 
f
o
r
 
.
r
a
d
e
 
o
r
 
c
o
u
r
s
e

w
i
t
h
 
c
o
u
r
s
e
 
a
s
s
i
g
n
m
e
n
t
s

o
'
 
r
e
s
7
c
c
t
 
"
o
r
 
o
u
t
h
o
r
i
t
y
 
o
f
 
t
h
e
 
t
e
a
c
h
e
r

L
a
c
k
 
o
f
 
f
a
m
i
l
y
 
s
u
p
p
o
r
t
 
f
o
r
 
e
d
u
c
a
t
'
o
n
a
l
 
g
o
a
l
s

T
.

E
,
-
o
n
o
m
i
c
 
d
i
s
a
d
v
a
n
t
a
7
e

U
.

C
u
l
t
u
r
a
l
 
d
i
s
d
v
a
t
a
g
e

7
.

"
_
a
l
n
u
t
r
i
t
i
o
n

.
.
-
t
h
e
r
 
h
e
a
l
t
h
 
p
r
o
b
l
e
m
s

,
:
i
f
f
i
c
u
l
'
t
y
 
o
f
 
a
d
o
p
t
e
d
 
t
e
x
t
 
a
n
d
 
l
e
a
r
n
i
n
g
 
m
a
t
e
r
i
a
l
s

,
;
:
f
f
i
c
u
l
t
y
 
w
i
t
h
 
c
o
m
p
r
e
h
e
n
s
i
o
n
 
o
f
 
a
b
s
t
r
a
c
t
 
c
o
n
c
e
p
t
s

7
i
 
:
T
i
c
u
l
t
y
 
o
f
 
l
e
a
r
n
i
n
g
 
t
a
s
k
s
 
r
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c
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c
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.
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c
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i
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c
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b
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C
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.
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c
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SECTION E

Reports of Progress in Staff Integration

This section contains:

1) The statement of Broad Objectiv..-? #1

of the Dayton School District Equal
Educational Opportunity Project and
the plan adopted by the Board of
Education for implementing this
objective, and

2) The s'...atistical reports submitted to
indicate progress within the school
system in the fulfillment of the
objLctive.

(It will be noted that several dates
are not consistent with the dates in the
co:litment. This discrepancy was due to
extenuating circumstances, which were
cleared through Title VI Offices for
Civil Rights.)

3) Three pamphlet'; of background informa-
tion compiled for the Task Force or
Staff Desegregation.

I "I



Statement to Office for Civil Rights
Department of Health. Edocation and Welfare

Broa6. Objective I of the Dayton City School District Equal Educational

Opportunities Project under the Provisions of Title IV, Section 405 of

Public Law 88-352 of the Civil Rights Act of 1964 is stated as follows:

To desegregate faculties and administrative staffs in accord
with provisions stipulated by the Dayton Board of Education
to Title Vi representatives.

This statement is to report the plan by which th..s objective is to be

attained.

1. It is the intention of this Board that each school staff
throughout `.he District will have a racial composition
that reflects the total staff of the district as a whole.
This c:nal will be aT,uroached in 1969 and 1970 through the
process of voluntary transfer and new teacher assignments.

2. The Board will submit the folloydng statistical data to
th3 Title VI Cffice for Civil Rights by September 12, 1969:
The nul'er and percentage of minority and non-minority
rofessional staff members by building and the total fig-

ures for the district as a whole.

3. The data presented in Step 2 will be up-dated and submitted
to the Title VI Office by September 11, 1970, with the intent
of showing that the Dayton City School District will have suc-
cessfully achieved its goal through voluntary transfer of its
staff.

4. If, however, the cooperative efforts of the Dayton Board of
Education and the total staff were not enough to achieve
the goal stated in Step 1, other methods will be developed to
achieve that goal by September, 1971.

Adcpted August 22, 1969.
Amended December 39, 1969.
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7C 11 E DAYTON PUBLIC SCHOOLS
ADMINISTRATION BUILDING

TELEPHONE 461.3850

!,48 WEST FIRST ST. DAYTON, OHIO 45402

WILLIAM H. WATSON
Assistant Superintendent

Urban Education

Mr. Theron A. Johnson, Chief
Nortnern & Western Branch
Division Equal Education Opportunity
Office of Education
400 Maryland Avenue, S.E. #2039
Washington, D.C. 20202

Dear Mr. Johnson:

September 18, 1969

Encic,sed ple:ase find data pertaining to the Dayton Public School
t?aching otaff by race. A copy of the total professiJnal staff
by school has been sent to M:f. Fred Chioffi.

:f you have any questions concerning the enclosed, please do not
hesitate to contact us.

Sincerely,

(Mrs.) Phyllis B. Greer
Project Director
Equal Educational Opportunity

Marshall A. Rosensweet
Associate Di:feotor
Equal Educational Opportunity

Enclosures
MAR:lr

cc: Superintendent of Schools
Assistant Superintenent, Urban Education
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STATISTICAL REPORT

ON RACIAL COMPOSITION OF

PROFLSSIONAL STAFF

Contents
Teaching Staff By Schools

Deviation of Schools prom Citywide Average
Principals And Assistant Principls

Central Administration
New Teachers Employed for 1969-1970

Prepared for Office for Civil Rights
Department of Health, Education and Welfare

Dayton Public Schools
December 1969
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NUM8EN OF TEACHERS BY T.ACE AND Z OF NEGRO TENWRS

High Schools White

1968-69

7 Negto White

1969-70

Negro 7 Negro
NeEro

Belmont 82 5 5.8 73 8 9.9

Dunbar 8 62 88.6 12 53 81.5

Fairview 72 5 6.5 it 6 9.0

Kiser 44 2 4.4 40 3 7.0

Meadowdale 75 4 5.1 70 5 6.7

Patterson Co-op 82 3 3.5 89 6 6.3

Roosevelt 36 68 65.4 44 '4 59.3

Roth 19 50 72.5 25 38 60.3

Stivers 50 3 5.7 54 4 6.9

Col. White 80 5 5.9 70 11 13.6

Wilbur Wtight 57 5 7.0 59 5 7.8

Full-time instructional staff (H.S.)

615 White

212 Negro (25.6%)

Full-time instructional staff (Elem. & H.S.)

1847 White
746 Negro (28.8%)

Full -time' instructional staff MS.)
597 White

203 Negro (25.47.)

Full-time instructional staff (EleM. & H.S.

1851 White
r.egro (29.47)

1-</tril Al L/441'0'111 1t1N 01 tILW Ci NT IF 1 :AfI U :.11 11

IMF I ()YID P OIt '7D11001 Y1 110 l'PY)- i911,1

Grades 7-12 Grades K-6 Special i!lpil Personnel Total

,And Library

White 158 /4% 99 - 66% 25 - 74% 11 - 94% 273 - 71;

Black 50 26 50 33 9 - 26 I 6 110 - 2e

0riert.:1 1 - 0 2- I 0 - 0 0- 0 5- 1

Totzls 189 - 100% 151 100% 34 - 130; 17 100% 591 - 1K1

3

kr3 :3



Elementary Schools White
1966-69
Ragro 7 Neff°

1969-70
% NetroWhite Negro

_

Jape Addari 20 6 23.17 20 7 25.9%

Allen 24 1 4.0 24 3 11.1

Belle Haven 43 2 4.4 44 6 12.0

Belmont_ Elem. 26 1 3.7 25 2 7.4

Brown 44 1 2.2 42 2 4.5

Carlson 4 21 84.0 7 20 74.1

Cleveland 44 1 2.2 44 3 6.4

Cornell Heights 31 3 8.8 31 8 20.5

Drexel 24 2 7.7 23 8 25.8

Eastmont 36 1 2.7 29 4 12.1

Edison 2 16 88.9 10 15 60.0

Enetson 39 4 9.3 36 6 14.3

Fairport 32 2 5.9 29 4 12.]

Faitryie Elem. 32 2 5.9 29 3 9.4

Fort McKinley 17 1 5.6 18 3 14.3

F1'anklio 36 1. 2.7 35 2 5.4

Gardendale 8 3 27.3 12 2 14,3

Gettysburg 25 1 3.9 21 4 16.0

U.S. GrEnt 30 2 6.3 28 2 6.7

Grace A. Greene 5 21 80.8 14 17 54.8

Hawthorne 12 0 0.0 12 1 7.7

Hickorydale 22 0 0.0 22 3 12.0

Highvici 15 21 58.3 17 17 50.0

Huffman 38 3 7.3 41 3 6.8

Irving 9 26 74.3 9 26 74.3

Jackson Elem. 6 33 84.6 9 32 78.0

Jackson Primary 4 19 82.6 10 12 c

Jefferson Elem. 36 8 18.2 22 14

Jefferson Primary )4
3 39.1 17 11

Kemp 28 0 0.0 25 2

Lewton 22 0 0.0 22 2

Lincoln 42 1 2.3 38 4

Longfellow 33 7 17.5 36 9

Loos 28 1 3.5 26 4

MacFarlane 1 48 98.0 7 41

Horace Mann 14 0 0.0 12 2

McCulfey 35 1 2.E 31 6

Meiary 3 19 56.4 8 15

Meado,7da1e Elem. 30 1 3.2 25 4

Miani ihapel 4 29 87.9 9 28

Patterson Flem. 25 1 3.9 24 1

Residence Park Elem. 11 23 67.7 18 17

Residence Park Frinaly 5 11 68.8 5 111

Rusk.n 38 1 2.6 36 2

Shiloh 19 0 0.0 26 1

Shoup Mill 14 1 6.7 12 2

Louise Troy 0 20 100.0 4 25

Valerie 18 1 5.3 18 5

Van Cleve 33 1 2.9 27 5

Washini,ton 23 4 14.8 21 6

Weaver 5 43 89.6 11 38

Webster 28 0 0.0 26 3

Westwocl 22 42 65.6 26 34

Whittier 12 21 63.6 14 1,

Wogamn.1 1 40 97.6 q 33

Oryi;le Wright 29 1 1.1 28

Gorman 14 0 0.0 14

Kennedy 17 0 2r.1 15 5

Full-tino! inAructional staff (Lien.) Fi'-ti: , inscrdit;

1,232 Miite 1,253 Willie

, At
514 Negro ("30.27)

4
567 Nei.n, i



'fill; OEVIATION OP 'fill; PERCE1,TACE OF NECRO TEACHERS

rRom THE CITYWIDE PERCEI,TAGE BY HIGH SCE001,

AND THE DEVIATION CHANCE

1968-69

FROM 1968-69 TO

1969-70

1969-70

1968-69 to 1969-70
Crowth Toward

Citywic-, %

School Deviation of %1 Deviation of 72 of Negro Teachers3

Belmont H.S. -19.b -15.5 4.3

Dunbar +63.0 +55.1 6.4

Fairview H.S. -19.1 -16.4 2.7

Kiser -21.2 -18.4 2.8

Meadowdale H.S. -20.5 -18.7 1.8

Patterson Co-op -22.1 -19.1 3.0

Roosevelt +39.8 +33.9 5.9

Roth +46.9 +34.9 12.0

Stivers -19.9 -18.5 1.4

Col. White -19.7 -11.8 7.9

Wilbur Wright -18.6 -17.6 1.0

1 These deviations were obtained by subtracting the citywide percentage
of Negro teachers for high schools (25.6%) from the percentage of
Negro teachers in each high school.

2 These deviations were obatined by subtracting the citywide percentage
of Negro teachers for high schools (25.4%) from the percentage of
Negro teachers in each high school.

3 A positive deviation change shows growth toward the_ citywide % of Negro
teachers and a negative deviation change shows growth away from the
citywide % of Negro teachers.

Summary Analysis

Averge Crowth Toward Citywide % of Nero Teachers

All High Schools
High Schools with 50% or more Negro Enrollment
High Schools with less than 50% Negro Enrollment

4.5

8.3

3.1

All Elementary and High Schools 7.8

Division of Research
11-69

5



THE DEVIATION OF THE PERCENTAGE OF NECRO TEACHERS
FROM 11Ill CITYWIDE PERCENTAGE BY ELEMENTARY SCHOOL
AND THE DEVIATION CHANGE FROM 1968-69 TO 1969-70

1963-69

School Deviation of 71

1969-70

Deviation of 72

1968-69 to 2969 -70
Growth Toward

Citywide 7
of Negro reachers3

lane Addams - 7.1 - 5.3 1.8

Allen -26.2 -20.1 6.1
Belle Haven -25.8 -19.2 6.6
Belmont Elem. -26.5 -23.8 2.7
Brown -28.0 -26.7 1.3
Carlson +53.8 +42.9 10.9
Cleveland -28.0 -24.8 3.2

Cornell Heights -21.4 -10.7 10.7
Drexel -22.5 - 5.4 17.1
Eastmont -27.5 -19.1 8.4
Edisna +58.7 +28.8 29.9
Emerson -20.9 -16.9 4.0
Fairport -24.3 -19.1 5.2
Fairvie,... Elem. -24.3 -21.8 2.5
Fort McKinley -24.6 -16.9 7.7

Franklin -27.5 -25.9 1.7
Carderdale 2.9 -16.9 -14.0
Gettyslurg -26.3 -15.2 11.1

U.S. Grant -23.9 -24.5 - 0.6
Grace A. Greene +50.6 +23.6 27.0
Hawthorne -30.2 -23.5 6.7
Hickorydale -30.2 -19.2 11.0
Highview +28.1 +18.8 9.3
Huffman -22.9 -24.4 1.5
Trying +44.1 +43.1 1.0
Jackson Elem. +54.4 +46.8 7.6
Jackson Primary +52.4 +23.3 29.1
Jefferson Elem. -12.0 + 7.7 4.3
Jefferson Primary + 8.9 + 8.1 0.8
Kemp -30.2 -23.8 6.4
Lewton -30.2 -22.9 7.3
Lincoln -27.9 -21.7 6.2
Longfellow -12.7 -11.2 1.5

Loos -26.7 -27.9 8.8
MacFarlane +67.8 +54.2 13.6
Horace Mann -30.2 -16.9 13.3
McCuffe; -27.4 -15.0 12.4
McNary +56.2 +34.1) 22.2
Meadowdale E:em. -27.0 -17.4 9.6
Miami Chapel +57,7 +44.5 13.2
Patterson Fiem. -26.3 -27.2 - 0,9
Residence Park Elem. +37.5 +17.4 20.1
Residence Pi ;k Primary +38.6 115.5 3.1
Rusin -27.6 -25.9 1.7
Shiloh -30.2 -27.5 2.7

Shoup Mill -23.5 -16.9 6.6
Louife Troy +69.8 +55.0 14.8



1068-69

Deviation of

1969-70

71 Devi_ntjonof72

1968-69 to 1969-70

Growth Toward
Citywide 7

of Negro Teachers3

Valerie -24.9 9.5 15.4

Van t' [eve -27. 3 -15.6 11.1

Watdlt I ogi on -15.4 - 9.0 6.4

Weaver 59.4 +46.4 13.0

Welloo -30. 2 -20.9 9.3
Wo ; t vtaorl 4 35.4 +25.5 9.9

t t ler 1-31.4 423.6 9.8

Vogaman 1(47.4 +47,4 20.0

(Iry 1,,tr f 01/ -26.0 -18.) 8.2

r.HYM.111 -18./ 11.5

Xelloody 4.1 - 6.2 - 2.1

,11. vi ions Yore obtained by subtracting thc' -itvwide percentage
of Ngro teachers for elementary schools (30.2;-;) from the percentage
of Negro t.cachets in each elementary sci,00l.

2 dev 1..vre obtained by subtracting the citywide percentage
of Negro teo . :; for elementary schools (31.27) from the percentage
of Negro t t.aciors in oacb elementary school.

A po t ' -o .leviat ion t hangc shows growth r oc,,ard the c I t vwide % of Negro

t r-; an negat ve devial ion change shows growt h away from the
c it vw I de t teachers.

* * 7T * * * *

Summary Analysis

Lr(Iwt II oward litvwide 2: of N ^ern r (-hers

Al t .11 tatv Schools

4 !et cot clioo with 50f., ,)r- more Negro Enrollment
El, t r,v !lchook with les;.; than 507. Negro Enrol lment

fvi:ieo

17

8.4

12.4

5.9
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Vol. 1 No. 1 Prepared by Department of Planning and Development, Division of Resea
348 West First Street, Dayton, aaio 45402 (Ph. 461-3850, Ext. 278)

DATE November 2, 1970

STATISTICS Administrative Staff by Position, Race, and School Year for

Dayton City Schools

Racial Composition of Principals and Assistant Principals for

1968-69, 1969-70, and 1970-71

Racial Composition of New Teachers

Counselor Assignments by Racial Identity for 1.968-69, 1969-70,
and 1970-71

Number of Full-Time Certificated Non-Administrative Staff by
School by Race; % Black in 1968-69, 1969-70, and 1970-71;
Number or black Staff required to balance in 1970-71; and
Number of Black Cain or Loss needed to balance in 1971-72

PIRPOSE Report for the Office for Civil Rights, Department of Health,
Education and Welfare

Guideline for the Personnel Department for future hiring to
enhance the racial balance in each school

Public Dissemination

ACKNOWLEDGMENT Tlis report was prepared in cooperation with the Personnel
Department

CONTACT
PERSONS

Dr. Thomas D. Graham, Assistant Superintendent of Personnel

Dr. Donald A. Oldiges, Associate Director of Planning and Developmen

Mr. Jerold C. Steck, Coordinator of Administrative Research and
Data Processing

318



ADMINTSIRATIVE STAFF
BY POSITION, RACE, AND SCHOOL YEAR

FOR DAYTON CITY ECHOOLS

1968 -69 1969-70 1970-71

White Black White Black White Black.

Superintendent 1 1 1

Clerk-Treasurer 1 1 1

Administrative Assistant 1 1

Assistant Superintendent 3 3 1 3 1

Executive Director 1 1 1 1

Director 4 1 5 5

Associate Director 2 4 2 4 2

Supervisor and Assistant
Supervisor (Certificated) 21 4 20 5 30 4

Supervisor and Assistant
Supervisor (Ncn-certified) 13 2 13 3 11 4

Coordinator 4 1 7 1 4 1

Program Director and (Oriental) (Oriental)

Coordinator (Spec. Asst.) 10 7 1 12 11 1 11 14

Resource Teacher 5 2 6 5 11 7

Psychologist 11 1 15 1 15 1

Child Accountant 2 2 1

Other 1 1 1

Supervising Principals or
Facilitators 2 1 2 1

TOTAL Central Office and
Service Building 78 19 93 32 100 37

Percentages 80.6% 19.4% 74.6% 25.47 73.0% 27.0%

Principal 56 13 51 18 51 18

Assistant Principal 28 14 31 17 25 17

TOTAL Principals and
Assistant Principals 84 27 82 35 76 35

Percentages 75.7% 24.3% 70.1% 29.9% 68.5% 31.5%

TOTAL STAFF 162 46 175 67 176 72

Percentages 77.9% 22.17 72.4% 27.67 71.07 29.07

October, 1970

Division of Research
(



RACIAL COMPOSITION OF NEW CERTIFICATED STAFF

1969-70

Grades 7-12 Grades K-6 Special Pupil Personnel
and Library

Total

White 138 - 74% 99 - 66% 25 - 74% 16 94% 278 - 71%

Black 50 - 26 50 33 9 - 26 1 - 6 110 - 28

Oriental 1- 0 2- 1 0- 0 0- 0 3- 2

Totals 189 - 100% 151 100% 34 - 1007 17 - 100% 391 - 100%

1970-71

Grades 7-12 Grades K-6 Special Pupil Personnel
and Library

Total

White 70 64% 70 69% 12 - 63% 4 50% 156 65%

Black 40 - 36 32 - 31 7 - 37 4 50 83 35

Oriental 0- 0 0- 0 0- 0 0- 0 0- 0

Totals 110 100% 102 100% 19 100% 8 100% 239 100%

20



Counselor Assignments by Racial Identity
September 1968 - 1970 School Year

1968-69 1969-70 1970-71

Total Counselors 88 109* 99.5**

Black

No. % No. 7, No.

25 28.4 40 36.7 31 31.2

White 63 71.6 69 63.3 68.5 68.8
Black counselors assigned to
predominately black schools 25 100 30.5 76.25 24 77.4

Black counselors assigned to
predominately white schools 0 0 9.5 23.75 7 22.6

White counselors assigned to
predominately white schools 58 92.1 60 87 57.5 83.9

White counselors assigned to
predominately black schools 5 7.9 9 13 11 16.1

* Does not include (3) vocational counselors assigned city-wide responsibilities.

** Does not include (6) vocational counselors assigned city-wide responsibilities.
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Supportive Data

SECTION F

Voluntary Inducements for Transfer

This section contains:

1) Task Force Report of 11/17/70

2) Task Force Survey of Staff
Concerning Inducements, 11/25/70

3) Report of Task Force Survey,
1/4/71

4) Voluntary Transfer Form Sent to
Staff Members in January
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TO: Combined members of the Dayton teaching and administrative staffs

FROM; The Dayton District Task Force on Staff Desegregation

RE: Actions taken by the Task Force at its meeting of November 17, 1970

At its full day meeting on the 17th the Task Force took the
following actions in fulfillment of its assignment to assist in the
desegregation of the teaching and administrative staffs of the Dayton
school district:

1. Elected Michael Billette, classroom teacher at Roosevelt, to the
position as faculty co-chairman and seated Donald Garretson,
administrator at Belle Haven, as administrative co-chairman.

2. Reviewed the eight recommendations submitted to the Task Force by
the Dayton Classroom Teachers Association and voted to:

o. Accept recommendations 1, 2, 4, 5, and 6 as submitted.
b. Reject recommendation 3 completely.
c. Accept 7 with an amendment by addition so that it reads:

"That the results of any Task Force decisions will be
' advisory to the DCTA, the Administration, and the Board

of Education."
d. Accept 8 with an Amendment by addition so that it reads:

"That these decisions be submitted to the teacher body and
Board of Education for their reaction."

3. Reviewed the initial objectives of the Task Force's efforts and
dectded the following actions were appropriate:

a. Accept objective number one as originally worded to read:
"1. To promote voluntary transfer of teachers and administrators

through:
a. Individual counseling of transferees by professionals
b. Exchanges
c. Development of incentives

b. Amend objective number two to read:
"2. To recommend policies and guidelines for bringing each

school to compliance.

c. Amend objective number three to read:
"3. To advise on procedures for:

a. Assignment of new teachers
b. Transfers with seniority as a factor
c. Reassignment of current staff

d. Delete number four completely

4. Moved to meet in a full day's session on November 24 at the
Greek Orthodox Church to further plans, hear research sources,
and promote an on-going dialogue with staff members.



TO: Members of the combined teaching and administrative staffs
and the representatives of broadcast and printed media.

FR' : Dayton School District Task Force on Staff Desegregation
RE: Meeting held on November 14 and actions taken therein.

"The Task Force on Staff Desegregation met today and in the
course of the full day's session the members elected faculty
co- chairman Michael Biilette and seated Donald Garretson as
administrative co-chairman. The group discussed many methods
and incentives to voluntarily change the racial distribution
of the teachers and administrators, set objectives to be met
in its future efforts, and decided to meet again on the
twenty-fourth of November. The teachers and administrators
will receive additional information by mail and their comments
and suggestions will be welcomed by all memoers of the
Task Force.

329



F-2a

November 25, 1970

TO: Members of the Combined Teaching and Administrative Staffs

FROM: Dayton Task Force on Staff Desegregation

Communications

The Task Force on Staff Desegregation has met on several occasions with-
out communications on deliberations forthcoming for staff consumption.
This has been due in part to the fact that the sessions were organizational
in nature and nothing of significance was accomplished. Subsequently, two
all-day sessions have been held. Attached are documents that represent
in summary the results of the task force efforts.

After considerable reorganization of the leadership and membership of
this group, it has been decided that the following must happen:

1. Communication to the teachers of task force developments
essential.

2. Instruments to provide input from teachers must be developed
and implemented.

All staff members are urged to participate through questionnaires and dia-
logue with task force members and building representativeF.,

The task force is presently engaged in the development of incentives for
bringing about voluntary transfer. Additionally, the task force is consider-
ing recommendations for advising on the procedures for new teacher assign-
ments. To prevent misunderstanding and misinformation, all task force
communications will be signed by Mike Gillette and Don Garretson, Co-Chairmen.

IV;. J. 13i llette

1)on Garretson
Co-Cnairin

Attachments (2)
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TENTATIVE CONCEPTS OF VOLUNTARY STAFF DESEGREGATION
AS DEVELOPED BY TIIE TASK FORCE ON STAFF DESEGREGATION

The Task Force would like your opinions and ideas regarding the following
inducements for promoting voluntary staff desegregation. None of these
statements are binding, and it is not necessary to sign your name or school
to the opinionnairo. The results will be made available to you. Please
list any other suggestions for additional inducements which you feel might
prove effective.

IN

1. In-service training sessions to prepare teachers for change to be developed
using present cross-over teachers as resource personnel. Training should
begin as soon as the transferring teachers have been identified. It is as-
sume(' the program will be ready to begin in February, 1971, avid continue
through March and April.

C;ood
Comments:

Fair Poor Delete

2. Summer workshops of four to five or six weeks in length for teachers volun-
teering to bring about racial balance. Teachers attending such a workshop
would receive their regular teaching s,.lary. Possible college credit.

cloud

C'ominents:
Fair Poor Delete

3. Relea:id time for visitation fee prospective cros:7-over teachers. The
visitations to schools of po:,sibie assignment should he of such length and
duration as to provide the teacher with an understanding of students, staff,
facilities, and community.

Good
Comments:

Fair Poor Delete

4. Cross-over teachers should be assured of parity in amount of equipment
''And supplies froT., one scY)ol to another. It should be the responsibility

of the Hoard of Education to redistribute equipment purchased by the Eoard.

;00a
°nun, uts:

Fair Poor Delete
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5. Increased assistance should be made available for cross-over teachers
requesting it in the areas of curriculum and student discipline. The
use of teacher aides should be made available if asked for.

Good
Comments:

Fair Poor Delete

6. Teachers, administrators, and counselors should be assured that if an
opening occurs at the school from which they were transferred, they
will be given first opportunity for the position (providing it would not
upset the raci balance of either school involved).

Good
Comments:

Fair Poor Delete

7. Two or more staff members from one school should be given an opportunity
to transfer as a group to another school when possible. When practical,
two 17(' hools might interchange staff members.

Good
Comments:

Fair Poor Delete

8. Keep in touch with the administrators as to their concerns regarding faculty
desegregation. Discuss with principals the methods of obtaining teacher
volunteers to change schools.

Good
Comments:

Fair Poor Delete

9. Teachers may elect t) participate in a city-wide departmental arrangement
wherein all teachers in a particular area of study or certification (i.
mathematics) might assume re-iponsibility for teaching a specific area of
the field e. , decimals) in a given school, and then having done so, rotate
to another school for a similar period of time to teach the same malerial to
a second, third, or fourth group of students. Thus, the teachers could
pc cialire, collect materials that they would carry with them, and periodic-

ally work with a new group of students. Thus, a Mr. Smith might teach at
four schools in the same year.

Good .

Comments:
Fa;r Poor Delete

These nine suggested inducements are listed liere in a condensed form. The
ideas were expaided upon by the individual committees and will be available
in their entirety at a later date.
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THE DAYTON PUBLIC SCHOOLS
ADMINISTRATION BUILDING

TELEPHONE 461.3850

348 WEST FIRST ST. DAYTON, OHIO 45402

TO: All Certificated Personnel of the Dayton Public School System

FROM: The Joint Tasl. Force on Staff Desegregation

DATE: January 4, 19-/1

Ladies and Gentlemen:

It seems appropriate to share with you some background information concerning the
function, process, and product of the Task Force on Staff Desegregation.

During the 1968-69 school year, the office of Civil Rights of the Department of
Health, Education and Welfare conducted a study of the Dayton City School district.
As a result, the Board of Education was notified of a finding of probable non-
compliance with Title IV of the Civil Rights Act of 1964. This finding specifically
cited discrimination in the assignment of teaching staff and duality in the educa-
tional opportunity afforded the student body.

The Board of Education accepted these findings and entered into an agreement with
the Civil Rights Office to desegregate the teaching staff under local leadership
rather than risk the possibility of federal intervention. This agreement established
September, 1971, as the target date for accomplishing compliance with Title IV of the
Civil Rights Act of 1964.

In the course of professional negotiations for the 1970-71 Master Agreement, it was
mutually decided to create a vehicle to allow those persons most affected by the
desegregation of staff to assume key positions in the planning of such efforts. Thus,

a Task Force was created to develop policy recommendations to assist the district in
accomplishing the task of compliance.

The Task Force is composed of 20 teachers and 10 administrators. Leadership from
each group has presided in all deliberations.

The objectives of the Tack Force as developed by the membership are as follows:

1. To promote voluntary transfer of teachers and administrators through:
a. Individual counseling
b. Exchanges
c. Development of incentives

3
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2. To recorzy:,nd policies and guidelines for bringing each school into

compliance

1. To advise on procedures for:
a. Assignment of new teachers
b. Transfers, with senortty as a factor
c. Re-assignment of current staff

To accomplish the stated objecttves, the Task Force collected and analy? I a

relating to problems encountered and procedures developed to implement s*
desegregation. Sources of data included: background documents, resource ,et3ons,
and visitation to other school systems involved in the process of desegregating
school staffs.

S r::e conclusions drawn from the data gathered by the Task Force may be of interest
to you.

1. In those school systems surveyed, there was a consensus that
teachers must exercise a leadership role In developing desegregation
procedures.

2. in those situations where staff balance has been effected, teachers
have adapted most positively.

3. In those systems where staff desegregation was mandated within specified
time limits, involuntary procedures were used.

Since the Dayton Public School System has developed teacher leadership in designing
a means of voluntarily desegregating the professional staff, tt is hoped that in-
voluntary procedures necessary in other systems may not be needed in Dayton.

The Dayton Board of Education has recognized that past personnel assignment practices
have produced a gross imbalance of staff. Recognizin this fact, the Task Forcp
'stews compliance on the part of all school staffs as an extremely complex task. It

is recommended that there must be flexibility in mandating compliance. The Task Force
respectively submits that parameters for compliance, should he established to insure
the continuity and soundness of the educational program of the schools.

A supportive program has been developed to facilitate the plan for voluntary staff

desegregation. The components of this program. will provide servires to all volurtecr

teachers.

1. Those teachers transferring during tt,,, 197k'-7I 9c10.-11 ar will benefit from
the in-service workshops designed to prepare ,,ach teacr,er for his or her new

assignment. It is furth(r recommended that tea:hers who have orevieusly
taught in racially different at,signments provide leadership in these In-

service workshops.

2. Consideration will be given to matching career potential with career aspir-

ations.
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3. Volunteers will be given preference in the selection of schools and

available positions.

The Administration of the Dayton Public Schools has offered its assurance that

if the desegregation program is postponed or cancelled for any reason, that all

voluntary transfer commitments shall be rescinded.

The attached document is the result of extensive study and discussion of the

Task Force. It is hoped that each member of the professional staff will give

this work their most thoughtful consideration.

Respectfully,

Co-Chairmen

RESULTS OF STAFF QUESTIONNAIRE ON INDUCEMENTS

INDUCE VENTS

1. In-service training sessions to prepare teachers for change to be developed using
present crass-over teachers as resource personnel. Training should begin as soon
as the transferring teachers have been identified. It is assumed the program
will be ready to begin in February, 1971, and continue through March and April.

Good 238 Fair 120 Poor 44 Delete 54

2. Sumer workshops of four to five or six weeks in length for teachers volunteering
to bring about racial balance. Teachers attending such a workshop would receive
their regular teaching salary, Possible college credit.

Good 296 Fair 76 Poor 30 Delete 53

3. Released tiox, for visitation for prospective cross-ovei Leachers. The visita-
tions to schools of possible assignment should be of such length and duration
as to provide the teacher with an understanding of students, staff, facilities.
doll ; orrim, nity.

Gcod 279 Fair 102 Poor 36 Delete 3$

4, Cross-over teachers should he assured of .ority in amount of equipment and
supplies from one school to another. It sh.luld be the responsibility of the
Board of Education to redistribute equipment purchased by the Board.

Cood 277 Pair 73 Poor 38 Delete 62
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5. Inorcasce, assistance should be made available for cross-over teachers requesting
it in 0e area, of curriculum And student discipline. The use of teacher aides
should be made available if asked for.

Good 305 Fair 106 Poor 14 Delete 34

6. Teachers, administrators, and counselors should be assured that if an opening
occurs at the school from which they transferred, they will be given first
opportunity for the position (providing it would not upset the racial balance
of either school involved).

Good 245 Fair 76 Poor 44 Delete 68

7. Two or more staff members from one school should be given an opportunity to
transfer as a group to another school when possible. When pr( tical, two
schools might interchange staff members.

Good 267 Fair 120 Poor 1.Jr.-lete 42

8. Keep in touch with the administrators as to their concerns regarding faculty
desegregation. Discuss with principals the methods of obtaining teacher vol-
unteers to change schools.

Good 254 Fair 126 Poor 23 Delete 29

9. Teachers may elect to participate in a city-with departmental ,arrangement
wherein all teachers in a particular area of study or certi!-fzation (i.e.,
mathematics) might assume responsibility for teaching a specific area of the
field (i.e., decimals) in a given school, an then having doe so, rotate t,
another school for a similar period of time to teach the same material to a
second, third, or fourth group of studentc, Thus, the teachers could special-
ize, collect materials that they would carry with them, and periodically work
with a new group of students. Thus, a Mr. Smith might teach at four schools
in the same year.

Good 106 Fair 102 Poor 93 Delete 142

Totals of returned opinionnaires - signed, Dorothy B. Bush 12-23-70
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DAYTON PUBLIC SCHOnLS
PERSONNEL DEPARTMENT

JANUARY, 1970

Inducements to be Offered to Voluntary Transferees

The following list. of inducements has been developed by the
Task Force on Professional Staff Desegregation and accepted by the
administration. These incentives are offered to teachers and
administrators who voluntarily agree to change assignments and
thereby assist in achieving a more equitable distribution of staff.
Those who volunteer for reassignment'will enjoy all, not just some,
of the following advantages:

1. In applying for a voluntary transfer the teacher wil. be given
opportunity to state his or her preferences regarding

A. New School Location

B. Grade Level
(Within certificate
limitations)

C. Subject Area
(Within certificate
limitations)

First Choice

Second Choice

Third Choice

First Choice

Second Choice

First Choice

Second Choice

The Assistant Superintendent for Personnel and his staff will
make every effort to see that the higher preferences are henored
whenever possible. Such statement of preferences and placement
considerations shall extend to teachers and building adminis-
trators equally.

2. Released time shall be made available to prospective transferees
in reasonable aol;nt, to allow them to visit the school before
expressing his/her preferences and additionally after s,.ich
decision regarding re-assignment so as to allow the rcfer4si)hl
a chance to become familia: with the students, staff
and community of the new school,

3. in-service training sessions iii bci offere:1 to assist the LLans
ferer_s in ,"iakihg the transit._ to the

undertakir,I.

4. Sw.,::.,er training sessir:-..E, .,ffeft-,3 to to
acquaint them with con3i.:erati0n3, rlethols, rld FJIctors rIvit
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Will enter into Jleir new
ThO r nte wre never pos , w :11 i ine

transfereo e..!vett.,nt 2cf.ucato:s
and atte i. n:".; le ye : 1: .1 t n le ,a o

salary upgrade.

5. ?wo or more p[r.fesionaUi :issigivid to the 71me or different
buildings 103}, ,3:CtCt to transfer as a team to a new assign/wilt_
and thereby attompt to ast,ist each other and each other's
students in con tinuing a sound, quality education.

6. Voluntary transferees will be given an additional measure of
help such as classroom aides, curriculum development: assis-
tance, supplementary instructional materials, and assistance
in working with disruptive students as is necessary to effec-
tive adaptation to the new situation.

. Vo'untary transferees would be given prior it in De Lig ass igned
to a tutorial program that would ass ist appropriate students
during the hour following the regular student day. WtOle
actively participating in such a program, the transferee would
be compensated.

8. The Superintendent and his appropriate subordinates will.
survey the current status of equipment and supplies per build-
ing and take whatever steps are necessary to guarantee that
transferees would not be hindered by a decrease in the number
and quality of same.

9. Voluntary transferees shall, after a full school year of service
in the it new ass ignment, have first priority of cho ice of teach-
ing pos itions that be come ova liable in other locat ions .

10. A notation of voluntary transfer request will be placed in each
applicant's personnel foleer. Such a notation will be considered
if and when the transferee applies for any position of broadened
profess ional respons ib

11. The Superintendent will provide for prospective voluntary trans-
ferees to express additional, educationally defensible, terms
that they feel particularly suit their needs and would permit
the it moving from a current position. If the idea is sound and
feasible, the Superintendent will act to implent it and
thereby encourage additional successes among transferees.

Individualized Induce:rents -

THE ABOVE INDUCEMENTS SHALL I3E:COME TERNS OF EMPLOYMENT FOR THOSE
?UMBERS OF THE PROFESSIONAL STAFF WHO AGREE ON OR PRIOR TO THE
DATE Ot JM;UARY 15, 1971, TO VOLUNTARILY ASSII; A NEW ASSIGNMENT.
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I not interested
in a voluntary transfer

3chool

Each member of the professional staff is requested to complete
and sign this form and return it in a sealed envelope to the
principal. Envelopes from each 5uilding will be forwarded by
January 15 to Donald Garrecson, Co-Chairman, Task Force on
Staff Desegregation, Belle Haven School, for compilation and
submission to the Personnel Department.

jah
12/30/70
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Members of the committee - Task Force on Staff Desegregation

Mrs. Gertrude Alexander, Fairport
Mr. David Ashby, Unit Facilitator
Mr. Mike Billette, Roosevelt High School - Co-chairman
Mr. Harold Bockhorn, Brown
Dr. William Brown, Psychologist
Mrs. Dorothy Bush, Roosevelt
Mr. David Carter, Unit Facilitator
Mrs. Katherine Davis, Jackson Elementary
Mr. Prince Davis, Roosevelt High School
Mr. Robert Dobbins, Kemp School
Dr. Spencer Durante, Director, Secondary Education
Mr. Don Garretson, Belle Haven
Mrs. Phyllis Greer, Wel Education Opportunity
Mr. Al Gorcyzinski, Vaa Cleve
Mr. Ned Hoover, Fairview High School
Mrs. Shir'.ey Howard, Allen
Mr. George Jackson, Unit Facilitator
Mr. John Jones, Kemc
Mrs. Dorothy Kavanagh, Director, Elementary Education
Mr. Duane Koppelman, Meadowdale High School
Mr. Elmer Malone, Wilbur Wright High School
Miss Marsha Marquardt, Emerson
Mrs, Pat McDowell, Claveland
Mr. Irving Moses, MacFarlane
Mrs. Rachel Revere, Grace A. Greene
Mr. Vernon Risner, Meadowdale High School
Mr. Lee Smith, Van Cleve
Mr. Paul Stamas, Belmont High School
Mr. Ron Sumlin, Fairview Elementary

Mrs. Daisey Lenon, Carlson School
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SECTION G

School Integration

This section contain the compilation

of information from various staff members

in the booklet, School Integration. This

booklet then supplied the resource mater-

ials for the Workshop on School Integra-

tion for the members of the Dayton Board

of Education on December 16 and 18, 1970.
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THE DAYTON PUBLIC SCHOOLS
ADMINISTRATION BUILDING

TELEPHONE 461-38'0

348 WEST FIRST ST. DAYTON, OHIO 45402

December 15, 1970

WAYNE M. CARLE
Swpotinonsdenr of School,

Mr. President and Members of the Board:

Racial integration is both the number one social and number one education-
al problem confronting our country. If schools fully overcome the effects
of racial isolation, there is considerable reason to believe that they can
also unravel the related issues of humanization, motivation, accountability,
financial support, and learning problems confronting public education in
general.

The Dayton schools are subject to the nationwide ambivalence that has emerg-
ed from the confrontations and crises in values of the past decade. The de-
tached observer is tempted to concede that the forces of inertia prevail and
to see dim prospect of significant movement toward integration in the near
future.

To reach such a conclusion, however, would ignore the significant advance-
ments that have been made and the continuing commitments of many members of
the staff and community. Knowledgeable persons cannot ignore the urgency
of making the American dream relevant and viable in urban schools.

This report has been prepared both to document progress and to stimulate
thoughtful consideration of next steps--if, indeed, further steps are to be
taken. In the words of Dr. Martin Luther King, Jr.:

Human progress is neither automatic aor inevitable. Even a super-
ficial look at history reveals that no social advance rolls on the
wheels of inevitability. Every step toward the goal of justice re-
quires sacrifice, suffering and struggle; the tireless exertions
and passionate concern of dedicated indiviivals. Without persist-
tent effort, time itself becomes an ally of the insurgent and prim-
itive forces of irrational emotionalism and social destruction (Stride
foward Freedom, 1958).

While I hope this information may both reassure and challenge all who care
about public education in Dayton, I hope that for members of the Board--who
are the responsible policymakers to whom the community looks for leadership- -
the matter of integration will be one of passionate concern.

Respectfully,

Superintendent of Schools



PREFACE

This report of school integration efforts in Dayton Public Schools has
been prepared as a soJrccbook to aid discussion of the topic and as back-
ground for planning further inteo-ation within the Dayton School District.

The report is a collection of facts, ideas, suggestThns, hopes and desires
and represents the combined effocts of a committee of the Dayton Public
School and other involved personnel. The informatYon has been drawn from
numerous sources. The following are contributors to this publication:

Michael J. Billette, Tencer, Rooseveit Hig School
Wayne M. Carle, Superintendent of Schools
Herbert L. Carroll, Associate Director, Student Relations
William P. Chamberlin, Coordinator, Multiple Motivation
Katherine Davis, Counselor, Jackson Elementary School
Donald E. Garretson, Principal, Belle Haven jlementary School
Charles Glatt, Associate l'rofessor, Educational Development,

The Ohio State University
William H. Assistant Superintendent, Pupil Personnel
Thomas D. Graham, Assistant Superintendent, Personnel
Phyllis Greer, Project Director, Equal Educational Opportunity
John W. Harewood, Administrative Assistant to the Superintendent
Alma Ward Jones, Supervisor, Psychological Services
Marsha Marquardt, Teacher, Emerson Elementary School
Donald A. Oldigos, Associate Director n; Research
Margaret Peters, Assistant Supervi3or, N:1-(-) History
Joseph Rogus, Assist it Superintendent, Instruction
Reverend Louis C. Speller, Pastor, St. Lukes United

Church of Christ
Robert S. Weinman, Directc:-, .1tann]ng and Deveiopmeht

Glatt has served as conaltant to the Office ,.: Equal Educational Op-
portunity. The chapter, "Paraneters and the Future," is his report and rep-
resents an overview of parmwters that might he considered seriously for
future planning.

AlCloua this material prk.,,r,,d especially for t7u, hoard of Aucation
udy Ccmfererxe oa `chno1 intty.rntiou, it was de3rhL.. also for thought-

1-,1 consideration by :ell who are interested in that part of our national
social dilemma caused by rani.ti 1::olation and for those who are c'edicated
to ach!rvini: quality in public :chools.

i er 1 , 19-1(

Violet ti. trahler, Editor

Supervisor of Curriculum Publications
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WHY SCHOOL INTEGRATION?

The material taught in separate schools may be precisely the same,
but a school devoted to one class must differ in spirit and char-
acter from the school where all classes meet together in equality...
The whites are injured by the separation.... They are taught to
regard a portion of the human family as a separate class. Who
can say this does rot injure the blacks? It widens their separa-
tion from the community and postpones the day of reconciliation
which is yet to come.... The school is the little world where
the child is trained for the larger world of life. It is the micro-
cosm preparatory to the macrocosm, and therefore it must cherish and
develop the virtues needed in the larger world. Since...all classes,
without distinction of color, meet in the performance of civil
duties, so should they all, without distinction of color, meet in
the school, beginning there those relations of equality which the
Constitution and laws promise to all. Nothing is more clear than
the welfare of classes, as well as of individuals, is promoted by
mutual acquaintance. Prejudice is the child of ignorance. It is
sure to prevail, where people do not knew each other.

These words from Encyclopedia Britannica were written over one hundred and
twenty years ago, and provide the most essential reason for integration of
schools, although schools are not the only agency needed to promote what
Dr. Martin Luther King, Jr. referred to as integration based on mutual res-
pect. Unfortunately, these words were ignored, and segregated schools con-
tinued to produce human beings who judged one another on the basis of skin
color. They could not and often did not wish to maintain " relations of
equality."

We cannot change the past, but we can work to promote the kind of school that
is described in the first paragraph. In this effort ae are supported not only
by the United States Supreme Court, which has ruled that "de facie segrega-
tion is just as illegal as that imposed by local law," but also by many indi
viduals and groups concerned abort otx society.

The Kerner Commission Report supported ^!le reasoning in the opening para-
graph above. This report declared that racial isolation in urban schools "is
great and is growing. It will not easily be overcome, nonetheless, we believe
school integration to be vital tc the well-being of this country."

We base this conclusion not en the effect of rlcil ant' economic
segregation on achievement of Negro students, all t,;11 there is
evidence of such a relationship; nor on the efit'--t of racial
isolation on the even more segregated white steiect , aithour,h

?..4 */
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lack of opportunity to associate with persons of different
ethnic and socio-economic backgrourds surely limits their
learning experience.

We support integration as the priority education strategy be-
cause it is essential to the future of American soiety. We
have seen in the (recent) disorders the consequences of racial
isolation, at all levels, and of attitudes toward race, nn
both side., produced by three centuries of myth, ignorance,
and bias. It is indispensable that opportunities for inter-
action between the races be expat,ded.

This suction of the Kerner report ronclud-ci with a stat,'mnt from the
irony of Dr. Dan Dodson of Now York Fliversity. "The problem of this
Fociety will not uo solved unless and until our children are brought int
common encounter and .:.ncouraged to forge a new and more viable design of
life."

The Kerner report also noted thaE our country is moving toward two separt,
societies, a movment revolutionary leader Bobby Seale recently termed :IL.
unacceptable -,olution. ,lames Allen, U.S Commissioner of Education, Dep.t,
vent of 11?alth, Educaticn and Welfare, is seldom thought of as having any-
thing in common with Seele, but Allen also deplored this separation, and
emphasized desegregation's "basic importance." Allen wrote in Intgrated
Education (1969):

I don't know of any issue. more important than for us to
remove the conditions of prejudice and discrimination that
have characterized so much of our society in the last one:
hundred or two hundred or three hundred years. I think

that desegregation one of the ways, beginni"g very ell-1y
if we con teach children to live together, to respect OOP
another wiftout regard to race or creed or color that we
can begin to renove these Londitions, these prejudices, and
these discriminatory practices.

Allen stressed the fleet; for desegr?gated schools to aid in teaching young
children to live together and respect :ach other regardless of race so that
%4c can begin to lessen prejudices. The accuracy of his stateTent (and of
the reasoning behind the cpening para1raph and the excerpt from the Kerner
retort) can be seen in the fact that one of the most literate opponents of
desegregation charged that desegregation would cause youngsters to have no
'race preference." This, according to him, would not be "a good thing,"
'or this "overwhelmingly pure write...nation it built solidly upon it
(racial dis-riminatinn)." These words, written to explain why schools must.
not be integrated, illustrate the effects of :Lying in n segregated society
and are an excellent argument for schools which can help corbat such think-
ing. if we can dignify such words with the term thanking.

Our principal argument in behalf of school integration has ben its value
in promoting unity, "1.elations of equality," and integration 1",ased on mutual
respect." Integration, however, is also an effective means c improving
education- As a recent editorial stated,
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The hard fact, steE,dily proved in experience, is that
racial integration is educationally effective both for
white and black students... That experience has been
repeated and documented in all parts cf the nation. Inte-
gration is not a frill, is not only a means of using the
schools to accomplish a social policy. It is a demon-
strated method of improving the educational performance
of all students. Compared to the high t:ost of many other
educational inproemeuts, racial integration is a relative-
ly inexpensive way to upgrade education. School inte-

gration is a major educational help to children, at
relatively little cost, and is essential for American soc.iety.

We are committed to the achievement of quality integrated edu:ation and
the development of po3itive racial attitudes. It is hoped that the accomp-
lishment of this task will aid in producing young adults who :an say and
mean, as did Malcolm ihabazz in Malcolm X Speaks, after he had learned
about a different culture, "I believe in recognizing every human being as
a human being--neither white, black, brown or red."

Board of Education Commitments

The board of Education has spoken by resolution to the probl?ms of insti-
tutional racism, integration, and quality education on several occasions
in recent years.

Quality Integrated Education

In August, 1967 the Board adopted the following resolution:

The tenor of our times prompts the Board of Education
;'estate is simple terms its past practice and present
intent .41 in natters having to do with its role in the
harmonious development and creative growth of the totai
community. For the above reasons this statement of in-
tent is issued:

A. What the best and wisest parent wants for his own
child. that must the community want for all its
children: therefore, optinu,r, educational upper.-
tunit es for academic and vocational excellen:e
shall be p .1vided it r every child.

Every reasonable and constructive measure that can
be effected will be taken for the ultimate elini-
natio, of racial imb ancc in our schools.

C. Recognizing the need for additional and special
educa:io,-,a1 programs for children aid parents from
culturally deprived neighborhoods. :de Board oill
be particularly sensitive and willing to experiment
in sic areas.
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Therefore, Be It Resolved:

1. The Board of Education will seek to achieve a more
nearly balanced racial composition within the areas
served by its schools.

2. Selection, recruitment, assignment, or appointment
of teachers/administrators will be on merit only.

3. Curriculun material (textbooks, films, teaching aid3)
shall be used which emphasize the creative and positive
contributions made by the various ethnic groups which

make up the American People.

4. The Boar,i shall encourage teachers, admicistrators, and
schools to promote dialogue and creative engagement
among the varied ethnic and cultural facets of our system.

5. This Board shall actively engage with all governmental,
social, and community agencies which aim at implementing
the policies stated above.

Freedom of Enrollment

On May 2j, 1969, the Board took the first action to open the door for
voluntary desegregation of pupils through a Freedom of Enrollment Policy.
This policy provides that:

The parent of a pupil in good standing enrolled in the Dayton
Public School District may request assignment of the pupil
to any school building within the district where space may
he available... providing his enrollment will contribute
to improved raoal balance in that building. Schools will
be considered racially balanced if they reflect the over
all racial composition of the Dayton School District.

The policy also provides for student exchanges within the city:

."oy twa pupils. or group of oupils, attending sc::ools within

the district nay voluntarily exchange places for a semester
or a year if such exchange will improve the racial balance
in the receiving schc "ls.

Lqual Education Opp_prtunitx

On June 9, 1969, the school district submitted a Proposal for a Grant Program
on ,roblens of School Desegregation,(17) under Provisions of Title IV of the
Civil Rights Act of 1964. The objectives of this project as authorized by
the Board were:

I. T. c!,cAreeato faculties and administrative staffs in
iccord with provisions stipulated by the Dayton Board

rducati n to Title VT representatives.
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2. To develop plans for the desegregation of pupils through-
out the city school district and for the effective imple-
mentation of the 'open enrollment" policy adopted on

May 29, 1969.

3. To prepare individual staff members to work effectively
within an integrated staff.

4. To prepare individual staffs for the provision of effective
instruction within their integrated classes.

Staff Desegregation

In August, 1970 the Board adopted the following statement:

Statement to Office for Civil Rights
Department of Health, Education and Welfare

Broad Objective 1 of the Dayton City School District Equal
Educational Opportunities Froject under the Provisions of
Title IV, Section 405 of Public Law 88-352 of the Civil
Rights Act of 1964 is stated as follows:

To desegregate facu.ties and administrritive staffs in
accord with provisions stipulated by the Dayton Board
of Education to Title VI representatives.

This statement is to report the plan by which this objective
is to be attained.

1. It is the intention of this Board that each school
staff throughout the District will have a racial
composition that reflects the total staff of the
district as a whole. This goal will be approached
in 1969 and 1)70 Ihroug% the process of voluntary
transfer and new teacher assignments.

2. The Board will submit the following statistical
data to the Title V1 Office for Civil Rights by
September 12, 1969: The number aa,: percentage of
minority and non-minority professional staff members
by building and the total figures for the district
as a whole.

3. The data presented in Step 2 will be up-dated and
submitted to the Title VI Office by September 11, 1970,
with the intent of showing that the Dayton City
School District will have successfully achieved its
goal through voluntary transfer of its staff.

4. lf, however, the cooperative efforts of the Dayton
Board of Education and the total staff were not enough
to achieve the goal stated in Step 1, Gther retnods
will be developed to achieve thct goal by September, 1971.

1!;;
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The underlined date was adopted, by am:ndment, in December, 1969, at the
request of the Office for Civil Rights.

Institutional Racism

The Board of Education entered into a nartnership agreement with the
Model Cities Planning Cv.incil of Dayton, Ohio, Inc., the preamble to
which addressed itself to the pervasive problem facing urban schools, that
of institutional racism.

Ia its resolution, the Board said, "... it is recognized that the over-
riding problem of institutional racism is a dominant and restrictive theme
throughout the community life...."

Federal Incentives

In recognition of th,: metr000liran nature of urban school problems, the
Board on Noverl 12, 1570, adopted the following resolution urging the
National School Beards Associaticn to work for federal incentives to
overcome problems Li inequality and the disproportionate distribution of
hum n ar,.1 fiscal resources.

R.solutioa CO National School Boards Association

Whereas, the urban areas of the United States, as centers
of commerce and industry and of multi-ethnic
concentration, are rich in human resources for
educational quality, and

Whereas, these rescurces, both humal and physical, tend to
he distributed unevenly both within and among school
districts and attendance areas within the urban-
suburban complex, and

W1,ereas, equalization of educational opportunity has become a
national goal and commitment,

Nov, 'Alere:ore, Be It Resolved by the National SO-aol Boards
Association chat the federal government be urged to
recognize the unique problems and opportunities in
urban centers to achieve superior public education
through more equitable use of resources and freer
access of all children to them, and that the federal
government, through ils program policies and fund
allocations, provide incentives than will encourage
local school agencies to combine and multiply their
efforts and bring into learning proximity pupils of
all r.ocial, economic, racial, and ethnic backgrounds,
and

Be It Further Resolved, that such incentives include, but not
be limited to
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Special aid that will increase by 50 per cent or more
the expenditure per economically disadvantaged pupil
enrolled in a PUBLIC school of his choice

Development grants for construction and operation of,
and transportation to, magnet schools that draw stu-
dents across arbitrary attendance boundaries

Over-ride payments to formerly economically or
racially segregated schools for each increment of
minority pupils amounting to 10 per cent or more of
total enrollment, up to a maximum of 50 per cent.

Facilitating grants to lo(. 11 districts that enter into

agreements for the planning of cooperative or joint
educational programs involving racial and conomic
integration

Grants-in-aid for the education of teachers, Aminis-
trators, and community loaders for the improvement
of inter-group relations in shool and community.

Complian(t. Review

In November 1968 the Office for Civil Rights of OE. Department of Health,
Education and Welfare conducted a Title VI Compliance Review of the Day-
ton Public schools and made a determination, transmitted March 17, 1969,
that the district was ri.)t complying with Title VI of the Civil Rights Act
of 1964.

The letver specified that the dis .rict pursued a policy of racially moti-
vated assignment of teachers and other profe.-ional staff, expressed concern
about substantial duality in terms of race or color with respect to distri-
bution of pupils in the various schools, and indicated that students at
Roosevelt High school are not afforded the Ercne educational opportunity as
other students in the system.

Release of Information

Several progress reports and other correspondence have detailed the dis-
trict's response to the findings. The administration has followed a iolicy
of full release of these data, which have been made public individually and
compiled in several collections for wider dissemination. Among the latter
are.

Report to Office for Civil Rights, December 1969 (22)
Background Documents _for lask For 6a Staff Desegrquition,

October 1970 (2 )
Correspondence and Statistics Relative to Staff 1)esc_gregation,
November 1970 (8)

The district remains under compliance reviet., r.nd tearv; of investigators
have visited the district several times since tbe original review, to

(
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gather additional data about pupil and teacher assignments.

questions About Compliance

From several sources questions have been raised about the necessity of
the district to comply with federal findings. Opponents of school levies
have used various documents to "prove" that the district was not obliged
to desegregate.

To give the public an opportunity to clarify questions, administrative
and local representatives of the Office for Civil Rights were invited to
an open meeting of the Board of Education on June 18, 1970. The repre-
sentatives discussed the progress of the compliance review and the dis-
trict's commitment to balance professional staffs by September 1971.

On June 19, 1970, Mrs. James (Lois E.) Wilson wrote to the director of
the Office for Civil Rights indicating that information given by the HEW
staff left some questions unanswered for her. Illese related to whether
or not the district had been found in non-compliance with respect to assign-
ment of teaching staffs and pupils, whether or not there had been a feder-
al order to racially balance them, and which federal court such orders
were handed down. The reply explained that the agreement between HEW and
the Board to correct staff inbalance was in lieu of an administrative hear-
ing that could lead to termination of funds.

The letters, with Mrs. Wilson's name re,noved, were circulated by opponents
of the school operating levy under the heading, The Dayton School System
is under no federal order to integrate staff or students."

After organization of the Task Force on Staff Desegregation, further ques-
tions about the xeaning of the sentence, "IL is the intention of this Board
that each school staff throughout the district will have a racial composi-
tion that reflects the total staff of the district as a whale," led to the
Superintendent of School's requesting further interpretation from the Office
For Civil Rights.

On October 14, 1970, under signature of Frederick T. Cioffi, Coordinator,
Northern and Western States, Education Division, Office for Civil Rights,
th2 following interpretation was given:

...During the 1969-70 school year when the agreement r.o desegregate
the Dayton faculty and staff was negotiated and accepted by the
DHEW Office for Civil Rights and the Dayton Board of Education, the
racial composition of the total Dayton professional staff was 70
percent white and 30 percent black. Consequently, we woqld expect
that by September 1971 the professional staff at each elementary
and secondary school subject Lo the jurisdiction of the Dayton
Board of Education could reflect a racial cor.posi:ion of approximate-
ly 70 percent white and 30 percent black. Clan a year to
go until the September ]971 deadline perhaps it would he useful to
restate the legal basis on w)ieh the Dayton Board of r'clucation is
obligated to desegregate its teaching faculty.

9r4
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In Alexander v. Holmes County_ Board of Education, 396 U. S. 19

(1969), the Supreme Court unanimously agreed that school districts
must end segregation at once and operate integrated systems
"now and hereafter." See also Northcross v. Board of Educat*e'n _of
Memphis, 397 U. S. 232 (1970); Carter v. West Feliciana Parish
School Board, 396 U. S. 290 (1960). This obligation to desegre-
gate encompasses all facets of the operation of an elementary and
secondary school system, including the hiring and assignment of
faculty. Green v. County School Board of Nev Kent C(Huiti, 391 U. S.

433 (1968).

The Supreme Court in United States v. Montgomery County Board of
Education, 395 U. S. 225 (1969), reasserted the duty of a school
district to desegregate totally its faculty and approved an Ala-
bama district court order which required mbstantially the same
ratio of Negro to white faculty in each school as the ratio of
Negro to white faculty in the entire system. In Singleton v. Jack-
son Municipal Separate School District, 419 F.2d 1211, 1217-18 (5th
Cir. 1969), reversed on other grounds, 396 U. S. 290 (1970), the
United States Court of Appeals for the Fifth Circuit required school
districts to meet these same faculty ratio renuirements.

President Nixon in his March 24, 1970, Statement on Desegregation
of America's Elementary and Secondary Schools affirmed that segre-
gation of teachers must be eliminated and asserted that "each school
system in this Nation, North and South, East and Vest, must move
immediately, as the Supreme Court has ruled, toward a goal under
which 'in each school the ratio of white to Negro faculty members
is substantially the same as it is throughout the system.'" A

copy of the President's Statement is enclosed. Consequently, the De-
partment of Health, Education, and Welfare, in its enforcement of
Title VI of the Civil Rights Act of 1964, has adopted the same fac-
ulty ratio requirement which the Fifth Circuit mandated in Singleton.
which the Supreme Court mandated in Montgomeryi and which the Pres-
ident applied nationwide in his March 24, 1970 Statement.

Finally, during 1969 the Dayton Board of Education concluded a vol-
untary but legally binding agreement with the Department of Health,
Education, and Welfare's Office for Civil Rights to desegregate its
faculty and staff by September 1971. In agreeing to desegregate
voluntarily, the Board waived its opportunity for an administrative
hearing on this Office's finding of probable noncompliance. In

return for the Dayton Board of Education's agreeing to a negotiated
settlement and foregoing a lengthy and costly administrative hear-
ing, this Office, instead of requiring Dayton to transfer immediate-
ly many of its professional personnel, permitted a two year period
for Dayton to desegregate gradually its faculty and staff and did
not require as a condition of settlement that the Dayton School
Board admit to the veracity of our March 1569 findings of non-
compliance...
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At the Board of Education meeting December 10, 1970, a member of the
Board, Mrs. Josephine Groff, introduced the following resolution seek-
ing to postpone the date of compliance:

Whereas, the legally binding agreement between the Dayton Board
of Education and the Department of Health, Education, and
Welfare, The Dayton City District Desegcegation Project,
dated June 9, 1969, and funded for $70,000 by the Office
for Civil Rights, does not specify any ratio for staff de-
segregation, and

Whereas, the statement, "It is the intention of this Board that
each school staff throughout the District will have a racial
composition that reflects the total staff of the district as
a whole," was not a part of the "provisions stipulated" to
Title VI representatives In the legally binding agreement,
since it was dated August 22, 1969, two months after the leg-
ally binding agreement was approved and funded, and

Wherer.s, the "provisions stipulated to Title VI representatives re-
fer to HEW Form 441, Assurance of Compliance, which states,
"...no person in the United States shall on the grounds of race,
color, or national origin, be excluded from participation in,
be denied the Lenefits of, or be otherwise subjected to dis-
crimination under any program or activity for which the Appli-
cant r-ceived Federal financial assistance from the Depart-
ment," and

Whereas, the date of "September, 1971" was added by the previous
Board of Education on December 19, 1969, six months after the
legally binding agreement was approved and funded, and

Whereas, any forced transfer of teachers at this time could result
in the loss of many excellent teachers, and

Whereas, any mass transfer of teachers yruld not be in the best
interests of the pupils, and

Whereas, a representative of HEW 'las advised against any such mass
movement of staff over a two -year period, and

Whereas, he Superintendent has not fulfilled his obligation in
promoting integrated staffs in filling positions created
by attrition and new assignments,

Be it therefore resolved, that the policy of this 1970 Board of
Education shall he as follows:

1. That every reasonable and constructive moans that can
be effected will be taken for the ultimate elimination
of racial imbalance in our neighborhood schools.
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2. That the selection, recruitment, assignment, or ap-
pointment of teachers and administrators will he on
merit only, without regard to race, color or nation-
al origin.

3. That all voluntary means of promoting staff integration
shall be encouraged.

4. That the date of September, 1971, for achieving "a
racial composition that reflects the total staff of
the district as a whole," be extended to September,
1975.

5. That no reacher or administrator of the Dayton School
System shall be forced to transfer from one school to
another because of race, color, or national origin.

Two officers of the Dayton Classroom Teachers Association submitted state-
ments asking that the Board go on record as stating that a position of 70-30
white teacher to black teacher ratio be "loosely" interpreted, that the DREW
be asked to grant an extension of time beyond 1971 and that voluntary teach-
er transfer only be supported. The Board tattled this resolution.

Administration Recommendations

On August 6, 1970, the Superintendent and his Executive Committee submitted
a statement on racial Isolation to the Board:

We believe that there are many educationally sound ways of de-
creasing racial segregation in schools. These include, but
are not limited to; specialized schools, magnet schools, paired
schools, the Princeton plan, reorganization, redistricting, and
desegregation of neighborhoods.

The Board is committed t, quality integrated education. We be-
lieve that the commanity should assist in developing the most
affective means of achieving it...

On August 13, 1970, the recommendation was presented to the hoard in written
form as follows:

Resolution Organizing Committee on Quality Integrated Education

Whereas, the Dayton Board of Education is committed to quality in-
tegrated education: and,

Whereas it is the feeling, of the Board that lho community should
ass.st it deve.oping the most effective means of achieving
this goat:

Now, tIerefore, he it resolved that a broadly representative com-
mittee be orgalized to report at a future date, with the
understanding that the Board rant the adniaisi.ration will
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make no recommendations until such time as this committee's
report is presented; and

Be it further resolved that serious consideration be given to the
proposal from the Dayton Classroom Teachers Association for
the forming of such committee; and,

Be it also further resolved that such committee be charged with the
following:

1. Seek advice from, and periodically report to, the
groups they represent regarding the progress and
problems of desegregation.

2. Make initial recommendations so that all bi-racial
schools are within twenty-five percentage points of
the districtwide average of white and black enroll-
ments by the time that desegregation of teachers is
accomplished in 1971. This would assure that no
black pupil is in a minority of less than the nation
as a whole, nor that any white pupil is in a minority
of less than one in three.

3. Make further recommendations so that full. integration
may be assured before the nation's two hundreth anni-
versary in 1976. This implies not only the ending of
racial isolation, but also the integration of curricu-
lum, the democratization of activities and the individ-
ualization of instruction with respect to the value and
needs of each pup!.1.

Be it further resolved that while ending racial isolation it-; the
primary objective, that socio-economic integration of public
education be the ultimate goal, cultivating respect and ap-
preciation for all individuals and their importance and con-
tributions to the world; and,

Be it further resolved that this Board call upon the leadership
of the Dayton area to joir in and assist In this momentous
undertaking, among them:

1. The Dayton Area Chamber of Commerce and business lead-
ers to help sustain the financial base for public edu-
cation and to increase dramatically the job placement
of students.

2. The Daytor. area labor organizations to assist in re-
emphasizing public education as the door to economic
opportunity and :o take additional affirmative action
to open employment opportunities to all who can qual-
ify, particularly the young.
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3. The Dayton Area Board of Ocaltors, the Regional
Planning Council, and all real estate interests
to desegregate public and private housing in every
Miami Valley community.

4. The Dayton and Montgomery County Council of PTA
to further integrate its governing hoards and com-
mittees and strengthen bi-racial n1m1)21-hip and
participation of p,rents in all schools.

5. The boards of education of adjoining districts to
explore every feasible means of achieving quality
integrated education for the metropolitn areas
as a whole.

The Board took no action on this resolution.
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STAFF DESEGREGATION SYNOPSIS

The following are historical vignettes of steps in the progress toward de-
segregation in Dayton's public schools.

Administrative Staff Desegregation

Staff desegregation of the administration followed a signilicant pattern
from the time when two black administratorsline high school principal and
one high school assistant principal- -were appointed to Dunbar High School
in 1932 until school year 1966-67.

Dunbar High Schcol was the only compreheisive high school that had no speci-
fic attendance area and that, at the time of its beginning, had a lON black
student population. An attendance area was establishe1 for Dunbar when it
was moved to its present location at 2222 Richley Avenue in 1962.

Staff TrLasfers After Appointmeat_of Black Administrators

In 1935-36 and 1936-37 the appointment of black principals at Willard and
Garfield Elementary Schools was accompanied by the transferring of the white
teachers from those schools to other Dayton Public Schools. The black teach-
ers at those schools were not ;:ranferred. It should he ncted also that the
appointment of a black principal at Wogaman Elementary Schcol in 1945 was
accompanied by the transferring of the entire white faculty from that school
to nthQr Dayton Public schools and the assignment of black teachers to re-
place the white teachers who vere transferred.

Other appointments followed the same general pattern (i.e., black admin-
istrator, predominantly black faculty, predominantly black student population):
1957 Louise Troy; 1958 Carlsor.; 1962 MacFarlane; 1966 - Weaver. In 1964
a black principal was appointed to McNary School which had a faculty of 15
(seven white, eight black) and a predominantly black student population.

First Black Administrator in_TredominantlyWhite Staff

In 1958 A black assistant principal was appointod to ioosevelt High School,
which at that time had a predominantly white faculty Wind vredemnantly black
student population.

In 1960 a black assistant prt.',.-1':a1 was appointed to WeF-tv,00d Elementary
School with a prodomioancly whit( faculty and vedominanty black student
population, and in 1967 the same pattern was foilowcd with the aprointF,ent
of a black assistant principal at Edison Elementary School.

360
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In 1966 a black pr:;ncipal was appointed to Jefferson Primary School with a
predominantly whito staff and student population. This pattern continues
with black principals appointed to Franklin in 1968, Lawton and Horace Mann
In 1969 and Cleveland in 1970.

First Black Centrcl Office Administrator

In 1965-66 the first black administrator was appointed to the central office
staff as supervisor of the federally funded breakfast program. In 1966-67
a black administrator was appointed personnel interviewer for the federal
programs and in 1367 a black administrator became director of secondary cur-
riculum and instruction.

Table 1 compares the number of black and white principal:. and assistant prin-
cipals in the school system for the years in which black principals and as-
sistant principals were added to the Dayton Public School staffs. Table 2
compares the number of black and white administrative staff members in the
Dayton school diNtrict for years 1967-68 through 1970-71.

In 1970, the proportion of black administrators at the e(ecutive level is
33.3%, at the director and supervisor leve1,17.7%, at [ha principal level,
26.0%, and at tha assistant principal leve1,40.5;,:. The proportion of all
administrators VI° are black has grown from 16.8% in 1967 to 29.0% in 1970.
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Desegregation of Teaching Staff

Each year the Dayton Public Schools employ approximately 350 teachers to
replace resigning and retiring teachers as well as those reassigned to non-
classroom positions. The Personnel Department seeks candidates who will
most likely improve the instructional effectiveness of the total school
program. Candidates are sought who evidence flexibility and who have had
background preparation and experience in working effectively in unique
building assignments. The personal flexibility desired within the per-
formance capabilities of a candidate includes the willingness to serve
and probability of teaching success in any of several teaching situations,
particularly those that would involve working with racially different
youngsters.

Considerations in Selecting Fersonnel

Inasmuch as all candidates do not present themselves at the same time and
resignations and retirements come to the attention of the Personnel De-
partment anytime from December through the following Labor Day, there is
a constantly changing group of available applicants. Other considerations
during the employment process of many months include:

1. the necessity to look for abilities to fit into existing
team situations;

2. the proper combination of teaching fields for secondary
scheduling;

3. attention to additional capabilities for assuming certain
extra duty ta0s, including coaching or writing publica-
tions, for example;

4 attention to suggestions and recommendations from principals
as to currently employed Dayton teachers who nay effectively
fit into existing openings;

taking a responsible position toward those teachers who
because of enrollment changes or .or other legitinite reasons
must transfer.

Progress Toward Staif Desegregation

Statintics compiled in October 1969 and October 1970 rsveal that progress
toward the Dayton Public School Svstem's commitment on staff desegrega-
tion was made in the amount of 76 teachers: 669.9 needed transfer a year
ago c,mpared with 594.0 this fall. Progress would be more apparent if
all certificated daft had been included in the compilations, inasmuch
as traveling teacners, pupil personnel staff, counselors and resource
teachers were not included in these statistics.

64
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Factors Hindering Progress in Staff Desegregation

Some of the factors that inhibited further progress this past summer
included:

1. The mandatory reassignment of over 100 teachers due to a
general increase in pupil-teacher ratios, many of these
teachers not selecting new assignments until well into the
summer. Many known openings, therefore, were not definitely
filled until later than normal and during this period some
new applicants committed themselves to other school systems.
In accordance with the Master Agreement, arbitrary reassign-
ment of such displaced teachers could not have been made.

2. The overall reduction of Dayton's teaching staff by 135
teachers reduced the total of new teachers employed, thus
reducing the opportunity for the assignment of new teachers
to improve racial balance.

Nevertheless, progress toward staff desegregation occurred in 39 elementary
schools and 5 high schools. Nine elementary schools and 3 high schools,
regrettably moved by at least 1 teacher further from the desired staff
balance.

Progress Since September

The present approach to employment of new teachers of high quality continues
to include primary attention to placements that will enhance racial balance
of staff. Placements of 14 new teachers since the opening of schools this
fall has further iaproved racial balance. Interviews have been held with
11 teachers who have expressed interest in transferring for racial balance
purposes, some immediately after Christmas vacation; others at the con-
clusion of the first semester; and still others for the 1971-72 school year.

Projected Staff Transfers

Table 3 shows the number of teachers to b. transferred to reach a 27 percent
minority group within each high school staff and a 31 percent minority group
within each elementary school staff.

2, C



20

TABLE 3. PROJECTED NUMBERS OF BLACK AND WHITE TEACHER TRANSFERS NEEDED
1970-71, TO REACH STAFF MINORITY GROUPS OF 27 PERCENT IN HIGH SCHOOLS
AND 31 PERCENT IN ELEMENTARY SCHOOLS

School
Minority
required Black White

Belmcr.t High 23.7 +14.7 -14.7
Dunbar 19.7 -38. +38.

Fairview High 19.9 +12.8 -12.8
Kiser 13. + 9.9 9.9
Meadowdale High 21.8 +15.8 -15.8
Patterson Co-Op 27.3 +19.3 -19.3
Roosevelt 31. -35.7 +35.7
Roth 18.7 -25.4 +25.4
Slivers 16.4 +13.4 -13.4
Colonel White 24.6 +8.5 -8.5
Wilbur Wright 18.8 +12.8 -12.8

Jane Addams 9. + .6 - .6

Allen 8.5 + 5.3 - 5.3
Belle Haven 15.6 +11.6 -11.6
Belmont Elementary 18.7 + 6.7 - 6.7
Brown 13.9 +1G.7 -12.7

Carlson 9.2 -12.1 +12.1
Cleveland 15.7 +]2.7 -12.7

Cornell Heights 11.8 i 2.8 - 2.8
Drexel 9.7 + 3.3 - 3.3
Earitmont 10.6 4 6.6 - 6.6

Edison 8.3 - 7.8 + 7.8

Eerorson 13.9 7.5 - 7.5
Fairport 11.2 4 7.6 - 7.6
Fairview Elementary 11.6 4 8.4 - 8.4
Ft. McKinley 7. 4 4. - 4.

Franklin 11.7 4 9.7 - 9.7
Gardendale 4.5 i 2.3 - 2.3
Gettysburg 8.6 4 4.4 - 4.4
U. S. Grant 10.3 4 8.3 - 8.3
Grace A. Greene 9.2 8.4 + 8.4
Hawthorne 3.9 2.7 - 2.7
Hickorydale 7.8 -c 3.8 - 3.8
Highview 11. - 8. + 8.

Huffman 13.9 +10.9 -10.9
Irving 11.3 -15.7 +15.7
Jackson Elementary 12.5 18.7 +18.7
Jackson Primary 7.4 - 5.0 + 5.0
Jefferson Elementary 11.3 - 1.3 + 1.3
Jefferson Primary 9.0 - 1.4 + 1.4
14(!mp 9.1 + 7.1 - 7.1
Lewton 7.5 f 5.9 - 5.9
LincAn 13.6 + 8.6 - 8.6
Longfellow ,14.8 + 6.8 - 6.8
Loos 9.9 + 6.5 - 6.5
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TABLE 3 (continued)

School Minority
required Black White

MacFarlane
Horace Mann
McGuffey
McNary
Meadowdale Elementary

16.3

5.

11.5

7.5

9.9

-28.9
+ 2.4
+ 4.5

-10.3
+ 5.9

+28.9
- 2.4

- 4.5
+10.3
- 5.9

Miami Chapel 12.5 -17.1 +17.1

Patterson 7.4 + 6.4 - 6.4

Residence Park Elementary 10.8 - 6.2 + 6.2

Residence Park Primary 4.4 - 5.1 + 5.1

Ruskin 11.9 + 8.7 - 8.7

Shiloh 9.2 + 7.2 - 7.2

Shoup Mill 5.1 + 3.1 - 3.1

Louise Troy 10.4 -18.6 +18.6

Valerie 7.7 + 2.7 - 2.7

Van Cleve 10.5 + 3.9 - 3.9

Washington 9. + 2.3 - 2.3

Weaver 16.2 -24.5 +24.5

Webster 9.6 + 6.4 - 6.4

Westwood 19.6 -15.8 +15.8

Whittier 9.9 7.6 4 7.6

Wogaman 13.5 -21.3 +21.3
Orville Wright 10. + 5. - 5.

Gorman 5.7 + 3.5 - 3.5

Kennedy 6. + 1.0 - 1.0

ReLommendations

One option which could be exercised locally to work toward staff racial
balance would be to place substitute teachers in vacancies arising during
the school year as a "holding action" until a teacher who would enhance
the racial balance of the particular school is located for employment to
fill the particular needs of the assignment. Yet the amount of time
elapsing between the opening, occurrence and the employment of such a teacher
is not always predictable, and the continuity of instruction can be further
broken by a succession of teachers.

A significant number of voluntary transfers of teachers cannot be promoted
effectively unless all school employees are aware that a commitmnt for
accomplishment of staff desegregation has been made for September of 1971.
Now is tF time for concerted effort to obtain transfer requests since the
maj.--sty os resignaticns and retirements will occur after the school year

concluded and this is also the time Wien the number of candidates for
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employment: begins to dwindle due to commitments made for employment.
Flexibility in the employment and assignment of new teachers within the
70-30 goal must be reserved for the mid- and late portions of the summer.

We must continue to explore methods of how desegregation of staff can be
effectively approached remembering that contractual commitment is not to
specific assignments but to the Dayton Pu "lic School System at large.

Summary of Task Force Activities

During, the 1968-69 school year the office for Civil Rights of the Depart-
ment of Health, Education, and Welfare conducted a study of the Dayton
school district. As a result, Dayton was notified of a finding of dis-
crimination in the placement of teaching staff and duality in the educa-
tional opportunity afforded the student body. The Board then entared
into air agreement with HEW to desegregate the teaching staff without need
of further federal activity. Under the agreement the Board waived its
right to an administrative hearing and set the date of September, 1971 as
the target date for substantial compliance.

In the course of negotiations for the 1970-71 Master Agreement it was
mutually decided to create a vehicle that would allow those people most
affected by desegregation of staff to assume key positions in planning.
Thus, a task force was created to devise policy recommendations to assist
the district through its transition. Initially the task force was com-
posed of ten administrators and ten teachers with leadership from each
group present in meetings.

Meetings. The Task Force on Staff Desegregation has met a total of five
times to date. Two Sunday meetings were held at the Board of Education,
one after school meeting at Longfellow School, and two all-day sessions
at the Greek Orthodox Church. Future all-day sessions have been planned
for task force meetings.

Accomplishments. The membership amended and adopted the purposes of the
task force to read as follows:

1. To promote voluntary transfer of teachers and
administrators through

a. Individual counseling
b. Excha-iges

c. Development of incentives

2. To recommend policies and guidelines for bringing
each school into compliance

3. To advise on procedures for

a. Assignment of new teachers
b. Transfers with seniority as a factor
c. Reassignment of current staff

I ,
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Presently the task force has limited its efforts to the development of
Incent4Nes to promote voluntary transfer. Io this end a list of induce-
ments has been developed, organized into questionnaire form and distributed
to professional staff members. (Tabulation of the results of this ques-

tionnaire is not complete at this date.)

Research trips were taken by members of the task force during the week of
December 7th to the following cities: Indianapolis, Indiana; Peoria,
Illinois; Louisville, Kentucky; and Atlanta, Georgia. An additional trip
has been planned for Chicago, Illinois during the week of December 14th.
It was the purpose of these iesearch trips to obtain data concerning
problems of staff balance, progress made toward staff desegregation, ap-
proaches used and problems remaining in these cities. These data will
be presented to the task force at the December 14th meeting.

A series of eight recommendations were submitted to the task force on
November 9, by the D.C.T.A. representative assembly. These recommendations
were amended and accepted by the task force as follows:

1. That the task force as it presently exists will accept
and evaluate all information submitted to it from any
outside source to include the D.C.T.A. and the administrative
staff.

2. That the task force will be sAbject to call by the
task force chairmen only.

3. That pending the acceptance of these guidelines, no
top administrative officials (Assistant Superintendent
and up) or elected D.C.T.A. officers participate on the
task force.

4. That task force information plus all pertinent data
be submitted to each school so that all staffs may be aware
of the information the task force is receiving.

5. That ample questionnaires to assess teacher opinion
should immediately and continuously be sent to all
teacher personnel for their reaction under the direction
of the task force only.

6. That the results of any task force decisions will be
advisory to the D.C.T.A., the. Administration and the
Board of Education.

7. That these decisions be submtteJ to the Teacher Body,
the Administration and the Board of Education for
their reaction once reached.

To obtain input from outside sources, tae task force has arranged to have
members of the central office staff, university staffs and the D.C.T.A.
president speak at task force meetings.

3C9,



PUPIL DESEGREGATION PROGRESS AND PROBLEMS

Boards of education, in many cities have been involved in planning

educational change. One facet of this change is the alleviation of
racial isolation and the removal of de facto segragation.

Plans from many cities have been reviewed by the Office of E.E.O.
The following are resumes of some of these plans. Some were reviewed
by the Citizen's Advisory Committee; others are the result of actual
visitation and participation as consultants.

Charlotte -Mecklenburg, North Carolina

Prior to the 1970-71 school year, the Charlotte-Mecklenburg, North Carolina
School System had been operating under a freedom-of-choice school attendance
plan which had been implemented previously by the Board of Education.

In the spring of 1970, Judge James B. MacMillan ordered implementation of a
different plan designed to eliminate all black and all white schools in the
system. The implementation was delayed by the Circuit Court until Judge
MacMillan could apply a "test of reasonableness" for his original order.

During the summec, new testimony was presented to the court; but Judge
MacMillan upheld his original order.

Selecting the Plans

In August of 1973, the Board was instructed either to implement the plan
previously submitted in the spring or a modified version of it The

plan adopted by the Board called for an approximate racial dis',..ribution of
30 per cent black and 70 per cent white in each of the 103 schools in the
system. This meant that schools that had been either all black or all white
last year .-ere to be changed to meet this guideline.

3.:711ementation

In order to achieve this goal, the Charlotte-Mecklenburg System expanded
transportation system to accommodate approximately 23,000 additional

students. This %.ias accomnlished primarily by acquisition of used vehicles

from the state of North u, .Mina.

Althou2h the schools had to open with Abbreviated schedules, all
ikt schools oat -od ,A the same day and within one month a:.1. of the

schools 'ull daily schedules.

'24
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Evaluation and Remaining Problems

Under the auspices of the Educational Leadership and Human Relations Center
at St. Augustine's College, a team of outside assessors visited the school

system in November, 1970. Their primary assignment was to determine what
was happening in the junior high schools beyond physical desegregation.
The assessment team found:

1, that very little resegregat:ion had occurred within the
buildings;

2. that except for certain specialized courses, class assign-
ments within buildings were approximately balanced ly
race;

3. that few problems existed between students and teac'rers

and between students and students: and
4. that prevailing attitudes of students suggested the

major problem they were facing, to be resistance to this
plan by people in the community.

The United States Supreme Court in October heard arguments relative to the
Charlotte- Meckleiburg case. Their decision has not been announced.

Seattle, Washington

This report summarizes the initial steps taken by the Seal:tle School System
toward the long range goals of eliminating de facto segre3ation within, tb
city's schools and providing quality continuous progress education for all
pupils.

The Problem

The problem identified by members of the board of educatiDn and the professional
staff was: Can an educational settin; ):e created in which a cross section of
the city's students can participate within a curriculum which permits each
student to progress at his own best rate through a progrEm tailored for him?

Approach to the Problem

Once the problem was identified, a task force was -onAnied tr, explore
possible ways of attacking the problem. Yaterials from tatty school districts
were studied, several schools were visited, and consultations were held with
educational lenders within various sreciali2od field. The decision was made

to f,cus future efforts upon the implementation of two c,ncepts: racial
balance and continuous progress.

The local Citi;:ens School Progress Planning C,,mmittee wai asked to define
"ideal racial halande." Inc group decided :hat balance ;ould be achieved if
a school incluled no more than 50 percent Ion-white stuitnts with no more
than 33 percent of this percentae representing any one minority group's
enrollment.
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Commitment of this citizen's planning committee to the concept of continuous
progress within racially balanced school setting was obtained, and
machinery to involve this group in future program planning, operation, and
evaluation was set in moti,7,_

The Educational Center

The vehicle selected as the means to effect desegreg;ition was th, education-
al center. The center, as pinned, was to ccaisist of three levels: the
primary level, X through grade 4; the _intermediate level, grades 5 through 8;
and the secondary level, grades 9 through 12. One new intermediate school
building would need to be constructed within the southeast center to make
such an organization possible. Total enrolmidut this proposed ciiter was
to he approximately 3,50n students. initial Negro eiroi.ment was to be 8.9
percent, a figure significantly below the 25 percen: maximum proposed ice
the cents r, Hcwevtr, the tr- 1c1 of Negro populatien movement was toward the
southe.ust ar, a and tri-cd the education center so that the percent
CA Negro t.-u-ollmcnt .n tC ' center, ever tfme, would ins Ye., ;0 significantly.
Pidislricting would requ're th..t sor.a y(salw,ters travel more than a mile
to school; uransportatiaa would provided for these youngsters.

Professional Responsihilitv. A caLumitment was rule to !m-ovide individualized
instruction at th center; l-ighe.st priority would he gi.:t1 to the basic
skills in lanT2tiage arts and inathematics. t7ch:=sis vas focased upon the
study of science and social studies.

To implement the currieu:uri pLismcd, 1.2,1 rcspnn:sibility was
to he placed upon t.,:ro.'Ler:: Co r o'.cr hefore.
only would teachers erapple wita que:Ji,ins of 'that to be taught but how
it should be taught. They wi_ce ibic ro t (nil.: 1,11 the preparation and
application of progrdq,s but 1-c.1- eirt-tivonds,. their efforts as wQ1].

The school district anprkpriate atHtf deta..lolu-7,dt programs

and adequate on-site sroa lailsts te assist tachers lu becoming effective
in their "new" roles,

Plannir&, in planning the ccnt_p-, ,evc:. full time reh.Ars won: to he
involved. Tire pluning oral and ficillty dtvelPprect s.hednle.s would
le implemented even a 31 7,1,0, cert;in P,I)L('t of each running
concurrdntiv.

Researcl and evaluati.:;. na.:;enrc.1 Jad Lvolut:t ,,:ould follow

traditipnal lines and w,,,n1C t(,,1:: on tra,,:ittonal tape teolit ref techniques.
It watt r4:cognizEd thit nce t,sts tic.-1F,uring conueN_ Hma ii,vc1 learning
rather than general rv_hieveent 1i1.1 to he Oovol0:vc4.

11 r it ic'e 1!,1,1

wi t

Lich r7e, , it: 4 , 11, tCl
:inert ' 7- t t-11- p,Inn nt

eur

*1 s roe,'t t ; c.sr,d

nci is r, pri t 1. t'V

erualv Igett,
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We had repeatedly changed school bu:.lding attendance areas
for the 11 elementary schools. We nonstructed a new
elementary school on the edge of the downtown area to
replace an older facility, locating the new building so
as to draw from predominantly white and predominantly
Negro areas. We built a new all -cii.y senior high for
grades 10-12, rather than a second li.gh school to supplement
the one we already had. When that :chocl opened in 1960,
we relocated one of the three junior high schools.

But by 1964, racial imbalance persisted at the elementary
levels and was growing worse. The rime had come to dis-
pense with piece-meal efforts and adopt a city-wide policy
which would put an end, once and fo all, to the creeping
threat of de facto segregation.

In April, 1964, the school board ac)pted a racial balance
policy. The policy stated that no ;chool in the community
should have more than approximately 30 percent or less than
approximately 10 percent Negro enrollment.

The policy was implemented in Septciber, 1964, lust four
months after its adoption.

Part of the implementat:ion process involved setting up a
careful study of the effects of buing dnd integration nn
academic achievement. Now, three enrs later, the results
of that study have been compiled, onalwed and released for
public examination.

While White Plains administrr_drs Jo not claim 1.0 know all of
the answers, they do have heartening evidence of progress in
pupil achievement, teacher involvement and community acceptance.

The following report sums up the results of the s.udy and, more
important, analyses the administr.tien of this pioneer project-
';re shortcomings as well as the saccessLs--since its inception.

has been prepared exclusively 'or SCHOOL MANAGEMFNT by White
Plains Superintendent Carroll F. Johnson, with the assistance
of Mrs. AoAn ;:ooth.

Acr.demic achievement of white pirils has not been adversely
affected the Whi;.! Plains racial balance pldn. 1-.11ite

pupils in four neighborhood elementary schools included in a special
stud'.' schools which had been al-, or rostiv white before 1964-
are now doiiw as Wel] AS, and at sore referinn poirt better
than, compa:.:ble group.," of white children old .o throe s"^L schools
prior to integration.

Nore Negro children are nok.ng greater ,(1(.71c ororess under
th, ,.arial balance plan than comparnble grou2s of cener city
children rade before the s.-llools were intey_rf(d. A nredeminaltly
Negro (9071 rrreuo of pupils from th center c:t% .area were in
third crack when integration WAS initiruted restLd
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then, and again at fifth grade in 1966, 45 per cent made at least
two years of progress during that two-year period in one or
more test areas (word meaning, paragraph meaning, arithmetic
reasoning and arithmetic computation). By contrast, only
25 )er cent of a previously studied, comparable group of
co,,er city children made that much progress between third
(1960) and fifth grade (1962).

Only 15 per cent oT. the post-integration group failed to make
at leest 1.5 Years of progress in any of the four test areas
during the two-year period Thirty-three percent of the lrc-
integration group, however, made less than 1.5 years of progress
between third and fifth grade in a segregated situation. Center
city children who weer? in first grade in 1961, when integration
was instituted, have done even better.

Briefly, those are the results of our study f integration in
Aite Plains. The shady is limited and we how it. We focused
only on "before" and "after" achievement (using third- and
fifth-grade Stanford Achievement Tests) of 1) while children
attending integrated schools which were previously all or
mostly white, and 2) children in a p:edominantly Negro group
that previously attended school in the center oily.

However, the study rc ;ulfs cicorly indicate that the effect of
our racial balance plan genorally has not dcoo negative and,
in specific instance!-, hs dcliuitolv been positive.

This it, why W? think our t n.1 L it Min--

and NLs, integration tnroaA hosiog--kelps close the tra,litienal
gap between disadvan,aged pnpils dad middle-class while
students. Nei!ro veulgsters tend to achieve it hiber level.
White children are Hol or Ile](! !tc* and MA l. in fact,

benefit acadcrdcallv.

But we have also touno, dside fry m our study on dcddemic
achievement, that:

There bras been n -lidht of falics.
ihe malolitv of ea a::: .11d ,s both pitiVo
and nv gat i vo d.*eCt int.-rd'ion. but ace willing
to sdpport it.

Teachers are boccmin,', iooceeiirely involved in wdi*in,.:

our selntiohs to :be vhith 1n botoro-
geneon- classfecs.

ldor1101.,V, I .1,1e:)id

d.s.,' t . .coto Lit .d.art1 coi 1,sec i, n to

11 u, hiary sche -Is " CIL to,.. o: tine

.nvo ye al I co; .1t in

374
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A district-wide meeting was called at which staff members were asked to submit
to the administration any plan they would have for desegregating the schools.
At subsequent public meetings, appeals were made to the citizenry inviting
them to submit their ideas and suggestions. Letters were sent to citizen's
groups urging them to lend their resources to the development of an effective
integration plan.

Appointmcmt of Task Groups

The su;,erintendent then appointed a group of seven staff members to work
during the summer to study all of the plans submitted and to develop its
own recommendations based on an intensive analysis of all relevant data.
This group became known as the Summer Task Group on Logistics and/or the

Hunter Committee. Subsequently, a second task group was appointed to
develop recommendations for the, instructional program that would accompany
the reorganization of the schoo13. This group became known as the Committee
on Instructional Programs for Integration and/or the Wood Committee.

Guidelines for Proposals

The Task Group on Logistics began its study in July, 1967 Approximate1v

19 detailed proposals and 23 supplementary suggestions had been submitted
from staff and community sources. The Task Group submitted each of these
to the following analysis:

1. Does each proposal result in desegregation of all elementary
schools?

2. Is the proposal conducive to quality education?
3. Is the proposal financially and logistically feasible?

Transportation Needs Identified

All of the methods under consideration required some provisions for transporta-
tion. The concentration of Negroes in the Sotik:h and rest sections of the
city and rnucasians in the East made busing a necessary com?onent of any plan,
In 1967, district-wide proportions were as follows: 40 percent Negro,

51 percent Caucasian and nine percent Oriental. The racial proportions in
the Fast Berkeley Schools ranged Nom 73 percent to 91 percent Caucasian.
In Cie integrated schools, Negro student populations ranged from 21 to 42

percent of the total --ulation of each school. In the South and Vest
Berkeley Wools, the percentages of Negro students ranged from 65 to 89
ner cent.

On the basis of these percentages. the Task Grow concluded that any
substantial deseregation of the schools would require a rassive busing program.

R(Tort tit Sumner 31

IT) the r,iimmer Task Croup on Logistics presented to strIff

and 14,7 t. lily ;o.5,111ts; of its three-month-1ng study. The result of the
Task r- .P's was Joomenl untitled: "integration or the Berkeley

try Scho Hs: A Report to the Superintendent." It contained a
i'eta;led de.;crirtiop of :ive basic prototypes representing the Task Grup's

31/')
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recommendations as to the best ways of achieving desegregation. The proto-
types had been adjusted and refined according to the factors previously
discussed, providing for racial balance, minimum housing conversion and
two-way busing.

"Middle School Plan." Two of the prototypes called for reorganization of
the already desegregated secondary schools. These prototypes became known
as "middle school plans" because of their provisions for piddle-grade schools,
either 5-8 or 6-8.

Reorganization of elementary schools. Two other plans dealt only with
elementary schools, splitting the existing grade structure, kindergarten
thrcugh sixth, into a K 3, 4-6 cr a K-4, 5-6 organization. The K-3, 4-6
structure caned for the placement of all fourth through sixth grade students
in four schools in the predominantly Negro areas. All the other elementary
schools would house the kindergartners, first, second and third graders.
Another plan divided the district into three racially balanced attendance
zones, each containiim several K-4 schools and a 5-6 school.

Using existing structure. The final prototype presented in the report called
for the desegregating of the elementary schools while maintaining the
existing kindergarten-through-sixth-grade structure.

The Task Group submitted these plans to the superintendent without ranking
them in order of preference. Each plan. however, was recommended as feasible
and implementablo by September, 1968.

Instructional Programs for Integration

While studying the various prop,..als for desegregation, the Task Group on
Logistics had noted that many of the plans contained ideas that related to
the instructional program. Acting on the committee's suggestion, the
assistant superintendent of instruction appointed 1.3 teachers and administra-
tors to a new task group, caile:. the Committee on Instructional Programs
;or Integration.

a discussion draft, entitled "Helping Children Learn," the members
presented their definitions and n,-oposals of a program of quality
education that would be feasible and implementable by September, 1968.

"Helping Children Learn" contained a variety of recommendations, including
schedules outlining the length of the school day, time allotments for
var ous class offerings, use of tutors, teacher aides, supportive personnel
iuld special facilities.

laforming Staff and Community
_

After the Sumner -taff Task Group on Logistics and the Committee on Instruction
for Integiation had submitted their recommendations to the superintendent,
ais immediate rcsporse was to inform both staff members and the community
about their conte7... On the afternoon of September 11, some eight days after
he had received the report, the su:)erintendent called a meeting of the total
staff, both elementary and secondary. At this meeting each prototype plan
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was briefly described and the instruction committee's recommendations
summarily outlined. On the evening of the same day, a similar report was
made to the public. Copies cf the reports were made available to thoce

who attended. Other copies were placed in offices, libraries, and verhus
public agencies around the city.

Plan assessment: by all staff members. A rpocess ',:as established whereby
all staff would be systematically involved in assessment of the five plans
recommended by the Task Group. The importance of drawing upon staff reaction
was repeatedly stressed by the superintendent. His staff was directed to
elicit and record the reactions and recommendations of all certified
personnel to tha prototypes.

Organization of staff advisory council. On September 25, 1907, the
superintendent and a committee of 30 educators consisting of teachers,
representatives of the teacher organizations, principals, psychology and
guidance personiel and both summer task groups, moved en masse to the
Claremont Hotel to resolve the issue of which logistical plan would be
recommended to the school board.

Selecting Preferred Desegregation Proposal

The group, subsequently called the Superintendent's Staff Advisory Council
on Integration, began its work by reviewing the summaries of staff and
community reaction to integration proposals. Very early in its study, the
K-6 and the K-3, 4-6 plans emerged as the two that the group should consider
in depth.

While the Superintendent's Staff Advisory Council saw the K-3, 4-6 plan
as the most workable, it refused to ignore the preference of the general
staff. It, therefore, advised, and the superintendent agreed, that his
recommendations to the Board include tho 1.:-6 plan as a viable alternative.
It was also agreed, however, that it be understood that the K-3, 4-6 plan
was rho preference of the superintendent and the council.

After five days of intensive study and discussion of :he logistical plan
:id other related components, including inrtructional program, teacher
placement, transportation and financing, all proposals were then edited
and compiled into a report to ale Board of Education. The report, entitled
"Integration, A Pian for Berkeley", was presented to the Board on
October 3, 1967.

On January 16, 1968, the Board of Education unanimously approved the K-3,
4-6 plan as Cie organizational cpnfignration by which the Berkeley schools
would be &segregated.

San Francisco, California

In :.4,6 the Board of Education retained the Stanford Research Institute to
propose aIt ,native plans for the inte,rratior of San Francisco Public
Schools, in ,ine with 'Ale proviElons of the State dnd Federal hms.
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The Board then requested the new superintendent to narrow the alternatives
to three. or four for Board consideration. Three SRI alternatives were
considered pro and con and eight additional suggestions for opportunites
in integrated quality education were included in the report. Several forums
were held in the City, attended by thousands of citizens and deep concern
was expressed about "cross-town" busing as a solution. This concern was
weighed heavily in seeking reasonable and feasible plans for the City.

Staff and Community Assistance

The superintendent appointed a Task Force of teachers and administrators
and a Citizens Advisory Committee to study all proposals and submit
recommendations.

The Citizens Advisory Committee submitted their report in February, 1969.
The Board approved the Superintendent's recommendation that the report 'oe
studied by parents, teachers and administrators in the schools that would
be directly affected by the recommendations, in order to determine the
feasibility of the proposals. The Board authorized the superintendent to
retain Davis-MacConnell-Ralston, Inc., Educational Planning Consultants for
several large cities, to assist the superintendelt in the analysis of the
community and staff studies and to present more detailed information on the
proposed complex approach for 20 elementary schools.

Program and Policy Action to Date

Outdoor education. Several hundred children from the inner city are now
voluntarily participating in a full week program of outdoor education with
Marin County children at the Marin County Camp in the Santa Cruz Mountains.

Outdoor Science Resource Center. A rich program, utilizing many science
resources in the city, has been initiated during 1968-69, providing
opportunities for quality education for students of various ethnic and
cultural backgrounds.

isit School Resource Centers, The Electronic i)ata Processing project was

initiated at Pelton Junior High School and Woolrow Wilson High School.

Supplementary_ t'ducation Center. A rich resource center for all elementary
children, emphasizing the "Heritage" of many ethnic and cultural groups,
it would include exhibits not now available in San Francisco. This center

has now been recommenced by the Citizens Advisory Committee.

11.,ard Pr)). ry Pstabl ished

11 .1,0 1968, 7,. P,01rd of Education approicd the Se.,crintendent's

r,comn, ,,Atiol on ;- Stattront Integrator', ;oalti..y Education."

This stars,'::,.. in:: Illv develoned at the Superintendent's request, by

,he rr-c, a-At ,itipens Advisory Committee. include:; the following
iffirm.7::on of policy;
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The Board of Education of the Son Francisco Unified School
District accepts its resnonsibility to exercise leadership in
the development of policies and programs leading toward
improvement of qiality education through the orderly
integration of its schools with clue regard for sound edu-
cational approaches and the unique problems of San Francisco....

The Board of Education, therefore, affirms its responsibility
to promote racial and ethnic integration with careful?y
considered, practical plans tnat are reasonably feasible
and acceptable.

The Superintendent is hereby authorized to formulate and
eubmit for Board approval reasonably feasible plans to bring
about, as soon as possible, the greatest amount of integrated
quality education in the following phases:

(1) Initial plans (196i-69)
(2) Intermediate (To be implemented not later than 1971-72)
(3) Long range (developmental, beginning 1968-69)

State and Federal Laws

Mr. Irving Breyer, Legal Adviser of the San Francisco Unified School
District, has wri:ten a legal opinior dated Nay 13, 1969 with supporting
references to state and federal laws and court cases, in which he states:

In conclusion, it is my opinion that under California law
it is the legal responsibility of this school hoard to
take positive, affirmative step; to alleviate racial
imbalance. It is my further opinion that if proposals
recommended by the Superintendent for doing so are found
to be practical and feasible by the Board of Education
that it would then be the legal. reponsibility ,f the

school board to implement by proper action such recommend-
ations.

Recommendations

Element%ry scho,)1 cemolxes. It was recommended that two elementary school
complexes, the Richmond and the Palk-SoJth, be creates' as models for future
complexes in San Francisco, and thlt 1969-20 be used for instructional
planning, in-service education, pr?paration of school facilities and the
arrangement for transportation through limited shuttle busing, with
implementation in September, :970 in accordance with the basic proposals
for edur.aiona equality/quality recommended by the Citi,:ens Advisory

Committee.

Reorlaaization structure2;. it IA'aS further recommended that in
order to itreater edneatial cquality /quality th,-, grade structure
of s,, lti ;- the two co71.)iex,:s be reorganized with several srhouls

',.:ncir,rgarten Litrough foilt:11 grade, anl others dcsignaeed as

kinder.!Arten, 5-6 schools, depending unen the school site and facilities,

'7 9
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Material and learning centers. It was also recommended that the Curriculum
Material Center concept be expanded to provide a Cultural Learning Center
for each complex, with specialized resource centers to be developed in
several of the elemrntary schools.

Harrisburg, Pennsylvania

The Harrisburg, Pennsylvania School student population is 52 percent black
and 48 percent white.

The district implemented a reorganization plan and concurrently eliminated
racial isolation of students. Two schools are considered Early Child
Education Centers housing Pre-K-2. Eight schools house grades 3-6.
One junior high school is changed to a middle school for 7th and 8th year
youngsters. Ninth year youngsters are sent to two senior high schools.

Pupil Selection

Three factors about each child were placed into a computer. Those factors

were race, socio-economic level, and educational expectancy. The students
were assigned to schools using these criteria, with each school receiving a
similar balance that will be maintained in the future. Selection is by
computer.

Staff Selection

The sm.,' procedure was followed with staff. 'ihe criteria used were race,
educatioi.al exoerience, and SCN.

Prior to reoryanization, 1 percent of the student body was transported
for various purposes. Following reorganization, 35 percent of the student
body %,.a% transported to implement the program.

Atlanta, Georgia

information t,.r this tenor: was obtained from newspaper clippings, United
Stator Court sch,ol desegregation orders, a survey of
tear r ,row-fers. Atlanta's School Guide, a report on the Atlanta School
vstem desegr:gati..:n )rocedurc, a State of Georgia information folder, as

well as nu7orous disussicns wltt. Atlanta personnel including the
Coordinator of the Energe7,cy Sch0o1 Assistance Program, the Assistant
Superin,ndelt for Tos,:'.reh and Development, the ComptrAler of Supervision
Transfer, school pincipo,s, ;)arents, teachers, union ropresontatives,
cafeteria v.rkers and stnient.,.

The i'r den

1:;;th C reuit Gmrt 0: the Cated St,:w- Court. o: ATqw,ils intervened
11 halAnce of sch.w1 di:trie,-. . Joins were ti;ou1,.rted te reflect

t,, ;01:,1 o;)t -,,rcent hlnck am., 40 n, r e:d whito in
elerent, is Al', (.r,..nt h1.u-11 and 43 'ere, at white in high schoo1s,

.s learned .about trio court ordr:. during Christmas vaation in

. hed to he tr.uv.;erreo by Yobruir., 1970.
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Inducement

In all, 1600 teachers transferred. Only oue inducement was presented
to encourage voluntary transfer. A teacher could choose the school he
wanted to transferred to. If there was a vacancy there, the volunteer
was given first eaoice. If no vacancy occurred, the teacher was not
required to move until and if his number cane up in a lottery drawing.
Voluntarily, 275 teachers transferred.

In this district, 700 teachers (147,) normally retire or resign per year.
After the announcement of desegregation plans, 400 teaches resigned
before the lottery was held and 400 more at the end of the year. Those

teachers wao resigned during the year were given permission tc complete
the year within their own school buildings. However, the Assistant
Superintendent for Research and Development denounced that practice in
favor of the concept of immediate leaving.

The Lottery System

A lottery system using teachers' numbers (the last digie of their
certificate number) was devised. The drawing of these numbers was done by
the President of the Atlanta Education Association and was shown on their
education T.V. network. The number 7 was drawn first; all teachers with
7 as the last number en their teaching certificate were designated to he
transferred. The next number drawn was 6, the next 8, And so on.

School numbers were computerizee and ranked and techeas were put en
lists ac.c.1rding to teaching areas. Vhite and blacL teachers in each
teaching area were paired and c:;charged teaching assignments.

Exempted from the plan were teachers over 60 years of ago, those closo
to retirement, teachers with 21 years of tenure, and special educatott
teachers tbecausu not every school had special education programs).
Counselors were reassigned for racial balance in otiwr ways.

Student and Community involvement

After teachers received their new issignments, a task fora' made up et
teachers who already had tatv,lit iv such schools vlsited tin schools b

talk I rea,;signed teachers if they recin ted it. Then teachers spent two
days at their new schools without eni1C:ren. in the' morning the whlte teacher
visited her black counterpart and in do afterre,,n, tit'' :;sited the

whit'. Some principals assign's] students as la -st', to tip new teachers-
to sne,' them around the new school and A;,',WLt- yiestions. The tiro to
irn ' 'ment transfer then ,n, extendd to ''tarp 1i, 1)10.

Desci.ireet tti on _of -,tudept

In Atlanta, 153 seUo, Is were reouir,d to des(gne4ate ;heir student body.
To do this, school attendanco boundai ios wcio

Advi at oren l the At iant 1 Personrc k.-Tha ,"ed oi

personally with pi'incipals, i tovitiint opportnnities
recogniz.i.. cal ;Iiirtiltti fear of the inthnnwn ar.,1 their di ;Ike alnine,
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coinciding pupil desegregation with assignment of new teachers for racial
balance, and approaching the entire task with a positive attitude.

Problems That Developed

The Atlanta Schools faced much opposition. White teachers vowed to fight
faculty desegregation orders. They opposed transfer during the middle of
the year. Much opposition was raised to busing. A community organization
formed to protest the school faculty desegregation order.

After desegregatioo, some parents complained that the educational training
of certain white teachers was not equal to that of the blacks.

Although the Atlanta Schools did not use major community assistance to
'ransfer teachers, ,ertain new groups were formed to help desegregation.
These included the Black and White Education Association, Atlanta Classroom
Teacher Association, the American Federation Association, and the
Emergency School Assistance Program.



EFFOETS TOWARD INTEGRATION IN DAYTON PUBLIC SU:DOL.,

Trends and efforts toward integration of both pupil3 and staff of Dayton
scbools are obvious in the establishment of a freedom of enrollment policy,
the organization ant ::ctivities of human relations councils, the holding
of desegregation iu-service education programs as well as workshops and
retreats to study curreflt social problems, th" design of student exchange
programs and the use of gifts to our schools for human relai :ions projects.

Other efforts are evidenced by the many projects of the Office of Equal
Educational Opp-)ri:unity in the Dayton school district; the publications,
teaching demonstitions, and other curriculum developments of the Negro
Eistory division of the instruction department; and reports of d?segrega-
tion surveys and research studies made in Dayton public schools.

Efforts Toward Integration "Through Student Activities

Lack of communication among students, teachers and administrators Las been
cited as a major factor in school concerns. Yany authorities concur that
an exchange of views among these persors would alleviate mriy of the prob-
lems currently frcing the secondary scl-ools, Students not only must he
given a chance to speak, they must also be given the opportunity to he
heard. It ha., become evident to the Office o' Student Rel:itions that stu-
dckts, teachers ;Ind administrators should be involved in a continuing
dialogue over problems important to the school. If this dialogue takes
place, the majority of stress and disruptions need not happen. A frank
exchange of ides with student:- is often a .neans of wardirg off barriers
to communication which give rise to forceful dissent. That students clamor
for more opporthnities to be heard indicates that the con :ept of youth be-
coining deeply involved in student program: i3 a highly si2,nificant direction
in which school; should be moving.

The ;cllowing student activities now initiated in Dayton public schools
give our students an opportLnitv to experience meaningful integrated ex-
periences.

Freedom of Enrollment

The Dayton School Board approved a Freedom of Enrollment Policy, tffeuive
September, 19f,q, to assist in providing quality integrated education for
all public scic11 students. The policy provide:: that within certain lim-
itation.; r,n ,A.udent in the school system is eligible to "ttend any of its
schools. The limitatinn5; include requirement that space he available in
the ronnosiod schno), that special cour,ps he attalnahie only in the
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requested school and that the student's presence in the school will improve
racial balance in that building.

Any two students or numerically equal groups may exchange places if the
oxchange improves the racial balance. The Freedom of Enrollment Policy
extends to Elementary Schools as well as High Schools. There have been
405 students transferred under the Freedom of Enrollment Policy. Tables
4 and 5 present statistics pertaining to this program.

TABLE 4. FREEDOM OF ENROLLMENT REPORT, FIRST SEMESTER, SEPTEMBER 22, 1970

NonMinority Minority Total
Total Number (Elementary & High School)

Applications Received
Approvals
Disapprovals

53

28

25

282

140

142

335

168

167

Elementary School
Approvals 6 *43 49
Disanprovals 2 **16 18
Reasons for Disapprovals

Racial balance not improved 5 6

Lack of classroom space 1 10

Lack of transportation 2

Not in good standing 0 0

High School
Approvals 22 97

Disapprovals 23 126

Reasons for Disapprovals
Racial balance not improved 52

Lack of classroom space 9 59

Lack of transportation 0 9

Not in good standing 0
Course attainable at home
school

9 2

=C.

*1 Hindu
**2 Spanish-surnamed Americans
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TABLE 5. FEMENTARY AND HIGH SCHOOL FREEDOM OF ENR)LLMENT APPROVALS BY
SCHOOL ANb GRADE

Elepentary
Schools Grades Total. Schools Grades Total.

High
Schools Grades Tota

Brown 7,8 2 Lewton 8 1 Belmont 9-17,10-3,
12-1 21

Cleveland 1,6 2 Meadowdale 6,8 2 Dunbar 1(1 1.

Edison 1 1 Ruskin 5,8 2 Fairview 9-24,10-6,
11-1,12-1 32

Fairport K,5 2 Valerie K-2,1-1, Kiser 9-2,10-1,
2-1,3-1, 11-4 7

5-1,6-2,
7-2,8-1 11

Fairview K-1,1-1, Van Cleve 3-1,4-1, Meadowda1:9-19,10-7,
6-3,7-2, 6-1,8-2 5 11- 2,]2 -2 30

8-4 11

Gettysburg 6-2,7-1 3 Westwood 3-1,8-1 2 Roth 12 1

U.S. Crant 4,6 2 Stivers 9-8,10-1,
11-3 12

Jefferson Pr. 1 1 ::ol. Whit 1]-2,12-1 3

Jefferson El. 3,6 2 W. Wright 9-8,10-1,
11-3 12

Student Human Relations Councils

Most programs involving human relations and interactions were organized in
the local school buildings. The local school personnel best knows its own
students, teachers and parents. The students in these schools may have
concerns totally unlike those in any other school in our system, so a local
building Human Relations Planning Council initiates programs involving
staff with students and students with stAents. In the more successful
programs the Human Relations Councils include the principal as well as
other staff members chosen wholly or in part by tae students. The local
Human Relations Council Faculty Advisor meets with the :-Judents rcgularly
during the school hours or evenirv;s.

All City Human Relations Council. Subsequent to organizing sore local
human relations councils, students recognized that certain concerns of
human relations and meaningful irteractims appeared to district wide
in naturP. That is, all senior high schools ray deal with students having
certain similar types of concerns. Therefore, the All City Human Relations
Council was established with Lho following purposes:

a. To develop 0 hotter understanding and mutual rcrard of all
people.

h. To coordinate the activities of the Hr-an Relations Council,
o' rcher schook.

,!evclop insigts Audcnts ray sunort the attitudes
in behavior pattern Ow tend to imnrovc 1117:in relations in 311
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Humanities in progress. An organization called Humanities in Progress was
initiated to provide a program for a small number of students on a demon-

stration basis. Those students would be able to take back to their individ-
ual classes the insights gained both from an unusua3 seminar content and
from the interaction of participants from diverse cultural and Lthnic
backgrounds. The Humanities in Progress program was discontinued because
of lack of funds.

Retreats

Community workshop.. A retreat or workshop was held at the Third Baptist
Church. This workshop included representation from the following areas:
NAACP, Suicide Prevention Center. Southern Christian Leadershil, Council,
The United Theological Seminary, living Arts, and the Negro History Depart-
ment from the Board of Education.

All City Human Relations Council retreat. A weekend retreat at Bergamo
Youth Center was planned by the students from the All City Human Relations
Council. It Jas an attempt to help each student develop: (a) respect for
the rights and opinions of others; (h) a realization that prejudices often
stem from lack of understanding; (c) recognition that there are similari-
ties and differences, but differences do not necessarily denote superic:itv
or inferiority.

Cultural contributions retreat. A, retreat was held at the Art Institute
which dealt with the cultural contributions by persons of different ethnic
and religious backgrounds. A second theme of this workshop concerned
changing communities and their effects upon school, real estate brokers
and social conditions. Resource aid for this workshop was drawn primarily
from the Dayton View Stahill7ation Program.

Community -2ower structure retreat. Mrs. Velma Strode, r:ommunicv Relations
Office, Washington, D.C., was a resource person to students in a workshop
that outlined the power structure of our community and what it means. The

purpose of this retreat was tc explore constructive T-A,thods of involving
the conmunity and students in bringing ab out change within the community
and school.

Commynications skills workshop. A retreat was held at the University of
Dayton's east campus to deal with co..-.munications skills. The purpose of
this communications skills wori,s.w,p VPS to assist sttv'nts in basic com-

munications skills which may hae sere anplication in their own school
organizations. Members of the Student senate A.'visory Yoruci, which was
formulated as a clearingouse for student activities on a city-wide basis,
were in att,ndance.

Glen Helen retreat. A weekend retreat is planned at Glen Helen,
Yellow Springs, Ohio for of ..,cor',er 1970. -lie purpose of

this retreat is to help -4tn(l.fr (T<,'1". Or (n) sensitivity t..)

and 61,der,;tan,fin,,. 0: 0ACI) ITT)ortxice to the grow) and his

Ar. .tV Put )'noral welfare above individual in-
tero-', 1,1 cogni .or ihat irlt-; and Htandards ar, ncicssnry 'cr group

;6' 'ity h, zo),;cr to achieve cotton
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Exchange Piograms

Studett exchanges within and outside the school district have been r her

extensive. High school and elementary school student exchanges have shown
a constructive dotential for future orientation programs. One of the pri-
mary purposes of student exchange is to allow students to share in school
experiences that may differ from experiences in their own school.

Exchanges to estab!ish new friendships. Students of one west side school
visited a school outside our district. They spent the day at the
Each student was invited to have supper in the home of a host student. MA
students met at the school that evening and attended a basketball game.

City-wide exchange program. Currently students are planning a city-wide
exchange that will include the parochial schools. Twenty-six students will
visit each high school. The purpose of this student exchange, which is
being organized by the student group STRATE (Students Taking Responsible
Action Toward Education), is to promote better understanding among students,
teachers and ad:-Anistrators. It will allow students to observe the en-
vironment and participate in some of the activities of another school.
While doing so they will have opportunity to discuss mutual problems and
ideas with students in the other environments. They will discuss for
instance, school dress codes, student councils, time schedules and projects
being planned by the school.

Special Gifts

A special gift wa-; donated by the NcConnaughey Family of Cincinnati to be
used for promoting human relations activities in the Dayton School District.
Funds have heen used in many ways.

NEA conference. Two students used funds to attend the SEA's Human Relations
Conference in .!ashington, D.C. One of the students from the Dayton public
Schools prescnted a position paper, "Student Involvemnt in Human Relations,"
which was endorsed by the conferoes.

Consultant survic,.s. Consultant aid vas provided from the Special Cift Fund
for human rclat [ors facilitators in planning experimental protects for
orienting ele-ent Iry feedr school students be for, entering high school.

Workshops and conftrences. The funds provided a communications workshop
student: so ti rt skill,: right he learned to enhance human relations,

and they also p,id expenses for a student to attend the Ohio School Board
Association conference in Columbus. Ohio. The funds also provided trans-
portr, on and otLor services that would encourage and support human re-
iAtionr, activities in various schools.

Unused fund... Anv remainiog funds will he used to assist in a nominal way
any hui-an ri Hvity within the local district. It has proved

seed money to which will he added possible future gifts.
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1

collection zInd compilation of data, information, statistics, and re-
ports has been necessar7 to prepare certain demographic data needed to
effectively implement the objectives of The Office of Equal Educational

Opportunity. Lengthy research has been done in the area of racial Isola
:ion.

Demographic Analysis

facia] Isolation in Public Schools

rn 1954 (Brown vs. Hoard of Education), the Sunreme Court held that sep-
arate schools for Negro and white children are inherently unequal.

In 1965, President Johnson asked the States Commission on Civil
Rights to gather facts bearing on racial isolation in the nation's schools
and make them available as rapidly as possible. In a letter to John Hanna,
Chairman of the Commission, the President said

Although we have made substantial progress in ending formal
segregation of schools, racial isolation in the schools persists- -
both in the North and the South--because of housing patterns,
school districting, economic stratification and population move-
ments. It has become apps that such isolation presents
serious barriers to quali ducation. The problems are more
subtle and complex than r. presented by segregation imposed
by law. The remedies mn/ 'ifficult. But as a first and vital

step, the Nation needs to know the facts.

Pacts presented in 1067. The recuested report was issued in 1967. Its

findings were quite extensive and reported in the document Facial Isolation
in the Public Schools.

General conclusions dran were:

1. Racial isolation in t_i pnhlic schools is intense throughout
the Fnited Statet- Scv,ncv-five percent of Negro elementary
school children in thc nation .ire in schonl with enrollments
tlint are nearly all ' }fl percent or rare. Eighty -three

percent of white student:, ,are in neariv all white schools.
This high level of racirl separation in city schools exists
in cities large and smnti, end Sont and In cities
where the proportion of . :oy.r. rs is large nr 'mall.

3. Racial isolation in the public schools psis been increasing.
4. 11,o nntions metropolitan populations are growing and are

be increasingly suburbs increasingly white.

Color lepert. In 1(4,6 in respon,:o to Sect;c,ii LIC of the Civil RigLts Act

of 19,',4, the Penaru'L'ut of littb, ]:ducat-ion, and Velfare conducted a sur-
vey concerh:r. the lack of avail;.} ilitv of onool educationat opportunities
for in-lividucls by reasoil of race, color, religion, or national origin.

r,Tort. ;mown as fte Colean Perort, indicated that the
eat- 7-alnr.,.' Or American children atIcnd scilools teat are largely sgre-

gated.
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The gre;u maivrIty of American chi]dren attend !-:chcols that are
largely segregatei--Lhat fs, where almost all of their fellc,o
studeat: are of the same r-icial background. Among minority
groups, Negroes are by far the most segregated. Taking all
groups, however, white children are most segregated. Almost
80 percent of all white pupils in 1st grade and 12th grade
attend schools that are from 90 to 100 percent white. And 97
percent at grade 1, and 99 percent at grade 12, attend schools
that arO 50 percent or more white.

Ohio racial Isolation (Ohio CivilightsCommission). The status of school
attendance by racc, has not improved since the Coleman Report was released.
In many areas, especially in tiro North, racial isolation has increased. A

recent summary of findings by the Ohio Civil Rights Commission describes
racial isolation of Ohio school pupils in the following manner:

Statistics show that whites attend schools with whites and
blacks go to school with blacks. So serious is this racial
insulation that the education of both whites and blacks is
injured. The richness of knowing persol; of different races,
social background, religion, culture and nationality is being
denied most 01 io public school', pupils. Let the figures speak:
1,561,465 pupils attend schools of less than 10 nercent Negro
(actually 9d.85 ur,-.cnt are non-Negro). This constitutes 65
percent of Ohio public school pupils. 239,035 responding stu-
dents attend schools of 10-'-0 percent Negro composition. This

represents 12.09 percent n. the total pupil population. The

c(-;c.entration of black pupils is equally grave. 50,164 pupils
are in schools 60-90 percent Hack. while 125,480 -- including
59.57 of all black pupils (123,068) in responses--attend build-
ings over 90 percent Negro (actually 98 percent).

Racial isolation In Payton. The data ir. Table 6 reflect the extent of
racial isolation in Payton Public Schools,.

6. Nrii;FRS oF SCU0O1.S ENHOIMX VAgiol'S PFPCF.NTACFS OF MAO( Si-I'M-NTS

Elementary Schools Ugh Schools

Percent of
black students

0.00
r. f-

Number of
.schools

.1 7

Percent of
biac,. students

0.00
0.07 0.°9

Number of
schools

4

l fl 19.11 10,0(+ I4,00 2

20.00 :9.99 1
20.00 - 2o.p6

:-)0.01) - lq.qo 30.10
!.0.00 - LI,J10 -

50,00 - 1 ;0.co - 59.
- 1

- .'),4

8(,,

on.
HJ,cin -

- (1(1.19

ino.rn
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According to these data, pupils are racially isolated in 44 (or 76 percent)

of the 58 Dayton puhllc Elementary schools. Pupils are racially isolated

in 7 (or 44 percent) of ibe 11 high schools. (Here racial isolation refers

to total enrollments of ess than 10 percent black or vlite students.)

Dayton Public School attendance figures for Octolier, 1970 show that 75 per-

cont of all pupils attend racially so]atcd schools. The remaining 25 per-

cent attend integrated schools mainly for these reasons:

I. Integrated neigHhoritoik
2. Reheat run due to over crowded schools
3. Redistricted school
4. Yelocotion dut to -Fciiso :lementary School fire

The map in Figure 1. shows location of the student population: black, white

and integrated.

Note that except for the D;'exel area located at the far left, the area

souta and west or 1,!olfe Creek is populated mostly with blacks. "lost of the

rest or the Payton area is po2u1:itod vith whites except. for the two integrated

areas in the Colonel Whito and Kiser school districts.

Expectations placed noon the public schools a/e becoming greater and
greater. Fur only is the xpoct.td to provide pupils with the
academic tools roollirud In furict ioe as a wage earner, but it Is expected
to prepare its students for rh larger task of successful functioning in
the entire societal structure.

If the school is io tr doree fulfillment of this monumental
the 1 its course is glnrilo!7- clear. Ihe school rust provide from the

child's first school day an n structure, and a learning program
that will provide for tii cultures, races, life styles, and
patterns of those viti) roncrion as an adult.
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Curriculum Change

We r.re all aware of the racial crises in our country, our city, and our
schools. These crises have caused many persons to ask, We made it. Why
can't they?" or "6111y are they protesting now?" One reason these questions
are being asked is the lack of knowledge about the history of the black
American.

This history reveals h s exclusion from the American dream through prac-
tices such as slavery, the Black Codes, popularization of the concept of
racial inferiority, and discrimination in employment, housing, and educa-
tion, as well as earlier protests by whites and blacks, and contributions
made despite discrimination.

As Hillel Black noted in The American Schoolbook (1967):

Among the perversions committed in the name of education, few
equal the schoolbook's treatment of the Negro and his history.
For more than one hundred and fifty years he was presented to
millions of children, both black and white, as sub-human,
incapable of achieving culture, happy in servitude, a passive
outsider :n the development and struggles of the American
,)eoples.

Studies by black educator Edward .1ohnson (1911), the American Council of
Education (1949), Lloyd Marcus (1961), Kenneth Stampp and other historians
(1964), Charles Wesley (1965), and James Banks (1970) support this accu-
sation. A review of the adopted texts in Dayton Public Schools will
reveal many which, in the words of Stampp's committee, are notable for
the virtual omission of the Negro."

As Dr. .lames Banks has written in Teaching the Black Experience (1970),
stulics "indicate that teaching, materials and methods do affect children's
racial attitudes and self-concepts." Therefore, since Sentember, 1968,
to bein eradicating what Malcolm X correctly called "m:g,education' that
WAS and is partly responsible for racism, the Dayton Board of Education
has taken these steps.

1e,kond Retreat

A retreat was held at Camp Miami in S_.oterber, 1968. Three edu-
cator- from each school hearl Dr. Charles 'esley discuss the textbook
treatment of the black Ameriegl. Displays and discus-ions formed a part
of thi- .ioat. The team from each school aided in the dissemination

in..,rpdtion in its own building.

%iipointi-,ent of a 'egro History Fesou rcv Teaclier

A rqtillit of the retro:11.. 1 !-',,gro flistor '°(.-,.;nurce Teatl!cr ippointed

.ichers beta'( A.,out Air AF-ericin cul-
.ure history. tcrio',7 resources to r, tncr:

S92
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2. assist with faculty in-service programs to help teachers
initiate changes in curriculum that could help create a
generation of young Americans who will not be so burdened
with prejudice as is the present generation;

3. review and prepare materials, disseminate information, etc.

Negro History Resource Team

A Negro History Resource Team was formed to conduct workshops, serve as
group leaders for discussions, and help supply resource materials to
schools.

Negro History Advisory Council

A Negro History Advisory Council, consisting of representatives of the
high school districts, ti'e Director; of Elementary and Secondary Educa-
tion, the Negro His,ory Resource Teacher and members of the team, net
monthly to discuss community ii7olvement and the education of citizens
regarding the black history program in our schools.

Black history Television Series

Dr. Dan Toppin's televisi 1 series on black history was shown during early
school hours for teacher viewing, during schools hours for students, and
during early evening hours for citizens. guides were developed for this
series.

Black History Resource Materials

in the Area of materials, we have

1. :supplied basic materials to each school;

written and furnished each teacher with the booklet, Resources
in Black History; (24)

1. sent each school and each science teacher copies of Legacy
for All, and made the booklets available to anv interested
teacher; (14)

4. furnished all eiihth grade students and all teachers a copy
of Striving to Overcome. Extra copies were made available
to interested teachers; (27)

5. helpel arrange a workshop for teachers, following Black
rnsir-al-drar.atic prescntation of Afro -A-e-ican

hi-',L)ry for All hth vrOrr--1 and the rerl,ers of tyo
eft ,o1 B St tolic. class, , , s thy

',.0111 t ir th i l rnuna ICt q",./c t .ye.iro

cv .111 it i ,1 tHi. e, t. cti !",r:..hI) P ,Iva

'11C' (HI

jiO
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6. began issuing, link, a monthly bulletin that includes signi-
ficant dates of the month, reports from schorls concerning
,'lack history materials and methods, and a biography of
p noted black person born during that month. Each school
receives one copy, and teachers may order classroom sets;

7. prepared and obtained from other school districts materials
for various subjects and grade levels. Still being edited
and re-typed is a supplement for the textbook, The Free and
the Brave;

S. many in-service programs deal with materials and methods.
materials received anA discussed by teachers at a recent
in-service meeting are available.

Dates in Afro-American History

(34)

Teachers often corfiment on the need for advance reminders cf significant
dates in black history. it has been suggested that a booklet of signi-
ficant .:ales foot a calendar) be prepared and distributed as was the
booklet, Resources in :slack hisfopy.

Evaluation and Pecommendatinns

Many good materials are Availahlo, Hit the attitudes and perceptions of
the classroom teacher are the rost important factors in this or anv other

OI the cnrriaulnm. Plus, oe have oanv educators utilizing these
And other materials in effective procrams. Rut there are also classrooms
in which the materials are not being user.. Negro History Resource
Teachers have attempted to IwIp teachers develop positive attutides
through accurate percept inn of the black man's role in history. However,
A recent re,`, tion in staff led to the loss of one of the resource
teachers, a man skilled in arban education as well as African history,
a loss that has curtai led part Cie Nevro history program. Teachers
mu,t be belned accor,lir. to JA: es in Teacilifl& the Black [yTerience,

(Fearol 1970) to i-,.Pcse All to the contributions that the
Negro 11.IS a the probemi be still (aces, and thus, hopefully.
"mitiate racial tension, ipycH , d,,servcd respect for the black Ameri-
can And ercAte democratic raeiai attitudes."

WIk.rcr,,; in erfoic.-Aoce of Pa..ial

on nidvno,;Hc Tct,; of 1,.idinv, and Arithmetic

In ro,,,-70, ICIlitnt rierrav,.s in hasic rending and arithmetic skillr.

,f r, ial vr,q11,-: in too 7th one )t1a grade, and one 9th f,rade mere
mei, rod hv the Test and Ohio Diarnostic lrithmette
Tcs: il',tero,1 as ore-tests tnd post-tests.

CO:),,,S voile. fay for h,ri Fling upon .-t r( rigths

,It`; r, I 1..'":3A. I of in,tI i .11 tloc C 1,1;!.r,(171 Ii v,`

c-oin in i redo: in'lntly Mart' schools, sage black

"IA
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were bussed to other schools where integration of pupils occurred on a
classroom level. Sixteen to 41) percent of the class were black students.

The study was designed to answer two questions:

1. Are there differences in reading achievement. between
black and white students at the same school?

2. Are there differences in arithmetic alalievement between
black and white students at the same .,choor

A third question which seemed important to explo,e Jepth as the study
progressed was:

3. Does the degree of mastery of nurrher facts affect performance
in other arithmetic skills?

Finditlaw and Summary

On some of the sub-tests in both reading skills and arithmetic skills
in some of the schools, no significant differences were noted in the
scores of the different groups of students while on other sub-tests,
differences were noted. On most of the sub-tests in hcth reading and
arithmetic skills, significant gains weir: made during the year by
almost All students tested.

In many cases the differences between pre-test and post-test scores were
the same for the different groups of students. in arith:.etic al] children
who scored high on the Ilastery of IIumher Facts IHI-Test also scored high
in total arithmetic achievement. Pace was not as !actor.

Details of the research project and the data Cet.iined can be obtained
from The Division of Research, Department 01 PlAirAng and Development.

inservice ProrAms

Professional staff members, like societY AH a wlo)lc, are products of their
own backgrounds and experiences. in a change situation, whether techno-
logical or social, Added resources are nee , lo :,elp them help themselves
make orientation,

To provide Assistance to the staff, severi-.! workshop experiences have been
planned anc implemented since .iune, 190, A lo'cf description of each
follows.

Task 7:orce on Ouality integrated

7n Jme and July of 1969, a three week worksho-.) of 60 Javton school teachers
,A admini,:rators was hola. The first two weeks 'core spent in developing

an awareness conditions in ou' society viii a: necessitated the n-exami-
n0tio7, of -etivas. Attitudes, values, beliits, ,ind life styles.
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Speakers, whose experience ranged from research to deep and sincere per-
sonal commitment and Involvement, inspired participants to work as indi-
viduals, as a task force team, and as faculty and administrators for
quality integrated education.

Simulation training recreated and involved participants in experiences
relevant to inner city schools.

Frank communication and dialogue, sometimes forced, removed harriers,
and participants were seeing each as individuals cooperating to
achieve a goal.

Two weeks of interaction as a group prepared participants for the spe-
cific task of compiling a booklet which includes suggestions for facul-
ty inservice. (19) This was done the third week of the session.

Follow -Up in Schools

The established task force has been useful in many ways. ;embers have

been supportive of new teachers to their schools, have provided suppor-
tive services to administrators when requested, and have been of invalu-
able assistance as supportive teams in various situations of tension
and crisis in given schools.

Administrative Vorksho2

On August 19 and 20, 1969 as a pent of the project on Equal Educational
Opportunity, principals, assistant principals, central office administra-
tors, and teacher representatites from each building participated in a
two-day workshop. This workshop was planned by the 60 member task force
organized in July and August. its purpose was to assist administration
and teacher representatives from each school in conducting teacher work-
shops in each individual school on September 2 an-? 3.

Te cher inservice for Individual Schools

The thi-d component of the Equal Educational opportunity In-Service Pro-
ject was an in-service training workshop for all schools. Its purpose
was to identify areas of common neil for each scnool and to devel,,p
behavioral goals to meet these needs.

On January 23, 1970, inservice meetings were held in each school to
determine progress toward meting stated behavioral goals.

In June, 1q71I, inservice meetings were held in each sc'.00l to evaluate

effectivent. ,s in mocting the stated behavioral goals.

St iff lorale Course

"AV !(,, P171, A mini-conr::o htrronv !'olatt'd to staff

- - conducted by Fquil jJucational opportunity ,nd th In- Service
Peo.tr
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The film, Slack-Uhite--Up-Tight was shown and discussed for its social
implications. (28) Some of the other concerns (identified by a pre-
meeting survey) discussed were:

1. The unwillingness on the part of some faculty members
to accept integration and to work toward making the
transition smoother and more effective.

2. How to tell when people are really honest concerning
race.

3. Working with or understanding the individual.

4. Mat can be done about the teacher, either black or
white, who believes in separatism?

5. Teachers' lounges and work areas are established in
the building to assist teachers in working together.
Sometimes minority groups tend to separate themselves
from others and this doesn't lead to total integration.

1,. Role of Administration and staff to welcome and assist
minority, new staff members.

7. How do you go about changing the attitudes of older
people?

evaluation of the experience by 35 narticipants was positive. A

consensus was a need for a broadened similar experience.

Introduction to Bi-Cul':ural Education

From June 22 to July 24, 1970, in cooperation with University of Dayton,
a Hi-Cultural 'n'orksho2 was held for 21 teachers (three graduate credit
hours offered).

The course content WA,: as folllow:

1. ;.lack 'vulture. The historical backgroond,,, the literature,

art, music, folklore, seci.2 And economic structures of
black Americans. Also roblers and viowpoints.

2. lndust:tal Culture. The process of transition from inherited
agrarian culture to the industrial clture. The gal between
cultures and be .,-en generations. Comparison of the mental
r.,cesses utilized 1)N,. an industrial culture versus the

arArian culture.

1. -ethodologv. The r.etheds nmnleycd in teaching children about
cultural background as well :lc developing acceptance

1-.0-eri-,ti-n far the values of block culture.

r i. 7'r0k70',CCti. Use of oraun dynamics to reinfotce And

inte,na1'-o a-:optanie of each other. Tmohnsis was directed

7
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to increasing sensitivity in pupil-teacher interaction.
Reference was made to interaction analysis and micro
teaching.

Black -White Encounter

On ,Ittiv 1st and 2nd, 1970, a Black-White Encounter was held. It was

direLtted by Professor Charles King, Hamma School of Theology, 1,!ittenberg
University, Springfield, Ohio. This was a sample encounter experienced
by members of the administrative staff. The superintendent and 18
selectled'administrators were involved.

The format of this encounter was structured to assist participants in
An in-depth exploration of individual and institutional racism as it
affects feeling, values, and performance.

Cultural-Racial Differences I7orkshop

As a part of the Professional Staff Development for Dayton City Schools,
1970-71, a Cultural-Racial Differences 1:orkshop was offered.

On the weekends of October 17, 24, 1, November 7, and November 14 (final
session), The Office of P.C. ). in cooperation with the D.C.T.A, held this
workshop at Bergamo Center. This was an in-depth study of cultural and
racial differences and their effects in the classroom. Various tech
nioues and procedures were used to facilitate greater cultural and
racial understanding.

liss Lillian Anthony (Afro-American Studies Dept., University of 74inne-
sota) and Yr. "rederick Roeder (Lake Fornst College, Sociology Depart-
ment) served as consulta-ts for this workshop.

Approximately 2P participants Attended each session and approximately
60 for final se5,ion, each receiviry, A st ipend.

The general evaluation for each experience was excellent. Participants
felt A strong need to i-v,mve ey,;-v teAcl)er and administrator in the
Dayton :,m in some similar experience.

Fmcreing pro'ilems on the school scene's indicate an increasing need to
provide educators who are com+etent (i.e., sensitive, productie, and
docki..c), edit 1 :s who deronstrate their belief in the real worth of
each chi:d, i.ta resect children of different socio-economic backgrounds,
and who know and respect :be ma7iik.s a-. u custcr-s of these backgrounds.

:'op.fnlly, by providing continued inservice and workshops, we can sustain
ic-:ers who seek to taintain these standards,

'c!)ort of the I'dA,-..itional opportunity

Citi7ens Advisory Cemttee

-lineal 0-mortnitm O:tizen's \dyisory Co-m-dttee met in the
-. the drib 1). as, reacting to sugge-tions and
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proposals and of offering suggestions, ideas, and feedback from individual
committee members to Office of Equal Educational Opportunit- of the
Dayton Schools. After studying what other school systems were doing to
handle problems of equal educational opportunity for all, the committee
then turned attention to Layton to consider what might he accomplished
there.

It was not the charge of this group to rubber stamp suggested proposals.
Nor was it their desire to express merely their own porsonal feelings.
Peopl: were chosen for committee membership from the many areas of Dayton
with the iutent.on that they would express the various views held by res-
idents of their locale. In the opinion of the chairman this was done
very adequately.

Course:; of Action

All aroposed courses of action were thoroughly discussed. Many of the
ide:.s which most certainly woul6 1;ave resulted in overcoming racial and
cultural isolation would hc,ye aiso resulted in numerous social problems.
Through the strong recomroendation of the committee, C.;ese ideas were
dropped from oiscussion at this point he4.ause of Posible community
1-e_ction.

Tt obvious that the housing -daLt.erns of the city of Dayton made cul-
tural :Ind racial MiX within tbo :lavt.on School System extremely difficult
to achieve. it then became the co,aittce's charge to consider ways to
overcome the cul_ural and racial harriers that would provide for educa-
tion satisfactory in this multi-ethnic society of which we are a part.

(.or rl t tee "ropOSalS

Aron. :';e many proposals that were discussed were five especially worthy
cif mentIon.

(1-)" "I-01171-M. concept
' ;

,open enrollment WAS discussed and felt

to be generally acceptable by t . armunity.

annct ,Ch001-. 0(AUSC of tue success. of Patterson Coopera-
drawtag St !,..eats overall over the city, the concept

7rir;let Ar.d :Olt to he acceptable. :n such a
sift: ,.,eh high school is have its general and academic courses
o, stud. nias courses of sttriv in a sok, ial occupation or interest
arc: . alp error of these sieial sW)ieets would be unique to that
particular hL,h school,

ool . Ice .11;,..!ir o; the PALLerson

CIAI in tlp year- to CO,le

::(V sC,CCi.,1i7cd chool might Possilly se 'built, It

,r 1(10- . i is nature.

.1 I, 1-,c tHcoL01 r,itural attrtti ,n ett( c racial

,n.. - m aclieed within the elementary secondary
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Community Center. The establishment of Schools-As-A-Community Center was
thought to he A good idea and would not he limited by school boundaries
but each school involved in such a p-ogram would he open afternoons and
evealngs to anyone from the total community.

Fair Housing Learning Units

An interested community group is studying the development of Fair Housing
Learning Units for possible use in schools. These units would give chil-
dren opportunity to acquire the ,mowledp.e and attitudes necessary to
achieving local fair 'ousing. 'fl truly good community is described by
the American Friends .service CoTmittee in Homes and Community)

it is a place where healthy family life is built--with neat
houses and yards. It has playgrounds and good schools, it
has clubs and civic groups where you can share the fun and
work of democratic society. it has places of worship where
you can find spiritual resources.

A good neighborhood is physical things houses, schools,

streets. But it is much more. It is spiritual friend-

ships, social and religious life.

Its biggest asset is its people. They enrich the neighbor-
hood by their diversity - the range of interests, talent,
backgrounds, and points of Oew they bring to it.

hiyersilied neighborhoods hAye 'built-in' lessens in democ-
racy lessons in the dignity of the individual and respect

for .tributions to society. Such communities build
citizens more seoure in their knowledge of democracy And
better able to share its responsihilities

The Learning hnit mince

-0 has been compose,, At various times of people from C.e schools,

the DA. , ..ommupity, :Ind the :;uhurbs. The committee process has included
research, the use of resonr:-.. people, And the sharing of pertinent per-

sonal experiences.

'rior to actor, unit preparation, ,he committee stedied attitudes concerned
with identity, insiitutionalized racism, stereotypes, myths and custPms.
Committee remhers have reviewed the Thirteenth And Four:centh Amendments,

FAL' lious'nv tpw of 18:, the e ,iie prere Court Decision o; 1886, the
And the ,'Air liousing Law of 1'68. The comnittee is

so crnrr, with materials and methods.

: t

1. tee .t Mitre in reor in various
,o,loontiil and HA,ed of
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Attitudes anal Fair Housing - For Third Year Primary. Present housing pat-
terns perpetuate attitudes that perpetuate de facto segregation. The

primary years developo.entally are the time to examine how attitudes evolve
ani the affect of attitudes on housing patterns.

Slavery and Fair Housing_ For Intermediate Years. Present housing inequal-

ities began with slavery. A historical perspective of housing from slavery

to the present is necessary to the understanding cf the current problem.

The Individual and His Contribution to vair Housing,- For Junior High Years.
Adolescents often feel frustrated as to how they as individuals can con-
tribute towards change of the inequalities in society. A study of con-
structive means of registering concerns relates well to current efforts in

fair housing.

The haw and rair Hou,;in_g_ For Senior High Years. A 3erie, of laws and

Supreme Court decisions since 1849 support fair housing practices. The

understanding of these is necessary if a true mandate is to be imple-
mented by the people.

National Committee against Discrimination in Housing Inc.

Interest in these units has recently been exhibited by T. Rogers,

Field Represtntative for the National Committee against Discrimination
in Housing, Inc. The committee funded by the Ford Foundation functions
as a resource to those communities seeking nondiscriminatory housing
practices, as a national monitor of fair housing efforts, and as a
liaison between communities and agencies, both federal and others, whose
concern is promoting open housing.

The CAD ha- offered their resources and other services in the further
develo)mt2at and the promotion of Payton Fair Housing Units.

School-Community Human Relations and Comunications
A Protection

The need for better communication and understanding between community and
school is obvious and evidenced by a polarizcd community, the failure of
four school levies in the past eleven monthF, And distinct apathy toward
school matters in many areas of our city. Increased understanding must
he estahlisbed if schools are to serve optimally the community in the
current quest for quality in education and the accompanying r;..,levance of
curriculum, integration of staff and student body, and financial support
necessary to implement goals.

conce..:, are ev'dent:

1. tract true s(' boo)-cw-71Juitv trulerstanr'iu2 7.:11,-;t 5e e,=,L,5-

-.2'-.11ell in rooth in o,ich i r,lividual scliool-ro.71-wl:t if

k',erstAndni: i to sriral outward to encwm)as-
:etal schol district.
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2. that the cooperation and role a,,preciation that comes from
intra- and inter- school relationships does not simply
evolve but must be developed. These relationships have
great impact on community human relations and communica-
tiGns.

3. that there are greater opportunities for understanding in
public relations than the schools have realized in the past.

4. that each element above is of importance in itself but that
optimum school community understanding necessitates a mean-
ingful meld of the three.

Individual School-Community Relations

The problems that the Dayton Schools presently are faced with have their
origins in many individual school-communities where the trust level
between community and school (And school system) is low. "any concerns

of each of these school-communities are understandably provincial. How-
ever, left unattended, as they have been in the past, school-community
identification, awareness and pride are prevented. The situation can
he alleviated if it is dealt with responsibly and responsively in each
school- community. School-communities can then he guided to cycle their
concerns outwird so that an awareness of A group of schools is estab-
lished. Then sensitivity to district problems can be established.

?!any objective and rationales are common to each school-community.

An understanding of are -is of co=inity. Illat are the concepts that
are common to my neighbors and me? ':'lint concepts are common to us in

the neighborhood and ia the city as i whole?

An anderst.unILIL of values. Milt ire the values of others? 1,11at are mine?

Rhich are similar? are different and what effect do these differ-
ences have?

An understanding of needs. All of th; hay: needs we feel must he fulfilled.
It is through an anderstandilu, of the noels of others, how they are deter-
mined, iad how they effect ethers that - incere and constructive inter-
action takes matt.

ilnd0:,lAndillf 0 4:011. '111At. Are cur Aspirations ind goals and whit
ire taa-:, Olich we have set Iar our children? Are there conflicts between
Adult And ..tudont ',11at Ara the roils of others in the city? How

are ,talis ,1010r,,ined h the vdieus !.reurs 01 person-. within the commun-
it el 1 ec. they hAyt, o:1 eocli other.:

-dily the ethers. To prermate understanding
to it ire an Ai'ehtti of individual and

;:nd to roconi7e ireas of strToc2.th th:: various indi-
, mosses, and Liu rontributions thit can he ex:ected

!. th,
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An understanding of the social responsibility of all people. It is neces-
sary to develop an understanding of the responsibility that persons have
to their fellow nen.

The School-Community Process

The school-community process includes workshops and related group activ-
ities implemented for the purpose of developing objectives, establishing
rapport, and helping school-communities define quality in education. It

includes organization.

Organization requires a system of block communications for community con-
tacts, initiation of neighborhood meetings, distribution of written school-
community materials, telephone communications networks, rumor contro?, and
as a feed-in to advisory organizations. It requires a data hank of avail-
able community talent for use by school and community groups. A program
of volunteer help is essential for use in the area schools and a home visi-
tation program is needed to resolve home-school-community problems and
to foster home school- community understanding. A system is required for
staying in constant contact with organizations of the community and a
meaningful and constructive advisory hoard is essential. Organization
requires Schools-As-A-Community Centers.

Total Public 14ilations

The citizen's degree of understanding depends largely on the school's skill
in providing simplified statements (true communication) of complex issues
and procedures. This implies a consideration of many means of getting
messages ac ross because people derive understandings in different ways.
Traditionally many people tend to develop public relations through media
such as newspapers, radio, television. A truly effective program must also
include person-to-person contact. li'ost probably the rules for effective
public relations for urban school systems are yet to be written.

EtfectiN,t_Tublic itefore an individual school can project
itself or truly communicate it must have an identity. oublic relations
progra,a should help to establish such an identity. '1any school public rela-
tions programs tend to be defensive, i.e., some of the best local news
coverage is in the areas of budget, school board division, etc. 'lore

important are educational issuos fiat give a nroader and more meaningful
image of public education today. It is the responsibility of a school
Public i4,latioos Section to educate the community and prepare the commun-
ity for new programs and policifis. For example, if a school system iden-
ified a new social studies program as a need, A whole plan should be

oeveloped to inform and educate the community to the conaept.

Sehool-com,nunit: relations. indii,idual sclool-communities must

effect rapport i ith LIdiy[dudl 7enherF. the con:-unity, with business and
indu:y as raic,r stockhoi,'irs in schools, and inak,ed with the news media
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Inter- and intra-School Relations (Staff Develument)

Increased effort is essential if optimum understanding within the school
system is to he realized. In addition, this commonality must he estab-
lished if understanding between the system and the community is to even-
tualize. The understandings are of prime importance to the desegrega-
tion of staff. The schools basically must be concerned with intra-school
relations, intra-central office relations, inter - school relations and
inter-school and central office relations.

Attitude Change

Much is said today about the Acceleration of change in society and the
slowness of our adoptive process to change. A.M. Maslow has said "the
person who learns to accept change and look forward to it has the only
security available to society." The changing role of school psycholo-
gists in response to needs expressed by teachers reflects the growing
concern about the need to change altitudes and behaviors of teachers,
students, and parents.

TyEes of Referrals

These referrals center around diff!enities among students, behavior manage-
ment in the classroom, interaction analysis (analysis of teacher behavior
and relo), and need for attitude and behavior change.

Behavior manavment Workslicips

In April, 1970, Dayton Classroom Teacher Association asked the psycholo-
gical staff to plan a workshop on behavior management in the classroom.
The workshop was planned for 100 teachers. Six hundred seventy-five ele-
mentary teachers applied. This shows concern or teachers is this number
of teachers is one-third of the elerentarsc.col staff. In August, 1970,
the psychological staff volunteered to organize another three day work-
shop. Eighty-five teachers were willing to attend the workshop three days
without pay.

Teachers have requested werkshops on confrontaton techniques, beha'ior
management and interaction analysis for in- service programs in January
and February. These topics all center teacher behavior and techniques
in the classroom.

Attitude Research

Educators have done really wry little research on development and change
of attit. des. `'oat of the research has not been too encouraging. Ho..:ever,

1701,ort ros.nthAi .a .d Lenore ,!aeehson in Pygma-ian in the Classreom (1968)
certainly e.-,i)liasi7.o the importAmce of both teacl)er and student attitude in
the edin-itiona1 process. L question is no '.onger "do attitudes need to

:?' out -how c.ul lactlitate Attitude change l" the psychologi-
,t several LAS..,. '01' os werkii,g on :n-service training pact. ages.

one concerns attitude and ,,c.NAVi0:" e':nago.
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There is very little information on tQacher attitudes toward racially inte-
grated situations. The information that is available suggests that teacher
attitudes toward working with other teachers or students who are racially
different from themselves are most likely to improve as the result of
experience with these other teachers or students.

Attitude Models

The psychological staff is planning two or three models that might provide
attitudinal experiences. Attention then would be to selection and Place-
ment of teachers in integrated situations, rather than attempts to change
teacher attitudes prior to such integration. The process for attitude
change will be a local research problem and teachers will participate in
the process.

Planning for Dayton Puhlic Schools

In attempting to resolve ongoing problems of till' Dayton Schools, attention

has been given to the impact of hounlaries and facilities on racial expan-
sion. it was not part of desegreg,ation planning, the facilities
survey study authorized by the Soar.: did crystallize the need to call atten-
tion to this problem within the Payton Schools.

Facilities Survey

It is of significant note that the Survey Team of Ohio State University
Educational Administration and Facilities Unit, College of Education, vhica
recently concluded a study of the Dayton Public Schools, in its preliminary
summary of recommendations document, expressed concern with the problem
o: arovidine equality of educational opportunities for all children. The

survey staff, working from the basis of the hoard of Education 1967 State-
ment of Commitment, recommended that the Dayton Board of Education con-
tinue its efforts to create an increasing number of educational options
for the citizens of l)avton.

The suave\ team further defined the role of the Board of Education and
staff in planing and preparing for implementation of the various options
avallabir for improving and equalizing the quality of education for all
children.

The Survey Staff strongly supports the basic philosophy of
integrated education for all students. The belief that
quality education is of highest priority and that it includes
those exneriences needed by prkcent day students to insure
su .-essful participation in a peaceful and productive society
is rec.-nized. Such education can only be attained if there
is meaningful contact between youngsters who c.,re dissimilar
by race and so,io-econo-lic st,ananrib Srparating children
on 'v t :Ieri,ettl.lte old rwth,; stereotypes and

im'orcc. .rid fear.

I !I the di uoht. lye Is Lic that have
t -eded efforts toard eau al opportunity to Davton and manv
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other cities, the Survey Staff suggests a recognition of
the difference between desegregation and integration.
Desegregation implies the mixing of students of different
backgrounds with little or no effort directed toward the
development of programs, attitudes, and understandings
appropriate to the new situation. The Survey Staff
defines integration as the gathering of students with
dissimilar backgrounds to effect a better program of
education than is presently possible.

The survey group enumerated a variety of options available for signifi-
cantly reducing racial isolation existing within the district including,
but not limited to, special ..:enters for particular programs, shared tine
programs, open enrollment opportunities, special laboratory schools,
pairing of schools, etc.

School oranization. As the district looks toward providing equality of
educational opportunity the programming necessary for such change will
cause reorganization of the school pattern and will necessitate differ-
ent uses of facilities and certain site expansiun. As an example, recom-
mendations are made for the institution of a magnet school in each admin-
istrative unit and development of "the capacity to design, test and
evaluate emerging educational concepts. The presentation of the magnet
concept is unlimited and could provide greater implication for future
educational progran[s]."

Certain schools, h.cause of population mobility, will become impacted,
thus reducing program effectiveness, while others will be ideally suited
for implementation of improved curricular designs. The survey staff made
a number of recommendations regarding facility utilization, one of which
was the request that serious consideration be given to the reorganization,
over a period of the next few years, of the vertical structure of the
school system from the present K-8-4 to a K-5-3-4 pattern.

Site location. Additional recommendations urged the Board to initiate an
orderly systematic procedure for identifying and ,rocuring new school
!,ites and for the addition or badly needed land 'o existing sites; author-
ize the planning of expanded vocational education facilities throughout
the entire district: proceed with the plapning needed for rehabilitation
and renovation of e'listing facilities; approm the rehabilitation of cer-
tain schools to serve as intermediate (6-8) schools; and allocate a por-
tion of its resources to the construction of modular (systems) buildings
to resolve particular conditions of overcrowding as they occur in sec-

tions of the city.

Although the facility survey st Ay provides the basis upon which continued
planninP can T,rocoed, te concerns of the schools are also related to

)sr of the community and its needs, specifically in adequate bousinv
t, CitiZOns.

Lolls

lit,, roli,N of this district has been to support the concept
0: scaff,,,vcd mite ,f*efopf-ent-: for lcw and moderato incure housing in the
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city and suburban areas, as well as supporting the goals and policies of
the Dayton City Plan Board as recently adopted.

While the assignment of pupils assures the best education for all pupils
in accordance with the space available, no promises can he made as to
assignments in any attendance area as organizational structure and pro-
gramming changes can very well occur.

Attendance Assignments

Recent attendance reassignments of students from two Dayton elementary
schools because of fire and overcrowded conditions presented an excellent
opportunity for the district to place students in schools having space
available. This action tended to reduce racial isolation. Those students
from Edison Elementary School in the fifth, sixth, seventh, and eighth
grades have the opportunity to attend Belle Haven, Emerson, Gettysburg,
Hickorydale, Huffman, Meadowdale Elementary, and Ruskin Schools. Those

youngsters from Jefferson Elementary School, which has been and still is
quite impacted, journeyed initin:ly as seventh and eighth graders to
Fairport, Fort McKinley, Loos, Horace !`ann, Shiloh, Shoup Mill, and
Valerie Schools. The current arrangement now followed for Jefferson
Youngsters is based upon the "family plan" whereby a section of the commun-
ity that represents children grades three through eight attend the same
school as brothers and sisters, rather than separating families.

It is unfortunate that either fire or overcrowding occurs in a school
district; however, the opportunity to allow youngsters to come to know
one another has been a valuable educational experience for the youngsters
involved, notwithstanding certain problems would be expected to
exist in such change for both faculty and student body.

To exuand and utilize the Stivers High School facility to a greater extent
and thereby provide a Ader scope of curricular opportunities, the Stivers
Hieh School di trim va; expanded, thereby creating a more heterogeneous
gl oipiny: of its student population. The expansion of the district initially
created situations and circumstances that caused concern for the school com-
munity, the ;kiministrrtioa, faculty, and student body, but with constant
attention and positive dii.ction toward problem solation, meaningful and
Listing human relationship and understanding are evolving.
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PARPMETERS AND TI F. FUTURE

Charles Gl,tt
Deiartment of Edueati:,nal Development

Ohio State Uri. Jersity

The purpose of this report is to -,,:eco-.112nd changes in 03 Daytcn School
District's organization that are des gned to improve the quality of
educational experiences and to eqralize and to extend o portunitiEs for
those experiences. In order to assess the report efferl.ively, some back-
,,-round is vital and pertinent.

Background

The Supreme Court Decision of 1954 (Brown vs. Board if Education) held that
separate schools for Negro and white childrer are inherently ur.2qual.
According to the Coleman Report, American pul,lic cdur:ation, when measured by
that yardstick, still remains largely unequa in most regions of the nation,
including all those where Negroes form a Jigiificant proper-Jon. of the
population. The great majority of American children attend schools that ara
largely segregated- that is, where almost art of their fellow students are
of toe sane racial background. Among riinor ty groups, Negroes ace by far
the most segregated; among all groups, howr,/er, white children are most
segregated.

Racial isolation in the Cit:' of Dayton is reflected by the data in Table 6
on page 43.

Much of our social dilemma and 6,t1lal. aational unrest can be traced to
racial isolation which renders large segments of our population unable to
exist in harmony in community lifc. Since the 1954 Supreme Court Decision,
efforts have been made in all areas to correct this situation. Many of
these efforts have been in the field of education. The Dayton S,:hool
Board has been no exception

Statement of Intent.

An 1967, the Dayton School Board included in its Statement of
intent to6.- "every reasonable am constructive measure that can 13,> effected

11 be take:., for (he ultimate elimination of racial imbalance in our
ft resolved fu:cner Ii al:
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1. The Board of Education will seek to achieve a more nearly
ha lanced racial composition within the areas served by its
schools.

2. Selection, recruitment, assignment, or appointment of teachers/
administrators will be on merit only.

3. Curriculum material (textbooks, films, teaching aids) shall be
used which emphasize the creative and positive contribritioas made
by the various ethnic groups which make up the American People.

4. The Board shall encourage teacher, administrators, and scl-cmls
to promote dialogue and creative engagement among the varied
ethnic and cultural facets of our system.

5. This Board shall actively engage with all governmental, social,
and community agencies which aim at implementing the policies
stated above.

Progress Following Statement of Intent

In August, 1968,the Superintendent reported some of the steps that have
been taken in this direction as a result of the 1967 Board Statement
of Intent.

1. Open enrollment in all summer high school centers was inaugurated
in ]968. This was an extension of the open enrollment policy in
elementary summet school and other summer programs.

2. Nine receiving schools were more racially balanced with children
from Edison and Jefferson schools whete fire and enrollment
growth had necessitated transportation to other classroums.

3. In September, 1969, Freedom of Enrollment policy for all school
students was initiated. Onc important qualification was that
such a transfer would improve racial balance.

4. During the school year 1968-69, A Citizens Advisory Council was
involved in area meetings, discussions, and planning sessions.
The recommendations took the form of Fifty-Four Goals. Coal 14
states: "Improve racial balance in all schools." (23, 12)

5. In August, 1969, the Board of Education adopted a plan by which
it would achieve desegregation of faculties and administrative
staff. The statement of this plan is as fellows:

a. It is the intent!.on of this Board that each school
staff throughout the District will have a racial
composition that refle,ts the total staff cf the district
as a whole. This ;;gal will be approached in 1969 and
1970 Orough the process of voluntary transfer and new
,eacher assignments.
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b. The Board will submit th,.! following statistical data to
the Title Vi Office for Civil Rights by September 12,
1969: The number and percentage of minority and non-
minority professional staff members by builOng and the
total figures for the district as a whole.

c. The data presented in S:ep 2 will be up-dated and submitted
to the Title VI Office oy September 11, 1970, with the intent
of showing that the Dayton City School District will have
sucessfully achieved its goal through voluntary transfer of
its staff.

d. If however, the c,:operative efforts of the Dayton Board of
Education and the total staff were not enough to achieve
the goal stated in Step 1, other methods will be developed to
achicve that goLl by September, 1971.

Evidence of Need

Representatives of tlu.! Office of Civil Rights conducted a Compliance Review
of the Dayton Public Schools during November, 1968. As a result of this review,
a concern was expressed about evidence of racial segregation among the
pupils in the Dayton Public School System. This concern was voiced in the
following paragraph:

The existence in your district of a substantial dui-ility in terms
of race or color with respect to distribution of pupil. in the various
schools, is a matter of concern to us. The fact appears to be that
of a total of 5,627 Negro high school pupils, appro%imately 85 per
cent are concentrated in 3 high schools in which the percentage of
Negro attendance ranges from 92.3 per cent to 100 per cent.
Similarly, 15,479 (approximately 85 per cent)Negro elementary pupils
attend 20 out of the 53 elementary schools in your district. It is

noteworthy that in 17 of these 20 srAlools, Negroes constitute 90-
100 per cent of the total enrollment.

Further evidence of need the effect of ra,ial isolation on attitudes
and behavior as refle_ted in racial tensions at several high schools.
Poachers experienced difficulty in working with culturally and racially
different pucils.

Factors Tnfluencing Inrogratica Plans

Mau designed to eliminate racial isolation in ,1-c, Dayton School District
musk :ake into account thcr following t;.ctors:

tiJith fog, if any, (ception, present ,chool buiAings are
structurally sound and usable.

2. A practical!', impenetrable, residenti:-.11y segregated living
putt - cks and whites exists in the school district.
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3. Practically 81.8 per cent of all black first graders reside in
the area bounded by Wolf Creek on the north and Miami River on
the east. The residential districts north, northeast, and due
east of this area are almost 100 per cent white, with the exception
of the changing Dayton View neighborhood immediately north of
Wolf Creek.

4. Attitudes of polarization and separatism are growing in some black
and white segments of the city.

5. Recent sciool elections indicate an extremely conservative community
attitude in some sections of the city.

Criteria for Edu ational DeveloTment.

For practical reasons, this report assumes :.hat future educational
developments in Dayton should be based on the following criteria:

1. For bucgetary reasons, a feasible developmental plan should require
a miniRim school plant conversion.

2. For tIze same reason, transportation time and costs should be
mininized.

3. School developmental plans should provide for full opportunities
for leadership and extra-curricular experiences.

4. School plans to eliminate racial isolation should also incorporate
components which can take clvantage of public transportation
patterns.

5. School plans to eliminate racial isolation should provide wc,r1u,ble
parameters within which to operate. Thesz parameters should
reflect the assumption that an appreciable proportion of minority
children are involved.

Basic Assumptions

This document is predicated on the following basic assumptions:

1. that many of a child's most important lessoru- are learned very
early in life, especially those affectiv2 learnings fiat shape
values, attitudes, appreciations, interests, and aspirations;

2. that students in the Dayton public schools are living and learning
in a community that currently is characterized by social and
geographical insulation and isolation. This results in a form of
cultural conditioning that impedes and restricts interracial under-
standing, appreciations, and cooperation;

3. that schools, as sugFcsted by the United States .-upreme Cot
cannot be separate and at Cu, same time be equal. More import,,ntly,
children isolated rarlly in .;ci,ols cannot lern the most essential
lessons needed for eiiclive participation in a democratic society;
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4. that is oceupationil opportunities are expanded for persons wL6
previously have been economically restricted, the national goil of
open housing will be accomplished. (Unless that happens, both white
and ',lack neighborhoods are apt to become "enbalmed ghettoes');

5. tha_ the occupatinal, poli.ical, social, and higher educati-nal
world to which Da4ton's yotlig people will graduate will be Oqe. in
which interracial experiences are commonplace and ordinary;

6. that the problem inherent in racial isolation cannot be so' ved
unless an appreciable propJrtion of minority children are iavolved,
whether they be black in previously all white schools, or finite in
previously all ',lack schools;

7. that in order for any intermediate steps to be successful. commit-
ment to the final goal of ending racial isolation is esseitial; and

8. that if the ochools's task of preparing young people aprroprietely
and adequately for adulthood is to be achieved in Dayton, racial
isolation in the public schools must 1. eliminated.

Quality of Education

Many citizens in Dayton, as elsewhere, regularly express concern for the
quality of educatiol being provided for children. The manner in which that
concern has sometiu2s been expressed prompted President Richard Nixon to
state on March 3, '970:

I an well aware that 'quality education' is already being interpreted
as ':ode woris' for a delay of desegregation. The President then added
in his Education Reform Message: We must never let that meaning take
hold. Quality is what education is all about; desegregation is vital to
that quali.y; as we improve the quality of education for all American
children, we will help them improve the quality of their own lives
in the next generation.

This statement of MT N,xon's on the relationship between desegregation and
edu.alional qualit; is essentially the same as that expressed by former
President Lyndon Johnson on November 17, 1965 and recorded in Racial Isolation
in the Public Schools:

Although we have made substantial progress in ending formal segregation
of schools, racial isolation in the schools persists--both in the North
and the South--because of housing patterns, school districting,
economic stratification and population movements. It has become

ap.darent that such problems are more subtle and complex than those
presented by segregation imposes by law.

The Senate of the Unitd States has officially gone on record as favoring
enforcement rationally of the law., And the court decisions that relate to
desegregation of schLols--regardles.; of the reasons why they originally v.,,re
segregated.
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Dayton's_Lelter to _the President

The Dayton Hoard of Education, in a letter to the President of the Unfted
States supports ths stand:

The Board of Aucation, in matting February 5, adopted a statement
urging that you give consideration to the formation of a task force
for the desegregation of Nortaern schools concurrent with your
announced plals to assist in implementation of school desegregation
in the South.

Court Rulings

The Supreme Court and the lower courts have ruled clearly and frequently
on the constitutionality of those efforts that have been made to thwart
school desegregation. In 1968, Mr. Justice Brennan, speaking for a
unanimous Court in the Green vs. County School Board of New Kent County
(391 U. S. 430) case before the United States Supreme Court, stated:

The time for mere 'deliberate speed' has run out...the burden on
a school today is to come forward with a plan that promises
realistically to work now...

The Board must be required to formulate a new plan...which promises
realistically to convert promptly to a system without a 'white'
school and a 'Negro' school, but just schools.

Mr. justice Black in 1969 commented that such cases

are the foundation for my belief that there is no longer the slightest
excuse, reason, or justification for further postponement of the
time when every public school system in the United States will be
a unitary one...

Proposals for Dayton Public Schools

This report that has been developed for presentation to the Board of
Education is not designed to achieve exact racial balance in each school.
It is designed: (1) to improve the quality of educational experiences as
the opportunities for educational experiences are equalized and extended;
(2) to eliminate racial isolation; (3) to involve all facets of the total
educational enterprise in pursuit o: a common goal; (4) to provide opportunity
for involvement in the decision-making process to those persons most
directly affected by the changes that result; and (5) to provide for future
planning and development that will minimize the possibilities of racial
isolation redeveloping.

The proposals presented here can be described briefly in terms of
(1) components, (2) stages of implementation, and (3) methods.

Componcnts. Improvement of educational quality and elimination of racial
isolation in schools are a series of interrelated processes that involve
all aspects of the educational enterprise. Deliberate planning In many
areas is essential to success. The major components included here are:
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I. Community Involvement
2. Students

a. Elementary
b. Secondary

3. Teaching Faculties
a. Elementary
b. Secondary

4. School Staffs
5. Central Office Staff
6. Curriculum and In-Service Development

7. Building Facilities

Stages of implementation. If simple mixing of physical bodies as a means
of satisfying social and political pressures had been the intent of the Dayton
School Board, development of a plan for achieving that goal would have been
a simple task to be accomplished in one fell swoop. However, improving

the quality of education, eliminating racial isolation, unifying efforts
in pursuit of a common goal, involving persons affected by changes in
decision-making, and minimizing possibilities for isolation to redevelop are
not easy tasks nor can their achievement be a one-step process. Planning
for these goals can best begin by comparing past and current conditions
with those feasible developments that must characterize the future. Several

stages of description and implementation must therefore be involved.

Methods. The means whereby the goals subscribed to in this document can
be achieved will be limited only by vision, imagination, commitment to
quality in education and concern for children. No one method could begin
to accomplish these goals, and any one method independent of others would
at best be tokenism.

This document proposes that a wide variety of citizens, teachers, learners,
and facilitators of learning be invited to discuss and to recommend
methods to supplemcat those suggested herein.

The Future: Part I

Quality education often has been interpreted as a learner sitting at the
feet of a master teacher and receiving knowledge and wisdom from that
master teacher. A more realistic view of quality education, one supported
by a centuu of experimentation, research, and study, indicates that
youngsters learn through transaction with all components of the educational
environment. The Dayton Public Schools have to some extent been committed
to this latter view.

Some of these environmental ,omponents might be illustrated by the diagram

in Figure 2.
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A plan for Dayton's schools compatible with the preceding sections of this
document ought also to be based on these premises:

1. that each child should have access to the best teachers available;

2. that many of the most important lessons essential for participation
in a democratic society are those that youngsters learn through
transaction with other students;

3. that physical facilities exert notable influence on learning;

4. that accessibility to unbiased learning materials is essential to
improvement in quality of educational expericnce;

5. that curricular develcpment mist he a continuing orocess influenced
by national goals, community needs, individual aspirations, and
sound learnirg theory;

6. that when the community and the schools harmJnize their efforts,
the potential for improvement of educational quality is best
enhanced; and

7. that maximum learning achieveTents can be expanded for all children
as efforts are made to provide better education for previously
disadvantaged children.

Community Involvement

This document recommends for future _ducational planning that thu people
who comprise the Dayton community be involved more than they have been
previously in the act :vitics o: the schools. Current efforts can be
expanded and innovative practice can be implemented.

The following recommendations are made specifically fur immediate
implementation if a plan such as this one is adopted as policy by the
Board of Education:

1. A community advisory committee be established to be composed of
either the presidents or persons appointed by the presidents of the
principal civic, business, religious, civil rights, communications,
labor, and women's organizations.

The community advisory commi(tee would be asked specifically to
perform the following tasks:

to establish dialogue with the citizens they serve in the
community as a means of eliciting suggested methods fl)r
implementing those facets of this plan that involve:

1. public relations;
2. community support_ fur the schools;
3. elimination of raci al isolation in all wht,f. and all

black noighborhood;;
4. promoting good loin relations in the schools; and
5. coordinating sotal action between school and

community
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2. The Citizen's Advisory Councils for each public school in Dayton
he requested to sponsor open Forums to elicit recommendations
from parents and other citizens for methods of implementing
pertinent facets of this plan.

3. The Community Advisory Committee and the Citizens Advisory
Councils be asked:

a. to report their recommendations to the Superintendent
of Schools no later than ;ix weeks after appointment of the
Advisory Committee; and

b. to report recommendations that relate to longer range
goals established by the Board no than six months
after appointment.

4. The Superintendent of Schools be charged with the responsibility
of:

a. reporting within one week after Board adoption of this document
to the citizens of Dayton via television, radio, the press, and
other media the essential components of this plan; and

b. requesting that citizens who are willing to offer suggested
methods fur implementation of the plan submit their
suggestions to this office by postal service within one month
after Board adoption.

5. Recommendations received from those groups and organizations
be channeled by the Superintendent to appropriate school authorities
for evaluation and possible implementation.

Students

Many adults who are products of racially isolated schools find that they
waste much of their time, energy, and effort unlearning much of what they
were taught in these schools. The environment of schools with a substantial
majority of Negro students offers serious obstacles to learning, according tc
Racial Isolation in the Public Schools, a report of the United States
Commission on Civil Rights in 1967:

The schools are stigmatised as inferior in the community.
The students often doubt their own worth, and their teachers frequently
corroborate these doubts. The academic performance of their classmates
is usually characterized by continuing difficulty. The children often
have doubts about their chances of succeeding in a predominantly
white society and they typicall; are in school with other students
who have Omihar doubts. They arc in schools which, by virtue both
of their racial and socinl class ,:omposition, are isolated from
models of success in school.

lie time spent in a setting a; racial isolation or desegregation
has an impact on student attitudes and achievement. The longer Negro
st,dents are in racially isolated schools, the greater the negative
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impact is likely to be. The cumuletiv_e effects of isolation also

extend to income and occupation..

The report continues

The damaging consequences of raC,Illy isolated schools extend beyond
the academic performance and attitudes of Ncgro schoolchildren and the
subsequent impairment of their ability to compote economically and
occupationally with whites. Racial isolation -c.11 the schools also fosters

attitudes and behavior that perpetuate isolation in other important
areas of American life. Negro adults who attend racially isolated
schools are more likely to have developed attitudes that alienate them
from whites. White adults with similarly isolated backgrounds tend to
resist desegregation in many areas -- housing, jobs, and schools.

At the same time, attendance at racially isolated schools tends to
teinforce she very attitudes that assign inferior status to Negroes.
White adults who attend schools in racial isolation are more apt than
other whites to regard Negro institutions as i.:Terior and to resist
measures designed to overcome discrimination against Negroes. Negro

adults who attended such schools are likely to ha'e lower self-esteem
and to accept tl-e assignment of inferior stAtus.

Conversely, Negroes who have attended crisegregated schools tend to have
a higher self-esteem, higher aspirations and are score likely to seek
desegregated situations. White,; who have had desegregated education
are more likely to report willingness to accept Negroes in desegregated
situations and to support measures that will afford equal opportunity.

During the 1969-70 school year, black youngsters accounted for 40.9 per
cent of the total elementary and 33.8 per cent of the secondary student
populations of the Dayton school s;stem. Twenty-me elem,nrtary schools had
fewer than 5 per cent black students and five rather s=hoots had between 5
and per cent black students. Nineteen the remaining elementary
schools bdd more than 71 per cent black enrollment, twelve of which were over
99 per cent black. (Similar isolation in Dayton's secondary schools also
exists.)

Eliminating Student Racial Isolation

This do:;.kiment recommends that for September, 1971, the goal to be achieved
in elimillating such racial isolation be 6.at of assuring that:

1. any change in the racial composition of a given cool's
student popAation will be toward elimination of racial isolation,
or toward the system-wide proportion of black to white; and

2. any additional methods dcened e,,ucationally sound by the
Superint.6ident and his staff w:Aci4 can reduce racial iso,a*Ion
will he implemented.
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The recommendation is also submitted here that upon adoption of this
document as policy by the Dayton Board of Education, a Student Advisory
Committee be appointed by the SuperinteAent to be composed of the Associate
Director for Student Relations, the Assistant Superintendent for Pupil
Personnel, the Director of Guidance 6, Testing, and the presidents of each
student council in each of Dayton's secondary schools. The specific
responsibility of the Advisory Ljommit.tee. would be to establish dialogue with
students in the public scaools as a means of eliciting suggested methods
for implementing those facets of this plan that involve:

1. assignment of students to schools,

2. coordination of student activities in the schools, and

3. prevention of racial conflict in the schools.

The Advisory Committee would be charged with presenting an init.al report
of their recommendations to the Superintendent of Schools no laser than six
weeks following appointment of t!'is committee and a report of longrange
recommendations no latec than six months after appointment. Suggestions
reported by the Student Advisory Committee will be channeled by the
Superintendent to appropriate school authorities for evaluatior led possible
implementation.

Teaching Faculties

Teachers are the most important element in the quality of education
schools offer. The extent of their experience, the quality of their
trP.ining, and their attitudes toward students all are important.
(Racial Isolation in the Public Schoois)

Broad Objective I of the Dayton City School District Equal Edncational
opportunity Project urder the Provisions of Title 1V, Section 405 of Public
Law 88-352 of the Civil Rights Act of 1964 is staled as follows:

1) c;esegregate faculties and ad-linistrative staffs in aczord with
provisions stipulated by the Layton Board of 'Aucation to Title VI
epresentatives.

Cho intention of the Board as stated on August 22, 1969, (ant ameaded
Dcc.ember 19, 1969) is

and

:hat each school staff throughout the District will h.-.- =r, a racial
composition that reflects the total staff f the distril:t as a whole.
This goal will le approached in 1969 and 1970 through the process
of voluntary tu.nsfer and new teacher assignments.

aevr:. flue cooperative efforts of the Dayton Board of Education
.1i,, total staff were not enough to achieve the goal stated in

. athel- methods will be developed to ac4ieve that goal by
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Achieving Racial Balance of Teaching Staff

This document recommends as an immediate coal that:

1. :my change in the racial composition of a given school's teaching
faculty be toward the system -wide average of black to white; and

2. efforts be made to effect additional voluntary transfer of teachers
in order to progress toward the commitment made previously by the
Board to achieve racial balance within school faculties.

The recommendation is also submitted here that upon adoption of this document
as policy oy the Dayton Board of Education, a Faeolty Advisory Committee be
.appointed by the Superintendent to be composed of the Assistant Superiendent
for Personnel, the presidents of principal professional and subject area
orvnizations, and the DCTA Building Representative of each school. The
Faculty Advisory Committee would be asked specifically to perform the
following tasks:

1. to establish dialogue with the teaching faculties in Dayton Public
Schools as a means of eliciting suggested methods for:

a. achieving voluntary racial balance of the faculties;

b. determining the kinds of assignments that teachers who
transfer will have:

c. facilitating the kinds of working enviornments and conditions
that will ac3ure good professional rolationshipr teachers
as faculties are desegregated;

d. assisting in creation of a positive professional climate
between teachers and adminisuAtors; and

e. developing the kind:: of in-service progi-ams that will os-ure
usage of unbiased leaJ'r.ing materials, anecdotes, examples,
terals. and gestures.

2. to report their 'mediate recommc,adations co the Superintendent
no later than six weeks following appointment of the committee and
their lone -range recommendations no later that six months after
appointment.

These recommendations will be channeled by the Superintendent to appropriate
school officials for evaluation and possille implementation.

Sc:lool Staffs

The major 1stification for persons other than learners and teachers being
emplyco in a school sy:gen is that the teaching-learning pre.:ess ciln be

by person, .:rforming ,-ertain specialize: tasks (such as keeping
tlo 1 elllsing learning material'. leeping financial

I.. , ,r; or aeministcring overli operations) . A major
pr). 'ka' n. dcveluned in many desegregated schools is that even though

1;1,i teaching faculties ere :-.ixed racially, the aujunct and
staffs have remained ember all black mr p.11 white.
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This document recommends that for the ourpose of this overall plan, all
personnel in individual schools other than classroom teachers be consider-
ed as "Staff' and would include principals, assistant principals, secretaries.
nurses, custodians, administrative interns, counselors, paraprofessionals,
cafeteria workers, and athletic coaches.

Recommendations for Staff Balance

The recommendation is present,:d here that efforts he made to assure racial
balance of each school's total staff. The immediate goal, would be that
no greater racial isolation be permitted to develop on any staff than exists
currently, and that any changes in proportion of black to white staff
members in individual schools be toward the system-wide proportion of black
to white.

In addition, deliberate efforts should be made by the cent:al administration
before September of 1971 to achieve greater racial balance than now exists
in the local staffs.

This document also recommends that a Staff Advisory Committee be appointd
by the Superintendeat to be composed of the Assistant Superintendent for
I:tstruction, the Director of Business Affairs, the presidents of representative
organizations of the operations, secretarial aka food service staffs, and
of the coaching and counselor associations

The Staff Advisory Comittee would be given the specific assignment of
establishing dialogue with staff members in the schools relative to!

1. achieving voluntary racial oalance of staffs;

developing harmonious professional relationships among staff
members;

3. facilitati:.g appropriate work assignments for new faculty and staff
membe-s in each school; and

4. recruiting competent employees or uiverse racial od.gins as position.;
!come vacant.

The Staff Advisory Committee will be asked to submit an initial r,2por: of
their lecommendations to the Suvr'ntendent no later than six weeks after
their appointment, with long-range recommendations to be submitt,d no later
than six months after appointment. The Superintendent will channel these
recommendations to appropriate administrative personnel for evaluation and
possible implementation.

Central Defier, Staff

The Central Office Staff of the Dayton Public Schools his been ri.ther
effectively desegregated at the professional level. The non-professional
staff, however, is currently about 16 Ter cent blac. Some offices are all
white. A concentrated effort should be made to insure that these substaffs
more ned-ly reflect the racial composition cf the s.:stem as a whole.
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Curriculum and In-Service Development

In a very broad sense, curriculum development and in-service programs,
along with community involvement, are the major keys to successful improvement
of educational quality and elimination of racial isolation.

Curriculum development of an appropriate and effective nature is a complex
matter that must focus strongly on the attitudinal orientation of the
teacher and the learner, as well as on organizational plans and learning
materials. This development should h: directed toward establishing a climate
of affirmation and respect for every child. With positive attitudes and
recognition of the value and worth of every child as the basis for
organ:_zation and development, rapport beccnes possible.

Such a mind set can be developed through in-service programs, joint planning,
rnd uv.e of inntwative methods and materials to facilitate the fulfillment of
each child's needs. Many such programs, methods, and materials are now
being developed and produced.

It is recommended:

1. That a curriculum advisory committee be appointed by the
Superintendent to be composed of the Assi:itant Superintendent for
Curriculum and of other persons responsible for curriculum develop-
ment in the schools. The committee should include teachers,
students, aeminiscrators, and community leaders;

2. That provisions be made in school calendars for continuing
in-service training for interracial faculties and staffs.

The specific responsibility of this committee would be to develop methods and
to select materials appropriate for learners in multicultural schools.
The curriculum advisory committee would be charged with presenting an
Initial report of Clcir recommendations to the Superintendent no later than
six weeks following their appointment and a report of long -range
recommendations no later than six months after appointment.

Building Facilities

Vuilding needs have been assessed by a tai of professionals from The Ohio
State University. nat report should be cuord.nated with other long -range
plans such as those suggested here.

The Future: Part II

Com7ainity Involvemelt

The methods suggested in the preceding section of this document for
eliciting community involvement in school planning and development provide
a basis for more efficient cooperation during future years The recommendation
presented here is that the Community Advisory Committee also bn asked to suggest:

1. more effective ways by which the schools and the community can
work harmoniously;
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2. means of reducing racial frictions that may relate to or result

from implementation of this plan; and

3. methods of increasing community support for the schools in their

quest for greater quality in educational experiences.

Students

The negative effects of racial isolation on black children are well
documented and generally known. Much less scholarly and public attention has
been given to the negative effects of such isolation on white children- -
yet, those effects also exist. The parameters recommended here are based
on concern about these negative effects on both black and white youngsters.

The position taken in this document is that in a large city such as Dayton,

to attempt achievement of exact racial balance of student populations in eac:i

school would present almost insurmountable obstacles to the school system. There-

fore, certain minimum and maximum parameters are suggested that in more real-

istic terms can effectively di7linish the negative effects of racial isolation.

The current elementary school population in Dayton is composed of approximately
41 per cent black and 59 per cent white youngsters. In the secondary schools,
approximat'21y 34 per cent of all students are black. These proportions
may change due to migcation, preference for private schools, or objection
to interracial learning environments.

This document proposes;

1. That by September, 1971, the student racial composition of each
school will be within the parameter plus or minus thirty per cent
of the system average of black students with the exception that
no school shall have fewer than eleven per cent black students; and

2. That the Student Advisory Committee he asked to continue
eliciting and reporting suggestions for implementing this plan and
for achieving the goals presented herein.

Teaching Faculties, School Staffs, and Central Office Staffs

The Dayton Public Schools have previously plelged to achieve racial balance
in its faculties and staffs by September of 1971. Great reliance should
continue to be placed on the appropriate advisory committees for receiving
suggestions for this accomplishment. Unless voluntary reassignment can
effect racial balance, ii,voluntary assignments will need to he made.

Curriculum

Efforts must continue to assure that educational .061ity improves as
racial isolation is eliminated. Teachers and learners need to be involved
with administrative personnel in this quest. The Curriculum Advisory
Committee should continue to function as a vehicle for improvement of the
educational program.

423



84

Building Facilities

The completed report of the survey and assessment team from The Ohio State
University will have been submitted in the 1970-71 school year. Many of
the methods that will be essential to diminishing racial isolation among
students will depend on th° final report of that team. As soon as their
recommendations are received, planning must commence for better utilization
and renovation of buildings, and possible restructuring of school
organizations within buildings.

The Future: Beyond 1972

Most of the recommendations and suggestions that could be provided by the
various advisory committees should have been implemented by September of
1971. Different advisory groups may be needed after that time. Continued
involvement of community, students, faculties, and staffs will be essential
to success.

Only two specific recommendations are proposed for future development
beyond 1972. They are based in part on the legal decision given on
August 15, 1969, relative to schools in Charlotte, North Carolina. United
States District Judge James B. McMillan ordered the Charlotte Board of
Education to present a permanent plan by November 17, 1969, to include
specific proposals for:

1. Complete faculty desegregation.

2. Complete student desegregation "including making full use of zoning,
pairing, grouping, clustering, transportation, and other techniques..."

3. A detailed showing of the effect of present and proposed building
plans on desegregation.

Judge McMillan also criticized the previously submitted plan in terms of
student isolation:

The assumption in the Board's report that a school is desegregated
when it has as Many as 10 per cunt of a minority race in its student
body is not accepted by the court, and neither the Board nor the court
should be guided by such a figure.

This document proposes that:

1. In order for racial isolation among students to be effectively
eliminated as a final goal, the parameters for student racial
composition of each school will be reduced to plus or minus fifteen
per cent of the system average of black students.

2. Innovative and creative planning will continue throughout the
community and the school system to ascertain that racial isolation
not to be permitted to redevelop. Certain measures can be taken
and certain activities can be engaged in to assure this. Among

them are:
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a. Area exchanges
b. Contracted services with other districts
c. Political action

(1) Suburban open housing
(2) District consolidation
(3) Federal enforcement

d. Building plans
e. Staff recruitment
f. Innovative in-service programs
g. Sabbatical leaves
h. Pilot programs
i. Cooperative public-private school programs

Conclusion

Inherent Jr, all educational endeavors is the need to prepare learners for
full participation in the social system. Since "quality is what education
is all about," according to The President, and "desegregation is vital to
that quality," we must maintain desegregation if we are to maintain quality
in the public schools.
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ALTERNATIVES FOR CONSIDERATION

Reactions by David Ashby, David Carter
and Dr. Joseph Rogus

In the classic Tale of Two Cities, Dickens wrote:

it was the best of times, it was the worst of times;
it was the age of wisdom, it was the age of foolish-
ness; it was the epoch of belief; it was the epoch of
incredulity; it was the season of light; it was the
season of darkness; it was the spring of hope, it was
the winter of despair.

Certainly these thoughts are applicable today. Let us attempt to
heed them as we look at our limited world.

There is no doubt that questions related to school desegregation
could be discuss2d indefinitely. At the end of this discussion, we
would most likely be no closer to soluticn than we are at this moment.
Since a decision must be made in the very near future, it seems advis-
able that present efforts change from discussion to decision-making,
toward the goal of making a decision based in sound reason and which
soon will be acted upon with passion. Procrastination at this time
will certainly not result in a diminishing of the problem.

If respect is accorded divergent views, a solution to our present
problem can be found. Of this, one can be sure. If there is neither
a listening to nor an empathy with differing perspL.tives, the spiritual
destruction of Dayton Public Schools is imminent. Of this, one can be
equally sure.

School faculties are deeply concerned about staff desegregation, and
staff anxiety stemming from uncertainty can indirectly affect quality
of instruction.

Regardless of the nature of board decision, plans must be made by
administrative staff to prepare teaching staff, students, and community
for change, and time is needed to carry out this task effectively.

An inevitable re:wit of any such decision will be change in the present
mode of functiou-ing and must be faced by board members, teachers,
administrators, students, and community. In preparation for such
change, .,,11 persons must endeavor to understand what is known of human
acceptance of change. Decisions related to desegregation must reflect
this understanding or be doomed to failure.

86
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The following pages present an attempt to:

a. identify the specific problems;
b. examine alternatives to solving the problems;
c. present the inhibiting and enhancing factors

that must be examined in considering each
alternative.

The alternatives and influencing factors for consideration are suggestions
rattler than prescriptions. They are meant to be accepted, refined, altered,
combined or rejected. "Spelling out" predicted possible outcomes may help
in designing later efforts to cope with by-product problems.

Problems

The problems can be so stated:

1. To desegregate staff so that each school faculty reflects the
racial composition of the nrofessional ,7taff as a whole.

2. To reduce racial isolation among students

Alternatives

Alternative I

1. Accept and request the superintendent to implement voluntary
transfer proposal as submitted by the Task Force on Staff
Desegregation.

2. If staff balance is not achieved through voluntary means,
request from 10,! an extension of the compliance date. Accept

the progress made as indicative of our best effort and wait
for reaction from Office of Civil Rights and the administration.

3. Take no action to reduce racial isolation among stulents.

Inhibitinct_fartorsi A,:ceptance of Alternative would: ignor the

sensitivities of a segment of the nrofessional staff who believe in the
principle of deseAregation bul are reticent to volunteer Participation
without accompanying reduction of student racial isolation and changes in
existing patterns of school organization. It would rent; itm an
insti:titionallv Position tnat the problem r sci7re.,41t..,t] staffs

is not of isir mail 1V'; therefore, we need not inconv,inienci: otrsolves
to so ,vr ;I. ocrision col6d he inter,,reLcu: Lo Hat

i;,ssioaa: oi:tiralors anc the or:t.,
s and :oblrm acknowledged '11r,,r-i, :'u ',(t.poyt

and orb, r .4,11ri., as Cit. number cnr roh.e. tv.

twee,;1!1
: wouiti rtirct an

co.!ri.::vo, mist discr;min:arr, acts And "sot 'C ,c c:Sv
lake tkL nitimaieiv (1hi7t. .sirreVec:
nroble:s ionst i tored hodit, invoIrr.tar,. trais:,: took
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place solely in minority situations at an earlier point in time.) It

would deny the binding power and validity of commitments made by a
previous board of education of the Dayton City School System.

Untenable conditions 'ould be generated for a small number of white/
black teachers traaslerring voluntarily to predominantly white/black
situations. Youngsters would be denied equal opportunity to work
with quality staff. Dayton schools would risk a loss of federal
funding and the power to decide ultimately means of affecting staff
desegregation and leave the Board of Education vulnerable to legal
charges of attempting to block desegregation.

Acceptance of Alternative I would constict.te a denial that adults have
potential for learning. It would reflect abdication of the process of
"deciding on virtue of principle" and base decision on the ability to
make the louder noise or to gather the larger etster of supporters. It

would delay attempts to cope with the problem.

Enhancinp factors. Acceptance of Alternative. I would: relieve anxiety of
and pressure from insecure individuals and groups within the school
community.

Alternative II

1. Accept and request the superintendent to implement voluntary

transfer proposals submitted by the Task Force on Staff

Desegregation.

2. Direct the superintendent to develop and prepare to imple-

ment involuni:ary transfer procedures.

3. Take no action to reduce racial isolation among students,

lrwhibiting factors. The teacher orgrnition, receptive to all lines or
thinking, for its survival, may perceive it necessary to react to acceptance
of this Alternative. A tea,-her-administration-Board split will hardly
rc ult in 3 more effective preram ror youngsters, and lack of mutual
confidence will set nstrnetional progress backward. Difficult situations
will exist for many teachers rol.ing from a school presently working with
pilot or newly established programs. tit.rf f morale would be
adversely affected.

Enhancing_ factors. Acceptance r,f Alternative II woud consititute honoring
a commitment to the "nrinciple of reducing racial isolation" as made to
ourselves and to the Office of Civil ki,,.hts. I, would increase probability
that each youngster would have ,,qtr-1 orwortinitv to wrk with a cross-
section of qualified staff. The Be,ro of luocation would display fortitude
and at least partially honer rhir cou.mitrent to t[10 principle of integration.
It would eliminate Board legal vul'lerabi!it..7 tai blockage of deser,regation

efforts. Local forces could the A)segregating staff.
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Alternative ill

1. Accept and request the superintendent to implement voluntary trans-,
fer proposals submitted by the Task Force on Staff Desegregation.

2. Request tho superintendent to appoint a Lash force representative
of teachers, administrators, and community group:, to develop a
plan for reorganization of the schools; such plan ould be sub-

mitted to the Board of Education by January 15 and the first phased

of the implementation schedule initiated in the spring of 1971.

(Such group would give consideration to already recommended col,-

cepts: intermediate schools, university partnership schools;
magnet schools; specialized schools, paired schools, the Prince-

ton Plan, etc.)

3. If staff balance is not achieved through voluntary means, direct
the Superintenden,_ to develop and prepare to implement involuntay
transfer procedures or request from HEW an extension of the com-

pliance date.

Inhibiting factors. Accepting Alternative III would preellt transportatirh

and program development costs and pe3sihie community and staff resistance.

The staff desegregation goal might not he achieved cmpletely through t1-1

suggested steps.

Enhancing_factors. As would acceptance of Alternative 11, that of
Alternative III would leave local forces to determine means of desegrevting
staff and increase probability of qu-'ity educational programming. It you'd

involve Dayton teachers, administrators. and community groups in develOing

steps to higher quality education. Possibly it would reduce racial is -;lation

among pupils.

Acceptance would reinforce staff who percHve need for school reurgani,:ation

to accompany staff desegregation and approximate conditions for effective

professional staff development. It would flrovidc a sound incentive for

staff transfer and possibly reduce long range operating costs.

Alternative IV

1. Accept and request the superintend at to inpleitent voluntary' trans-

fer proposal.; submitted by the Task Force on Staff Desegregttion.

2. Direct the superintendent to develop and implement magnet secondary

and a magnet intermediate schools.

a. Laell nigh school volild maintain ts comprehensive natiitt how-

ever, a five -yen; program in a specidiiAed area would le devel-

oped (e.g., 1:cionee ocial institutions ;lid

behavioral sciences, f'To and perierming arts, science and

mathematics, romance languages, vocational/technical).:
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h. 'ihe student population of magnet secondary schools might he

drawn from the entire city or from limited segments of the city

and he open to interested students of varying ability, socio-

economic, cultural, and ethnic hakgrounds.

c. ihe intermediate school would serve a specified geographic area.

d. 7e intermediate school's "magnetism" would he in its function

to design, implement, aad evaluate exemplary curricular pro-

grams, (e.g., individualized instruction; independent study,

environmental education, differentiated staffing patterns,

affective learn logs, etc.)

3. If staff balance is not achieved through voluntary means:

a. Direct the superintendent to develop and prepare to implemecf.

ievoluatcry transfer procedures
or

b. Request from P1W an extension of the compliance date.

Inhibiting :actors. Acceptance or Alternative IV could present transp,,rtacion.

program development and building renovation costs. It might not eliminate

student racial isolation And could meet with community and staff resistance.

Enhancjle, factors. Neceptance of Alternatives IV would: reduce racial

isolation of selected pupils, involve teachers in nrogrom cevelopment

And provide a sound incentive lor staff transfer. It weuld provide opportunity

for meaningful educational progtam
development, reduce costs because of

coosoliiation of resources and effort. It would maintain "neighborhood

schools" en the primary

Alternative V

I. Accept and dire c t the :-hi,erintendeni implement voluntary trans-

fer proposals jai. sul)mi t tea Thsl: Fore. on Start Desegregation.

2. Direct the Superintendent to implement recommendation 6 of Croup

2 Orogram, Curricult1,_and_9r{janiaation Recommeadations of the

Ohio State University Huildinx Pacilities Survey_feam (November

1970) which would reorganize the vertical structure of the school

system from 8-4 to a natter,.

3. }urther direct the Superintendent to implement this recommenda-

tion so that the racial cmpooiti,a or the pupil population of

the schools will be dotor.lined : :thin the parameters recommended

by fIlatt in "Parameters and If Future," i.e., each school's pop-

ulation will he within the paromet,- plus or minus 30%, of the

s,fstem average of hlocf: students with the exception that nc

school shall have fewer than 117I students.
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(Note: This means that nu primary or intermediate school pupil
population would exceed 717:, black; and that no high school pupil
populatioh would exceed 647 black, in the initial phase of devel-

opment. 'Ile end goal would leave no primary or intermediate
school wich loss than 267 nor more than 557 black students. Each

high school student population would consist of no less than 197

nor more than 497 black students.)

4. If staff balance is nGt achieved through voluntary means then:

a. Direct the Superintendent to level and prepare Lo imple-

ment involuntary transfc.r procedures or

h. Request from HEW an extension of compliance date.

Inhibit:Tug, factors. Accepting Alternative V, again, coulC entail
transportation costs as well as possible community and staff resistance,
building renovation costs and program development costs. Lack of sound
community understanding of the "mic.11e school" concept could affect its
acceptability.

Enhancing factor:;. Acceptance of Alternative V would reduce racial isolation
among students, provide means of meeting the needs of a diversity of pupil
population, provide a "natural" means of achieving staff balance and, through
consolidation of facilities and resources, provide for a reduction in costs.

Alternative VI

1. Accept ald request the superintendent to impleric,It voluntary
transfer proposals submitted by the Task Force ea Staff
Desegregation.

2. Direct Cu. superintendent to expand and dclineat:, the open
enrollmelt policy h\' establishing parameters for student
racial c-mposition in each school as oulincd by Dr. Charles
Glatt:

a. fly Se)tember I, 171, the racial composition af each
schoci with the imyton Public School System saall be
withil ± 107, of the system-wide average of black
students with the exceation that no school shall have
less than ilZ black students.

b. 1k' September. 1074, the tocial compo:;ition of each
school shall be within ± 157 of the system's average of
black students.

3. 1f staff bal,znee is not achicvcl through volant, ry means:

a. dir.et the suncii. InC.nt IO develop and pre:,are 1.0

implement involuntary transfer rroccoures,

b. rc,oaest Iron lit", an extension of compliance ,IAte.
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4. Direct the superintendent to plan and implement procedures
that will assure that racial Isolation is not permitted to
redevelop.

Inhibiting facto-s. Alternative Vi acceptance would create the same costs
and resistance as would that of Alternative V. The staff desegregation
goal might not be completely satisfied through the suggested steps.

Enhancing factors. Acceptance of this alternative would reduce racial
isolation among pupils and provide incentive for voluntary staff transfer.
Of the six, this alternative would be the one most likely to create positive
student attitudes and eliminate race myths held by many community members.

Some Policy Questions

These are questions of policy that the Dayton Board of Education is now
asked:

1. Does the Board of Education favor a policy of desegregation of schools
and the ending of racial isolation in all buildings?

2. Whit alternative Or combination of alternat'.es) for dealing with
school segregation as presented by the reactor panel does the Bcard
favor as an approach at this time?

3. Should effort and resources he increased to phase out obsolescent
materials and improve curriculum related to minority c-ltrt'lutions
and problems?

4. Should the Board develop a f,rma; policy favoring open housing and
pursue a program for working with oti-,:r age:,:.:es to integrate neighborhoods?

a. Should the Board declare a moratorium on the construction or
improvement of school facilities in neighLorhoc,ds that are not
integrated?

h. Should the Boarc pursue a polio,' of assuring pupil assignment
to the building nearest to residence only when the neighborhood
is integrated?

5. Should in-service education of professiom.1 staff in interpersonal and
multiethnic curriculum materials be ircreased? Should such education
be mandatory for all members of the staff?

6. Should the leadership of Dayton--the Dayton Area Chamber of Commer,e
and business leaders, the Dayton arca labor organizations, the Dayton
Area Board of Realtors, the Regional Planning Council and all real
estate interess, the Dayton and nntgomery County Council cf PTA's,
and the boards of education of adioining districts--join in a program
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for ending racial isolation in our schools?

7. Should a broadly based citizens committee be formed to filKO recom-
mendations for the desegregation of pupils?

8. Should application be made for federal funds to assist in planning
for desegregation, intergroup relations, and in-service education?

9. Should the Office of Equal Educational Opportunity be contint.ed
after January 1, 1971?

433



ILLUSTRATTVE REACTIONS PROM MEETING:

Visitors to Board of Education study-discussion meetings on the
foregoing report have been invited to express themselves on a
brief opinionnaire distributed at 'he meetings. Among responses
are the following:

Co Slow

Use more time and carry out desegregation on a voluntary
basis only Why not adhere in the lesson taught us by
the expericnce of Greenville, South Carolina and Cairo,
Illinois? In man7 places all troub1-2s are blamed on
integration. (See U.S. News and World Report November 30,
1970.)

Dayton must live and operate within its income and adjusted
budget. Too radical movement 1,, the schools may urriermine
the passag2 of extra tax income and quite possibly carse
the defeat of the 13.6 mills renewal next November.

Remember the vote:,,, and taxpay,!rs have the final say.

A citizen

I recommenl voluntary transfer of tacnors and open
enrollment. no busing ef students .utt of their neighborhood
school. 1 slldgest that we: (1 request an extension of
time; (2) 1.,sign new teachers to balance staff: (3) study
results of integration in cities like Greenville, North
Carolina for results of wh,,lesale transfer of students

teache:-s.

People have worked all their lives to provide 1 nice
home and community have a right to sent their children to
a school ii the neiOlhorhood. No person has suffered more
poverty thin 1. nnedncAted parents were determined
that their six childr.,n wuold get a t education "where it
was." Let others provide at least pant of their own
improvement. People help the mselves as long as
everything is handed out to lion. in,ri ar, many tax-
payers afford !-;,/i10 W thy' o:IportHilitieS because

they are paying taxes for these opin for others.
When will their rights be taken into consideration?
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Fz'rced integration will destroy 25 years of human
relations Improvement. Why must teachers carry the
load that everyone else can't solve? Tax payers will
not support what is being asked.

A teacher

Act Now

My position on the subject of school integration is
that ethically, morally as well as legally, the Board
has no choice but to proceed immediately to implement
quality, integrated education for all children in the
Dayton School District. Let'us get going with junior
high or mi.-91e schools and magnet schools, whatever is
necessary let's get on with it.

A teacher

A segregated school system is detrimental to the
community. As a social institution, the school system
has an obligation to society to act as a harmonious,
heterogeneous microcosm of a potentially harmonious
macrocosm.

Teachers in the system should routinely be rotated.
All schools in the system should be well integrated,
faculty and students. Those who cannot ree the social
necessity for total integration and tne moral obligation
the Board has to implementing such change, should not
be members of the Board; the best interests of the
students is obviously not foremost in their minds.
Covert racism is a "sin," as taught by racial isolation.

- A former student

Integrate now, with no procrastination for any reason- -
the change is .1nly 400 years overdue.

- A community member

If the educator does not see and desire the educational
values of integration, he is--whether unconsciously or
not--accepting the injuries to education and to himself
which accrue from accommodation to segregation.

"Normal" relationships among students and teachers, i.e.,
a prevailing situation in which children ond teachers
view each other, accept each other, and work with each other
as ordinary and equal numan beings, does not seem a very
dramatic goal.

But to make the changeover from the present normal to the
desired normal represents a tremendous challenge and
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require; a great affirmativ,J effort by educators
and community.

Nevertheless, a school system, given the understanding
and will of its professional staff and a degree of support
by the community, can make tremendous strides toward
integration and thus bring :bout vast improvements in
education. In turn, the progress of school integration
will be a major force- in weakening the grip of segregatioi
on the total community. As the pattern weakens, the
remaining ste?s toward full school integration can be
taken.

The business of education, is, after all, to produce
change in people. But eoncators, like other people, are
reluctant to undergo change themselves. Nevertheless,
they need to realize that passivity and neutrality mean
only longer entrapment with segregation -a sure recipe
for continuous trouble. The unhealthy tension and anxiety
felt by many educators in the face of civil rights pressures
can he dissolved by understanding that school integration
is an urgent goal of education and the responsibility,
above all, of educators. Educators should be leaders- -

not the reluctant followers. Integration is a hard road- -

but it leads to a solution, to an educational process that
is sound, stable, honest, and much more productive.

The person with a closed mind is like a person whc carries
a bucket of cement, all mixed up old permanently set."
(Clarence R. Bungay)

A teacher

Student: Statement

At tte Docember 10 *neeting of 'he B,,ard of Eduoation, :;teve P.,)thstein.
representative of the Student Senate Advisory hoard, read the follow-
ing :statement:

As the primary purpose of school desegregation is to
provide the best possible education for students, it is

important to hear a student's noint of view on the subject.

The issue of desegregation of educational facilities has
been :lashed and rehashed by courts, school hoards, and
individuals for over sixteen years as a political issue,
and I believe that we must address ourselves to the
question as a moral issue.

Just as the attendance of a student in a segregatd of
nearly segregated school greatly deprives that student
of a very necessary and crucial element in his education,
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the attendance of a student in set of classes or a school
where all or nearly all of his teachers represent
essentially a similar socio-economic background, which
in many cases also means that they are of the same race,
also creates a serious and possibly irreplaceable
deficit in the quality of over-all education he is
receiving.

I lee? that enough time has passed in which politics
play an important role in the quality of education, and
also tha' more than sufficient time has been granted for

:wound and extending deadlines with regard to
desegregation of pupils and staff in the school. systems.
Since it was first decided to proceed with dese7,regatiun

over sixteen years ago, 1 am sorry to say that woefully
inadequate progress has beet made. I feel that if the
Dayton school board were to permit_ even more time to elapse
before desegregation will he achioved, and if the public
does not object to such action, then the board and the
public would be rescinding their moral obligation to them-
selves and their children, and would furthermore be
imneding the progress of establishing justice in this
country.

szo4-
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